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Problems Faced by Bachelor-Level Students in Learning 
English Vocabulary

Bhim Lal Bhandari
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Abstract

English language proficiency depends on the vocabulary that students have access to. 
One of the most important aspects of language acquisition is mastery of vocabulary. 
Learners with a limited vocabulary are academically poor in several courses relating 
to language skills, linguistics, literature, and translation. The purpose of this research 
is to explore vocabulary learning issues faced by bachelor-level students studying 
compulsory English. The data consists of the responses of four student participants 
purposefully selected from two constituent campuses of TU in Rupandehi, Nepal. 
A phenomenological qualitative research method is employed for the study. It uses 
semi-structured interviews and questionnaires, as research tools to collect the data 
from the participants. The study’s findings show that pupils struggle with spelling, 
pronouncing words, using words appropriately, and discovering meaning. This 
study may contribute to identifying challenges that pupils have and enhance their 
knowledge of vocabulary acquisition.

Keywords: Learning vocabulary, receptive and productive vocabulary, 
vocabulary-learning problems, vocabulary-learning strategies

Introduction

Vocabulary is the prime concern of any language learner and a powerful carrier 
of meaning like pronunciation and grammar. Good knowledge of vocabulary is inevitable 
for understanding a text and better communication. The learners’ capacity for efficient 
communication depends on their level of vocabulary proficiency. Vocabulary, being the 
basis upon which languages are built, plays an essential role in communication (Hatch & 
Brown, 1995). Therefore, mastery of vocabulary is one of the most important aspects of 
learning a language. Vocabulary is the centre of English language instruction since, without 
enough words, learners cannot communicate their thoughts or those of others (Clouston, 
2013). If they do not have a strong vocabulary, they may find it challenging to perform 
numerous activities that are related to English.
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Students face difficulty communicating in English owing to a lack of vocabulary, 
inefficient teaching strategies, and an inappropriate learning situation (Rababah, 2005). It 
shows the value of acquiring the target language, focuses students’ alertness on it, exposes 
challenges experienced by learners, and raises their vocabulary knowledge. Vocabulary is vital 
for second language learning and teaching since it is required for effective communication 
(Schmitt, 2002). The most important element of learning English is vocabulary. Language 
acquisition is impossible without acquiring the language’s lexicon, which is always 
changing due to many contextual factors (Yang & Dai, 2012). Furthermore, vocabulary 
serves as the building block for all other linguistic abilities. Speaking, reading, and writing 
are all examples of communication skills. It is impossible to gain any level of language 
fluency without first acquiring the vocabulary. Vocabulary, along with pronunciation and 
grammar, is one of the most important aspects of learning a foreign language (Pan & Xu, 
2011). The foundation of learning a second language is vocabulary. Without knowing the 
vocabulary, communication in a second language becomes more difficult (Rohmatillah, 
2017). Furthermore, vocabulary is an essential component of effective communication. 
Low vocabulary knowledge causes serious problems for students, which ultimately hinders 
their ability to acquire the English language (Alqahtani, 2015). Human language is based 
on the vocabulary that is learned or utilized. 

The word ‘vocabulary’ has many different connotations because it refers to students’ 
ability to recognize words on sight. Others refer to it as a student’s understanding of the 
words represented by their meaning. It is also known as the student’s comprehension of the 
words they hear and speak. Academic vocabulary demonstrates the understanding of pupils 
of both spoken and written terms and words related to the subject matter (Antonacci & 
O’Callaghan, 2011). According to Neuman and Dwyer (2009), vocabulary is the collection 
of words that learners require to interact effectively in spoken and listening modes. Hatch 
and Brown (1995) assert that vocabulary is a set of words that language users employ in 
a variety of ways. The learners’ development is typically indicated by their vocabulary 
knowledge. Listening, speaking, reading and writing, are the main language skills that 
include vocabulary instruction and evaluation (Schmitt, 2000). 

Vocabulary is the understanding of word meanings that learners should possess. 
According to Hiebert and Kamil (2005), vocabulary is the knowledge that students should 
have regarding the meanings of words. They claimed that in addition to the oral and 
written forms of language, there are also at least two forms of knowledge: receptive and 
productive. The term “oral vocabulary” refers to a group of terms that learners use when 
speaking or reading aloud and are familiar with their definitions. The terms in the print 
vocabulary are ones that the students are familiar with when they write or read aloud. 
Productive vocabulary refers to a group of terms that students commonly employ when 
speaking or writing. A receptive vocabulary is a group of less common words that learners 
add meanings to while reading or listening (Hiebert & Kamil, 2005).
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Active and passive vocabularies are two forms. The words that students can speak 
or write are referred to as active vocabulary. The words that students can recognize and 
comprehend in a context are referred to as passive vocabulary. Such passive vocabulary 
might be found in reading or listening materials (Harmer, 2007). Additionally, Webb 
(2009) urges students to understand receptive vocabulary when it appears in a reading text 
but cannot be created by pupils in writing or speaking. Being retrospective to my school 
days, we used to memorize the meaning of unfamiliar words in English in our mother 
tongue. The grammar translation method was used to teach us words in isolation. Even 
though we learned many words, we were unable to employ them in our daily lives. By 
the time I finished my schooling, I could read the words but I could never speak English. 
Now, I believe that students’ exposure to the target language both inside and outside of the 
classroom shapes how well they acquire it. I had no idea how to speak English outside the 
classroom because we rarely heard our instructors speak it. 

By expanding their vocabulary, language learners must increase their evolving 
linguistic repertoire. However, learning new vocabulary can be challenging, especially for 
non-native English speakers who struggle with spelling and pronunciation, proper usage 
and inferring meaning from context. The students must demonstrate their command of 
vocabulary. Similarly, it can be challenging for teachers to meet the demands of their 
students and ensure that they retain vocabulary. Thus, it is essential to draw attention to the 
difficulties students have acquiring vocabulary, provide techniques of vocabulary learning 
that can improve students’ comprehension of the target vocabulary, and provide them with 
chances to learn new terms. This study aims to explore problems faced by bachelor-level 
students in learning English vocabulary. The research question that the study answers is: 
What problems do B.Ed. level students face in learning English vocabulary?

Review of Literature 

In this section, I have reviewed theoretical literature under four thematic principles 
of teaching vocabulary, the importance of learning it, problems in learning vocabulary and 
aspects of vocabulary.

Principles of Teaching Vocabulary

Learning and teaching vocabulary are inextricably linked. Some concepts must 
be addressed in order to provide learners with adequate vocabulary teaching. According 
to Renandya (2021), the principles of teaching vocabulary are as follows: identifying 
vocabulary that learners require; focusing on high-frequency words first; teaching words 
with collocations and building connections; multiplying meaningful encounters with target 
words; using a variety of text types to explore vocabulary in different genres; moving 
your vocabulary laterally with word families; providing multimodal and multi-sensory 

Problems Faced by Bachelor-Level Students in Learning English Vocabulary
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engagement in a multimodal and multisensory manner; carrying out explicit instruction 
alongside implicit teaching; integrating the four language skills; and giving chances for 
accidental vocabulary development. In short, teaching vocabulary begins with identifying 
learners’ needs. 

According to Grauberg (1997), acquiring vocabulary consists of four stages: 
discrimination, comprehending meaning, remembering, and consolidation and expansion 
of meanings. The first level of discriminating includes differentiating between sounds and 
letters. It aids in speaking, listening, reading, and writing because differentiating sounds 
allows students to pronounce words correctly and comprehend what they read or hear. 
Second, knowing meaning entails comprehending the notion of words by associating them 
with their referents. Third, the remembering stage includes the ability to keep meanings. 
Fourth, the consolidation and extension stage is concerned with the acquisition of new 
vocabulary and its incorporation into the students’ system of vocabulary.

Importance of Learning Vocabulary

Vocabulary is crucial to learning a language and for communicating ideas, 
expressing desires and emotions, and interacting with others in any language since the vast 
majority of meanings are conveyed lexically.  One of the most crucial things to teach while 
learning a foreign language is vocabulary since learners have difficulties speaking out 
including vocabulary, phrases and idioms (Ur, 2012). Thus, it is a collection of words and 
their definitions that are employed in the four language skills. Vocabulary is an essential 
component of language competency because it serves as the foundation for how learners 
talk, listen, read, and write (Richards and Renandya, 2002). When we want to converse with 
others using a language, one of the constituents that help the speakers is their vocabulary. 
If students do not have an adequate vocabulary, they cannot do language-related activities 
and cannot develop communication with others. Little can be expressed without grammar 
and nothing at all without vocabulary. It implies that the key component of communication 
is vocabulary (Wilkins,1972). 

For effective use of a second language, developing a sufficient vocabulary is crucial 
since, without a wide vocabulary, we are incapable of applying the structures and functions 
that we may have learnt for intelligible communication (Nunan, 1991). “Communication 
in a second language just cannot happen in any meaningful way without words to express 
a wider range of meanings, no matter how well the student learns grammar, no matter how 
successfully the sounds of a second language are mastered” (McCarthy, 1990, pp. viii-viii). 
Vocabulary knowledge is essential for communicative competence and the learning of a 
second language (Schmitt, 2000).  
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Vocabulary is crucial for effective communication and helps learners express 
themselves fully at different stages of language development. Learners who have broad 
vocabulary can better understand written texts. Furthermore, acquiring and expanding one’s 
vocabulary is critical since English competency is dependent on the vocabulary knowledge 
acquired by second and foreign learners, as well as native speakers (Afzal, 2019). Thus, 
the knowledge of vocabulary helps the learners to understand the texts and communicate 
with others effectively. Moreover, a robust vocabulary is crucial for academic success and 
achieving their goal both in and out of the classroom.

Aspects of Learning Vocabulary 

The three significant aspects of learning vocabulary teachers must be aware of and 
concentrate on meaning, usage, and form). Nation (2001) has provided three aspects of 
learning vocabulary. They are as follows.

‘Meaning’ comprises the interaction of form and meaning, or the notion and what 
things are referred to, as well as the connections that spring to mind when individuals 
think about a given term or expression. The use of words is demonstrated by quickly 
demonstrating the grammatical pattern the word fits into countable/ uncountable, transitive/
intransitive, etc., providing a few similar collocations, mentioning any restrictions on the 
use of the word (formal, informal, impolite, only used with children, etc.), and providing a 
well-known opposite or a well-known word or lexical set it fits into. A word’s form includes 
its sound (spoken form), spelling (written form), and any word elements that comprise this 
specific item. (such as a prefix, root, and suffix). Some of the studies related to this study 
are presented as follows.

A study by Bhandari (2010) in Nepal shows writing practice for learning, asking 
their teachers to translate into Nepali, keeping a dictionary with them learning by group 
work in their class using the glossary section of their books were the most frequently used 
strategies in learning English vocabulary. Khan (2011) also highlights the lexical categories 
in which Saudi target language learners struggle. These include learning the meanings of 
vocabulary words, spelling, and employing synonyms, prefixes, and suffixes. 

Students’ poor linguistic performance indicates their lack of vocabulary knowledge. 
According to Altyari (2017), Saudi pupils’ poor linguistic performance in English shows a 
lack of vocabulary knowledge. The researcher cites two persuasive facts that lead to Saudi 
pupils’ low vocabulary intake and lexical inadequacy in public high schools. Thirty-five 
students from various educational levels participated, as did nine male Saudi instructors 
of English as a foreign language (EFL) at intermediate and secondary schools. Data was 
gathered via surveys and high school textbooks. The findings show that individuals utilized 
inadequate vocabulary techniques such as depending only on a bilingual dictionary, asking 
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others for definitions, and so on. Similarly, the results show a lack of recycling of vocabulary 
items and presentation of all components of vocabulary knowledge. 

The research clearly shows that pupils struggle with vocabulary development owing 
to a lack of phonological, morphological semantic, and syntactic systems of language. The 
study by Rohmatillah (2017) identified many problems that impede students’ vocabulary-
learning activities. Such as pronouncing and spelling words (written and spoken forms 
do not always match), selecting acceptable meanings of words (complexity of vocabulary 
knowledge), inflexions of word forms (inadequate grammar comprehension), and an 
excessive number of words that pupils must learn. It also exposes several crucial aspects 
that contribute to difficulty in learning vocabulary and assigns learning problems to different 
levels of language. Pronunciation issues, for example, are connected to the English sound 
system, inflexions and word forms to the morphological system, word connections, such as 
collocations and phrasal verbs to semantics, word categories to syntax, and so on.

The socio-cultural background, insufficient basic knowledge of the learners and 
the teacher’s role affects learning vocabulary. Elttayef and Hussein’s study (2017) in Arab 
showed that the learners lack basic knowledge, and teachers are not paying attention to 
highlighting the importance of English in classrooms, and the teacher’s role in teaching 
English is doubled because their students rely on them with the expectation that they will 
make students learn English quickly. According to this study, the socio-cultural context 
has an impact on teaching English to Arab learners who attend English lessons primarily 
to complete the courses. This study finds that learners have difficulty practising language 
skills such as listening and speaking because of a lack of vocabulary.

Learners face problems in learning vocabulary due to a lack of word knowledge, 
pronunciation and spelling problems, lengthy words, and a lack of reading habits. Another 
study by Shah et al. (2022) in Pakistan also indicated short-term memorization, a lack of 
word knowledge, pronunciation and spelling issues, an inability to deal with long words, 
and a lack of reading habits are all challenges to gaining vocabulary. In Nepal, the study 
suggests tactics for improving English vocabulary, such as memory techniques, drilling, 
visuals, cards, reading, and word association. The major problems in learning vocabulary 
identified by Lutfiyah and Rusiana’s (2022) study in Russia were difficulty distinguishing 
how to spell and pronounce English words correctly, difficulty developing their vocabulary 
skills, difficulty using vocabulary correctly, and difficulty understanding the connotations.  
A study by Mukura et al. (2022) in Thailand revealed the following difficulties in learning 
English vocabulary. Language learning and vocabulary knowledge are inseparably related. 
Ignoring to study and employing the inappropriate method of learning vocabulary, not 
being encouraged to study, not having enough opportunity to practice, not committing to 
improving, lacking desire, linguistic complexity, diverse forms impediments in the learning 
process, and the environment. 



7

Similarly, Hulu et al. (2022) found that participants struggle to learn English 
vocabulary. These difficulties include not knowing all of the vocabulary definitions for each 
topic they are studying, not understanding conversations because they are not familiar with 
the language, not having enough time to study, not being motivated to learn, not having 
friends with whom to converse, and not using English outside of the classroom. A recent 
study by Aji et al. (2023) in Indonesia discovered the main problems of learning vocabulary 
is a lack of motivation and interest in learning English; laziness in vocabulary learning; 
ignorance of grammar and the meaning of various English word types; ignorance of how 
to pronounce English words; and a lack of resources for online English learning (internet 
connection).

The reviewed literature found difficulties in learning vocabulary encountered by 
learners in the foreign ELT contexts. However, to my knowledge, there are no recent studies 
on problems of learning vocabulary in the Nepalese ELT contexts. So, this research attempts 
to explore problems faced by bachelor-level students in learning English vocabulary.

Methodology

I have employed the phenomenological qualitative research method for this research 
study, which emphasizes examining and comprehending the significance that people’s or 
groups’ lived experiences attach to a social or human issue (Creswell, 2014). Regarding 
this, Willis (2007) states that phenomenology enables the researcher to concentrate 
on various and individualized authenticities (cited in Campbell, 2015) to unpack their 
experiences in learning vocabulary. To gather the necessary data, I purposefully selected 
four students enrolled in B. Ed. first-year studying compulsory English from two TU 
constituent campuses in Rupandehi, Nepal considering that they had lived experiences 
of learning vocabulary problems. The data was gathered via semi-structured interviews 
and open-ended questions from them. I took the consent of the participants to maintain 
ethical considerations. Clarifying the aim of the research study, I got permission to record 
their voice on my mobile phone. Participants were referred by pseudonyms to protect 
their identities (Mertova & Webster, 2020). They agreed to share their views and lived 
experiences in problems of learning vocabulary. Finally, the data was transcribed into the 
English language from Nepali. Due to the qualitative nature of the study, themes were 
developed and analyzed descriptively.

Results and Discussion

Based on the interview data of the participants, four themes emerged regarding 
problems faced by B.Ed. level students studying compulsory English in learning vocabulary. 
The information is analyzed and interpreted under nine themes individually as follows. 

Problems Faced by Bachelor-Level Students in Learning English Vocabulary
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Pronunciation and Spelling 

Pronunciation is one of the most important sub-skills to be grasped in learning 
vocabulary. Learners face problems in articulating words due to the distinction between 
spoken and written English. They also find it difficult to spell English words as they must 
be able to recognize the silent letters in particular words. One of the things that contributed 
to English spelling becoming one of the problems in understanding English vocabulary 
was the mismatch between how pupils now pronounced and spelled words. Words that 
are difficult to pronounce are more difficult to learn. Many English terms’ spelling might 
be difficult for pupils who speak languages with fairly regular spelling systems. Spelling 
patterns, in particular, can be perplexing when it comes to pronunciation. Mismatches in 
sounds and spelling are likely to be the source of errors in either pronunciation or spelling 
and can contribute to the difficulty of a term. When the meanings of two words overlap, 
students are inclined to mix them up.

A participant named Bipana (pseudonym) stated, “There is no correlation between 
spelling and pronunciation in English, e.g. many /menɪ/ rat /ræt/. agree /əgrɪ/ arm /ɑ:m/ 
was /wɔ:z./ all /ɔ:l/ private /prɑɪvet/ pay /peɪ/ air /eə /. Sometimes ‘a’ is not pronounced in 
some words e.g. sandal, primal whereas, there is /ə/without having no ‘a’ in spelling. e.g. 
prism/prɪzəm/ so, I often make errors in pronouncing English words. Some letters in some 
words are silent, e.g. ‘island’, ‘walk’ and ‘knight’, and ‘pneumonia’.” Bipana claimed 
that she committed errors in pronunciation due to no correlation between spelling and 
pronunciation in the above English words. When the students pronounce words with silent 
letters such as ‘island’, ‘walk’ and ‘knight’, and ‘pneumonia’, they are likely to commit 
errors. The lack of sound resemblance between English and the student’s original language 
is frequently the cause of erroneous pronunciation.      

Another participant Sapana(pseudonym) stated, “I’m having trouble learning 
vocabulary since there’s a difference between spelling and pronunciation. Because of the 
differences in English spelling and pronunciation, I struggled with vocabulary, especially 
those with more than two syllables and ones they had never heard before, e.g. ‘incarcerated’ 
and ‘haberdashery’.” The above statement makes it clear she is having trouble learning 
vocabulary since there’s a difference between spelling and pronunciation. She struggled 
with vocabulary because of the differences in English spelling and pronunciation.

The errors occurred when children failed to recognize a sound spelling mismatch, 
resulting in word-learning problems. Furthermore, the most prevalent forms of spelling 
issues are vowel substitution, vowel omission, and consonant substitution. Sometimes 
the letter does not create any sound; nevertheless, certain letters can make more than one 
sound, making it difficult for them to comprehend how the words were spelled, particularly 
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those with more than two syllables and ones they had never heard before, e.g. ‘incarcerated’ 
and ‘haberdashery.’

Finding the Contextual Meaning of Unfamiliar Words

The researcher found that students hardly discovered the implications of new words. 
They mentioned that unfamiliar words made them difficult to translate and to understand 
the meaning of words. It was hard to figure out the meanings because they were unfamiliar 
words. They have problems understanding the linguistic and non-linguistic meaning of 
the text as well. The comparative degree could also make it difficult for the students to 
distinguish the meanings of the adjectives. The pupils relied only on the dictionary to 
determine the meaning of terms; nevertheless, the true meaning was not always easily 
established. 

Bipana asserted, “The definition of a word cannot provide the exact meaning 
until I see the contextual meaning of it, e.g ‘discriminatory’- treating people differently.” 
She claimed that she could not comprehend a text only by seeing the definition for each 
word, but she had to know the words in detail according to the context of the text. This 
issue also caused the pupils to miss the alternate interpretations of the phrases in the 
context. They also found it tough to choose which words were nouns, adverbs, verbs, or 
adjectives. I experience difficulties in understanding the meaning. There was frequently a 
varied interpretation of the words offered in a text. Several works tended to introduce new 
word meanings. Students were occasionally unaware that words had multiple meanings 
depending on their context.

The third participant Ashish (pseudonym) mentioned, “I struggle with vocabulary 
mastery in terms of synonyms, antonyms, and accurately discerning word meaning. It’s 
difficult for me because some words look similar but have different meanings. e.g., bank- 
bank, bear- bear, head- head “  He is having trouble mastering synonyms and antonyms. 
He has difficulties accurately recognizing the meaning of words since some words are 
identical in structure but differ in meaning.

Words that may be employed in a variety of circumstances are seen to be easier 
than their equivalents with a restricted range. Thus, putting in a very broad verb, such as 
impose, place, position, etc., may cause complications. Uncertainty about the implications 
of some terms may also cause problems. In English, ‘propaganda’ has a bad meaning, 
although its counterpart may simply mean ‘publicity’. On the other hand, while ‘eccentric’ 
has no negative connotations in English, its closest counterpart in other languages may be 
deviant. Finally, idiomatic words or phrases are more difficult to understand than terms 
with obvious meanings

Problems Faced by Bachelor-Level Students in Learning English Vocabulary
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The Length of the Words 

Longer words are often more difficult than shorter ones since there is more to 
learn and remember. Long words can include several morphemes. Students had less trouble 
recalling or comprehending the extensive vocabulary if the order of the long words was 
familiar. The fourth participant named Apil (pseudonym)  asserted, “If the words are long, 
I probably won’t be able to spell them easily e.g. ‘conglomerations’, ‘kaleidoscopic’, 
‘extravagant’, ‘ambivalent’ and ‘imperturbable’,” Apil added,  Long words are not difficult 
to learn if they appear frequently in the text. When kids read the words frequently, they 
may acquire the terms more easily than when they are only used infrequently in a book.” 
His lived experience demonstrates that those terms are known as high-frequency words; 
conversely, words that are rarely seen in the text or used by pupils are known as low-
frequency words. Several pupils noted that the longer the words, the more work it took to 
master them. According to the interview, the students claimed that the length of the words 
impacted their ability to remember the spelling and meaning of the terms. They claimed 
that they needed more time to memorize the terms and that big words were difficult to 
pronounce.

Furthermore, two students said that learning long words could be more difficult if 
the words were rarely found in the textbook. Besides, they could not be able to spell the 
words, and they were also confused about the meaning of the words because the long words 
have prefixes and suffixes which could cause the students to find it hard to master those 
vocabularies.

Poor Reading Habits of Students

Most of the students do not read story books, novels and other materials to increase 
their vocabulary. They even do not read the reading text provided in their textbooks. This 
may be due to a lack of commitment of students to improving their vocabulary. Students 
in community campuses especially in Butwal show less interest in reading habits as a 
result, they face difficulty in learning vocabulary.  Apil, mentioned, “I do not love reading 
as I do not have time, interesting books and reading-related materials to increase new 
vocabulary.”  His lived experience indicates that he does not love reading because of a 
lack of interesting books. With the help of the knowledge they receive from reading, they 
can increase their vocabulary. So, reading to EFL learners is a fundamental skill because it 
assists their learning, increases educational achievement, and improves language abilities 
and vocabulary. It also helps students to improve their vocabulary.
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Lack of Resources 

Many schools in Nepal are under-resourced and do not have access to the latest 
teaching materials. The lack of supplementary materials creates problems in learning 
vocabulary. Audio visual aids are not used in English class. Sapana asserted,

I have very limited knowledge of the meaning of words. The English teacher does 
not use any new strategies for teaching vocabulary, audio and visual teaching 
materials to teach vocabulary. He only provides meaning in Nepali. There are no 
picture dictionaries and other book-related vocabulary games.

She claimed that teachers use none of the materials and new strategies for teaching 
vocabulary, so students are poor at vocabulary. The result is by Sedita (2005) that one of 
the difficulties in vocabulary teaching is pupils’ lack of understanding of word meanings. 
The students who do not understand the meanings of words will struggle to understand the 
texts they read.

Rote Learning and Memorization

The main problems of students in learning vocabulary are rote learning and 
memorization. Students may be taught to memorize a list of words without understanding 
their meaning. Bipana mentioned, “Our English teacher teaches us new words in isolation. 
Most of the time, our English teacher teaches us new words in isolation without using 
them in sentences in the classroom. He insists us to memorize the vocabulary.” Her lived 
experiences expose that her teacher teaches them vocabulary without creating situations 
in isolation. Therefore, they do not understand them for a long time as they memorize in 
isolation.

Lack of Exposure

Students face difficulty in learning vocabulary due to improper techniques to learn 
and due to the limited focus on spoken English. Students in Nepal are not exposed to 
English language resources beyond their textbooks. There is a lack of support in the home 
and community for the use of English. So, they do not get enough opportunities to practice 
learned vocabulary inside and outside the class. Vocabulary teaching in Nepal is focused on 
written English. Bipana claimed, 

Most of the instructors in my classroom do not offer lectures in English for the 
benefit of the students’ understanding. Texts and new words are translated from L1 
to L2 by teachers and students, and pupils learn them. 

Problems Faced by Bachelor-Level Students in Learning English Vocabulary
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The majority of respondents agreed that their teachers utilize L1 when teaching SL 
or FL and that they should also translate terms and phrases that were difficult to understand 
in their second/foreign language classes. The more successful the teacher’s teaching tactics 
in the English classroom, the better the learner’s language (Putra, 2016).

Sapana stated, “At my home, there is no English-speaking environment, So, I do 
not get any exposure from the members of the family.”  Home environment equally plays 
an important role in developing the vocabulary of students. The students who get high 
exposure at home can have fewer problems in learning vocabulary.  

It is also difficult to know when to use words correctly. Some words and expressions 
are only appropriate in certain settings. Students must also understand whether the term or 
phrase has a distinct style, whether official or casual, and they must use caution when using 
colloquial and slang idioms.   

Conclusion and Implications

This study reveals that B.Ed. level students are found to be poor in learning 
vocabulary. Lack of vocabulary knowledge hinders their reading comprehension, writing 
ability, and communicative skills. They faced vocabulary-learning problems due to a lack 
of basic knowledge of vocabulary aspects like spelling, pronunciation and meaning of 
words. The study also explores that the inability to encounter lengthy words, the lack of 
supplementary materials, rote learning and memorization, medium of instruction, lack of 
exposure, and lack of reading habits of students are the problems that they face in learning 
vocabulary. The results of the study cannot be generalized since it is a small-scale study 
including only four students of B. Ed. first-year studying compulsory English. Moreover, 
it can be helpful for English teachers who want to improve in teaching vocabulary to 
their students by minimizing their problems and guide future research on the learners’ 
vocabulary learning problems. Future researchers can also explore the most effective 
methods of teaching vocabulary in detail covering a larger population and the area and may 
explore both students’ and teachers’ problems in teaching and learning English vocabulary.
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Abstract

Fire (Agni in Sanskrit) is one of the central symbols in the Rigveda, the most ancient 
and the holiest scripture for Hindus. In the Rigvedic constitution, fire symbolism 
intricately mediates every plane of human existence: from the expansive realms of 
earth, atmosphere, and sky to the subtle nuances of the corporeal body, breath, and 
mind. This paper tackles the constitution of fire symbolism in different planes of 
Panchasee ecology. It argues that the identification of fire as a key symbol in each 
three planes by Panchasee people is the ‘material manifestation’ of the ideological 
construction of the Rigvedic fire symbolism living in the rituals and traditions of 
Panchseee since time immemorial. A fieldwork was conducted between 2020-2022 
to get primary details utilized for this study. By situating the cultural practices 
within the broader anthropological discourse on religion and spirituality, this study 
enriches our understanding of the interplay between cultural symbolism, ecological 
dynamics, and human consciousness in the Himalayan context.

Keywords: Fire symbolism, Rigveda, spiritual ecology, ethnography, Panchasee 
mountain

Introduction

Fire has played an integral role in the evolution of Homo sapiens, dating back to 
the emergence of early hominoids in eastern Africa around 2.5 million years ago (Pausas & 
Keeley, 2009). The utilization of fire, particularly for cooking, is believed to have propelled 
the ascent of Homo erectus from its more primitive ancestors (Ember et al., 2015). The 
implications of fire adoption by humans extended far beyond mere sustenance. It catalysed 
the development of larger brains and bodies, altered dental morphology, and shaped modern 
human traits, including complex social behaviours (Pausas & Keeley, 2009). By softening 
food and facilitating easier consumption, fire potentially contributed to extending the human 
lifespan, thereby influencing social organization and the emergence of caregiving roles, as 
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proposed by the “grandmother” hypothesis (Kallif, 2005). Moreover, the domestication 
of fire not only enabled survival in diverse environments but also revolutionized human 
culture. The art of making fire transformed the culinary landscape, intertwined with the 
ritualistic and symbolic significance of fire, and laid the groundwork for shaping human 
conceptual worlds and cultural identities (Pausas & Keeley, 2009).

Fire has an enduring influence on Indo-European cosmology and cultural traditions 
from the 2nd millennia BCE to the present day (Kallif, 2005). Fire rituals -which were 
associated with wood fire- were widely in practice in the pre-Vedic world such as in ancient 
Iran, Greece, Rome, Northern Europe, and other parts of the world. But the expansion 
of monotheistic belief systems such as Judaism, Christianity, and Islam in Europe and 
Western Asia, the wide range of the Vedic world lost its genuine tradition of fire ritual 
(Kallif, 2005). In the post-Vedic world, the tradition was limited only to Hindus, with the 
exception of small Zoroastrian communities in Iran (Dareini, 2010).

This transition of fire ritual in the Vedic and post-Vedic worlds raises a number of 
questions about the various aspects of the tradition of this ritual itself and its historical and 
political dynamics. Extensive research is required to understand the significance of fire 
rituals in the pre-Vedic world, the political and historical reasons that ended these rituals 
in the Western world, and the factors that contributed to the continuation of this practice 
among Hindus which is not the scope of this study. Its limit is not going to answer any of 
these questions as it requires a wide range of research which is beyond the scope and aim 
of this study. Instead, this study aims to understand a very specific aspect of this ritual in 
relation to the mountain communities of Panchasee in western Nepal, in South Asia. While 
discussing various aspects of Rigvedic fire symbolism, it underscores the importance of 
fire rituals and its externalization in multiple planes of Himalayan ecology as the unique 
Rigvedic practices and major attracting factors for nature lovers, spiritual seekers or Sadhus 
throughout the history. 

Methods and Materials

This study was driven following the first meeting of one of the authors of this paper 
with a Canadian Vedic Sadhaka living in Panchasee Mountain in 2020. The Sadhaka was 
living in Panchasee for about 2 decades. Before he arrived in Panchasee, he had already lived 
in a Vedic Ashram in Puducherry in South India for four decades. The series of following 
discussions and meetings between the author/s and the Sadhaka revealed that he had a close 
observation of various fire symbols in different planes of Panchasee ecology. This study 
approaches the Sadkaka’s observations and experiences of the fire rituals/symbols living in 
Panchasee communities as the material extension of the specific construction of Rigvedic 
fire symbolism (Kerestetzi, 2018) that he had acquired as a long-time member of the Vedic 
Ashram in India. 
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Conceptually, this study brings the relationship of nature symbols, cultural 
practices, and Himalayan ecology in relation. It is noteworthy that within anthropology, 
there exists a well-established tradition of studying the relationship between religion and 
nature, primarily based on a systematic approach. Sponsel (2010) provides a historical 
overview of various approaches anthropologists have employed throughout history in this 
line of thinking. Starting with the late 19th-century anthropologist E.B. Tylor, who defined 
religion as “belief in spiritual beings” and viewed animism as its most elementary form, 
classical anthropological contributions in the 20th century followed a systematic approach. 
Influential anthropologists such as Roy Rapport, Reimer Schefold, Marvin Harris, Richard 
Nelson, and others contributed to the study of this relationship (Sponsel, 2010). However, 
contemporary contributions in the relation between religion/spirituality and nature diverge 
from their predecessors by emphasizing an interactive approach over systematic thinking.

Sponsel (2010) conceptualizes this interactive approach within the broader 
framework of spiritual ecology following the disciplinary practice of anthropology. He 
defines it as a diverse and complex arena of intellectual and practical activities at the 
interface of religions and spiritualties on the one hand and ecologies, environments, and 
environmentalisms on the other. In this framework, it is not just the physical objects; flora 
and fauna and other natural processes make a system but also the people’s cultural practices 
and their psychological, imaginative, and intuitive dimensions form the ‘material’ parts 
of the system (Sponsel, 2010). Within this framework, Panchasee ecology is viewed as ‘a 
coherent religious setting in which objects, bodies, actions, and ideas form a system.’ In this 
sense, this research aligns with the long-standing tradition of examining the relationship 
between religion and the natural environment in anthropology. Simultaneously, it introduces 
a novel dimension by incorporating communal rituals and individual ‘spiritual experiences’ 
into the purview of modern sciences, particularly within the framework of spiritual ecology 
in the contemporary interactive approach to human-environment relations (Brito, 2020).

Analytically, E. T. Hall’s theory of ‘proxemics,’ as outlined by Kerestetzi (2018), 
is employed, offering methodological tools for analyzing religious experiences in their 
physical context. This theory asserts that our physical environments are the material 
manifestations of ideological construct (which is termed as ‘sensory pattern’) shaped by 
cultural influences. Based on this theoretical assertion, this paper examines the material 
manifestations of fire symbolism in different ecological planes of Panchasee as the influence 
of the Rigvedic traditions living in the Himalayas.  

To understand the cultural construct of fire symbolism, it has adopted Jamison & 
Brereton (2014) and Aurobindo (2013) translations of the Rigveda and the interpretation 
of fire symbolism. Aurobindo (2013) takes Rigvedic fire as a ‘mystic symbol’ which hides 
‘secret meanings about Truths, a Reality behind the outward aspects of the universe’. He 
rejects the idea that the Rigveda is just a liturgical text. For Aurobindo, each of the Rigvedic 
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symbols has its unique meaning and purpose. So, it requires a rigorous interpretation of 
the Rigvedic symbols in a given context to understand their ‘true meanings’ and purpose 
(Aurobindo, 2013).  

A field study - better termed as fursad ethnography (Rai, 2022) - was conducted 
between 2020 and 2022 in Panchasee to understand various communal cultural practices in 
relation to fire symbolism and the Vedic Sadhaka’s spiritual experiences. Major tools and 
techniques employed to generate primary data were observations and informal discussions 
with the informants of the both Aryan and Mongol communities and a series of in-depth 
interviews with the Sadhaka. The fieldwork strategy involved utilizing researchers’ social 
capital to establish a network in the study area, managing the time of periodic breaks and 
holidays without extended pauses, and also managing financial resources independently 
without any external funding or support (Rai, 2022).

Agni: A Rigvedic Fire Symbolism

The Rigveda is one of the oldest texts of human civilization and is also the holiest 
for Hindus. The fire (Agni or Agnidev) also known as the fire god, is the most important 
and prominent nature symbol presented in the Rigveda (Jamison & Brereton, 2014). The 
very first poem (hymn) of the first Mandala, the first book, of the Rigveda is dedicated to 
the Agnidev (see below in the given Hymns from the Rigveda). The symbol is so pervasive 
in the Rigveda that 8 books out of 10 start with the mantra dedicated to Agnidev (fire). 
While in the total 10 books of the Rigveda which contain more than 1000 hymns, more 
than 200 poems are dedicated to Agnidev second after Indra. The Vedic symbols including 
Agni, Indra, Soma, Surya, Vayu, and many more others are constructed and embodied with 
their specific physical and spiritual meanings and articulated as their significance to human 
society (Werner, 1977). The first two hymns of the first book of the Rigveda are;  

1. Agni do I invoke—the one place to the fore, god and priest of the
sacrifice, the Hotar, most richly conferring treasure.
2. Agni, to be invoked by ancient sages and by the present ones—
he will carry the gods here to this place.

- (Jamison & Brereton, 2014)

Scholars from the different fields of expertise accept that the importance of the 
fire symbol in the Rigveda, but they hardly agree on the meaning of the symbol. For 
materialists, fire is just a form of energy that remains either in the manifest or in the latent 
form in the matters of our universe. While the Vedic scholars conceptualize the symbol 
of fire much more differently. In the Vedic interpretation, the whole material world is the 
composition of 5 major bhutas (elements); earth, water, fire, air, and space. Among these 
five, fire is the most important symbol (Regmi, 2023). So it is important to understand how 
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the fire symbolism has been externalized in the various cosmic and ecological planes that 
we are surrounded. 

A Rigvedic interpretation of fire symbolism suggests that a single fire, Agni, 
manifests in various forms throughout the universe and within the human body. According 
to Agrawala (1960), Vedic cosmology consists of three planes: the terrestrial (earth), the 
atmosphere, and the Aditya (sky). Correspondingly, the human body comprises three 
planes: bhuta (body), prana (breath), and mana (mind). It is argued that each plane of 
the universe has a parallel in the human body, as they all embody a similar form of fire 
(Agrawala, 1960). In this framework, the terrestrial fire is linked with the fire of bhuta, the 
atmospheric fire with prana, and the celestial fire with mana. This association underscores 
that fire symbolism is common to all five bhutas and the different ecological planes. Fire 
mediates across all cosmic and ecological realms, signified by the term ‘…tadekam…’, 
which emphasizes its grand functional role as an operator of the universe and all its living 
and non-living entities (Bryant, 2001). From this broader fire-centered perspective, fire 
symbolism emerges as the singular truth underlying all existence.

There is also a tradition that Vedic scholars also relate the fire symbol with the 
Vedic conception of the ultimate ‘truth’. Hindus follow the theory of divine revelation of 
the Rigveda as the highest form of knowledge and ‘truths’ of existence (Talageri, 2000). 
They believe that the Vedic Rishis and Prophets had ‘attempted to transform those truths’ 
through the medium of words in the form of Vedic hymns. Transforming such revelations 
into words was not an easy task, so they invented hymns with full of symbols, rituals, and 
images with multiple meanings (Aurobindo, 2013). In this sense, the fire symbol, or Agni 
is the most fundamental, yet mystic nature symbol as well, invented to express such truths 
in the Rigveda. 

Therefore, the Vedic Scholars argue that understanding the true nature of Agni is a 
way to understand the very secret of existence that might lead to a ‘higher level of spiritual 
consciousness’ (Yatsenko, 2023). Every natural symbol in Rigveda such as rain, air, earth, 
horse and so on has its own significance with its unique meaning but the constitution of fire 
symbol has even greater significance. The special divine qualities of this fire symbol are 
expressed as; the ‘immortal principle amongst mortals, the deathless light amongst those 
who are bound to die, the ever-lasting protector of the Law amongst those who are prone 
to perish’ in the hymns (Werner, 1977). One of the meanings of this symbolic expression 
is that the gross material body is mortal and perishable and the divine principle that resides 
within the body is Agni or ‘Fire of Life’ which is eternal (Agrawala, 1960). 

Panchasee Mountain is a well-known site for Rigvedic pilgrimage from ancient 
times. There are several holy sites where fire worshipping takes place. There are also 
spots of meditation scattered all over the Mountain. Panchasee communities consider that 
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ancient Rishis, Sadhus, and prophets had identified the locations and established fire pits. 
The worshipping of wood fire is also a common practice in every Panchasee household as 
an everyday practice. There are other various individual and communal occasions when 
the fire rituals take place in Panchasee. The following part of the paper examines the 
externalization of the ideological fire symbolism in the physical environments of Panchasee 
ecology by examining experiences and practices living in the Himalayan cultures. 

Distribution of Rigvedic Fire Symbol in Panchasee Ecology

In local world views, people identify the ecology of Panchasee in three different 
planes; terrestrial, atmospheric and celestial. The terrestrial plane represents the physical 
surroundings of the Panchase communities around the Panchasee mountain. It includes 
households, neighborhoods/communities, farmlands, trails and forests they visit for their 
daily requirements. In these surroundings, Panchasee communities undertake various kinds 
of fire rituals almost every day. In contrast to the surroundings of Panchasee communities, 
the top of the Panchasee Mountain represents the atmospheric plane of the ecology. The 
main character of this plane is that it is not beyond the access of the people but not on a 
regular basis as it is with the terrestrial. It is only on a few occasions they visit the top and 
conduct fire rituals; the most famous annual fire ritual on top is on the day of Balachaturdasi. 

The celestial plane of Panchasee ecology is the outline of the physical boundaries 
visible from Panchasee. This ecological plane is beyond human access for the people of 
Pahcnasee and only to see and engage on them, particularly on the northern side which is 
the extended white shining Mount. Annapurna. They do not have physical fire on Mount 
Annapurna as such, but they do have enough understanding of the visual manifestation 
of fire symbolism on it which is a higher level of material manifestation of Rigvedic fire 
symbolism. The following part of this paper examines how the fire symbol is materially 
manifested in each of the ecological planes. The analysis shows that Panchasee ecology 
provides a unique opportunity where different forms of fire symbols are externalized 
coherently by the Himalayan cultures and opens a new possibility of experiencing the 
‘truth’ and going ahead to the entrance of ‘spiritual awakening’ (Millar, 2019).

Terrestrial Fire Symbol: Wood Fire for Cooking in Panchasee Household

In Vedic literature, the terrestrial fire symbolizes the presence of fire within each 
of the five basic elements, known as pancha-bhutas, as described in the Rigveda. These 
elements include soil, water, light, wind, and space, and the experience of fire in these 
elements is accessible through the human senses. This symbolic fire is closely linked to 
the physical body and is a readily available and common form of fire for every spiritually 
inclined individual. Beyond its physical manifestation, the wood fire is understood as a 
representation of ‘truth,’ signifying the inherent nature of all matter. The Rigveda’s Sukta 
5 in the third Mandala emphasizes by stating, “Agni is the Son of Waters”. This revelation 
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of the fire symbol in relation to water is a specific example of the externalization of fire 
symbolism at the physical level of human existence (Millar, 2019).  

In the context of Panchasee families, the symbolism of wood fire for cooking is 
an ideal example of the externalization of the Rigvedic fire symbol in the physical level 
of human experiences. They consider the wood fire as a divine fire including other forms 
of fire in and around their households. Each Panchasee household has a fire pit, typically 
located in the centre of the ground floor, where food is cooked twice daily. Additionally, 
lamp fires or fire sticks are burned in the mornings and evenings in both Hindu and Buddhist 
families. These communities also establish a sacred space in front of their homes and set 
up a fire altar once or twice a year for various Pujas. Notably, Panchasee families don’t 
merely consider wood fire as an energy source, as there are alternative options like LP Gas, 
electricity, biogas, or solar stoves. Instead, they hold deep respect for and worship fire as a 
divine manifestation. For example, mothers in Panchasee families offer a portion of food to 
the wood fire before serving it to the family, considering it a sacred practice passed down 
as indigenous knowledge.

Even destructive forms of fire are also externalized as the divine fire which is also 
a Rigvedic construction. In Rigvedic construction, the destructive fire is known as ‘Raudra’ 
which means anger (Regmi, 2023). In Panchasee cultures, this destructive construction of 
fire symbol is externalized in the form of wildfire or crematory fire and considered holy fire. 
As expressed in the Vedic construction, such fire symbols are viewed symbolically as the 
expression of divine anger. Panchasee families not only externalized these symbols to the 
fire of their everyday lives but also worshiped them as the multiple manifestations of single 
fire symbolism in their physical reality.  

Worshiping terrestrial fire in Panchasee communities serves as a reminder, even for 
those with ‘minimal spiritual awareness’, of the presence of divinity in all forms of bhuta, 
whether wood, air, or water. In this context, the Rigvedic formation of Agni, or the fire 
symbol transcends the divisions of the physical world and produces a unique and single fire 
perspective that is more mystic than mere physical (Aurobindo, 2013).  

Atmospheric Fire Symbol: Fire Worshipping in Panchasee Mela-day

The next plane of Panchasee ecology is atmospheric where the fire symbol is 
externalized culturally. Geographically, this atmospheric plane is situated at the summit 
of Panchasee Mountain, encompassing five distinct peaks that directly face the Annapurna 
range in the north, unobstructed by any barriers. The mountain’s summit stands as one of 
the highest natural sanctuaries within the mid-hills of the region, hosting a collection of 
holiest sites such as temples, meditation areas, sacred lakes, water bodies, pristine trees, 
and natural forests. The Panchasee communities’ cultural externalization of the Rigvedic 
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fire symbol within this atmospheric plane holds a profound significance intertwined with 
the summit of Panchasee Mountain.

In Rigvedic literature, the atmospheric fire symbol is intricately linked with the 
breadth (Prana) of the organic plane, representing the prana as a form of fire. This particular 
manifestation of fire is shared among all living entities on planet Earth. For a spiritual 
seeker, encountering this fire occurs on two levels in Panchasee ecology. At the cultural 
level, the seeker witnesses fire worship at the mountain’s summit in various occasions. On 
a personal level, climbing the mountain provides an opportunity to comprehend the true 
nature of the breadth which is also a symbol of fire in the Rigvedic construction (Millar, 
2019).

One of the most important cultural events of externalization of the atmospheric 
fire symbol in Panchasee is the celebration of the annual Mela-day on the top of Panchasee 
Mountain which is the day of Balachaturdasi (mid-November). The day is well-known 
for the ritual of sowing holy seeds in the Himalayan region. Pilgrims from surrounding 
districts flock to Panchasee on this day, engaging in puja with established fires. There are 
Sanskrit gurus to conduct the worshipping. People worship fire to achieve success, peace, 
security, and other positive merits in their lives. 

Discussion with the Vedic Sadhaka reveals that ascending a high-altitude mountain 
like Panchasee provides a unique opportunity to sense the interconnectedness of one’s 
breath with the shared breath among all living entities. He views the act of climbing as a 
special moment to understand this connection with the ‘pool of breath’, identified as a form 
of Agni in the Rigveda (Millar, 2019). For the Sadhaka it is the special cultural arrangement 
in Panchasee and also in other holy sites in the Himalayas that institutionalize the practice 
of being close to the atmospheric fire symbol. This is a very special form of externalization 
of the Rigvedic fire symbolism in the specific ecological context of Panchasee. Unlike 
territorial fire, this construction of fire is elusive, and not common to all people at all times.

Celestial Fire Symbol: Visual Manifestation of Annapurna

The common meaning of the celestial meant the heaven which is the highest level 
of the Vedic division of the world. In its bodily association celestial meant the mind, the 
higher level of consciousness (Agrawala, 1960). People in Panchasee and even in Pokhara 
Valley consider the Annapurna range that extends from the east to the west on the northern 
side as the celestial plane of its spiritual ecology. The range not just receives the first sun 
rays in the region but its view also turns as a fire blaze both at the time of sunrise and sunset 
transforming itself as a rare fire symbol. A myth was common among the people of the 
region before the advent of modernization in the country that there was a heaven above the 
Annapurna summit (Gurung, 2022). So it is quite obvious to consider the Annapurna range 
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as the celestial plane of the spiritual ecology of Panchasee and externalize the Rigvedic fire 
symbol in its association.

Furthermore, the study also revealed that the Sadhaka’s encounter with the 
celestial plane of the Annapurna range is special. The Sadhaka externalizes this form of 
celestial fire symbol in the visual manifestation of the Annapurna range from the Panchasee 
Vanjyang that holds Machhapuchre at the centre (Millar, 2019). For him, there is a symbolic 
association between the visual manifestation and the fire symbol presented in the Sukta 19 
of the Mandala 5 of the Rigveda. 

The first and the last hymns of the Sukta 19 read as follows:

Hymn 1: State upon state is born, covering upon covering has become conscious 
and aware, and in the lap of the mother he sees.

Hyman 5: O Ray, mayst thou be with us and play with us, unifying thy knowledge 
with the shining of the breath of life; may those flames of him be for us violent and intense 
and keenly whetted, strong to carry and settled in the breast. -(Source: Sri Aurobindo, 2013)

The Sadhaka has developed a full-scale research monograph that presents the 
visual manifestation of the Annapurna. He interprets the entire Annapurna as the mother 
as it is presented in Hymn 1 above (Tripathi, et. al, 2023). And in the lap of the mother the 
son sits, i.e. Machhapuchre which looks like a fire blaze at the lap of the Annapurna massif. 
There is no doubt that the description of the fire symbol provided in these hymns is neither 
territorial, nor atmospheric but, it is celestial. 

The Sadhaka externalizes this fire symbol of Annapurna in the form of a Rigvedic 
expression of the ‘son’ or ‘lap of the mother’ as a key to the spiritual awakening in the 
plane of human consciousness. In Vedic literature, human consciousness is associated with 
the concept of a single cosmic consciousness (Talageri, 2000). As the sun is the source 
of all rays and lights on Earth, the cosmic consciousness is the ultimate source/plane of 
every individual consciousness. The idea of an awakened mind in the Vedic discourse is 
to meet this ultimate plane of consciousness by individual Sadhaka. The fire symbol that 
is externalized by the Sadhaka in the visual manifestation of the Annapurna is a mystic 
symbol to awaken individual minds (Sri Aurobindo, 2013). The Sadhaka who lived in 
a Vedic ashram for about four decades of his early stage considers that the fire symbol 
visible in the Annapurna has nothing to do directly with our body or breadth which is quite 
different from the terrestrial and atmospheric fire symbols. If we do not attend this fire 
symbol (the burning view of Machhapuchre) it will have no effect. The view will simply 
disappear after a while. But if a seeker attends it, it will affect his or her mind; on the level 
of spiritual consciousness. It is the reason that the spiritual seeker has to make a conscious 
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effort to have a ‘spiritual awakening’ on the plane of consciousness. At this juncture, the 
unique visual manifestation of Annapurna could be taken as a significant Rigvedic fire 
symbol, a symbol that hides the secret of the ‘Truth’ of the ‘spiritual awakening’.

Conclusion

In conclusion, this study shows that the fire symbol, or Agni as mentioned in the 
Rigveda, is distributed across different planes of Panchasee ecology; particularly in its 
spiritual ecology in varying forms. At the terrestrial level, the fire symbol is modelled as 
household fire in Panchasee which is a form of the physical level of the fire symbol. On the 
atmospheric level, it takes the form of fire worship at the summit of Panchasee Mountain; 
as a fire on a mental/emotional level. On the celestial level, the fire symbol is manifested 
visually in the Annapurna range, with Machhapuchre at the centre, visible from Panchasee 
Vanjyang; the fire symbol of the spiritual level. These fire symbols of various planes are 
specific cultural constructs of the Rigveda and Rigvedic practices with a specific character 
of intelligence also known as fire intelligence. It is up to an individual sadhaka or a nature 
seeker who comes into contact and attends with which form of fire symbolism; physical, 
mental, or spiritual. However, each of the symbols has the potential of specific cultural 
implications of ‘spiritual awakening’ or elevating one’s consciousness to a ‘higher level’ as 
it is assumed in various Vedic literatures including in the Rigveda.
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Abstract

Agronomic measurements like proper planting geometry and fertilizer application 
increase physiological characteristics and ultimately the grain yield of maize. The 
experiment was laid out in a split-plot design with three replications consisting of 
four levels of nitrogen (0, 70, 140 and 210 kg/ha-1) as the main plot factor, and four 
levels of the population (55,555, 69,444, 85,470 and 1,01,010 plants ha -1) as subplot 
factor in the humid sub-tropical condition of Chitwan, Nepal. Different levels of 
nitrogen and plant population did not significantly affect the number of days to 
emergence (VE), appearance of knee high  (V6), milking and daugh stage of hybrid 
maize. However, the timing of tasseling and silking in winter maize hybrid crops was 
notably influenced by plant population levels. Higher level of nitrogen 210kgNha-1 

significantly delayed physiological maturity as compared to the control. The height 
of plants recorded at harvest with the application of 210 kgNha-1 and 140 kgNha-1 
were similar to each other, but significantly taller than the control at 30 to 90DAS of 
hybrid maize. Similarly, Plant height remained largely unaffected by varying plant 
populations during most growth stages, except at the pre-milking stage (90DAS), 
where a higher density of 101 thousand plants ha-1 (192.5cm) significantly increased 
height compared to 55 (163.0 cm) and 69 (165.0cm) thousand plants ha-1. The values 
of the total dry matter accumulated in maize plants with 70,140 & 210kgNha-1 at 75, 
120 & 150 DAS were significantly higher in comparison to the control. Similarly, 
the total dry matter accumulated in maize plants were significantly higher with 101 
thousand plants ha-1 in comparison to 69 and 55 thousand plants ha-1, but remained 
at par with 85 thousand plants ha-1 at silking (75DAS) and physiological maturity 
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(150DAS) stages. the values of LAI obtained with the application of 140kgNha-1 
were significantly higher as compared to 210, 70 and 0 kgNha-1 which remained at 
par with 210 and 70kgNha-1 except in 45 (after the knee-high stage) &60 (before 
tasselling stage) DAS and 90 (after silking stage) & 105 (before milking stage) DAS, 
respectively.  Contrastingly, plant population levels did not significantly impact leaf 
area index in this experiment, except at 60DAS.

Keywords: Maize, nitrogen, plant population, growth stages 

Introduction

Maize, or Zea mays, a vital grain crop crucial for global food security, is 
profoundly influenced in growth and yield by key factors such as nitrogen availability and 
plant population. As a member of the Poaceae family of grasses, maize is one of the most 
extensively grown and commercially significant crops in the world. It is one of the most 
significant grains, cultivated in a variety of climates and regions for human consumption, 
animal feed and fodder, and industrial raw materials (Jeet et al., 2012). When it comes to 
both acreage and production, maize is regarded as Nepal’s second most significant staple 
crop, behind rice (ABPSD, 2015). In 2020, the total area under maize was 9, 57,650 ha with 
a production of 28.35,674 MT and productivity of 2.96 MT/ha (MOAD, 2020). Maize crop 
alone contributes about 25.02% of total cereal production, 6.88% in Agriculture’s Gross 
Domestic Product (AGDP) and 3.15% in Gross Domestic Product (Pandey & Basnet, 
2018). The rapidly increasing demand for maize grain is related to its greater demand for 
direct human consumption in the hills as a staple food crop (Ghimire et al., 2007), and for 
livestock feeds in terai and inner terai areas (Pandey, Adhikari& Sharma, 2007). The crop is 
mostly grown under rainfed conditions during the summer (April- August) as a sole crop or 
relayed with millet later in the season in Nepal. In the winter and spring seasons, it is grown 
in the terai, inner terai and low-lying river basin areas with partial irrigation (Paudyal et 
al., 2001).

Nitrogen (a vital plant nutrient) is an important factor for maize production (Jeet et 
al., 2012) and productivity and its availability in sufficient quantity throughout the growing 
season is essential (Habtegebrial, Singh & Haile, 2007). Nitrogen fertilization plays a 
significant role in improving soil fertility and increasing crop productivity. Nitrogen affects 
various physiological and biochemical processes in plant cells that ultimately affect the 
growth and development of the plant. Nitrogen response by maize differs due to growth 
stages, environment and genotype of maize. The higher nitrogen fertilizer increases 
vegetative growth by enhancing leaf initiation, increments chlorophyll concentration in 
leaves that improving photosynthesis (Mekded, 2015).  With the use of nitrogen grain 
yield can be increased by (43-68%) and biomass (25- 42%) in maize (Ogola et al., 2002). 
Chemical fertilizer application particularly nitrogen could not be avoided completely since 



29

they are the potential sources of high amounts of nutrients in easily available forms and 
maize is more responsive to it (Obi et al., 1995). The spacing between maize plants during 
planting, commonly referred to as plant spacing, is a critical factor that influences the overall 
yield and growth of the crop. Plant density is one of the most important cultural practices 
determining grain yield, as well as other important agronomic attributes of this crop. Maize 
is generally grown in wide-spaced rows. The ways that maize responded to plant density 
varied widely (Laque et al., 2006) and increased competition among plants for light, space, 
water, nutrients, and other growing factors results from a greater population, which affects 
the crop yield (Sangoi et al., 2002).  Stand density affects plant architecture, alters growth 
and developmental patterns and influences carbohydrate production and partition (CASAL, 
1985). Agronomic measurements like proper planting geometry (Maddonni et al., 2001) 
and fertilizer application (Rasheed et al., 2004) increased physiological characteristics and 
consequently the grain yield (Inamullah et al., 2011). Farmers are still uncertain about the 
correct selection of various factors such as nitrogen levels and plant population for the 
cultivation of hybrid maize.  Keeping in view the importance of plant density and nitrogen, 
the study was conducted to find out optimum plant population and appropriate level of 
nitrogen for better performance of hybrid maize. Most of the growth parameters of maize 
can be affected by plant population even in optimal growing conditions. 

Materials and Methods

The study was conducted at the National Maize Research Program (NMRP), 
Rampur, Chitwan, spanning from September to March, utilizing the maize hybrid (RML95/
RML96). Employing a split-plot design with three replications, the main plot factor included 
four plant population levels (55,555, 69,444, 85,470, and 1,01,010 plants ha-1), while the 
sub-plot factor comprised four nitrogen levels (0, 70, 140, and 210 kg Nha-1). Half of the 
nitrogen, along with full doses of phosphorus and potash, was applied at sowing, while the 
remaining nitrogen was split at the V6 (knee-high) and V8 (Tasseling) stages. The final 
plant stand was maintained at the V6 growth stage, with plant-to-plant distances of 30, 24, 
19.5, and 16.5 cm for populations of 55, 69, 85, and 101 thousand plants ha-1, respectively, 
and a constant row-to-row distance of 60 cm. Fertilizers used included Urea, SSP, and 
MoP. Table 1 justify the experimental field’s soil was slightly acidic with a pH of 6.1, 
very low organic matter (1.83), and varying levels of total nitrogen, available phosphorus, 
and available potassium. Growth attributes and phenological data were recorded at 15-
day intervals from germination, and data analysis employed Excel, Gen-Stat, & M-Stat C. 
Means were compared using an LSD test at 0.05 level of probability, if the F-values are 
significant.

Growth and Phenology of Hybrid Maize Influenced by Different Levels of Nitrogen and Plant
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Table 1 
Physio-chemical Characteristics of the Soil (0-15 cm) of the Experimental Site, NMRP, Rampur
S.N. Properties Average 

content
Rating Reference

1. Physical properties 
Hydrometer methodSand (%) 65.0

Silt (%) 12.5
Clay (%) 9.0

2. Textural class /Rating                                                                                                                                Sandy loam
3. Chemical properties

Soil pH 6.1 Slightly 
Acidic

Beckman Glass electrode 
pH meter (Pradhan, 2005)

Soil organic matter 
(%)

1.83 Low Walkey and Black method 
(Walkey & Black, 1934)

Total nitrogen (%) 0.09 Very Low Kjeldahl distillation unit 
(Jackson, 1967)

Available phosphorus 
(kg ha -1)

208.39 Very High Spectrophotometer (Olsen, 
Cole & Dean, 1954)

Available potassium 
(kg ha -1)

228.22 Medium Ammonium acetate method 
(Black et.al., 1965)

Results and Discussion

Table 2 
Phenological Stages (in days) of Hybrid Maize as Influenced by Nitrogen and Plant Population
Treatments Germination Knee-high Tasseling Silking Milking Dough Physiological 

maturity
Nitrogen rate kg ha-1 

 
   

0 5.75 36.67 70.33 73.67 121.83 132.17 146.42 b

70 5.58 36.50 67.75 70.83 122.50 132.72 147.83ab

140 5.91 36.17 69.17 72.42 122.83 133.17 147.83ab

210 5.75 36.33 69.58 72.83 123.67 133.58 149.17a

SEm (±) 0.18 0.28 1.68 1.56 0.65 0.84 0.801
LSD0.05 Ns Ns Ns Ns Ns ns 2.339
Plant population ha-1

55,555 5.91 36.25 65.50c 69.25b 121.33 132.42 147.08

69,444 5.58 36.00 68.08bc 70.92b 122.42 133.00 148.03

85,470 5.50 36.00 73.25a 76.33a 123.42 133.25 148.38

101010 6.00 37.42 70.00ab 73.25ab 123.67 134.58 147.25
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SEm (±) 0.13 0.61 1.19 1.29 1.27 0.99 1.077
LSD0.05 Ns Ns 4.14 4.47 ns ns ns
CV % 10.90 2.70 8.40 7.50 1.80 2.20 1.90
Grand mean 5.75 36.42 69.21 72.44 122.71 133.06 147.81

Different levels of nitrogen and plant population did not significantly affect the 
number of days to emergence. This could be attributed to respective pre-sowing rainfall 
of 43.60 mm, 10.3 mm, and 9.6 mm in the third, second, and first weeks (figure 1) , as 
germination relies on moisture, temperature, and oxygen (Wajid, et al., 2007). Furthermore, 
the recorded temperatures at sowing (32.84°C max, 23.13°C min) (figure 1) were conducive 
for germination, possibly aided by ample cotyledon food reserves for initial plant growth. 
(Belfield & Brown, 2008). Similarly, during primary growth stages plants use residual soil 
inorganic (Brady & Weil, 2010). 

On the other hand, the timing of tasseling and silking in winter maize hybrid crops 
was notably influenced by plant population levels, with a significant delay observed at 85 
thousand plants ha-1 compared to 69 and 55 thousand plants ha-1. In this context, Hammad 
and Nasab (2001) also reported that plots maintained at high density (100,000 plants ha-1) 
took slightly more duration to tasseling and silking than the plots maintained at low density 
(60,000 plants ha-1).  This implies that planting at a high density may have slightly hindered 
the pace of plant development due to increased competition within the dense population 
(Hamid and Nasab, 2001). 

More nitrogen leads to increased thermal time for tasseling, silking, and 
physiological maturity in maize, and vice versa. Additionally, a higher nitrogen rate may 
enhance photosynthesis, leading to prolonged leaf durability and delayed phenological 
characteristics in the crop (Gungula, et al., 2003). Delay in reaching physiological maturity 
at higher levels may be attributed to prolonged greenness, delayed leaf senescence, and 
increased nitrogen content in the leaves, consequently leading to delayed leaf drying 
(Shrestha, 2013). Further, the result of the experiment showed that days to physiological 
maturity stage was not influenced significantly by the levels of plant population however 
it was earlier in the treatment with 55 than 69 and 85 thousand plants ha -1. Consistent with 
Dawadi & Sah, 2012, the time required for hybrid maize varieties to reach physiological 
maturity in winter was not significantly influenced by plant population levels ranging from 
55 to 83 thousand plants ha-1 

Growth and Phenology of Hybrid Maize Influenced by Different Levels of Nitrogen and Plant
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Figure 1 
Weather Condition During the Course of Experimentation at NMRP, Rampur, Chitwan, Nepal 

Plant height of hybrid maize influenced by different levels of nitrogen and plant 
population (Figure 2 and 3).

Figure 2  
Plant Height of Maize as Influenced by Nitrogen
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Figure 3  
Plant Height of Maize as Influenced by Plant Population

The height of plants recorded with the application of 210kgNha-1 and 140 kgNha-1 
were similar to each other but significantly taller than control without nitrogen at almost 
all growth stages from 30 to 90 DAS of hybrid maize. Moreover, significant differences 
were recorded between the maximum (210 kgNha-1) and minimum (70kgNha-1) nitrogen 
rates before tasseling (60DAS) and milking stage (90DAS) in respect of plant height. 
At 105DAS (prior to the milking stage) the plant height measured in the treatment with 
210kgNha-1 (176.5 cm) and 70 (173.6 cm) was significantly higher than 140 kg Nha-1but, 
were similar to each other (Figure 2).

This could be attributed to the fact that employing higher doses of nitrogen promotes 
cell division, cell elongation, nucleus formation, and the development of green foliage. 
Additionally, it stimulates the growth of shoots. Consequently, greater nitrogen dosages raise 
the amount of chlorophyll, which in turn raises the rate of photosynthesis and stem elongation, 
increasing plant height (Mahesh et al., 2016, Shapiro and Wortmann, 2006). 

Similarly, plant height in hybrid maize was generally unaffected by various plant 
populations at most growth stages. However, at the pre-milking stage (90DAS), a higher 
plant population of 101 thousand plants ha-1 (192.5cm) significantly increased height 
compared to 55 (163.0cm) and 69 (165.0cm) thousand plants ha-1 but was similar to 85 
(172.6cm) thousand plants ha-1, which were also comparable to each other. (Figure 3). Plant 
height increases with the increase in plant population due to competition for light (Reddy 
& Reddi, 2002; Bisht et al., 2012). On the other hand, it decreases with the increase in 
plant population due to competition for water and nutrients (Reddy & Reddi, 2002). Thus, 
a higher plant population increases stress and competition for nutrients, sunlight and water 
(Adeniyan, 2014). Moreover, under higher plant population the crop net photosynthesis 
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process is affected due to less light penetration in the crop canopy as well as due to increase 
in competition for available nutrients which affects crop growth (Azam et al., 2007).

The values of the total dry matter accumulated in maize plants in control without 
nitrogen were significantly lower in comparison to 70,140 & 210kgNha-1 at 75, 120 & 150 
DAS. Maintaining nitrogen uptake during silking is crucial in maize to minimize the need 
for nitrogen remobilization from vegetative to reproductive parts, possibly explaining the 
lower dry matter accumulation in the control treatment (Hammad et al., 2011). Furthermore, 
sufficient nitrogen supply enhances maize plant growth by promoting rapid release and 
mineralization, leading to increased photosynthetic surface and leaf area index (LAI), 
ultimately contributing to greater dry matter production (Shanti et al., 1997). 

Maize plants showed higher total dry matter with 101 thousand plants ha-1 than 
with 69 and 55 thousand plants ha-1, but it was similar to 85 thousand plants ha-1 at silking 
(75DAS) and physiological maturity (150DAS). Furthermore, 85 thousand plants ha-1 
had significantly more dry matter than 55 thousand plants ha-1 but was comparable to 69 
thousand plants ha-1.

Thus, a difference of 30 thousand plants ha-1 was needed to have significant 
difference between the treatments with respect to dry matter accumulation. In this context, 
Lakshmi et al. (2014) mentioned that the availability of wider space between rows and 
closer intra-rows assist in increasing root proliferation which eventually utilizes the 
resources such as water, nutrients, space and light very effectively that helps to increase 
functional leaves and in turn enhance the leaf area index leading to higher photosynthetic 
rate which leads to more dry matter production per plant and consequently per unit per area. 

Figure 4 
Total Dry Matter of Hybrid Maize as Influenced by Different Level Nitrogen



35

Figure 5
Total Dry Matter of Hybrid Maize as Influenced by Plant Population

Table 3 
Leaf Area Index as Influenced by Different Levels of Nitrogen and Plant Population 

Leaf Area Index (LAI)
Days After Sowing (DAS)

Treatments 30 45 60 75 90 105 120
Nitrogen kg/ha        
0 0.47b 0.49b 1.64b 1.84b 1.94b 1.5b  1.4
70 0.53ab 0.61ab 2.01ab 2.31ab 2.01ab 1.82ab  1.73
140 0.67a 0.68a 2.19ab 2.50a 2.31a 1.90a  1.74
210 0.69a 0.76a 2.49a 2.93a 2.50a 2.00a  1.91
SEM ± 0.05 0.07 0.23 0.18 0.19 0.71  0.60
LSD 0.05 0.16 0.40 0.68 0.53 0.32 0.18  Ns
Plants population(ha-1) 
55,555 0.41 0.47 1.35c 1.64 1.53 1.52  1.48
69,444 0.48 0.59 1.71bc 1.88 1.71 1.64  1.58
85,470 0.72 0.79 2.32ab 2.47 1.98 1.83  1.77
101010 0.75 0.83 2.94a 2.97 2.23 2.14  1.80
SEM ± 0.10 0.11 0.25 0.22 0.18 0.24  0.17
LSD 0.05 ns ns 0.88 ns ns ns  ns
CV % 32.10 40.80 39 31.3 35.6 42.90  42.90
Grand Mean 0.59 0.64 2.08 2.31 2.02 1.79  1.68
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Means followed by the common letter within each column are not significantly 
different at a 5 % level of significance by DMRT. ns = non-significant

Leaf area index was influenced significantly with increase in nitrogen levels from 0 
to 210 kgNha-1.  Thus, the values of LAI obtained with the application of 140kgNha-1 were 
significantly higher as compared to 210, 70 and 0 kgNha-1 which remained at par with 210 
and 70kgNha-1 except in 45 (after knee high stage) & 60 (before tasseling stage) DAS and 
90 (after silking stage) & 105 (before milking stage) DAS, respectively.  Contrastingly, 
plant population levels did not significantly impact leaf area index in this experiment, 
except at 60DAS. Nevertheless, the findings indicated a slight and insignificant increase 
in LAI with a higher plant population. Jasemi et al. (2013) observed that plants with more 
nitrogen had higher leaf area index (LAI) than the control group, which they ascribed to 
increased leaf production and longer leaf area duration. Higher nitrogen rates most likely 
enhanced cell growth and hastened leaf area development through quicker cell division, 
which in turn enhanced photosynthate synthesis and raised LAI (Amanullah et al., 2009). 
Moreover, Rao & Padmaja (1994) stated that the impact of phytochrome in promoting cell 
division, enlargement, differentiation, and multiplication under elevated nitrogen levels led 
to a consistent and statistically significant rise in leaf area index (LAI). 

The result of the experiment (table 3) indicates that LAI values were increasing 
insignificantly with the levels of plant populations at almost all growth stages. In low plant 
populations, maize cannot offset diminished leaf area through branching or tillering, unlike 
many tillering grasses. Conversely, high plant density increases competition among plants 
for light, water, and nutrients, potentially impeding the growth and development of maize 
crops (Bisht et al., 2012).

Conclusion

The growth and phenology of winter hybrid maize were significantly affected by 
the proper choices of nitrogen dose and optimum plant population. Plant height,  total 
dry matter accumulation, leaf area index, different phenological stages of hybrid maize 
(RML95/RML96) was found better in 140 kgNha-1  with maintaining 85000 plants ha-1 for 
winter season . The study provide the insight on nitrogen dose and plant population impact 
on hybrid maize development, emphasizing the need for optimized nitrogen and plant 
density management to enhance plant growth and overall crop yield.  However, for the 
valid conclusion, the repeating of the trail with multi-locations and multi-year is suggested.
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Abstract

Education is one of the key components of human civilization. Both educated women 
and men contribute for a better world, therefore, equal opportunity in education is 
a must. In the case of academia, if teachers, both women and men, develop their 
professional skills, it will benefit the nation’s educational system. This research 
aimed at exploring the perceptions of women English language teachers on teacher 
professional development. This study was conducted with purposely selected four 
women English language teachers teaching at the secondary level in community 
schools in Rupandehi district. I used interpretive research methodology in this 
study. I collected data using an interview. In-depth interviews were taken about their 
personal and professional life-history. Data was transcribed, analysed, categorized 
and coded to reach the meaning making process. The findings revealed that the 
participants have good perceptions of teacher professional development. For them, 
teacher professional development entails upgrading professionalism, learning and 
sharing the art of teaching through formal and informal TPD platforms, and bringing 
positive change in students’ outcome. The study has implications for policymakers, 
curriculum developers, syllabus designers, administrators and teacher educators.

Keywords: Teacher professional development, women English language 
teachers, training

Introduction 

I started my teaching career as a woman English language teacher from an 
institutional school. I was a bachelor’s second-year student then. I still recall a lovely July 
day in 1999 when I and a male classmate of mine were selected out of thirteen candidates 
and appointed as a primary English language teacher. I was excited to begin my career at an 
institutional school but was nervous to adjust myself to the English-speaking environment. 
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However, I was happy to start my career early and continue my higher studies. Although 
my colleague was promoted to a lower secondary level the next year, I was not. I questioned 
myself, ‘Am I less capable than him?’ I felt institutional discrimination to me. Fortunately, 
I passed my bachelor’s degree in 2002, left that school and moved to Kathmandu to pursue 
further studies at Tribhuvan University. To my great surprise, my colleague who was trusted 
by the institution for promotion did not pass a bachelor’s degree that year. I completed my 
master’s degree in 2004 and started teaching at a community campus. 

This question often hits my mind: Why are women teachers treated differently 
than male teachers in the workplace: why are they allocated classes in lower levels i.e. 
Montessori in comparison to male teachers; are they less capable than male teachers despite 
having similar qualifications and experience? 

However, teachers both women and men, play an important role in shaping 
a society by educating and producing a variety of manpower who can contribute to the 
development of a nation. For that both women and men teachers need to be professionally 
sound. Abakah, et al. (2022) state that governments, educators, and researchers have all 
recently become increasingly interested in teachers’ professional development (TPD). 
Phillipson (1992) writes “teachers are made rather than born” (p.14). There are different 
professional development events and activities that help teachers to be proficient from 
novice to expert teachers. However, it’s a long-term development. According to Watanabe 
(2017), development may not happen at once after an interview or attending a seminar. It 
is a continuous process that encompasses both progression and regression in the teachers’ 
profession. 

Nevertheless, in the case of women teachers in Nepal, they constantly need to 
be empowered professionally to be top-notch in their profession. For that, they need to 
go beyond formal training to advance professionally as English language teachers. Their 
passion and commitment to the field, capacity to devote time to training, attitudes toward 
TPD providers, their interest in peer education, their experience and practical knowledge, 
their capacity for independent learning, and their professional aspirations are keys for 
their professional development as English language teachers (Quadhi & Floyd, 2021). 
Furthermore, they can learn on their own through self-reflection, mentoring, in-service 
education, training and many more. Additionally, participation in professional development 
activities increases the sense of empowerment of women English language teachers. As a 
result, this further benefits the entire education system of a nation in general and they 
inspire many other women teachers and girl students in particular.
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Review of Literature 

In the context of Nepal, Gnawali (2013) did his PhD dissertation on English 
language teachers’ development through professional associations to explore how teacher 
associations contribute to the professional development of the teachers who join such 
associations. The study further explored that TPD was the core of association activities 
for English language teachers. Teachers learn and grow by means of reciprocity with one 
another. Furthermore, these professional associations enable them to organize events, write 
and publish blog writing and provide opportunities with foreign exposure and higher studies. 
It also explored the contributions that its members make to the associations. However, this 
study was limited to NELTA as a way for the professional development of English teachers, 
particularly those who were working as NELTA members. English language teachers also 
need to enhance professionalism through different types of online forums of professional 
development i.e. webinars on ELT, teachers’ network groups, etc. that are available on the 
internet locally and globally, especially after COVID-19.

Kshetree and KC (2020) explored gender roles. In the study, they looked at M Ed 
English courses entitled ‘Interdisciplinary Readings Part-1’ and ‘Readings in English’. It 
was essentially a textual analysis of how gender roles are represented in these texts. Even 
though there are a significant number of texts with female names, the researchers indicated 
that both courses failed to maintain gender balance in terms of the inclusion of female 
writers and female-related problems. This study proposed including gender-related themes 
and texts written by women writers at all levels, from elementary to master’s degree. This 
type of study focuses on equal inclusion of both genders in all areas of lives and makes the 
young minds aware about gender issues and equality from the basic level. 

Pradhan (2018) studied female EFL teachers’ professional development. The main 
purpose of this research was to observe how female EFL teachers perceive and understand 
professional development and uncover the experiences they have undergone in their journey 
of professional development. She approached four female EFL teachers from different 
institutional schools in Nepal. In the study, she found that her participants had a very 
positive attitude toward TPD. They preferred informal ways of professional development 
far more. They further stated that higher academic degrees and formal training boost their 
self-esteem and confidence. Their main challenges were household responsibilities and 
gender-biased social constructs. They even had to be dependent on the family’s decision 
and permission in their rights to reproduction and higher studies. However, extrinsic 
and intrinsic motivations played a vital role in helping them grow professionally. In the 
Nepalese context, men in the family need to encourage women to further their studies 
taking half responsibility of the house from rearing children to domestic chores. It is also 
the institutional responsibility to encourage women teachers to take part in professional 
training granting leaves and funds. 

Perceptions of Women English Teachers on Professional Development: A Narrative Inquiry
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Pokharel (2021) studied female English language teachers’ identities. She 
collected data through in-depth interviews with the participants. Her study concluded that 
the exposure that the female English language teachers get from the beginning of their 
life to the beginning of their professional life determines their position and perception 
towards teaching; and those phenomena of being from the very beginning help to shape the 
becoming of the self. Exposure here entails the equal opportunity of education, a voice for 
their rights, and professional training that are vital in professional identity construction in 
later life. 

Hassan (2016) investigated female teachers’ professional development through 
action research practice. The data was gathered through teacher reflection and in-depth 
interviews. According to the EFL teachers, their participation in action research (AR) 
contributed to their professional development. The teachers believed that AR brings 
opportunities, particularly for women teachers who have additional responsibilities at 
home and in their communities. Furthermore, in-service action research is a cost-effective, 
efficient, and successful approach to professional development. The study focused on the 
importance of action research as an approach to the professional development of women 
English language teachers. It helps to find out the immediate solutions for the specific 
problems of their classrooms.	

Therefore, the opportunity for additional education and professional training, 
action research, family and institutional support, associations for teachers’ professional 
development, online network groups, and inclusion of gender equality in textbooks are 
essential to the professional development of women English language teachers. With these, 
it is also important to study the attitudes and perceptions of women English language 
teachers about TPD. If they have positive attitudes and good perceptions about TPT, they 
are motivated to get involved in the process of TPD. 

The purpose of this study is to explore the perceptions of women English language 
teachers on TPD. The main research question of this study is: how do women English 
language teachers perceive TPD?

Methodology 

To explore the perceptions of women English language teachers about professional 
development, I chose narrative inquiry as a research method for the study. Through narration, 
we can better comprehend the inner mental worlds of language teachers and students, as 
well as the nature of language teaching and learning as a social and educational activity 
(Barkhuizen, Benson & Chik, 2014). I reflect and share my own teaching experiences 
(stories) with my students and colleagues. I believe our stories are powerful and need to 
be shared and heard in different ELT forums so that we learn and grow together from 
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each other’s stories. Through the telling of stories, these women English language teachers 
reflected on their experiences and made sense of them in the study. Experience happens 
narratively. Therefore, the educational experience should be studied narratively (Clandinin 
& Connelly, 2000, p. 19). 

I selected four women English language teachers purposely as a small size of 
participants is useful for a qualitative study (Creswell, 2008). I chose Rupandehi as my 
research site. For that, I inquired if the participants shared a similar type of socio-cultural 
background and teaching experience through my personal contact with the participants 
and their teaching institutions.  All the participants had teaching experience of more than 
15 years. Therefore, the primary data was collected in the form of narration of their lived 
experiences regarding TPD through in-depth interviews. 

The stories of the participants were analyzed and interpreted systematically 
focusing both on content and context using the framework proposed by Saldana, (2016). 
At first, I transcribed the recorded data of participants and analyzed. Then, the data was 
organized into the respective categories on the basis of the question. After going through 
the coding process, I consolidated the data. After that, I gave meanings and structures to 
the participants’ narratives in different categories. This further led to the generalization of 
the themes.

Results and Discussion

On the basis of their responses to the perception of TPD, three sub-themes have 
been generated: professional development means: updating professionalism, learning and 
sharing the art of teaching and bringing change in students’ output.

Updating Professionalism

This theme was generated from the responses of the participants to my question: 
how do they perceive TPD for career enhancement? The participants expressed the common 
view in different ways that teaching is a continuous process; teachers have to update 
themselves to sustain their careers through formal and informal modes of professional 
development activities and events. 

In this, participant teacher 1 stated:

Teachers’ professional development is a continuous process for sustaining a career. 
One can attend training, seminars and conferences for learning new knowledge 
and skills in teaching. A teacher needs to learn throughout life in order to update 
with the changing trends in teaching and learning language and also to compete 
in the global market. 

Perceptions of Women English Teachers on Professional Development: A Narrative Inquiry
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She viewed teachers’ professional development as an ongoing process. One has to do it 
formally and informally throughout the teaching profession. She finds it rewarding as 
it helps her grow professionally. One can update oneself in ELT attending seminars and 
conferences.

Similarly, participant teacher 2 expressed:

Professional development is a life-long process. It is required for updating our 
professionalism. Moreover, it needs to address the needs and expectations of the 
students and teachers. 

Similarly, participant teacher 3 described: 

TPD is very important for teachers, students and institutions as a whole. However, 
TPD activities need to be designed keeping in mind the diverse needs of the 
teachers, students and the teaching institutions. 

They believe that they can change the way of teaching if TPD is made relevant and contextual 
according to the academic environment, needs of the teachers and the institutions and level 
of our students. 

In a similar prospect, participant teacher 4 opined:

In my opinion, TPD is important for learning teaching skills and strategies for 
teachers. Teaching institutions need to conduct TPD activities in school to enhance 
the performance level, skills, knowledge, and techniques on the part of EFL 
teachers. Our school conducts workshops and seminars from time to time. It not 
only helps applying the learned skills in my practical life but also enhances the 
overall development of students to a greater extent.

These participants opined that TPD activities are important for updating the 
profession. They need to help teachers bring change in the teaching strategies and pedagogy. 
By applying them to classroom practices, teachers can meet the needs and expectations of 
the students with better outcomes. In the same vein, Kizilbash (2016) states that there are 
three major goals of professional development programs for teachers. These are “change 
in classroom practices of teachers, change in their attitudes and beliefs, and change in 
the learning outcomes of students” (p. 20). Moreover, there are some other impediments 
that distort the implementation part of training in the classroom in the context of Nepal 
i.e., insufficient teaching-learning materials, technological barriers, insufficient time, large 
classrooms, tired students, lengthy courses, exam-oriented teaching are the major barriers 
in the execution of the strategies in the classroom. As a result, it has a negative impact on 
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students’ achievement. Baral (2019) found the level of achievement of students in Nepal’s 
public schools very poor, according to the country’s assessment of students’ performance. 

With TPD training by the government, teachers need to go through several 
practices on their own to sustain in this profession. In this regard, Padwad (2011), argued 
that professional development is essentially a personal journey and that one must work 
out one’s personal meaning, agenda, and action plan for meaningful and sustainable 
professional development, i.e., read various scholarly journals that inform about innovative 
pedagogies and new information in the field of ELT that are useful for their classroom 
context. To shed light on the same issue (Lee, 2011), teachers’ active participation is 
increasingly recognized as an important part of their ongoing professional development. 
The aforementioned responses revealed that these participants have a good understanding 
and positive perception of TPD. Interestingly, they think that TPD activities i.e., in-service 
education, mentoring, peer work, team teaching, observation, reading, writing, publishing, 
and presenting are beneficial for updating the teaching profession which is essential for 
sustainable career development. 

Hence, TPD is a continuous process. Teachers need to be motivated individually 
and institutionally to get involved in this process. The previous studies mainly focused on 
how English language teachers go through the TPD process. But present study focuses on 
how these teachers perceive TPD and what their attitudes on it are.

Learning and sharing the art of teaching

Regarding the question about the understanding of PD, the participants commonly 
expressed that PD is a kind of pair-share of knowledge and expertise among ELT 
professionals.  Allwright (2005) mentions that English language teachers are more 
likely to experiment with the most recent advancements in education and language 
teaching theories with their students allowing them to continue to develop in 
the adaptation and application of their art and craft, which is crucial for their 
professional development.

In this regard, participant teacher 1 stated:

TPD opportunities help teachers learn pedagogy, teaching methods, and strategies.  
They can meet with ELT experts in different platforms i.e., British Council, NELTA, 
STFT, ITAEFL, etc. It is about learning the art of teaching in the ELT forum.

Her answer reveals that she takes TPD events and activities as formal platforms as the 
opportunity to meet with ELT experts and learn to teach better. She stated that the experts’ 
expertise on current issues in ELT helps language teachers learn to teach better. Tsui (2005, 
2009) distinguishes two types of teaching expertise: expertise as a “state” and expertise as a 
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“process.” Expertise as a state examines characteristics associated with a teacher after years 
of teaching, whereas expertise as a process examines teachers’ development of various 
characteristics over time (as cited in Farrel, 2013, p.136). Therefore, being an expert is 
not only having years of teaching experience rather one has to go through a long process 
of TPD events and activities. In this regard, Mwila et al. (2022) write that experts must 
possess the skill to initiate, frame, and sustain the TPD learning process. They also require 
winning over the mentee’s trust in their willingness to work together and overcome the 
difficult challenges of professional learning in the fast-paced environment of daily school 
life. Therefore, the above response shows that if trainers, mentors, or coaches have good 
expertise in the respective field, they can motivate and build up trust for sustainable TPD 
activities for teachers’ development. 

In this regard, participant teacher 2 expressed: 

Professional meetings with experts either as participants or as trainers boost up 
knowledge, skills and confidence of the teachers. Recently, I worked in a training 
session collaboratively with a professional trainer for teachers teaching grade 
11/12 new courses in 2022. It was organized jointly by NELTA and the British 
Council. This has developed my confidence as a trainer. 

Good TPD encourages professional collaboration and sharing among teachers and experts 
(Quadhi, 2021). Her collaborative practice with an expert improved her professional 
practice through sharing knowledge, and skills. 

Participant teacher 3 mentioned:

For me conferences, seminars and workshops are good platforms for learning and 
sharing teaching experiences nationally and internationally.

Teaching institutions require conducting training, seminars, and workshops to enhance 
teachers’ development for both in-service teachers and novice teachers. Through these, 
teachers can familiarize themselves with experts and share their own experiences with their 
colleagues. Furthermore, they are encouraged to carry out research studies and pair-share 
them in the training programs. Ealing Learning Partnership (ELP) and other schools have 
developed and delivered a broad program of developmental courses, networks, meetings, 
conferences, and other centrally run or school-based CPD opportunities for schools. 
They collaborate with associate colleagues to improve all aspects of learning and school 
effectiveness (Ealing Learning Partnership (ELP), children and adults’ service, 2022). This 
type of collaboration becomes a catalyst for the success of the entire education system. 
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Bringing the change in students’ output

In response to the understanding of professional development, the participants 
came out with the common reply that teachers’ professional development ultimately 
has to do with the student’s outcome. 

In this regard, participant teacher 4 stated: 

Through TPD activities, teachers gain knowledge on the subject matters, enhance 
teaching techniques and improve teaching skills. They apply the learnt knowledge 
and teaching strategies in their day-to-day classroom. As a result, it helps to 
develop student’s performance as a whole.

In relation to the above response, I connect the idea of Diaz Maggioli (2003), who mentions 
that the strength of professional development strategies resides in the fact that they all have 
as their primary ambition to enhance learning quality and the demands of the teachers. 
Teachers will be more prepared to handle the problems of the future by implementing the 
strategies for the progress and development of the students, while also enabling schools 
to become stronger institutions of learning. Similarly, the public nature of teaching 
inspires teachers and raises social expectations for them to find strategies to raise student 
achievement (Mushayikwa & Lubben, 2009). 

In this prospect, participant teacher 3 said:

In the formal type of professional development activities, teachers get resources that 
are helpful in using the curriculum in the classroom. They also get ample language 
exposure, get engaged in collaborative learning and develop presentation skills. This 
helps them to make their classroom more effective. They will also help students to 
learn in groups, come out with the answers and present them in the class. 

This idea of TPD is related to the idea that resources made accessible to the teachers 
have a significant impact on how well a curriculum is delivered in the classroom. As a 
result, it’s critical that both teachers and students have access to the right resources and are 
trained on how to use them. Furthermore, this training helps language teachers to make 
students work in groups, use the language as much as possible and present in the class. 

From the findings of this study, it is clear that these women English language 
teachers have a very good understanding of professional development. Apart from formal 
training of the Ministry of Education, they are involved in many other forums for TPD 
events and activities. They are also found to attend many online training sessions and 
have continued further education as well. Therefore, it is unfair to underestimate their 
qualifications and experiences while assigning classes and for promotions.

Perceptions of Women English Teachers on Professional Development: A Narrative Inquiry
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Conclusion and Implications

 It can be concluded that these women English language teachers who took part 
in this study seem to take TPD as a continuous process, help update professionalism 
through learning and share the art of teaching going beyond the confines of TPD training 
administered by the Ministry of Education. Their stories also make it clear that they grab 
many professional opportunities and participate in a variety of formal and informal TPD 
activities for professional development. Most of them are found to begin their careers in 
teaching from institutional schools and further their studies side by side. The early teaching 
career is not only helpful for their financial independence; it assists them in better results 
in academic achievements and vice versa. However, they gradually come to understand the 
value of ongoing career and in-service training for their professional development.  

It is also explored that they have developed a long professional path for upgrading 
themselves. In addition to the TPD’s official training sessions, they have updated themselves 
by attending conferences, seminars, and workshops. Additionally, they acknowledge that 
during the pandemic, webinars were found to be beneficial for TPD. They also develop 
professional skills through self-reflection and action research. Additionally, scholarly 
journals, book chapters, lectures at home and abroad, and publications have given them a 
sense of psychological and professional empowerment.

These female English language teachers were found to be more goal-oriented and 
independent practitioners of TPD and decision-makers about their education and career in 
comparison to women English language teachers in Nepal a few years back. The primary 
reason for this was that these female teachers began their careers early and were financially 
self-sustained. 

From the perceptions of women English language teachers about TPD, I found 
that they are aware of their professional growth. Additionally, women English language 
teachers need to be made aware to be engaged in online training and other forms of formal 
and informal TPD activities and events. I found online forums especially beneficial for 
women teachers. I myself got involved in different online ELT platforms during COVID-19 
without being bothered of travel, lodging and food.

At the same time, this study has the potential for guiding other researchers for 
carrying out studies incorporating many issues related to women English language teachers 
that can be included in further research. Gender-specific training for women English 
language teachers, incentives for greater participation in training, the inclusion of women 
English language teachers as mentors and trainers in training etc. are some of the areas that 
might help to explore more on women English language teachers’ TPD.
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Abstract

Coronary Artery Disease (CAD) is the leading cause of death worldwide. Patients 
diagnosed with CAD face major physical and emotional challenges. Identifying 
stress among CAD patients can reduce the negative effects of illness perception, 
decrease adherence and complications by preventing numerous morbidities. The 
objective of study was to assess the stress levels and coping measures among CAD 
patients. A descriptive cross-sectional study design was chosen. Non-probability 
purposive sampling method was used to collect data among 376 CAD patients 
from outpatient department of Manmohan Cardiothoracic vascular and Transplant 
Center (MCVTC). Data was collected from 7th August to 9th September 2022, 
through a structured interview questionnaire using standardized tools consisting 
of the Perceived Stress Scale and Brief Cope scale. Data analysis was done using 
SPSS version 16, through descriptive statistics, and inferential statistics tests. In 
this study, 1.1% of CAD patients had low stress, 90.7% had moderate stress, and 
8.2% had severe stress. Regarding coping measures, the most used coping measures 
were problem-focused coping measures with a median percent (75%) and 96.3% of 
CAD patients adopted adaptive coping. While there was a statistically significant 
between stress and duration of illness (p=.009) and frequency of hospitalization 
(p=.049) overall coping had a positive correlation with stress (r=0.157, p=.002). 
This study concluded that a moderate level of stress was prevalent among majority 
of CAD patients. Improving coping measures can help CAD patients to minimize 
stress. Thus, finding suggest that health personnel need to address coping measures 
to overcome from stress among CAD patients.

Keywords: Cardiac hospital, coronary artery disease (CAD), coping measures, 
patients, stress,
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Introduction

The leading cause of death worldwide is cardiovascular disease. Coronary Artery 
disease refers to a group of illnesses that affect the heart or blood arteries (Stewart et al., 
2017). About 15.5 million Americans aged 20 or older have coronary artery disease (CAD) 
(Sanchis-Gomar et al., 2016). In Pakistan, the prevalence of stress and depression in cardiac 
patients was 47%. In Nepal cardiovascular disease is more common (around 49%) in the 
young age group ranging from 35 to 50 years old (Adhikari et al., 2014). Perceived stress 
is a significant problem among CAD patients (Mulle & Vaccarino, 2013).

Coping also refers to specific ways in which people respond to stressful situations 
(Saffari et al., 2017). Cardiovascular patients may benefit from stress management measure 
(Sadr Bafghi et al., 2018). Patients with CAD have shown that coping measures increased 
along with the level of stress (Bhagyalakshmi et al., 2012).

Evidence exists for various factors that are associated with stress in patients with 
CAD There was a significant association between cognitive coping measures and stress. 
Hence, CAD patients should be advised to address the prevention of emotional stress 
(Blikman et al., 2014). The importance of educating stress coping measures in CAD 
patients is felt more than ever.

Methods and Materials

A descriptive cross-sectional research design was chosen to assess stress and 
coping measures among patients with coronary artery disease. The study was conducted 
at Manmohan Cardiothoracic Vascular &Transplant Center (MCVTC). The sample size is 
calculated by using the Cochran’s formula. The required sample size was determined based 
on a similar study done in India by Bhagyalakshmi et al., 2012 (p=0.43%)

A sample of 376 patients with CAD patients was collected who were visited in 
cardiology OPD. Data was collected at the outpatient department (OPD) of MCVTC 
including general and paying OPD. The researcher collected a total number of samples 
from CAD patients who were visited in cardiology OPD of MCVTC.  A non-probability 
purposive sampling technique was adopted.

The study population was patients diagnosed (how did the CAD with coronary artery 
diseases. Inclusion criteria included patients of age above 18 years’ patients diagnosed with 
Coronary artery disease, for more than one month. A structured interview questionnaire was 
used for data collection. Perceived Stress Scale (PSS) and  Brief Cope Scale (BCS) tools were 
used. The structured interview schedule is divided into three sections. Sociodemographic 
variables included 10 items related to sociodemographic variables of patients such as; Age, 
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sex, Marital status, religion, educational status, type of family, occupation, income status, 
duration of illness and frequency of hospitalization. Furthermore, the (PSS) was used to 
assess Stress, which was developed by Cohen et al., (1983). The PSS is 10 items scale. 
PSS scores were obtained by reversing responses (e.g., 0 = 4, 1 = 3, 2 = 2, 3 = 1 & 4 = 0) 
to the four positively stated items (items 4, 5, 7, & 8) and then summing across all scale 
items. The minimum obtained score is 0, while the maximum score is 40 points. A higher 
score indicated a greater perceived stress. The sum of scores for each item ranges between 
zero and 40, categorized as; Low stress = score ranging from 0–13, Moderate stress = score 
ranging from 14–26 and Severe stress = score ranging from 27–40 (Da Rosa Friedrich et 
al., 2019). A five-point Likert scale was used and the responses were 0=never, 1= seldom, 
2=sometimes,3= often,4= Almost always. Additionally, to assess Coping Measures, The 
Brief-COPE scale was used which was developed by Charles C. Carver. The Brief-COPE 
is a 28-item self-report questionnaire(Brief-cope et al., 1997). Scores were obtained by 
reversing responses (i.e. 1=4, 2=3, 3=2 & 4=1) to the seven negatively stated items (3, 4, 
8, 11, 13, 16&26) and then summing across all scale items. A four-point Likert scale was 
used and the responses i.e. 1=not doing at all to 4=doing this a lot. There are 14 subscale 
containing two items i.e.; Self-distraction (items 1 & 19), Active coping (items 2 & 7), 
Denial (items 3 & 8), Substance use (items 4 & 11), Emotional support (items 5 & 15), 
Informational support (items 10 & 23), Behavioral disengagement (items 6 & 16), Venting 
(items 9 & 21), Positive reframing (items 12 & 17), Planning (items 14 & 25), Humor 
(items 13 &26) (Brief-cope et al., 1997).

It contained three types of coping measures;

Problem-Focused Coping: It consisted of 7 items (Items 2, 5, 7, 10, 14, 23, and 
25). Emotion-Focused Coping: It consisted of 9 items (Items 12, 15, 17, 18, 20, 22, 24, 
27, 28).

Avoidant/dysfunctional Coping: It consisted of 12 items  (Items 1, 3, 4, 6, 8, 
9,11,13, 16, 19,21,26) (Azale et al., 2018).

According to Tripathi and Devkota (2020), the total score of coping was 112 and 
the level of coping measures was categorized as;

Adoptive coping: Score ranging from 57-112

Maladaptive coping: Score ranging from 28-56

Questionnaires were pretested in 38 need to mention CAD patients attending 
cardiology OPD in MCVTC. The reliability of the tool was calculated by Cronbach’s alpha 
and score was found to be 0.82 in stress and 0.83 in brief cope scale. Hence, the tool 
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was found to be reliable for conducting the study. Validated standard instruments were 
used to assess stress and coping measures. Nepali version of Perceived Stress Scale (PSS) 
and Brief-COPE scale. The internal consistency of the PSS was acceptable (Cronbach’s α 
=0.70) (Aihara et al., 2015) and Brief-COPE scale was acceptable (Cronbach’s α =0.78) 

(Tripathi & Devkota, 2020).

Prior to data collection, ethical approval was taken from the Institutional Review 
Committee of the Institute of Medicine, Maharajgunj, Kathmandu. Formal permission 
was taken from the Manmohan Cardiothoracic Vascular and Transplant Centre. Written 
informed consent from each respondent was obtained before data collection. Dignity, 
confidentiality and privacy were maintained during the data collection. Data was collected 
from 7th August to 9th September 2022. The researcher herself collected the data. It was 
collected by face-to-face interview method with valid instruments in the Nepali language. 
The duration of each interview was approximately 25 minutes. All the obtained data was 
coded, organized and entered into IBM SPSS 16 version. The normality of data was tested 
using the Shapiro-Wilk test. Data analysis was done through descriptive and inferential 
statistics. Spearman’s Correlation was used to measure the relationship between stress and 
coping measures. The chi-square test was used to find out the association between stress 
with selected variables and coping with selected sociodemographic variables of patients. 
Interpretation of data was done on the basis of analyzed data.

Results

Regarding the age of 376 CAD patients, 25 % of the respondents were between 
51-60 years of age. The median age of the respondents is 54, minimum age: 20 years, 
and maximum age: 91 years. Among them more than half 53.7 % were male. Regarding 
marital status, almost all (91.4%) of respondents were married. Regarding religion, most 
(85.1%) of the respondents were Hindu. Likewise, 29.6% had a primary level of education. 
The majority (62%) belong to the nuclear family. Regarding occupation, more than one 
third 135(35.9%) were service holder. About income status, more than half (63.8%) of 
respondents’ families had income status enough for more than one year.

About respondents’ illness related characteristics, 48.2% of respondent suffering 
from CAD more than one year. Regarding frequency of hospitalization, 47.2% of patients 
were admitted once. What was the purpose of hospital admission? Due to CAD or other 
than CAD?
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Table 1 
Level of Stress of the Respondents						      n=376
Level of stress Number Percent
Low (0-13) 4 1.1
Moderate (14-26) 341 90.7
Severe (27-40) 31 8.2
Total 376 100.0

Table 1 shows that majority (90.7%) of the respondents had moderate stress, 8.2 % 
had severe stress and 1.1 % had low stress.

Table 2 
Respondents’ Scores on Different Domain of Coping Measures among Respondents
Domains Coping No. of 

items
Possible 
score

Obtained 
Range

Median 
score

(Q1, Q3)

Problem Focused 7 7-28 10-28 21 18,22
Emotion Focused 9 9-36 15-34 25 22,27
Dysfunctional 
Focused

12 12-48 18-44 34 30,37

Total 28 112 43-106 80 70,86

(Median percent of problem-focused coping 75%, Emotion Focused 69.4%, 
Dysfunctional Focused 70.8%)

This study showed that problem-focused coping measures were more likely to 
be used for dealing with stress with a median percent (75%). followed by avoidance 
or dysfunctional-focused coping measures with a median percent (70.8 %).

Table 3 
Level of Coping of Respondents 							      n=376
Level of Coping Number Percent

Maladaptive (28-56) 14 3.7

Adaptive (57-112) 362 96.3

Total 376 100.0

Table 3 represents the level of coping measures in which 96.3% of the respondents 
had adaptive coping measures.

Stress and Coping Measures among Patients with Coronary Artery Disease
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Table 4 
Association between level of Stress and Respondents with and Selected Variables	    n=376
Variables Stress level χ

2
P-value

Low and moderate Severe
Age
<40 years
41-60

81(91.0%)
156(91.8%)

8(9.0%)
14(8.2%)

.112 .945

>61 years 108(92.3%) 9(7.7%)
Sex
Male 187(92.6%) 15(7.4%) .387 .534
Female 158(90.8%) 16(9.2%)
Education status
Can read &write 278(92.7%) 22(7.3%) 1.630 .202
Cannot read & write 67(88.2%) 9(11.8%)
Types of family
Nuclear 216(92.7%) 17(7.3%) .729 .393
Joint and Extended 129(90.2%) 14(9.8%)
Occupation
Unemployed 142(94%) 9(6%) 1.741 .187
Employed 203(90.2%) 22(9.8%)
Duration of illness
≤ 1 year 172(88.2%) 23(11.8%) 6.749 .009
≥1 year 173(95.6%) 8(4.4%)
Frequency of hospitalization
No admission 90(96.8%) 3(3.2%) 4.114 .049#

Admission 255(90.1%) 28(9.9%)

Fisher’s Exact Test#

There was a statistically significant association between Stress with duration of 
illness (p=.009) and frequency of hospitalization (p=.049).

Table 5 
Relationship between Stress and Coping Measures				    n=376
Stress
Coping

Spearman’s rank
correlation

P-value

Emotion-focused 0.129* .012*
Problem 0.216** .000*
Avoidance/dysfunctional 0.053 .306
Total coping score 0.157** .002*

**Correlation is significant at the 0.01 level (2-tailed)
*Correlation is significant at the 0.05 level (2-tailed)
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Table 5 depicts spearman’s rank correlation between total score of stress and 
different domains of coping. There was no significant relationship between avoidance/
dysfunctional focused (r= 0.053) coping measures while problem-focused coping measures 
(r= 0.216) and emotion-focused coping measures (r= 0.129) were significantly related to 
stress. Overall coping had a positive correlation with stress (r= 0.157).

Discussion

This descriptive cross-sectional research design was done to assess stress and 
coping measures among patients with coronary artery disease attending Manmohan 
Cardiothoracic Vascular and Transplant Centre, Kathmandu. In this study, the first objective 
was to identify the level of stress among the patients with coronary artery disease. Data 
suggest that patients presenting with CAD had higher levels of perceived stress. However, 
higher levels of adaptation of coping measures. Out of total 376 CAD patients, 4 (1.1%) 
had low stress, 341 (90.7%) had moderate stress and 31 (8.2%) experienced severe stress. 
All 372 (98.9%) were diagnosed under stress using a PSS score >14 in the study. A similar 
study was conducted in CCU at a tertiary care hospital in India by Bhagyalaxmi, et al 
(2012), According to the study, 57 patients (57%) had low levels of stress, 43 patients 
(43%) had moderate levels of stress, and none of the patients had high levels of stress. The 
difference might be due to the sample size and setting of the present study. Different setting 
might imply the severity of patients that might cause different coping measures.

The second objective of this study was to assess coping measures among CAD 
patients. Regarding coping, the most frequently used coping was problem-focused coping 
measures with a median percent (75%), avoidance or dysfunctional with a median percent 
(70.8%), and emotion-focused with a median percent (69.4%). The finding of the study is 
supported by the study findings of Khan et al., 2012(14) conducted in the outdoor and indoor 
patient departments of cardiology, of two leading hospitals of Raipur, which reported 
that the maximum number of coronary heart disease patients had used a higher score of 
problem-focused coping measures.

Further, this study showed that Stress and Avoidance/Dysfunctional (r=.053, p=.306) 
had no association. Stress and problem-focused coping (r=.216, p=.000) and emotion-
focused coping (r=.129, p=.012) showed positive relationships, indicating that problem-
focused coping and emotion-focused coping increase with increasing intensity of stress. 
The study’s findings were corroborated by those of a study by Sadr et al., (2018), which 
found that 71 (60.2%) CAD patients who utilized emotion-focused coping mechanisms 
had significant levels of stress. In contrast, the Australian study by Di Benedetto et al. 
(2014) found that higher levels of coping predicted lower levels of stress (standardized 
coefficient =-.72, (SE=.050, p.001), indicating that coping has a more significant impact on 
maintaining psychological well-being.

Stress and Coping Measures among Patients with Coronary Artery Disease
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The findings were also supported by another research study conducted in Nepal 
by Panthee et al., (2011) which reported that problem-focused coping measures were 
more often used than emotion focused coping measures. Problem-focused coping was not 
connected with the psychological & spiritual or family dimensions but was significantly 
positively associated with total QoL (r =.41, p.01), notably the health and functional and 
socio-economic dimensions. Compared to women, men utilized more problem-focused 
coping mechanisms. Men and women scored significantly differently on problem-focused 
coping (t = 4.9, p.05). This might be due to differences in sample size, difference in 
perception of stress and geographical disparity.

The third objective is to identify the association between the level of stress with 
selected sociodemographic variables and coping measures with selected sociodemographic 
variables. In this study, there was a statistically significant association between Stress with 
duration of illness (p=0.009) and number of hospitalizations (p=0.049) and no statistically 
significant association between Stress with age, sex, educational status and type of family. 
This finding was supported by a study conducted in India conducted by Bhagyalaxmi et 
al (2012), showed an insignificant association between stress with age, education, and 
family system. The results from this study revealed that there was no significant association 
between coping with age, sex, type of family, educational level, occupation, and duration 
of illness and Frequency of hospitalization. The findings of this study were supported by 
the study conducted by Rahman, (2013), which showed that there was no statistically 
significant difference in coping strategies according to age, educational level, and duration 
of illness. the possible reason might be due to a study conducted had a heterogeneous 
population i.e. respondents range in age from 20 years to 91 years.

Further, according to fourth objective to measure relationship between stress and 
coping measures among patients with coronary artery disease. This study showed that there 
was a positive relationship between the total score of stress and the total score of coping 
(r=0.157, p=0.002). There was positive relationship between total score of stress and total 
score of problem focused coping (r=0.216, p=0.000), and total score of stress and total score 
of emotion focused coping (r=0.129, p=0.012). There was no relationship between total 
score of stress and total score of Dysfunctional focused coping (r=0.053, p=0.306).  The 
findings of the study were supported by study findings of a descriptive-correlational study 
from Iran in cardiovascular disease patients conducted by Sadr Bafghi et al., (2018), showed 
a significant positive correlation between problem-focused coping style and mental health 
(r=.380, p<.01) and contrast findings that there is significant negative correlation between 
emotion-focused coping strategies and mental health (r=-473, p<.01). Also findings of the 
present study correlates with the previous study findings conducted by Khan et al., (2012) 
in which found that there were positive correlation with problem-focused coping (p=0.00) 
and contradictory findings that there was statistically significant between total perceived 
stress with total Dysfunctional coping (p= 0 .026). Gaudel et al.,(2021) reported that more 
counselling as a coping measure to minimize perceived stress among CAD patients(Gaudel 
et al., 2021), which was similar to the findings of the present study.
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In contrast to the present findings, Melidonis et al., (2015) reported that there is 
no relationship between perceived psychological stress and coping among CAD patients 
(Melidonis et al., 2015). This finding of the present study is a contrast to the findings 
of a study conducted by Vollman et al., (2007) which stated that coping with disease is 
associated with stress in cardiovascular disease; problem-focused coping (r= -0.23, P=0.4), 
had reported less likely to have stress. Similarly supportive findings reported that individual 
who used more emotion coping strategies had more stress (r=0.45, P=.001). This contrast 
result suggests further research to consider the reason behind data variation.

Conclusion
In this study majority of respondents had moderate stress and almost all respondents 

used adaptive coping. The most accepted coping measures were problem-focused coping 
measures respectively. There was no relationship between stress and avoidance/dysfunctional 
coping. There was a positive relationship between stress and problem-focused coping and 
emotion-focused coping which revealed that problem-focused coping and emotion-focused 
coping increase with the increase in severity of stress. Stress is significantly associated with 
the duration of illness and number of hospitalizations.
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Abstract

Adolescence is a vulnerable period and adolescents are at higher risk of sexual 
and reproductive health problems, abuse, violence, and suicide. Thus, parents 
have an influential role in helping them throughout this phase of sexual maturation 
through open communication. Many studies have shown poor communication in a 
global context as well as in Nepal. Therefore, the objective of this study was to 
assess the communication of adolescents on sexual and reproductive health issues 
with their parents in selected public schools of Jhapa. This study was a descriptive 
cross-sectional study conducted in 210 students of classes 9 and 10 of Shree 
Buddha Adarsha Secondary School, Buddhashanti-1 Jhapa, Nepal. Non-probability 
purposive sampling was used to select the setting and the study population. Self-
administered semi-structured questionnaires were used for data collection and data 
entry was done in SPSS version 16.0. The data was analyzed using descriptive and 
inferential statistics. The findings of the study revealed that the level of communication 
of adolescents on sexual and reproductive health with their parents was low in the 
majority of respondents (90.0%). However, two-thirds (72.4%) of respondents had 
the average quality of communication followed by a high of 1.0%. Therefore, findings 
suggested that even though most students were positive towards the importance 
of sexual reproductive health communication with parents, most of them were not 
communicating well and topics such as abortion, pregnancy, homosexuality, and 
fertilization were highly avoided. 
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Introduction 

The World Health Organization (WHO, 2010) states that adolescents are individuals 
whose age is between 10–19 years. Adolescence is a period of transition from childhood 
to adulthood during which rapid changes occur in different aspects such as physical, 
physiological, sexual psychological, cognitive, social, and emotional aspects (Progress for 
Children, 2012). Different adolescents may react differently to these changes. While some 
accept the changes positively, some may perceive them as embarrassing and confusing 
(Shrestha, 2018). According to the Centers for Disease Control and Prevention (CDC, 
2019), the involvement of adolescents in several risk-taking behaviors such as early and 
unprotected sex, and forced sex directly increases the risk for STIs, unwanted pregnancies 
and abortion related complications. Adolescents involved in substance abuse, or experienced 
violence (bullying at school or electronically) are at high risk for involvement in unsafe 
sex, developing mental health issues, and attempting suicide. Besides, these also can harm 
their academic performance and ultimately ruin their future. 

The total population of adolescents in today’s world is 1.3 taboos which is 16% of 
the world’s population (The United Nations Children’s Fund (UNICEF, 2022). About 360 
million 20% population of the South East Asia Region is occupied by adolescents (WHO, 
2022). According to the Annual Report published by the Department of Health Service, 
Nepal (DoHS, 2077/78) adolescents comprise 24% (6.4 million) of the total population 
of Nepal, among which 17% of girls have either given birth to their first child before the 
age of 19 years or are pregnant. Only 15% of currently married adolescents use modern 
contraceptives (DOHS/MOHP, 2019). Adolescents are always seeking proper information 
on several matters related to reproduction and sexuality from as many sources as possible 
(WHO, 2015). Parents can play an influential role in helping adolescents throughout this 
phase of sexual maturation and guide them toward responsible sexual behaviors and making 
healthy decisions in the future (Yadeta et al., 2014). 

There are several barriers such as sociocultural norms and taboos on gender and 
sex, a lack of knowledge in parents, a sense of morality and the unwillingness of parents 
to discuss such issues with their adolescents, or a fear of adolescents to communicate. 
Because of these reasons, most adolescents choose to remain silent rather than ask and 
express their concerns. Likewise, their parents prefer silence in front of their adolescents 
on such topics to avoid their feelings of embarrassment. However, a strong relationship 
between parents and their children is of paramount importance for effective communication 
to take place (Yadeta, Bedane & Tura, 2014; Tuladhar & Shrestha, 2021).

A cross-sectional study was done on 384 students from grades 9-12 in public 
schools in Lao PDR in which the mean age of the respondents was 15.7. According to this 
study, 21.3% of students had discussed at least four of eight topics with their parents during 
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the last 6 months. Mothers were preferred more than fathers by both male and female 
adolescents. Males discussed more than females where males and females were 29.2% 
and 16.1% respectively.  Although 94.1% of students think that it is important to discuss 
SRH issues with parents, the findings of the study show that the frequency of parent-
adolescent communication on those issues was low. Sex of adolescents, age of parents, 
sources of information, and location of school are some factors that affect communication 
(Vongsavanh et al., 2020).

According to a community-based cross-sectional study conducted on 397 college 
students aged 18-19 years in India, 39.5% of adolescents had communicated with either of 
their parents on SRH at least once during the last 5-year period. While 34% communicated 
with the mother only 14.8% made communication with the father on SRH. 80% of those who 
communicated with mothers were female and among the 59 adolescents who preferred their 
father to communicate, 56% of those were male. Feeling embarrassed and inappropriate to 
discuss SRH in the family are the major obstacles to developing communication (Sreekumar 
& Ramakrishnan, 2016). A school-based cross-sectional study was conducted to assess the 
level and quality of communication between parents and adolescents on SRH among 213 
students of grades 9 and 10 in 2 different schools in Sankhu, Nepal. This study shows that 
the level of communication on SRH was found to be low in around 60% of adolescents. 
However, the quality of communication was found to be high in 51.2% of adolescents. 
Some critical topics such as relationships with the opposite sex, abortion, and STIs were 
never discussed by most adolescents (Tuladhar & Shrestha, 2021). 

 Material and Methods

A quantitative approach to research was used to assess the communication of school 
adolescents on sexual and reproductive health issues with their parents.  The research design 
was a descriptive cross-sectional study as data was collected at a single point in time. The 
study was conducted in Shree Buddha Adarsha Secondary School. It is a government public 
school situated in Buddhashanti Rural Municipality of Jhapa District in Province No. 1 of 
Nepal. It’s one of the renowned oldest schools in Jhapa district which was established in 
2017 B.S. There are 1726 students in the school. The study population was all students in 
classes 9 and 10 of selected schools using the Census method. Students who were absent on 
the day of data collection, and who did not want to participate in the research, or did not bring 
the signed consent from parents were not included in the study. Although it was aimed to 
include total students (304) in the study by using a complete enumeration method, only 210 
students responded due to absenteeism (20% nonresponse rate of calculated sample size. 
A purposive sampling technique was used to select a setting. Structured self-administered 
questionnaires were developed based on the adapted “Weighted Measure of Family Sexual 
Communication Scale” (Fisher, 1987) and “Parent-adolescent communication scale” 
(Jaccard, Dittus & Gordon, 2000) as per the objective of the study. Questionnaires were 
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translated into the Nepali language as per the needs of the study population. This part 
includes fourteen questions to collect information on participants’ details such as age, 
gender, religion, ethnic group, and grade; family status such as size of family, age of parents, 
education of parents, and occupation of parents. This part includes six questions to assess 
the general communication pattern and preferred persons to communicate SRH issues by 
students. It also contains questions related to the reasons for preferring a particular person 
for SRH communication. This part was developed by adapting “The Weighted Measure 
of Family Sexual Communication Scale” which was developed by Fisher in 1987.  In 
this scale, the score ranges from 0-3 each indicating the level of communication where 0 
indicates never, 1 indicates rare, 2 indicates sometimes and 3 indicates often. This part was 
adapted from the Parent-adolescent communication scale developed by Jaccard, Dittus, 
and Gordon. It is a 4-point Likert scale containing 16 items. The scale ranges from strongly 
disagree 1 to strongly agree: 4. Scores could range from 16-64. The value of each item was 
reversed for scoring, with a high score indicating low quality and a low score indicating high 
quality of SRH communication. Before data collection, ethical approval was taken from the 
Research Management Cell (RMC) of Biratnagar Nursing Campus, Biratnagar. A support 
letter was obtained from Biratnagar Nursing Campus and administrative permission was 
obtained from the principal of Shree Buddha Adarsha Secondary School, Buddhashanti-1, 
Jhapa. Written consent from the parents of each individual was collected by obtaining 
help from school teachers. After making necessary changes to the tool, data was collected 
from the study population by the researchers themselves. The data collection process was 
completed within one month. All instructions about the questionnaires were given before 
respondents filled out the questionnaires. Students were given 20-25 minutes to fill out the 
questionnaires. Confidentiality was maintained by using code no. for all questionnaires. 
Collected data were checked then and there for completeness. After the collection of data, 
collected data were checked for completeness and accuracy, and coding, classification, 
and entry were done in the datasheet. Data were analyzed by using both descriptive and 
inferential statistical methods. In descriptive statistics, frequency, percentage, mean, and 
standard deviations were calculated to analyze demographic data. Likewise, in inferential 
statistics, Chi-square and Fisher Exact tests were applied to identify associations. Data 
processing was done sing Statistical Package for Social Sciences (SPSS) version 16.0. 
Analyzed data was presented in tabulated form.

Results

More than half of the students (52.4%) were from the Brahmin/Chhetri ethnic 
group whereas only 7.1% belonged to the Madhesi group and the majority (89.0%) were 
following the Hindu religion, 3/4th of the students (80.5%) had a nuclear family. Regarding 
the age of parents, more than half of student’s fathers (54.8%) were in 40 and 50 years old, 
whereas age of mothers of 2/3rd students (70%) was between 30 and 40 years, 42.0% of 
fathers had obtained basic education (1-8), only 5.3% had achieved more than secondary-



65

level education, more than half of mothers (51.0%) were homemakers by occupation and 
30.0% of fathers were engaged in agriculture closely followed by labor 28.5% (Table 1). 
In terms of sex, female adolescents discussed it more frequently than male adolescents 
(39.1% versus 14.7%) and the percentage of those who never discussed general issues 
with their father was slightly higher in males (15.8%) than in females (14.8%) (Table 
2). In terms of sex, 2/3rd of females (63.5%) communicated daily, while less than half of 
males (46.3%) had daily communications with their mother (Table 3). Furthermore, most 
of the female respondents (94.8%) had positive attitude which is higher than the male 
comprising 54.7%. In contrast, the percentage of students having negative attitude is higher 
in male 45.3% than in female 5.2% (Table 4). Among 210 students, 22.9% of respondents 
had discussed menstruation frequently followed by pubertal changes and relationships 
with opposite sexes comprising 7.1% and 6.2% respectively. Pubertal changes were also 
discussed sometimes by nearly one fourth of respondents 22.9% (Table 5). Forty percent 
agreed that they would feel embarrassed talking to parents about sex and also agreed that 
they know what they need to know so that they don’t need to talk to parents about sex 
(Table 6). The association between selected socio demographic variables and level of 
communication has been shown in (Table 7) there is no association between them. The 
quality of communication had significant association with sex of respondents, perceived the 
close parent for communication, and attitude towards importance of SRH communication 
with parents (Table 8). 

Table 1 
Socio-demographic Characteristics of Students 					     n=210
Characteristics       Frequency          Percentage
Age of students
13-15
≥16

Mean SD=15.50 1.121

114
96

54.3
45.7

Gender
Female
Male

115
95

54.8
45.2

Religion
Hinduism
Kirat
Buddhism
Cristianity

187
9
8
6

89
4.3
3.8
2.9

Ethnicity
Brahmin/Chhetri
Dalit 
Janajati
Madhesi

110
34
51
15

52.4
16.2
24.3
7.1

Grade
Class 9
Class 10

125
85

59.5
40.5

Communication of Adolescents on Sexual and Reproductive Health Issues with their Parents
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Type of family
Nuclear
Joint

169
 41  

80.5
19.5

Age of father (n=207)
30-40
40-50
≥50

75
115
17

35.7
54.8
8.2

Education of father (n=207)
No formal education
Basic education
Secondary
More than secondary

35
87
74
11

16.9
42.0
35.7
5.3

Age of mother
30-40
40-50

147
63

70.0
30.0

Occupation of father (n=207)
Agriculture
Labor
Business
Services*
Foreign employment

62
59
38
37
11

30.0
28.5
18.4
17.8
5.3

Services* include government service and private service.

Table 1 illustrates the socio-demographic characteristics of respondents. The age 
of students ranges from 13-19 years with mean age of 15.50 (+_1.121) years where more 
than half (54.3%) of students were between below 16 years of age and similar number of 
the students (54.8%) were female. 

Table 2
General Communication Pattern of Adolescents with their Father      		  n=210

General 
communication 
pattern

Male Female Total 

f (% within sex) f (% within 
sex)

          f (%)

Daily 

Few times a week (2-3 
times)

Once a month

Never

14(14.7)

41(43.2)

25(26.3)

15(15.8)

45(39.1)

31(27.0)

22(19.1)

17(14.8)

             59(28.1)

            72(34.3)

            
            47(22.4)
             32(15.2)
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Table 2 shows sex wise general communication pattern of respondents with their 
father. Among 210 students, more than one third (34.3%) of students communicated few 
times a week. In contrast, 15.5% had no any communication with their father. 

Table 3 
General Communication Pattern of Adolescents with their Mother		  n=210

General 
communication 
pattern

Male Female Total 

f (% within sex) f (% within sex)           f (%)

Daily

Few times a week

Once a month

Never

44(46.3)

32(46.3)

13(33.7)

6(13.7)

  73(63.5)

23(20.0)

10(8.7)

9(7.8)

117(55.7)

55(26.2)

23(11.0)

15(7.1)

Table 3 depicts sex wise general communication pattern with their mother. While 
more than half of students (55.7%) had daily discussions on general matters with their 
mother, 7.1% had no any discussions. In terms of sex, 2/3rd of female (63.5%) communicated 
daily, while less than half of male (46.3%) had daily communications with mother. 

Table 4
Attitude of Adolescents towards SRH Communication with Parents		  n=210

Variables

Male Female Total 

f(%within sex) f(% within sex) f(%)
Positive attitude 

Negative attitude

52(54.7)

43(45.3)

109(94.8)

6(5.2)

161(76.7)

49(23.3)

Table 4 shows that among 210 adolescent students, three (76.7%) of adolescents 
possessed positive attitude, whereas less than one fourth (23.3%) had a negative attitude 
towards the importance of SRH communication with parents

Communication of Adolescents on Sexual and Reproductive Health Issues with their Parents
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Table 5
Level of SRH Communication of Adolescents with their Parents (in last one month) n=210
Characteristics Never Rarely Sometimes Often

f(%) f(%) f(%) f(%)

Pubertal changes

Menstruation

Pregnancy

Fertilization

Contraceptives

Abortion

HIV/STIs

Homosexuality

Relationship with 
opposite sex

109(51.9)

89(42.4)

182(86.7)

180(85.7)

191(91.0)

188(89.5)

172(81.9)

183(87.1)

178(84.8)

38(18.1)

33(15.7)

12(5.7)

14(6.7)

13(6.2)

14(6.7)

17(8.1)

14(6.7)

13(6.2)

48(22.9)

40(19.0)

9(4.3)

10(4.8)

4(1.9)

7(3.3)

18(8.6)

8(3.8)

6(2.9)

15(7.1)

48(22.9)

7(3.3)

6(2.9)

2(1.0)

1(0.5)

3(1.4)

5(2.4)

13(6.2)

Table 5 represents the pattern of communication of adolescents on nine different 
SRH issues with their parents. The majority of respondents had never discussed most of 
the SRH topics. Contraceptives were never discussed by the majority of students (91.0%) 
closely followed by abortion (89.5%), homosexuality (87.1%), pregnancy (86.7%), and 
fertilization (85.7%). 
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Table 6
Quality of SRH Communication among Adolescents and their Parents                	 n=210
Characteristics Strongly 

disagree
Disagree Agree Strongly 

agree
f(%) f(%) f(%) f(%)

I would be embarrassed

Parents would not want to 
answer
Parents would only lecture
I don’t need to talk to 
parents; I know what I 
need to know

Parent/s do/do not know 
enough
Parents would not be 
honest

Parents are too old 

Parents would be 
suspicious of me

It would be difficult to 
find a convenient time and 
place to talk

Parents are just too busy

Parents would ask too 
many personal questions

Parents do/does not want 
to hear about sex
Parents and I would only 
argue
Parents would be 
embarrassed
It to be difficult to be 
honest about my behavior
Parents would get angry.

27(12.9)

29(13.8)

23(10.9))

25(11.9)

36(17.1)

43(20.5)

41(19.5)

40(19.0)

48(22.9)

40(19.0)

19(9.0)

40(19.0)

45(21.4)

21(10.0)

26(12.4)

57(27.1)

80(38.1)

101(48.1)

112(53.3)

76(36.2)

128(61.0)

107(51.0)

122(58.1)

98(46.7)

90(42.9)

102(48.6)

69(32.9)

118(56.2)

95(45.2)

113(53.8)

91(43.3)

101(48.1)

84(40.0)

65(31.0)

63(30.0)

84(40.0)

35(16.7)

50(23.8)

34(16.2)

62(29.5)

59(28.1)

55(26.2)

99(47.1)

38(18.1)

53(25.2)

59(28.1)

77(36.7)

38(18.1)

19(9.0)

15(7.1)

12(5.7)

25(11.9)

11(5.2)

10(4.8)

13(6.2)

10(4.8)

13(6.2)

13(6.2)

23(11.0)

14(6.7)

17(8.1)

17(8.1)

16(7.6)

14(6.7)

Table 6 depicts that nearly half of respondents (47.1%) agreed that their parents 
would ask them too many personal questions if they tried to talk with them about sex and 
the percentage of those who strongly agreed was also higher in same item comprising 
11.0% whereas, it was strongly disagreed by 9.0%. 
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Table 7
Association between Selective Socio-demographic Variables and Level of Communication                                                                                                      

n=210
Variables Level  of communication P-value

   Low (%)           Average (%)
Sex of student
Male 
Female 
Age of father
30-40
40-50
50 and above
Age of mother
30-40
40-50
Education of father
No formal education
Basic education (1-8)
Secondary and above
Occupation of father
Agriculture
Labor
Business
Others
Occupation of mother
Homemaker
Others 
Close parent for SRH 
communication
Mother
Father
Both
None
Attitude towards importance 
of SRH communication with 
parents 
Positive
Negative

87 (41.4)
102 (48.6)

64 (30.9)
108 (52.2)
15 (7.2)

132 (63.2)
56 (26.8)

32 (15.5)
79 (38.2)
76 (36.7)

58 (28.0)
50 (24.2)
37 (17.9)
42 (20.3)

94 (44.8)
95(45.2)

102 (48.6)
10 (4.8)
20 (9.5)
57 (27.1)

145 (69.0)
44 (21.0)

8 (3.8)
13 (6.2)

11 (5.3)
7 (3.4)
2 (1.0)

15 (7.2)
6 (2.9)

3 (1.4)
8 (3.9)
9 (4.3)

4 (1.9)
9 (4.3)
1 (0.5)
6 (2.9)

13 (6.2)
8(3.8)

12 (5.7)
0 (0)
4 (1.9)
5 (2.4)

16 (7.6)
5 (2.4)

0.488

0.105#

0.908

0.951#

0.143#

0.290

0.533#

1.000#

Significance level at 0.05
Note: # = Fisher Exact Test

Table 7 shows association between selected socio demographic variables and level 
of communication. It shows that there is no any association between them.



71

Table 8
Association between Selective Socio-demographic Variables and Quality of Communication		
							        n=210
Variables Quality of communication P-value

     Low (%)   Average (%)        High (%)
Sex of student
Male 
Female 
Age of father
30-40
40-50
50 and above
Age of mother
30-40
40-50
Education of father
No formal education
Basic education (1-8)
Secondary and above 
Occupation of father
Agriculture
Labour
Business
Others
Ocuupation of mother
Homemaker
Agriculture
Labor
Business
Others 
Close parent for SRH 
communication
Mother
Father
 Both
None
Attitude towards 
importance of SRH 
communication with 
parents 
Positive
Negative

12 (5.7)
2 (1.0)

4 (1.9)
8 (3.9)
2 (1.0)

8 (3.8)
6 (2.9)

3 (1.4)
6 (2.9)
5 (2.4)

3 (1.4)
6 (2.9)
2 (1.0)
3 (1.4)

7 (3.3)
2 (1.0)
1 (0.5)
2 (1.0)
2 (1.0)

2 (1.0)
0 (0)
1 (0.5)
11 (5.2)

4 (1.9)
10 (4.8)

63 (30.0)
89 (42.4)

51 (24.6)
87 (42.0)
12(5.8)

109 (51.9)
43 (20.5)

27 (13.0)
66 (31.9)
57 (27.5)

50 (24.2)
44 (21.3)
27 (13.0)
29 (14.0)

77 (36.7)
22 (10.5)
16 (7.6)
19 (9.0)
18 (8.6)

87 (41.4)
6 (2.9)
18 (8.6)
41 (19.5)

123 (58.6)
29 (13.8)

20 (9.5)
  24 (11.4)

20 (9.7)
20 (9.7)
3 (1.4)

30 (14.3)
14 (6.7)

5 (2.4)
15 (7.2)
23 (11.1)

9 (4.3)
9 (4.3)
9 (4.3)
16 (7.7)

23 (11.0)
8 (3.8)
0 (0)
5 (2.4)
8 (3.8)

25 (11.9)
4 (1.9)
5 (2.4)
10 (4.8)

34 (16.2)
10 (4.8)

0.006*

0.463#

0.495#

0.451#

0.196#

0.454#

0.006#

0.000*

Significance level at 0.05 * =Significant association at <0.05   # = Fisher Exact Test

Table 8 presents association of selected demographic variables with quality of SRH 
communication which shows that quality of communication had significant association 
with sex of respondents, perceived close parent for communication, and attitude towards 
importance of SRH communication with parents.

Communication of Adolescents on Sexual and Reproductive Health Issues with their Parents
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Discussion 

In this study, three-fourths of the adolescents (76.7%) possessed a positive attitude 
toward the importance of SRH communication with parents which was supported by 
research done in Northwest Ethiopia (78.3%) (Mekonen et al., 2018). It contradicts with 
the study done in Lao PDR which reported that most of the participants (94.5%) accepted 
its importance (Vongsavanh et al., 2020). This may be due to the difference in sample size, 
and cultural and demographic variations. More than half of adolescents (54.3%) expressed 
that they feel closer to their mother for SRH communication and among more than one-
quarter of adolescents (29.5%) who feel closer to neither of their parents, more than half 
(54.8%) preferred peers, followed by health professiobal/school nurse (9.5%). The former 
finding was supported by a similar study done in Sankhu, Nepal according to which 60.1% 
considered mothers approachable for SRH communication (Tuladhar & Shrestha, 2021). 
This was also in line with studies done in Dabat town Ethiopia (Dagnachew Adam et al., 
2020). This may be due to the fact that many mothers were housemakers and had enough 
time to talk with their adolescents.

The pattern of communication was found to be at a significantly lower level 
(average communication in 10%) with 90% having low communication in comparison to 
a study done in Sankhu Nepal which reported high communication in 44.1%. However, 
it is in line with the findings that menstruation was the frequently discussed SRH topic, 
followed by pubertal changes, and topics such as abortion, pregnancy, and fertilization 
were never discussed by the majority of adolescents (Tuladhar & Shrestha, 2021). In this 
study the median of the obtained score was used to categorize scores into high and low 
categories, while in the present study, the tertile method is used to categories scores into 
high, average and low categories. 

This finding is also consistent with the findings of the study done in Kailali 
Nepal (Bhatta et al., 2021). Moreover, a similar study conducted in Lao PDR showed that 
among 384 students 78% never or rarely communicated with their parents on SRH topics 
(Vongsavanh et al., 2020).

Unlike the study done in Sankhu, Nepal which showed high quality in more 
than half (51.2%) and low quality in nearly half (48.8%) of adolescents, the result of this 
study depicted that nearly two-thirds (72.4%) had average quality, 21% had high quality 
(Tuladhar & Shrestha, 2021). This may be due to the difference in study area, and time and 
also it may be due to the difference in method of categorization.

In this study, the level of communication had no statistically significant association 
with selected socio-demographic variables while, quality was associated with the gender of 
respondents, perceived close parent for communication, and attitude towards the importance 
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of SRH communication with parents. Research done in Sankhu reported a significant 
association between the quality of SRH communication with gender and perceived close 
parents and research done in Northwest Ethiopia is in concordance with the later findings 
(Tuladhar & Shrestha,2021; Wudineh et al., 2021).

Conclusion

The findings of this study suggested that even though most students were positive 
about the importance of SRH communication with parents, most of them were not 
communicating adequately. Moreover, issues such as abortion, pregnancy, homosexuality, 
and fertilization were avoided by the majority of respondents. However, the quality of 
communication was reported as average by a higher number of adolescents.
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Abstract

A synopsis of the existing four-year B.Sc. mathematics curriculum offered by the 
Institute of Science and Technology is given. The main structure, the course’s 
advantages and disadvantages, and some suggestions are provided. It is necessary to 
make improvements in the existing curriculum to maintain T.U.’s academic standards 
at the highest level worldwide. The objective of the four-year B.Sc. program still 
needs a lot of tweaking and adjusting. The author of mathematics textbooks should 
consider the aims and objectives of the subject matter taught in that class.  

Keywords: Curriculum, curriculum evaluation, textbook, syllabus

Introduction

Universities across the world are essential for the growth and change of society. 
More than just forming conscious and engaged citizens and educating the next generation 
of thinkers, colleges also foster creativity and new ideas. Worldwide colleges educate their 
graduates using diverse educational systems. In practical terms, there are three sorts of 
education systems: semester, trimester, and yearly. An annual system is a conventional 
approach that gives students one full year to learn and absorb the material before having 
them sit for a comprehensive test after that time. Although this system has both objective 
and subjective components, the majority of its testing is done through comprehensive or 
subjective exams (KSC, 2022).

The Institute of Science and Technology (IOST) at Tribhuvan University launched 
the four-year B.Sc. degree in 2069 B.S. The curriculum was modified in 2073 B.S. to bring 
education standards up to par with those of other nations. T.U.’s bachelor’s degree program 
now lasts four years instead of the previous three. The Higher Education Project (HEP) for 
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Nepal recommends this curriculum, which is a “one major multi-discipline program” that 
satisfies the worldwide norm for the Anglo-Saxon educational system. About half of the 
credits for the core course are awarded. The previous three-year major B.Sc. program has 
been expanded into this program. This program is still run annually using the percentage 
evaluation approach. In the future, T.U. plans to introduce a semester system. In the future, 
T.U. plans to implement a semester system and a grading (GPA) assessment system (IOST, 
2073).

This paper examines the B.Sc.  mathematics curriculum critically and looks for 
innovative and improvement opportunities (KSC, 2022).

Including Interdisciplinary Perspectives: The B.Sc. mathematics program 
should incorporate multidisciplinary perspectives to foster adaptable problem-solving 
skills and a comprehensive understanding of complex processes across various subjects. 

Accepting Immersion Learning: Traditional lecture-based methods lack practical 
skills for today’s workforce. Experiential learning opportunities like field visits, research 
projects, internships, and laboratory work are increasingly important for enhancing critical 
thinking, problem-solving, and collaboration abilities.

Improving Digital Literacy: The B.Sc. mathematics curriculum should prioritize 
enhancing students’ digital literacy, including data analysis, programming, simulation, 
and visualization skills, to enable them to effectively use technology in academic and 
professional settings.

Developing Soft Skills: Employers prioritize soft skills like resilience, 
communication, leadership, and flexibility in the B.Sc. mathematics curriculum, enhancing 
students’ personal and professional growth and increasing their employability through 
workshops, seminars, and extracurricular activities.

Encouraging Ethical Awareness: The B.Sc. mathematics curriculum should 
incorporate ethical principles, research conduct, and societal repercussions to foster ethical 
awareness and social responsibility among future scientists, ensuring constructive societal 
contributions.  

Novelty : Higher education is a dynamic field that requires constant assessment and 
modification to satisfy the requirements of society and students. The Bachelor of Science 
(B.Sc.)  mathematics program is a cornerstone in this regard, providing a basic education in 
a range of scientific areas. However, given the speed at which technology is developing and 
the way that global issues are changing, it is essential to reevaluate and improve the current 
four-year B.Sc. curriculum to make sure that it is still relevant and useful (KSC, 2022).
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Up to now, mathematics has been taught as a required topic in the educational 
curriculum in secondary school. Currently, an elective topic level is required at this level 
at the secondary. 

Significance : Critical evaluation of the B. Sc Mathematics curriculum is vital for 
maintaining its quality, relevance, effectiveness, inclusivity, and alignment with educational 
goals and societal needs. It ensures that students receive a comprehensive and rigorous 
education that prepares them for success in both academic and professional endeavors 
(KSC, 2022).

Quality Assurance: It ensures that the curriculum meets high standards of 
education and provides students with the necessary knowledge and skills to succeed in 
their academic and professional pursuits.

Relevance: Mathematics is a rapidly evolving field, with new concepts, theories, 
and applications emerging regularly. Critical evaluation helps ensure that the curriculum 
remains up-to-date and relevant to current trends and advancements in the field.

Alignment with Learning Objectives: Evaluating the curriculum helps ensure 
that it aligns with the intended learning objectives of the program. It ensures that students 
are equipped with the foundational knowledge and competencies expected of graduates in 
mathematics.

Pedagogical Effectiveness: Critical evaluation allows educators to assess the 
effectiveness of teaching methods, instructional materials, and assessment strategies used 
in the curriculum. This helps identify areas for improvement and optimization to enhance 
student learning outcomes.

Diversity and Inclusivity: Evaluation of the curriculum ensures that it reflects 
the diversity of mathematical concepts, perspectives, and applications. It helps identify 
and address any biases or gaps that may exist, ensuring inclusivity and accessibility for all 
students.

Preparation for Further Studies and Careers: A well-evaluated curriculum 
prepares students not only for further studies in mathematics but also for diverse career 
paths where mathematical skills are required. Evaluation helps ensure that the curriculum 
fosters critical thinking, problem-solving, and analytical skills essential for success in 
various professions.

A Critical Evaluation of the Four-Year B. Sc. Mathematics Curriculum 
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Feedback Loop for Continuous Improvement: Critical evaluation establishes a 
feedback loop wherein feedback from various stakeholders, including students, educators, 
employers, and industry professionals, is gathered and incorporated into curriculum 
revisions. This iterative process facilitates continuous improvement and enhances the 
overall quality of the mathematics program.

Review of Literature 

A four-year Bachelor of Science (B.Sc.) in Mathematics program is available 
at Tribhuvan University. This course is being offered by several institutions around the 
nation that are affiliated with and component of Tribhuvan University. Mathematics is used 
extensively in many fields, such as the social sciences, engineering, economics, humanities, 
and natural sciences (IOST, 2073).

T.U. housed its programmes exclusively on the universities that made up its 
constituents before 1980. With so many students pursuing higher education, it was not 
possible to accommodate them all on the campuses that made up the constituents. Private 
schools were founded as a result of this situation since the various campuses that made up 
the campus could not meet demand. 1079 bachelor’s level courses and 1000 master’s level 
courses are available at T. U. (Aryal, 2016). 

The B.Sc. in Mathematics is offered both on and off campus at several institutions 
and universities around the nation. Students can find employment in actuarial sciences, 
statistics, modeling, computer sciences, cryptography, and other fields after receiving a 
B.S. in mathematics (IOST, 2078).

Before 2054, T.U. provided 2-year B.Sc. degrees; 3-year programs were introduced 
after that date. In 2069 T.U. started providing a four-year B.Sc. program in mathematics. 
T.U. revised its four-year curriculum in 2073. A four-year B.Sc. curriculum has been 
updated (IOST, 2073).

Paudel and Pokhrel (2019) talked about the current four-year B.Sc. chemistry 
program at Tribhuvan University’s Institute of Science and Technology. The primary 
framework, the course’s advantages and disadvantages, and suggestions are all provided. To 
keep T.U. academic standards up to par with worldwide standards, the current curriculum 
needs improving. 

Larder (1967) researched Nepal’s educational system, particularly concerning 
mathematics. He identified several flaws in the way mathematics is taught as well as in the 
way exams are administered. He suggested that the Mathematical Association of America 
assist Nepal’s gifted pupils. 
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Objectives

The following are the goals of this paper:

(i) To investigate the shortcomings of the mathematics curriculum as well as the 
shortcomings of the B.Sc. Mathematics program.  
(ii) To make some suggestions for improvements. 

Organization and Contents

The structure of T.U.’s 4-year B.Sc. program was shown in Table 1 (Aryal, 2016). 
The easiest way to describe this construction, which is a three-tire to one-tire system, is in 
Figure 1 (IOST, 2078). An overview of a 4-year B.Sc. program’s educational pyramid is 
provided in this figure 1.

Fourth year: one major subject 
Third year: two major subjects 
Second year: three major subjects 
First year: three major subjects 

Figure 1: Three-tire educational system of four-year B.Sc. Program of T.U. 
(Redrawn from Aryal, 2016).

Structure of B.Sc. 4-year system of T. U. 

Table 1 
Structure of B.Sc. 4 Years System of T.U. 
Year Description Nature Teaching 

hours 
Full Marks 

First year Core course: two 
subjects 

Theory 150 hours 75ˣ2= 150

Second year Core course: two 
subjects 

Theory 150 hours 75ˣ2= 150

Third year Core course: two 
subjects and one 
elective course 

Theory and lab  150 hours 
+75 hours 

60+15=75+75=200

Fourth year Core course (2+2 
subjects) and one 
elective subject 

Theory b+ 
theory
Theory and 
Practical 

150 hours 
each 
75 hours 
150 hours 

100ˣ2=200
50ˣ2=100
100
Total: 400 

Total marks                                                                                                             900

A Critical Evaluation of the Four-Year B. Sc. Mathematics Curriculum 
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Table 2 
The structure of the core Mathematics course for the 4-year B.Sc. programme 
Year Course Title Course No. Full Marks Pass Marks

First Year Calculus
 Analytical 
Geometry and 
Vector Analysis 

MAT 101

MAT 102

75

75

26.5

26.25

Second Year Linear Algebra
Differential 
Equations  

MAT 201

MAT 202

75

75

26.25

26.25

Third Year Computer 
Programming
Real Analysis
Elective (Any 
one) 
(a)Numerical 
Methods
(b) Discrete 
Mathematics   

MAT 301

MAT 302

MAT 303

MAT 304

75 (60 Theory + 
15 Lab)
75

50 

50

26.25

26.5

17.5

17.5

Fourth Year Modern Algebra
Mathematical 
Analysis
 Mechanics 
Linear 
Programming
(Elective: Any 
One) 
Project Work
Teaching 
Methodology
Bio Mathematics
Mathematical 
Economics 
Mathematical 
Modeling                                                                                                                                         
                                                                                                   

MAT 401

MAT 402
MAT403

MAT 404

MAT 405

MAT 406
MAT 407

MAT408

MAT 409

100

100
50

50

100

100
100

100

100

35

35
17.5

17.5

35

35
35

35

50

Total (Core + 
Elective)

900 Marks

In Table 1, the T.U. four-year B.Sc. program’s mathematics curriculum is laid out. 
The T.U. mathematics subject committee has prepared the specifics of these courses.  The 
first year’s coursework closely resembles the preceding four-year B.Sc. degree.  Differential 
equation, which is taught in the second year of the redesigned 4-year B.Sc. degree, was 
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previously taught in the first. The third year of the redesigned 4-year B.Sc. degree introduces 
computer programming. The fourth year of the four-year redesigned B.Sc. program now 
offers two elective courses (Biomathematics and Mathematical Economics) (IOST, 2078). 

The fourth year of the four-year B.Sc. program for the first group of students (2069 
B.S.) was completed in 2073 B.S. The mathematics subject committee requested views 
and comments on the entire four-year mathematics curriculum from the mathematics 
departments of all T.U. component campuses after finishing the first batch. From the year 
of the 2073 B.S. admission batch, the 4-year B.Sc. curriculum has been slightly revised in 
response to criticism (IOST, 2073).

For the entire four-year term, IOST has planned a program for faculty orientation.  
All affiliated and constituent campuses have received the extended curriculum and sample 
final exam questions. Higher Secondary (+2 level) mathematics content and B.Sc. level 
content, as well as B.Sc. and M.Sc. level mathematics content, have a lot in common [1,6]. 
The +2 level and B.Sc. level curricula are not aligned (IOST, 2078).

Evaluation System

The four-year B.Sc. program uses an annual evaluation system with a % score. Every 
year, exams are held.  Most of the questions are of the knowledge and application variety. 

Eligibility

Tribhuvan University’s B.Sc. in Mathematics program requires 10+2 or equivalent 
exam completion and a minimum “C” in Grades 11 and 12 math classes (NEB, 2022). 
The four-year B. Sc. in Mathematics program has a lengthy course structure, making it 
challenging to finish on time. Traditional papers, MAT 101 and MAT 403 are taught at a 
+2 level. The remaining exams cover calculus topics. The program falls short of global 
standards in optional paper options, topic knowledge, and practical mathematics exposure. 
In the fourth year, students will learn a basic programming language, introduce teaching 
methodology, and improve project work, presentation skills, and research standards (IOST, 
2073).

(i)	 Some of the classical courses that are of no importance at the level have been 
introduced.

(ii)	 Most of the course is not new, so teacher does not pay much time to prepare for the 
class so that teaching is not effective.

(iii)	 The structure is not perfect.

A Critical Evaluation of the Four-Year B. Sc. Mathematics Curriculum 
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(iv)	 Courses like basic multi-variable calculus for economics and life science, an 
integrated introduction to engineering Mathematics and physics, advanced 
multivariable calculus, advanced linear algebra with application, Mathematical 
neuroscience, cryptography, and analytic number theory have not been found.

Strengths and weakness of the Mathematics Curriculum  
The strength of the Mathematics Curriculum:

The following are the strengths of this course:
•	 This is one major multi-disciplinary four-year B.Sc. programme, which contains 

almost 50% credit for the core mathematics course as per international standard.
•	 4-years bachelor level education is beneficial for the students who wants to study 

higher education in abroad as they need 16 years of schooling, which is 10 + 2 
+ 4 system will provide. This will further help Nepalese students to meet the 
requirements of international education system.

•	 This course explores some multi-disciplinary area according to the need of nation 
for development.

•	 Computational course and Applied Statistics give the knowledge of data analysis 
and plotting at this level.

•	 Equal weight age   has been given in pure and applied mathematics while designing 
the curriculum.

•	 Students get some exposure in research. Because research methodology and 
project work have introduced in 3rd and 4th year respectively, such type of courses 
motivates students   in nurtured tools & techniques. 

•	 As computational course and computer programming have introduced, it makes 
student sound in computer language & basic computer skills. 

•	 Teaching methodology creates interest over treachery pedagogy in mathematics. 
After study of this paper student would be comfortable.

Weakness of curriculum: 

•	 There is a lack of coordination between the content and the objective of the course.
•	 The content of the course emphasized more to the knowledge level, and less to 

skill, attitude development as well as application and observation skills.
•	 Society and science are not related.
•	 The wide and depth of the course is not mentioned.
•	 The research content of the course is only 5% (project works in fourth year) of total 

content and optional.
•	 There is no provision for continuous assessment of examination.
•	 The course is traditional, lacks self-employment and is career-oriented.
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•	 Course content is too much lengthy and bit difficult to complete courses in due 
time.  

Appropriateness

The 4-year B.Sc. program (old) was extended into this program. The program is 
still conventional, does not encourage self-employment, and is career-focused. There is no 
assurance regarding the placement service for the student after completing the four-year 
B.Sc. program. The course is not created with the student’s needs or interests in mind. 
Teachers only interact with students orally and on the blackboard, which does not align 
with objectives. 

Recommendation and Suggestions for improvements (CDM, 2079)

•	 The existing annual system 4-year B.Sc. program should be changed into a semester 
system. Similar to M.Sc. level, the GPA evaluation system should be introduced at 
the B.Sc. level also.

•	 There should be coordination between content and objectives.

•	 The wide and depth of the content should be clearly mentioned.

•	 There should be provision for continuous assessment of theory and practical.

•	 Additional elective or optional courses that link mathematics with life sciences 
should be added.

•	 The research content (project work) should be made compulsory. For this minimum 
research infrastructure is developed at constituent campuses.

•	 Frequent orientation and refresher training in theory, practical and research 
methodology should be provided to teachers of constituent campuses.

•	 For effective implementation of course, the teaching learning activity and research 
activity of constituent campuses should be monitored by concerned authority.

•	 Curriculum is the backbone of any academic program so it needs to be continuous 
as per the national and international need.

•	 Courses on applied Mathematics should introduced in both levels so that students’ 
interest in the research in applied Mathematics may increase.

•	 Courses should be related to the student interest, everyday life and the needs of 
Nation. 

•	 Curriculum should be including not only summative evaluation, there should 
include formative, continuous and internal assessment.

A Critical Evaluation of the Four-Year B. Sc. Mathematics Curriculum 
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Advancement of the field of Research (KSC, 2022)

The field of critical evaluation of curriculum for four-year B.Sc.  mathematics 
programs have seen significant advancements in recent years, driven by evolving 
educational philosophies, technological innovations, and changing societal needs. Here are 
some notable advancements:

Interdisciplinary Approach: There’s a growing recognition of the importance of 
interdisciplinary studies in B.Sc. mathematics curricula. Many institutions are reevaluating 
traditional disciplinary boundaries and integrating diverse perspectives into their programs. 
This approach allows students to develop a broader understanding of complex issues and 
fosters creativity and innovation.

Integration of Technology: With the rapid advancement of technology, B.Sc.  
mathematics curricula are increasingly incorporating digital tools and platforms to 
enhance teaching and learning experiences. Virtual labs, simulation software, and online 
collaboration tools provide students with opportunities for hands-on experimentation and 
exploration, irrespective of physical constraints.

Active Learning Strategies: Traditional lecture-based teaching is being 
supplemented or replaced by active learning strategies such as problem-based learning, 
project-based learning, and flipped classrooms. These approaches promote student 
engagement, critical thinking, and collaboration, ultimately leading to deeper understanding 
and retention of course material.

Focus on Real-World Applications: There’s a growing emphasis on aligning B.Sc. 
curricula with real-world applications and industry needs. Internships, co-op programs, and 
industry partnerships provide students with valuable practical experience and help bridge 
the gap between academia and the professional world.

Inclusive and Diverse Perspectives: Efforts are being made to make B.Sc. 
mathematics curricula more inclusive and diverse, both in terms of content and 
representation. This includes incorporating diverse voices and perspectives into course 
materials, as well as fostering a supportive and inclusive learning environment for students 
from all backgrounds.

Assessment and Evaluation Practices: Assessment and evaluation practices are 
being reexamined to ensure they are fair, transparent, and aligned with desired learning 
outcomes. There’s a shift towards competency-based assessment, where students are 
evaluated based on their ability to demonstrate specific skills and knowledge, rather than 
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solely relying on traditional exams and grades.

Global Perspectives: B.Sc. mathematics curricula are increasingly incorporating 
global perspectives to prepare students for an interconnected world. This includes 
opportunities for international study, exposure to global issues, and cross-cultural 
communication skills development.

Ethical Considerations: As scientific and technological advancements raise ethical 
questions, B.Sc. mathematics curricula are integrating discussions on ethics, responsible 
conduct of research, and societal implications of scientific discoveries. This helps students 
develop a broader understanding of their roles and responsibilities as future scientists and 
professionals.

These advancements reflect a broader shift towards student-centered, inclusive, 
and innovative approaches to curriculum development in the field of B.Sc. mathematics. 
As the landscape continues to evolve, educators and curriculum developers will likely 
continue to explore new strategies and methodologies to enhance the quality and relevance 
of B.Sc. programs. 

Conclusion

The four-year B.Sc. curriculum plays a pivotal role in shaping the next generation 
of scientists and innovators. By embracing interdisciplinary perspectives, experiential 
learning, digital literacy, soft skills development, and ethical awareness, educators can 
enhance the educational experience and equip students with the knowledge, skills, and 
values needed to thrive in a rapidly evolving world. As we embark on this journey of 
curriculum review and enhancement, let us remain committed to fostering excellence, 
innovation, and inclusivity in science education.

Tribhuvan University introduces a four-year bachelor’s programme but needs 
revisions to the course’s objectives, including rewriting the mathematics textbook.

A Critical Evaluation of the Four-Year B. Sc. Mathematics Curriculum 
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Abstract

The present study aims to analyze the enrollment patterns of students in tertiary 
education in Nepal. This paper also presents a comparative analysis of Tribhuvan 
University (TU) and other Tertiary Education Institutions (TEIs) in terms of their 
production of both technical and non-technical graduates. The descriptive and 
analytical research design has been applied to analyze the data which was collected 
from secondary sources over the period of 10 years. The collected data has been 
thoroughly analyzed and expertly presented in a variety of graphics. The findings 
of the study reveal a consistent annual increase in the number of students pursuing 
higher education, with a notable upward trend among female students. Over the 
past decade, there has been a notable increase in the number of students obtaining 
No Objection Certificates (NOCs). Tribhuvan University (TU), a highly esteemed 
tertiary education institution in Nepal, plays a crucial role in providing over 76% 
of tertiary education in the country. The enrollment patterns in tertiary education 
reveal that a significant number of students have obtained NOCs from the Ministry 
of Education, Science and Technology (MOEST) to pursue higher education abroad 
upon completing their secondary education. The extensive research, socioeconomic, 
demographic, and institutional factors interact to affect higher education enrollment. 
The existing guidelines, policymakers, educational institutions, and other 
stakeholders can create inclusive, equitable, and flexible higher education systems 
that meet students’ diverse needs and advance social and economic progress. 

Keywords: Student enrolment, tertiary education, trend, universities, human 
resources
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Introduction 

Universities of any nation reflect its economic, social and all human development. 
Male and female enrollment provides valuable insights into a nation’s educational 
environment. The government of Nepal has prioritized female scholarship recipients over 
males and encouraged female enrollment in educational institutions. The University’s 
faculties, institutes, research centers, schools, departments, and campuses support and 
improve teaching and learning. They also train, study, and coordinate academic, athletic, 
and welfare programs. Higher education accessibility is the goal of these programs (UGC, 
2020).

However, many students still have a strong desire to pursue education abroad, 
even though there are plenty of technical and non-technical institutions available at the 
local level. This leads to an examination of the factors that influence students’ choice to 
pursue higher education abroad after completing secondary school, which in turn affects 
the enrollment trends in local tertiary education institutions. This study aims to analyze the 
enrollment trends in Nepalese tertiary education over a period of ten years. It also aims to 
assess the performance of Tribhuvan University (TU) in comparison to other Technical 
Education Institutions (TEIs) in terms of producing skilled individuals in both technical 
and non-technical fields. 

This study aims to analyze higher education enrollment patterns using empirical 
research, theoretical frameworks, and statistical analysis. This analysis could be essential 
for policy, institutional, and educational planning. Evidence-based tertiary education 
promotes inclusivity and responsiveness. The researchers study enrollment patterns to 
develop strategies that promote higher education equality, fairness, and quality. 

Review of Literature 

United Nations Sustainable Development Goals (SDGs, 2015) have enlisted 
quality education in its goal four, which aims to ensure inclusive and equitable quality 
education and promote lifelong learning opportunities for all by 2030. Following this goal, 
the Government of Nepal has also allocated budget with focus on the tertiary education 
sector to invest for research and development, to empower citizens and to produce skilled 
manpower in different sectors. Enrolment of students is directly related to achieving this 
goal for educational attainment. 

Tertiary education is expected to diversify throughout its growth to preserve elite 
higher education’s responsibilities in mass higher education. Diversification also supported 
mass higher education as universal higher education became a reality. This philosophy 
shaped higher education at the time. Trow (1974) states that Trichandra College in 
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Kathmandu founded modern tertiary education in Nepal in 1918 AD. The rulers wanted 
to protect tradition and communal leadership. This institution was founded to prevent 
Nepalese students from studying in India and from being influenced by anti-British groups. 
In 1956, the Nepal National Educational Planning Commission recommended competitive 
tertiary education that was connected with the country’s geography, culture, and economy 
(Shakya, 1984).

Poverty and restricted economic prospects caused by poor education are major 
challenges in Nepal. All educational development activities in the nation aim to create a 
relevant, cost-effective, useful, and competitive tertiary education system. Bajracharya et 
al. (1998) report that a trend of studies and predictions have focused tertiary education 
enrollment. The increase in students’ enrollment and its effects create great impacts. The 
rising trends of enrollment of students in economically developed countries warrant an 
evaluation of its effects on higher education and other fields. 

Trow’s (1974) research on tertiary education development aims to maintain the 
historic roles of elite mass education. Shakya (1984) emphasized the political tendency to 
prevent Nepalese youths from studying in India and instead join Indian political groups. 
Global involvement, graduate employability, and skill-building professional studies are 
significant components of higher education. In developing higher education, the nation 
struggles to create an academic atmosphere, ensure sustainability, and apply effective and 
responsive management techniques. Since 1997, efforts have been made to promote higher 
education fairness and inclusivity in access, efficiency, quality, and relevance (Bajracharya, 
2020).

Dahal (2010) examined the association between higher education and Nepal’s real 
GDP. The study shows a complicated link between higher education and economic growth. 
The research implies that real GDP affects higher education enrollment. However, the 
direct link between real GDP and school instruction is unclear. Nepal’s higher education 
system emphasizes theory above practice and skills. Nepal’s tertiary education includes 
both theoretical and vocational degrees.

Educational performance is more correlated with women’s employment in countries 
with fewer income-generating jobs. Higher-educated women excel in limited-opportunity 
jobs. Higher-educated people are more resilient than others. Using 139 years of World 
Values Survey (WVS) data, Bussemakers et al. (2017) examined the relationship between 
women’s education and employment in 74 countries. This relationship differs significantly 
between the countries analyzed.

According to Regmi (2019), the policies and practices of tertiary education in Nepal 
have undergone significant transformation due to the rise of neoliberal instrumentalism in 
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education. The adoption of an updated human capital theory demonstrates a significant shift 
in perspective. This theory emphasizes the economic value of education and its capacity to 
enhance individual productivity and competitiveness. Nepal has a gross enrollment ratio of 
about 15% in 2017. The rise in female tertiary enrollment is notable. The ratio rose from 
19% in 1980 to 23% in 1990 and 52.6% in 2017 (Bajracharya, 2020). 

The majority of worldwide governance indicators insignificantly explained the 
educational performance across the years from 1996 to 2018. Government effectiveness 
is found to be a negative significant predictor of educational performance. The findings 
have suggested a reform in the existing level of WGIs for better educational performance 
(Khadka, 2021). The students’ enrolment trends in Dhankuta Multiple Campus show 
that the number of students in geography has been declining and students’ enrolment has 
fluctuated at the campus. The study has prescribed geography as a compulsory subject at 
school level curricula to make the subject survive at the campus level (Linkha, 2021).

The World University Ranking (WUR) has used the number of students as one of 
the indicators. Tribhuvan University (TU) has been ranked within the range of 1200-1500 
in the WUR for 2024 which was ranked within the range of 800-1000 in 2023. It became 
ranked within the range of 200-250 in the Asian University Ranking (AUR). TU is one 
of the largest universities not only in Nepal but also in the world in terms of enrolment 
of students.  TU has its’ enrolment of students’ around 80 percent of tertiary education 
institutions in each year (Times Higher Education, 2023).

Tertiary education institutions are universities and independent institutes that 
create new knowledge and teach technology. Tertiary education begins after twelve years of 
elementary and secondary school. It includes Bachelor’s, Master’s, Master of Philosophy, 
and Doctorate Degrees. Bachelor’s degree programs take three to four years, while Master’s 
degree programs concentrate on programming for two years. Tertiary education in Nepal 
began in 1918 with Tri-Chandra College, connected with Patna University in India. The TU 
Act established Tribhuvan University (TU) in 1959, including Tri-Chandra institution as a 
constituent institution.

Tertiary education in the area was solely supplied by TU until the late 1980s. Now, 
the number of private and regional universities is rising. Since 1977, the World Bank and 
other foreign organizations have provided grants and loans to Nepal’s tertiary education 
sector. The successful implementation of tertiary education requires five critical elements: 
educational curriculum, research, operational tactics, community engagement, and 
evaluation and reporting. Collectively, these characteristics maintain institutional growth. 
Educational institutions’ community outreach is shown via student enrollment. Universities 
may use innovation and change theories to embrace and institutionalize global sustainable 
development ideas.
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Pokhrel et al. (2016) examined private college admission factors and their findings 
showed that BBA and MBA admissions were heavily influenced by friends, family, and 
relatives’ recommendations. The survey also found that college websites and media 
advertisements encouraged the applicants. Because of many extracurricular activities, 
extensive library resources, and cutting-edge IT, students value the BBA curriculum 
better. While choosing an MBA program, the students consider the instructors’ credentials, 
teaching methods, career prospects, and job opportunities.

The Ministry of Education, Science, and Technology (MEST), the University 
Grants Commission (UGC), universities, constituent campuses, and privately owned and 
community-managed colleges affiliated with universities make up tertiary education’s 
main organization. This initiative has prioritized institutional autonomy, academic program 
quality and relevance, research and innovation, quality assurance and accreditation, and 
performance-based financing (Bajracharya, 2020). 

By reviewing the above studies, the researcher identified that many scholars have 
extensively analyzed the patterns of tertiary education enrollment and how they affect a 
nation’s progress. An in-depth examination of enrollment trends among students in higher 
education necessitates a comprehensive study of the patterns and variations in student 
enrollment over a specific time frame. This approach considers a range of factors, such 
as demographics, academic disciplines, and institutional dynamics. The enrollment data 
could be valuable for researchers as they help identify changes in student preferences, 
demographic disparities, and emerging trends in the tertiary education sector. This 
comprehensive investigation provides valuable insights for educational policymakers, 
institutions, and stakeholders, thereby deepening our understanding of the changing trends 
in tertiary education enrollment.

Methodology

This study has employed a descriptive and qualitative research methodology to 
analyze the enrollment patterns of tertiary education students in Nepal. The secondary 
data have been collected from the Ministry of Finance (Economic surveys), universities of 
Nepal, UGC Report, and Statistical Year Book Report.

The available data have undergone a rigorous analysis and have been compared in 
terms of changes across the years. The collected data were organized into tables and figures, 
which are then evaluated and compared to provide a comprehensive description. This 
study examines the enrollment and output of students in recent years in other institutions 
in comparison to TU. This paper has omitted the examination of the aspect pertaining to 
the quality of tertiary education. The debate on students’ enrollment patterns in tertiary 
education in Nepal has been restricted to the analysis of accessible quantitative data.  

A Comprehensive Analysis of Students’ Enrollment Trends in Tertiary Education
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Result and Discussions 

Historical Trends of Students’ Enrollment 

The data presented below illustrate the participation of students in the first ten 
convocation ceremonies, as well as the number of enrolled and graduated students in 
convocations since the academic year 2010/11. 

Table 1 
Number of Graduates from Tribhuvan University 
Year No. of 

Production
Percentage Year No. of 

Enrolment
No. of 

Production
Percentage

1950/51 327 3.76 2010/11 389460 52896 13.58
1961/62 399 4.59 2011/12 373846 71230 19.05
1962/63 378 4.35 2012/13 604437 54775 9.06
1963/64 463 5.33 2013/14 405341 53178 13.12
1964/65 723 8.32 2014/15 298990 61716 20.64
1966/67 865 9.95 2015/16 360254 83425 23.16
1967/68 878 10.10 2016/17 367427 68292 18.58
1968/69 1219 14.02 2017/18 392400 73901 18.83
1969/70 1568 18.04 2018/19 415482 70077 16.87
1970/71 831 9.56 2019/20 415777 56713 13.64
1971/72 1043 12.00 2020/21 422653 29729 7.03
 Total: 8694 2021/22 537869 63132 11.34

Total: 4983936 739064 14.83

Source: TU History (Part-1) & MOF, Economic Survey (2023)

Table 1 shows the comparison of students’ graduation since the establishment of 
TU and recent years. The number of students graduating from TU was less than a thousand 
in the establishment periods. Among the first to tenth convocations of TU, less than a 
thousand students graduated for seven convocations. During three FYs 1968/69, 1969/70 
and 1970/71, the number of students graduated above thousand. In the data from 2010/11 
up to 2021/22, the maximum number of enrolment was six lakh four thousand four hundred 
thirty-seven and the maximum number of graduation was 83 thousand four hundred twenty-
five in 2015/16. Only 29 thousand seven hundred 29 students graduated in 2020/21. 

Tertiary Education Institutions and Faculties in Nepal

The following figure shows the trend of increasing faculties and institutions of 
tertiary education in Nepal.
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Figure 1 
No. of Colleges and Faculties in Nepal

Source:  Statistical Year Book of Nepal, 2021

The TEIs are one thousand four hundred thirty-seven and total number of faculties 
at TEIs are 11 thousand seven hundred 48 until FY 2019/20. Number of colleges has 
increased from 1369 up to 1437 since FY 2013/14 to FY 2019/20. Similarly, the number 
of faculties has also increased from 9157 up to 11748 since the same period. It shows 
the increasing trend of the number of colleges and faculties involved in tertiary education 
every year. 

Educational Attainment Population in Nepal 

Male and female students who completed different levels of tertiary education and 
achieved their qualification were surveyed during the National Population Housing Census, 
2021. There are 4 hundred 41 thousand people who have postgraduate level and equivalent 
educational attainment. Similarly, nine hundred thirty thousand population graduated and 
26 lakh nine hundred more population got tertiary education of intermediate level. This 
educational attainment population is presented in Figure 3.
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Figure 3 
Educational Attainment Population in 2021

Source: National Population and Housing Census, 2021

The female students’ enrolment is more than the number of male students in TU, 
Purbanchal, and Far-Western universities. Far Western University has 61.65 percent female 
students enrolled. More than 40 percent of students are female at Mid-Western University, 
Kathmandu University, Agriculture and Forestry University, Pokhara University and 
Rajashri Janak University.  Nepal Open University has only 11.34 percent female students 
enrolled which is the lowest percentage of female students than other universities. TU has 
54.66 percent of female students’ enrolment in FY 2078-79. It shows the trend of female 
students’ enrolment is increasing in tertiary education. 

Table 4 
Gender-wise Enrollment Status in Tertiary Education
Name of 
University

Constituent 
Campus

Community 
Campus

Private 
Campus

Total Grand 
Total

Female's 
Ratio

Total  
%

F M F M F M F M
Tribhuvan 
University

56738 66548 86549 45749 51647 49423 194934 161720 356654 54.66 76.77

Pokhara 
University

1462 1681 0 0 12805 16636 14267 18317 32584 43.79 7.01

Purbanchal 
University

716 846 446 248 13257 12014 14419 13108 27527 52.38 5.93

Kathmandu 
University

3511 5375 0 0 5171 4586 8682 9961 18643 46.57 4.01

Sudurpashchim 
University

6225 3872 0 0 0 0 6225 3872 10097 61.65 2.17
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Madhya 
Pashchim 
University

4579 5175 0 0 0 0 4579 5175 9754 46.94 2.10

Agriculture 
and Forestry 
University

1567 2299 0 0 333 229 1900 2528 4428 42.91 0.95

Nepal Sanskrit 
University

621 1944 37 106 53 67 711 2117 2828 25.14 0.61

Nepal Open 
University

132 1032 0 0 0 0 132 1032 1164 11.34 0.25

Lumbini 
Boudda 
University

130 200 0 0 87 278 217 478 695 31.22 0.15

Rajarshi Janak 
University

78 108 0 0 0 0 78 108 186 41.94 0.04

Total: 75759 89080 87032 46103 83353 83233 246144 218416 464560

Source:  UGC Report, 2020

Areas of Enrollment in Tertiary Education in 2021 

The data of population aged 15 years and above with 10+2 or equivalent and 
tertiary level of education by major field of study in 2021. Male in total, more than the 
female population got tertiary level education. Among them, the management sector has 
produced more human resources in total than other sectors followed by the education 
sector. It shows that the population has got tertiary education in the non-technical sector 
rather than technical sector. In comparison, the highest number of male are in management 
sector tertiary education and the highest number of females in the education sector. 

Table 6 
Population of Tertiary Education by Major Fields of Study in 2021
Category Male Female Total
Humanities & social science 245101 213115 458216
Management 786334 608976 1395310
Education 523834 665722 1189556
Science and technology 187158 94729 281887
Health/medical sciences 69912 103896 173808
Engineering 102892 17741 120633
Law 20925 8870 29795
Agriculture 15069 10863 25932
Forestry 7844 5076 12920
Animal sciences/veterinary/fisheries 6616 2693 9309

A Comprehensive Analysis of Students’ Enrollment Trends in Tertiary Education
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Computing and Information 
Technology

34802 11078 45880

Other 42498 28534 71032
Not stated 87374 71012 158386
Total 21,30,359 18,42,305 39,72,664

Source: Government of Nepal, National Population and Housing Census, 2021

Year-wise Number of Students in Tertiary Education 

Female students’ enrollment was less than male students’ enrollment in 2012/13 
and 2013/14. Female students’ enrollment trend increased gradually but male students’ 
enrollment has decreased from 52.20 percent to 47.01 percent since 2012/13 to FY 2019/20. 
Female students’ enrollment has increased from 47.80 percent in 2012/13 to 52.99 percent 
in 2019/20. 

Figure 2 
Students’ Enrollment and Graduation Trend in Tertiary Education

Source:  Statistical Year Book of Nepal, 2021 

The output of tertiary education was seen in the result of graduation. The graduation 
in 2012/13 was 10.99 percent whereas till 2019/20, reached 17.04 percent graduation of 
total students. It seems that the result of tertiary education has gradually increased during 
this period though the enrollment number of total students is comparatively decreased in 
2019/20 than in 2012/13.
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Sector-wise Students’ Enrollment in Tertiary Education   

The student enrollment in the management sector was 42.25% in 2018/19 and 
43% in 2020/21 but the number of students decreased to 19% in 2021/22. The same trend 
of students’ enrolment also continued in 2021/22. The Number of students decreased in 
the education sector from 24.83% to 13% but in the humanities and social science sector, 
the number of students increased from 10.87 % to 26% from 2018/19 to 2021/22. Student 
enrollment decreased from 9.78 to 8% in science and technology but increased from 4.69 
to 6.38% in engineering. 

Students increased in medical education from 5.34 to 5.98% during this period. 
Similarly, 20.3% of students were enrolled in technical subjects. In general subjects, 79.7% 
of students were enrolled and 20.3 percentage students enrolled in technical education 
in 2018/19 and 2019/20. The number increased in technical education and a few percent 
decreased in general education. 

Table 3 
Students’ Comparison in Tertiary Education (In percentage) 
Indicators 2021/22 2020/21 2019/20 2018/19

General Subject 77.83 77.83 79.7 79.7

Technical Subject 22.17 22.17 20.3 20.3

General sector 42

Management Sector 19 43 42.25

Education Sector 13 19 24.83

Humanities and Others 26 13 10.87

Science and Technology 8 8 9.78

Engineering 6.38 6.38 4.69

Medical 5.98 5.98 5.34

Law 1.71

Forestry 0.34

Agriculture & veterinary Science 0.008

Source:  OAG Reports,  2021/22 and 2022/23
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Trend of Students’ Enrollment in Tertiary Education 

The number of students has increased in TU, Purbanchal, Lumbini Boudha, Mid-
Western, Agriculture and Forestry, and Far-Western universities for five years. It shows that 
the trend of student enrollment in tertiary education institutions is increasing each year. The 
domination of student enrollment trend has been occupied by TU and it has enrolled more 
than 80 percent of students in its constituent and affiliated colleges.  The comparison of 
enrolment of students during five years has been shown in Table 4.

Table 4 
No. of Students in Tertiary Education
Tertiary education institution Year

2017/18 2018/19 2019/20 2020/21 2021/22
Tribhuvan University 392400 415482 415777 422653 537869

Nepal Sanskrit University 3765 2791 2641 3049 3355
Kathmandu University 18253 18436 18860 16847 15469
Purbanchal University 28422 46190 49260 48858 51347
Pokhara University 29425 30749 32584 32484 34151
Lumbini Boudha University 714 713 526 1011 1265
Mid Western University 3268 5721 9735 8656 11915
Agriculture and Forestry 
University 

3091 3871 3323 4427 5399

Far Western University 4395 10113 9003 14002 17244
Open University 405 680 1659 969 2831
Rajashri Janak University 80 191 174 399 401

Source: MOF, Economic Survey, 2023

Students’ Gross Enrollment rate  

The progress rate gross enrolment trend as baseline rate was 12% in 2018/19. The 
target gross enrollment rate for 2020/21 was 18% but the actual achievement was 15% at 
the end of the year. The actual progress came to 14.1% that year. Tribhuvan University has 
enrolled 76% of students and only 24% of students admitted and read in other universities. 
In this fiscal year, the target of students’ enrollment was 13.7% and achievement reached 
14%. 
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Table 5 
Gross Enrollment Rate in Tertiary Education (%) 
Year No. of Students  

(.000)
No. of Students (%)

TU Other 
Universities

Baseline Target Progress

2018/19 12
2020/21 466 76 10 18 14.1
  12 18 15
2019/20 540 76 24 13.7 14
2021/22 557 75.45 24.55

Source:  OAG Report, 2021/22

Total Students’ Enrollment of Tertiary Education 

Tertiary Education reveals the status of human resources for the nation. Universities 
are providing tertiary education for producing technical and non-technical human resources. 
TU has the highest number of students enrolled and the production also the highest in 
number than other universities. The following table shows the number of students enrolled 
in different levels: 

Figure 4: 
Total Students’ Enrollment of Tertiary Education in 2021-2022

Source: UGC Report, 2021

Students Enrollment and Production in Tertiary Education

There are 6 lakh 81 thousand 2 hundred 40 students enrolled in tertiary education 
during 2021/22. Among them, 5 hundred 37 thousand 8 hundred 69 students enrolled 
at different levels and faculties in TU and 63 thousand 1 hundred 32 students (11.74%) 
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became successful in different levels of tertiary education at TU. Purbanchal University 
has enrolled the second-highest number of students this year. 12.43% passed out from this 
university. Similarly, Pokhara University has a 16.58% pass percentage of the students. 
Kathmandu University has passed out 20.45% of students and Nepal Sanskrit University 
has produced 42.32% of students. In comparison, Nepal Sanskrit University has a higher 
percentage than other universities but TU has the highest number of production.  

Table 7 
Students’ Enrollment and Production in Tertiary Education in 2021-2022
Name of University Enrollment Production Percent (%)
Tribhuvan University 537869 63132 11.74

Nepal Sanskrit University 3355 1420 42.32

Kathmandu University 15469 3164 20.45

Purbanchal University 51347 6384 12.43

Pokhara University 34151 5661 16.58
Lumbini Boudha University 1265 83 6.56

Mid-Western University 11915 690 5.79

Agriculture and Forestry University 5399 456 8.45
Far Western University 17238 2783 16.14

Open University 2831 143 5.05
Rajashi Janak University 401 0 0.00

Total 681240 83916 12.32

Source: MOF, Economic Survey, 2022 

Students Enrolled and Production in Ph. D., M.Phil. and Postgraduate Level 

The highest level of education is the Ph.D. level in Nepal. There are a total of 874 
students enrolled in this level in 2021/22. The production of this level is 23% (i.e. 201). 
TU has 314 students enrolled and 136 students passed out this year.  Similarly, Kathmandu 
University has 186 students enrolled and 24 students passed out. Agriculture and Forestry 
University has 134 students enrolled and 10 students completed this year. Lumbini Boudha 
University has 122 students enrolled and only 4 students completed that year. 



101

Table 8 
Students Enrolled and Production in Ph.D., M.Phil. & Post Graduate Level 
Name of University Ph.D. Students M.Phil. Post Graduate
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Tribhuvan University 314 136 43.31 564 144 25.53 0 171
Nepal Sanskrit University 75 23 30.67
Kathmandu University 186 24 12.9 568 73 12.85 217 22 10.14
Purbanchal University 34 5 14.71
Pokhara University 12 3 25 60 55 91.67 15 0
Lumbini Boudha 
University

122 4 3.28

Mid Western University 2 1 50 37 0
Agriculture and Forestry 
University 

134 10 7.46

Far Western University 16 0 142 0
Open University 13 0 283 39 13.78
Rajashi Janak University
Total: 874 201 23 1688 316 18.72 232 193 83.19

Source: MOF, Economic Survey, 2023

There are 1688 students enrolled in master of philosophy in 2021/22. Among them, 
18.72% of students passed out from M.Phil. Level. Tribhuvan University has enrolled 
564 students and produced 144 students during this period. Kathmandu University has 
enrolled 568 students which is the highest number of enrollment and produced 73 students 
in this year. Some students are enrolled in postgraduate level in universities. The number 
of students enrolled is 232 and production this year is 193 students from the universities. 

Students’ Enrollment and Production in Master and Bachelor Degree Level

Out of total student enrollment in TU, 18.71% produced in master’s level tertiary 
education was graduated. There are 1 lakh 19 thousand nine hundred 27 students enrolled 
in this level. Tribhuvan University (TU) has the highest number of student enrollments.  
There were one hundred two thousand two hundred and seventy-six students enrolled in 
TU and 18.45% produced in this year. The second highest number is 5 thousand 5 hundred 
and 72 at Purbanchal University (PU) and produced 20.85% of students. Nepal Sanskrit 
University (NSU) has enrolled 181 students and passed out 70.72% which was the highest 
percentage graduation of this year. The details of students’ enrollment and production of 
master’s and bachelor level in tertiary education are shown in Table 9. 
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Table 9 
Total No. of Students at Master Level in 2021-2022
Name of University Master Degree Level (2021-2022) Bachelor Degree Level (2021-2022)

Enrollment Production Percent (%) Enrollment Production Percent (%)

Tribhuvan 
University

102276 18870 18.45 434580 43811 10.08

Nepal Sanskrit 
University

181 128 70.72 2236 564 25.22

Kathmandu 
University

2595 570 21.97 11903 2475 20.79

Purbanchal 
University

5572 1162 20.85 45741 5217 11.41

Pokhara University 3447 830 24.08 30617 4773 15.59
Lumbini Boudha 
University

468 49 10.47 675 30 4.44

Mid Western 
University

2047 248 12.12 9829 441 4.49

Agriculture and 
Forestry University 

908 112 12.33 4357 334 7.67

Far Western 
University

1371 454 33.11 15709 2329 14.83

Open University 1035 20 1.93 1475 73 4.95
Rajashri Janak 
University

27 0 0 374 0 0

Total: 119927 22443 18.71 557496 60047 10.77

Source: MOF, Economic Survey, 2023

Table 9 shows that there were 5 lakh 57 thousand 4 hundred 96 students enrolled 
at bachelor level. Tribhuvan University has enrolled 4 hundred 34 thousand 5 hundred 80 
students and produced 10.08% this year which is the highest number of student enrolment. 
Nepal Sanskrit University has the highest percentage of production in this FY. 

Number  of Students Received NOC for Abroad Study

There are many universities and other TEIs for different opportunities to study 
technical and non-technical disciplines in tertiary education, Nepali students continue to 
go abroad for tertiary education after completion of school education in Nepal. The trend 
of migrating youths and students to abroad for the purpose of getting tertiary education is 
increasing every year. During the COVID-19 pandemic, the number decreased and after the 
end of the pandemic, the trend is again increasing. The following table shows the number 
of students who received a No Objection Certificate (NOC) for abroad study from the 
government: 
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Table 10 
No. of Students Received NOC for Abroad Study 
Year No. of Students
2011/12 10258
2012/13 16499
2013/14 28025
2014/15 30696
2015/16 32489
2016/17 50659
2017/18 58758
2018/19 63259
2019/20 34094
20220/21 27978
2021/22 117563
2022/23 110217
Total: 5,80,495

Source: Ministry of Education, Science and Technology, 2023

Based on the data in Table 10, around 600,000 students have acquired a certificate 
of no objection (NOC) for pursuing their studies overseas within a span of 12 years. During 
the 2021/22 academic year, a significant increase in the number of students receiving NOCs 
was observed compared to the previous year of 2020/21. This rise can be attributed to the 
effects of the COVID-19 pandemic. 

Conclusion 

The trend of students’ enrollment is vital to know for the understanding of the 
social, cultural and economic activity of the society. This study has found that the trend 
of students’ enrollment in tertiary education has been increasing in Nepal. The tertiary 
education institutions are increasing as well as the faculties are also increasing in the 
universities. The female students are enrolled in gradually increasing trends in tertiary 
education than male students in TU, Purbanchal, and Far-Western universities. TU has the 
highest number of students of the total students enrolled each year. The population has got 
tertiary education in the non-technical sector rather than the technical sector. Comparing 
the data, the management sector of tertiary education produces the most males, whereas the 
education sector produces the most women.

Tertiary education enrollment in Nepal has been rising. The university enrolls 
around 80% of tertiary students. Both technical institutions and general faculties at TU 
have seen students’ enrollment rise. This study shows that more female than male students 

A Comprehensive Analysis of Students’ Enrollment Trends in Tertiary Education



104 CDC Journal, Year 31, No. 45, December 2023

attend tertiary education. The enrollment of male and female students at all universities 
has been rising. In 2012/13 and 2013/14, female students’ enrollment was lower than male 
enrollment. Some years saw gains in female student enrollment, while others decreased. 
Technical education enrollment is also rising.  However, more men than women have 
university degrees. Tribhuvan University (TU) has the most student enrollment and 
production capacity among all universities of Nepal.  

This tendency has grown, especially after the COVID-19 epidemic. The government 
struggles to reduce the number of students studying overseas and must adopt regulations 
to improve local colleges’ education. The authority has advised that government policies 
and initiatives favor tertiary education and research and development (R&D). Universities 
should keep academic calendars, provide high-quality education, and promote technical 
education to attract students and boost enrollment. Finally, the conclusion reveals that the 
trend of student enrollment is significantly positive in tertiary education in Nepal. 

The researchers have examined how enrollment patterns affect policymakers, 
educational institutions, and students who care about the issue. The researchers recommend 
proactive measures to improve higher education accessibility, fairness, and quality to meet 
changing needs and create inclusive learning environments. This extensive analysis seeks to 
better understand the complex factors that influence students’ college choices. This provides 
a foundation for evidence-based policies, institutions, and educational interventions. The 
researchers aim to create equitable and inclusive tertiary education systems. 
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Abstract

Power sharing and power separations have been major concerns for many states 
during political transitions. Power separation has political and legal roots, and 
theoretical debates are profound, even in peacetime, as an overarching framework 
for good governance. Power sharing has become a major tendency in countries 
where ethnic, historical and political conflicts are accepted as a part of state-
building. The modern political history of Nepal is the history of power sharing among 
various actors in the decades of the 1950s, 1990s and 2006. Using a methodological 
approach of qualitative text inquiry on the literature from various global cases, this 
paper has analyzed the components of power sharing. Text related to political power 
sharing and system changes in Nepal after 1950 is reviewed.  Managing political 
transition involves establishing new structures in the state, revisiting the electoral 
design and accommodating the actors without abandoning their political agendas. 
This paper explores power-sharing components such as the establishment of new 
political and bureaucratic structures to support political consensus among former 
warring parties. However, a grand coalition, a part of democratic power-sharing 
perspective is not observed in the case of Nepal.

Keywords: Power-sharing, consociational democracy, conflict management, 
peace process, institutionalization

Introduction

During the period of active party politics from 1951 to 1960, three distinct political 
cultures emerged: traditional authoritarianism, feudalistic inclinations, and a blend of liberal 
and left-oriented political ideologies. The examination of political instability or democratic 
setbacks in Nepal is intrinsically tied to these divisions, which serve as a normative basis 
for analyzing the country’s challenges. The transition from a backdrop characterized by 
traditional authoritarianism marked the integration of democratic principles, fostering 

CDC Journal, Year 31, No. 45, December 2023, DOI: https://doi.org/10.3126/cdj.v31i45.68983
Received Date: December 01, 2023 Accepted Date: May 22, 2023 



108 CDC Journal, Year 31, No. 45, December 2023

ideals such as freedom of speech and expression. Notably, in 1959, Nepal held a nationwide 
election, a historic event where representatives were elected to Parliament for the first time.

Saxena’s work (2013) adeptly underscores the transformative shifts in Nepal’s 
political landscape, particularly highlighting the profound changes that occurred following 
the decade-long Maoist insurgency from 1996 to 2006.

Amidst these regime changes, it is imperative for political advancements to reach 
the grassroots level of society, emphasizing reflective discourse and accountability within 
both political and social spheres. This paper explores the international roots of power 
sharing and its implication in the war-to-peace transition and political changes in Nepal 
after 1990.

In the global history of managing armed conflicts through the adoption of power-
sharing, it is contextual to set the concern- how Nepal has adopted its political trajectory 
with the experience of system changes induced by both violent and non-violent movements. 
This paper aims to review the international power-sharing practices and conceptualize 
those in the Nepalese context during the regime changes in the history of modern Nepal. 
On the methodological part, based on the historical trend analysis approach, this paper has 
been developed through an intensive inquiry of literature related to power sharing, conflict, 
and constitution building. 

Conceptualizing Power-sharing

As per Lijphart (1969), consociational democracy means ‘government by elite 
cartel designed to turn a democracy with a fragmented political culture into a stable 
democracy’. In a fragmented society where political parties represent organized political 
subcultures, a multiparty system proves to be more favorable for consociational democracy 
and, consequently, for stability when compared to a two-party system. For a successful 
consociational democracy following factors are essential:

(1)	 The elites must possess the capability to effectively address the contrasting interests 
and needs of various subcultures.

(2) 	 This necessitates their capacity to transcend divisions and collaboratively engage 
with elites from competing subcultures in a unified endeavor.

(3) 	 Such collaboration depends on their unwavering dedication to sustaining the 
system and enhancing its overall coherence and stability.

(4) 	 Crucially, all of these prerequisites rest on the foundational belief that the elites 
comprehend the risks associated with political fragmentation.
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Consociational democracy presupposes that the elites are not only willing to 
cooperate but also possess the capability to change the system to create effective spaces. In 
such a democracy, there are ample chances of cleavages due to a ‘high degree of internal 
political cohesion of subcultures.’ The same factor which is essential for the success of 
consociational democracy can also be a reason for destabilization (Lijphart, 1969).

Consociational democracy may appear to depart from the principle of majority 
rule, yet it remains aligned with the fundamental tenets of normative democratic theory. In 
most democratic frameworks, majority rule is the prescribed norm for routine matters when 
the stakes are relatively low. However, for momentous decisions, such as constitutional 
amendments, exceptional majorities or successive majorities are often mandated. In cases 
of fragmented political systems, where a plethora of decisions are deemed high-stakes, 
the requirement for more than a simple majority becomes apparent (Lijphart, 1969). The 
grand coalition cabinet, while the most emblematic consociational approach, is not the sole 
solution for addressing fragmentation within a political system. The defining feature of 
consociational democracy does not primarily hinge on a specific institutional configuration 
but, rather, on the concerted endeavor of elites to foster stability within the system. 

Walter (2002) aims to determine whether third-party security guarantees and 
power-sharing pacts actually play a critical role in the peaceful resolution of war. Power-
sharing pacts can be considered as ‘treaty terms that guarantee main combatants a quota of 
political, military or territorial control.’ The analysis presented by Walter (2002) confirms 
that third-party security guarantees and power-sharing pacts increase the likelihood of 
sustainable peace, but there are certainly other factors that play a crucial role in determining 
the implementation of the peace treaty. Power-sharing arrangements should be enough to 
ensure a successfully negotiated settlement in the absence of third-party guarantees. This 
would ensure that territorial and political pacts are met. The criticism for consociational 
power-sharing for being undemocratic and having an aggregated sense of power was also 
presented by the author, showcasing that these variables are case-specific and a universal 
solution can be barely achieved. Additionally, power-sharing pacts are likely to be unstable 
over time, and a second transition is necessary to consolidate peace over a longer period 
(Walter, 2002).

Democratization – Power Sharing Dilemma

In the quest for peaceful resolution of power struggles among various political 
parties, democratization emerges as a favored tool to facilitate reconciliation. Aspirations 
of marginalized groups seeking liberation, and democratization offer a path to mitigate 
confrontations between these factions through the agitation of civil wars. The mere conduct 
of free and equitable elections, encompassing fundamental human rights do not limit the 
democratic dialogue. The process of democratization involves establishing equilibrium 
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within society, where parties and leaders commit to the electoral process and accept its 
subsequent results. Sometimes, this commitment may require certain parties to abandon 
some of their power.

Democracy as a system of governance encompasses diverse elements aimed at 
harmonizing society and determining the principles by which the state is governed. This 
system affords political party leaders the opportunity to adjust their promises when the 
number of seats they hold is insufficient to fulfill their electoral commitments, offering 
the prospect of re-election. Democracy as a system introduces multiple variables such as 
representation, periodicity and the participation into the process of government formation. 
Furthermore, the unequal importance of political positions allows for diverse methods of 
division and agreement, creating a vast landscape for the allocation of power among the 
actors that emerged based on ideology, region and ethnic ground in some cases.

Through democratization, parties come to realize that they collectively govern the 
nation, recognizing that the state belongs to its citizens rather than any single political 
entity. When political deadlocks arise, potential resolutions can include the organization 
of new elections or referring contentious matters to specialized task forces. In essence, 
democratization represents a mechanism through which parties can co-govern the country 
while enjoying the support of its citizens (Wallensteen, 2007).

Höglund et al. (2009) present a conceptual framework based on three clusters of 
factors to understand the conflict-generating aspects of elections in fragile states; the ‘key 
actors’ in the electoral process, the institutions of elections, and the stakes of the election. 
Two distinct types of war-related elections are identified: elections during an ongoing armed 
conflict and elections after the armed conflict where peace needs to be sustained. Several 
questions related to elections aid in determining if there is a violent turnover in the behavior 
of rebel forces. These questions include: “Who participates – which actors – in the elections 
and who does not?”, “How are the elections conducted? What is at stake”, and “How 
actors, stakes and institutions can interact with the electoral process?”. The actors involved 
may include political parties and former rebel groups who have abandoned their violent 
ideologies. The institutions responsible for conducting, monitoring, and participating in 
the election process needs to be fair and provide ample space for a discourse. The stakes 
of the election refer to the gains and losses each party face in their efforts to sustain peace 
(Höglund et al., 2009).

These factors play an essential role in establishing democracy, demonstrating 
elections during wars and elections after peace have different results. It is crucial to minimize 
the opportunities for military actors to slide into violence. Proper policies for disarmament, 
demobilization, and reintegration need to be conducted to limit the proliferation of arms 
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becomes difficult and provide former soldiers with opportunities for social integration 
(Höglund et al., 2009). 

Regarding institutions, impartial and legitimate electoral management bodies have 
shown reduced cases of violence. The presence of both local and international monitors 
can be invaluable in guiding the election process. Höglund et al. (2009) suggest that the 
stakes of elections can be reduced by ‘constitutional pact-making, the strengthening of 
constitutional rights, and the protection of minority groups.’  

Political parties are often considered to play a critical role in peacebuilding 
and conflict management. However, international interventions in post-conflict states 
can sometimes undermine efforts in economic and political development, their regular 
intervention even hindering the formation of political parties (Reilly, 2013). 

Power Sharing and Post-conflict Scenario

Democratization is often seen as a key step in post-conflict scenarios, as it helps 
build strong institutions and establishes a check-balance form of governance. However, 
institutions that primarily promote democracy often focus on knowledge sharing and 
capacity building which can impact the policymaking process. 

In addition to representation, the presence of institutionalized and programmatic 
parties seems to be a key mechanism for effective democracy (Reilly, 2013). Proper collective 
action, provisions for reward and punishment for governing parties, accommodative 
practices, and institutional design help establish democracy in post-conflict scenarios.

In post-conflict scenarios, democracy often falters as leaders are filled with hopes, 
but structural limitations hinder the process due to obstruction from opposing parties. This 
situation is characterized by an unstable government, political fragility, the vacuum of 
ideology and a crisis of the required resources. The conflict, having seriously destroyed the 
infrastructure, further escalates with a spillover effect of grief and grievances. 

The 2008 election in Nepal proved to be more representative of the diversity of 
Nepali society, compared to the previously elite-dominated model of politics (Reilly, 2013). 
Achieving a multi-ethnic representation in parties is challenging, and therefore proportional 
representation can be one way to achieve the democracy we deserve.

Reilly (2013) conducts a comparative literature showcasing the desirable 
characteristics of party politics in post-conflict societies:

Theoretical Underpinnings of Power Sharing in Nepal
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a. 	 Post-conflict societies require political stability both in terms of regime type and in 
terms of parties. 

b. 	 Post-conflict systems should foster broad-based programmatic parties that compete 
over the generation of public goods and create a sustainable environment for them.  

c. 	 There should be a focus from external assistance on promoting descriptive 
representation and minority rights. This includes existence of ‘bridging’ parties 
that promote issues from diverse social cleavages to foster democratic peace. 

Jarstad (2009) explores power-sharing as a tool for ending violence after the 
ceasefire, emphasizing the vulnerability of the period despite peace agreement. The 
ceasefire merely represents an agreement between warring parties, who may still possess 
the capability to resort to violence. The conflict persists unless further efforts are made to 
democratize by both the public and political actors.

Democracy, characterized by free political competition and uncertain electoral 
outcomes, is foundational for sustainable peace. Power-sharing ensures the equitable 
distribution of power to prevent any group from gaining undue advantage over the outcomes 
(Jarstad, 2009). It also serves as a mechanism to oversee the democratic process through 
surveillance of interest groups and the presence of a free judiciary.

Election in weak and fragile state poses significant challenges, especially when new 
actors have recently entered the parliament. The lingering grief and grievances of war often 
influence decision-making during elections. Therefore, power-sharing arrangements can 
help diffuse power and mitigate tensions. Jarstad (2009) provides examples from various 
cases, indicating that many countries emerging from armed conflict proceed with elections, 
demonstrating the parallel processes of peacebuilding and democratization. 

Several instances illustrate that when rebels are defeated in elections, it may 
indicate that the political pact underlying power-sharing was not adequately implemented 
beforehand. This highlights the importance of properly functioning power-sharing 
mechanisms. Furthermore, it suggests that power-sharing is not only essential for 
peacebuilding agreements but also crucial for fostering development and preventing 
continued conflict (Jarstad, 2009).

To effectively implement peace accords and promote peace and democracy, power-
sharing arrangements are crucial. Proper utilization of these arrangements often leads to 
relatively stable peace. Inclusion through temporary power-sharing is necessary in many 
cases (Jarstad, 2009).

Boggards (2013) emphasizes that after a civil war, ‘getting the institutions right’ 
becomes a crucial issue. Electoral system design is integral to post-conflict societies, as 
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the peace agreement lays the groundwork for forming election mechanisms. Proportional 
representation is the ‘favorite electoral system’ among scholars and policymakers for 
achieving inclusivity in the decision-making process, which is a key aspect affecting the 
prospects of peace and democracy.

Different types of power-sharing, including political, territorial, and military, are 
considered essential, and power-sharing arrangements are considered a viable means to 
promote peace after civil war (Walter (2002), as cited in Boggards (2013)). Proportional 
representation often becomes a key component of peace agreements, as noted by Jarstad 
(2008), who suggests a link between pacts and peace. However, Boggards (2013) presents 
a compelling argument that there is insufficient evidence to suggest that proportional 
representation reduces violence in ethnically fractionalized societies like Nepal. Further 
study is necessary to understand why proportional representation was included in Nepal’s 
peace agreement. The author also argues that while proportional representation may have 
helped secure peace, it has not effectively consolidated democracy.

Result and Discussion 

Power Sharing in Nepal

Nepal’s path to the 2008 elections came with many challenges, particularly regarding 
agreement on electoral engineering and power-sharing mechanisms following the abolition 
of monarchy. The country transitioned to a republic, electing a President as the new head 
of the state (The Carter Center, 2008). While the election garnered witnessed support, 
the Carter Center noted instances of political bias among both domestic and independent 
observers, some of whom covertly acted as party agents. However, the counting process 
was deemed orderly, impartial, and transparent, satisfying the parties involved. Observers 
also ensured adherence to democratic norms, and the prompt release of results allayed fears 
of manipulation (The Carter Center, 2008). 

The CPN (Maoist) Party, with a violent past stemming from the revolution, made 
a significant transition upon agreeing to draft a new constitution through democratic 
elections as part of the Comprehensive Peace Accord. Discourses on electoral engineering 
were conducted to tailor democracy to Nepal’s context. The conflict resolution mechanism 
involved actors such as UNMIN and India, which helped legitimize the peace process 
internationally (Adhikari, 2012). UNMIN, designated as a “special political mission”, 
focused on the mandate of the peace process, with Ian Martin’s extending beyond to prevent 
a return to armed conflict by the Maoists. Its assistance was instrumental in shaping the 
democratic emergence of Nepal as a multi-ethnic country. 

Theoretical Underpinnings of Power Sharing in Nepal
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The following chart reveals the power-sharing history of Nepal with a focus on the 
actors and the mode of power-sharing.

Power Sharing 1950 1990 2006

Major actors Ranas, Nepali 
Congress, King

Nepali Congress, 
Joint Left Front, 
Monarch

Parliamentary parties, 
CPN (Maoist) and 
Monarch

Issues Democratization, 
Constituent 
Assembly, Civil 
and Political 
Right

Multiparty 
democracy

State restructuring, Full-
fledged democracy

Agreements 
reached

Delhi Agreement 
(Interim 
government)

Interim government CPA followed by 
other decisions and 
understandings

Problems to 
institutionalization 
(Issues for welfare 
state)

Intra-party 
Conflict, Royal 
Takeover

Intra-party conflict, 
heightened 
expectation of 
people, emergence 
of armed conflict

Introduction of new 
issues: Secularism, 
Federalism, New 
dimension of Civil-
Military Relation, 
Shifting power 
dynamics

Source: Bhandari, 2023

Power Sharing in 1950

The history of modern Nepal shows that there have been three major political 
power agreement-sharing initiatives. The 1950 Tripartite held in Delhi between Ranas, 
Nepali Congress and the king fostered power sharing in the executive sphere forming 
the transitional government. The actors have their distinct characters – Ranas the ruler, 
the king with no political power and Nepali Congress the armed revolutionary force. The 
consequence depicts Walter’s power-sharing notion focusing on a democratic conflict 
management perspective.

Power Sharing After 1990

In 1990, the power-sharing mechanism among the Nepali Congress, United Left 
Front and the Monarch ended mechanizing the transitional government. However, there 
were no immediate armed conflicts that speculated the political power sharing. After the 
formation of the interim government, the parliamentary election was held along with the 
promulgation of a new constitution in around a year. The emergence of trade unions and 
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other civic associations mounted. The private sphere of employment was increased. A form 
of equilibrium in the society was perceived. However, the heightened expectation of the 
people and a deep intra-party conflict within the largest political parties in the parliament 
of 1991, could not shape the power-sharing mechanism for a peaceful journey. And, Nepal 
experienced a ten-year-long armed conflict from 1996-2006.

Post-2006 Political Accommodation

The 2006 power-sharing mechanism among parliamentary parties, CPN (Maoist) 
and the monarch is more concentrated towards political accommodation. This was not only 
limited to the transitional government rather was focused to power sharing in legislation by 
the formation of interim parliament 2007 which captured the essence of constitutionalism 
though directly not representing the group and ethnic diversity. The political management 
of arms and armies, state restructuring and changes in election laws were implemented in 
accordance with the power-sharing notion before the promulgation of a new constitution 
in 2015.

Conclusion

Power-sharing arrangements are widely regarded as the popular policy prescription 
for post-conflict societies. The rationale behind this is that if all of the main warring parties 
are incorporated in the political system, then they are more like to develop vested interests 
in its stability and proper functioning. (Cammett & Malesky, 2012). Power sharing is 
closely associated with consociational democracy, where every group has representation 
in the democratic process. It involves non-majoritarian, elite-level formal and informal 
arrangements for limiting threats to democratic stability, particularly where ethnic or 
societal cleavages are politicized. 

Dispersing power and promoting greater party institutionalization through closed-
list, proportional representation leads to the formation of more durable political coalitions 
in the government. This allows checks and balances and improves collaboration in the 
post-war system. 

Cammett & Malesky (2012) also assess how governance, defined in terms of 
government effectiveness, public goods provision, and state capacity, mediates the 
relationship between power-sharing institutions and post-conflict stability. Achieving long-
term peace and stability in a war-torn country requires the selection of institutions that 
support broad-based coalitions and good governance.

Theoretical Underpinnings of Power Sharing in Nepal
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Abstract

Corruption is a stigma of democracy. In Nepal, corruption is typically attributed to 
inflation and poor governance. This paper intends to examine the nexus of inflation 
and governance on corruption control, using the time series data from 1996 to 2021. 
The paper has employed the ordinary least squares (OLS) and quantile autoregressive 
distributed lag (QARDL) models where the QARDL model adeptly handles structural 
breaks and non-normal data, offering subtle insights into the diverse impacts of 
inflation and governance on corruption. The OLS results revealed that increases 
in inflation were beneficial in combating corruption, with regulatory quality and 
political stability indicators having a similar impact. The findings of QARDL revealed 
that inflation’s effect on corruption in the short run varies, shifting from exacerbation 
to mitigation across quantiles. Furthermore, the results indicated that the rule of law 
and political stability effectively combated corruption, while regulatory quality and 
voice and accountability yielded mixed results. The long-run QARDL result revealed 
that specific quantiles of inflation, political stability, and rule of law were effective 
in combating corruption, whereas higher-order quantiles of regulatory quality and 
voice and accountability could contribute to corruption, along with certain levels 
of employment, broad money supply, and GDP which improved corruption control 
in Nepal. Policymakers should prioritize moderate inflation, enhance governance, 
strengthen regulations, engage citizens, and accelerate employment and economic 
growth opportunities to control corruption in Nepal. 
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Introduction

Corruption and its impact on economic development have been subjects of concern 
and interest for policymakers, researchers, and international organizations worldwide. 
Corruption has long been identified as a significant challenge to sustainable economic growth 
and development in Nepal. The history of corruption in Nepal can be traced back to different 
eras, including the autocratic Rana regime (1846-1951) and the Panchayat era (1960-1990), 
owing to a lack of transparency, accountability, and institutional mechanisms, which laid 
the foundation for corruption to thrive (Ghimire, 2022). Nepal’s political departure from 
the Panchayat era to multiparty democracy in 1990 brought hopes for curbing corruption. 
However, challenges remained futile in combating rampant political, bureaucratic, and 
public corruption. The prevalence of corruption in the political, bureaucratic, and public 
sectors was proven by the arrest of high-profile government officials and ministers in 
accusation of their involvement in the Bhutanese refugee scam (Bajracharya, 2023).

The repercussions of corruption on Nepal’s economic development have been 
extensive. First, it erodes public confidence in institutions and governance, which deters 
both local and foreign investment (Rubasundram & Rasiah, 2019). Similarly, inflation as a 
macroeconomic variable significantly shapes a country’s economic landscape (Bittencourt 
et al., 2015). The history of inflation in Nepal has been marked by periods of varying 
levels of price instability and challenges in maintaining price stability. Several factors have 
contributed to inflationary pressures, including domestic and international factors, supply-
side constraints, policy measures, and economic shocks. Since Nepal adopted a liberal 
economic policy in 1992 (Kharel et al., 2021), the country opened its economic borders to 
ease the flow of goods and services and investment across national boundaries. 

Corruption is a multifaceted phenomenon that has garnered significant attention 
in academic and policy circles. Johnston (2005) stated that corruption can be understood 
as abusing entrusted power for private gain. The metaphorical formula of corruption (C) 
equals monopoly power (M) plus discretion by officials (D) minus accountability (A), 
i.e., C = M + D - A (Klitgaard et al., 2000). The study of Karlström (2015) revealed that 
in democracies, both fiscal and administrative decentralization are linked to decreased 
corruption levels, while in authoritarian nations, they are associated with higher corruption 
rates.  Thus, “corruption is a social phenomenon that is seldom visible and is difficult to 
measure” (Philp, 2006, p. 50).  Corruption is conceptualized as a transactional process 
involving the participants. Given that the agent is a member of a public administration, 
the items or services involved in these exchanges are typically non-negotiable through 
conventional market channels (Banfield, 1975). 

Inflation and corruption are often interconnected. The governments may use 
inflation to gain seigniorage amidst tax evasion as an optimal tax principle. Corruption 
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drives businesses underground with increasing reliance on inflation tax; capital flight with 
which corruption further erodes taxable assets, contributing to larger fiscal deficits and 
potential inflationary pressures in less developed financial markets (Al-Marhubi, 2000). 
The relationship between corruption and inflation has also received considerable attention. 
Scholars have explored how corruption influences inflationary pressures within economies. 
Campos and Pradhan (2007) argued that corruption can fuel inflation by distorting public 
expenditure and fiscal policies. They suggest that corrupt practices, such as embezzlement of 
public funds or bribery, can lead to misallocation of resources and increase budget deficits, 
thus exacerbating inflationary pressures. A study by Ades and Di Tella (1999) found that 
countries with higher levels of corruption tend to experience higher inflation rates.

Inflation and corruption are two interrelated issues that have significant implications 
for the economic stability and development of nations worldwide, including Nepal. The 
debate on the relationship between corruption and inflation has gained momentum in 
academia. Some scholars view a positive relationship between corruption and inflation 
(Uroos et al., 2022) as an indirect contribution (Jarwana et al., 2020). Understanding the 
interplay among inflation, governance, and corruption is particularly relevant for Nepal. 
The country has been grappling with persistent inflationary pressures and struggles to 
maintain price stability (Nepal Rastra Bank [NRB], 2022). Additionally, governance 
challenges and corruption have been identified as significant obstacles to sustainable 
economic development in Nepal (Shrestha, 2019). 

Kaufmann et al. (2009) described that governance encompasses the processes of 
government selection, monitoring, and replacement, the government’s ability to formulate 
and implement effective policies, and the mutual respect between citizens and governing 
institutions, governing economic and social interactions. The six dimensions of governance 
thus include voice and accountability, political stability and absence of violence, government 
effectiveness, regulatory quality, rule of law, and control of corruption, each capturing 
perception ranging from citizen participation and freedom of expression to the quality of 
public services, regulatory capabilities, adherence to the rule of law, and the prevalence of 
corruption (Kaufmann et al., 2009).

Empirical studies have shown that countries with weak governance structures 
are more prone to corruption (Mauro, 1995). Kaufmann et al. (2009) found a negative 
correlation between corruption and governance indicators such as voice and accountability, 
regulatory quality, and control of corruption. These findings highlight the importance of 
effective governance mechanisms in combating corruption and promoting accountability. 
The study revealed that weakly governed countries, such as Somalia, Myanmar, the 
Democratic Republic of Congo, Sudan, Zimbabwe, Afghanistan, and Iraq, often face rampant 
corruption due to a lack of political will to enforce anti-corruption laws, while Singapore’s 
success demonstrates the possibility of effectively combating corruption and ensuring 
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good governance through determined enforcement of such laws and implementation of 
growth-oriented policies (Quah, 2009). Thus, the corruption situation can be a matter of the 
governance prevailing in the countries.  

Figure 1 
Governance and Corruption Nexus in Nepal 

Figure 2 
Nexus of Inflation and Corruption in Nepal

The result of the study, focusing on Nepal, thus may add to the body of knowledge 
on the dynamics of the inflation, governance, and corruption nexus in developing nations. 
Using a QARDL approach, it can estimate how changes in inflation and governance 



123

affect corruption across different quantiles. Such information might help stakeholders 
and governments formulate targeted measures to reduce inflationary pressures, enhance 
governance procedures, and successfully combat corruption. Corruption and governance 
indices have significantly declined from the beginning, with occasional sideway movements 
in Nepal (Figure 1). However, they started showing signs of improvement from 2010 to 
2018. Most of these indices declined in the aftermath of the tremendous Covid pandemic, 
as illustrated in Figure 1. Figure 2 also depicts fluctuating trends in inflation and corruption, 
with corruption indices showing a worse situation compared to inflation. Inflation peaked 
to some extent after the 2008 crisis. Consequently, corruption, inflation, and governance 
are intertwined in Nepal, impeding economic development.

This paper thus examined the nexus of inflation, governance, and corruption in the 
Nepalese context, applying a QARDL approach. Except introduction section, this paper 
is organized as follows: Section 2 provides a literature review on the conceptualization of 
corruption, the governance-corruption nexus, and the corruption-inflation nexus. Section 
3 presents the data and methodology employed in the analysis. Section 4 discusses the 
empirical results and their implications. Finally, Section 5 concludes the paper with a 
summary of the findings and suggestions for future research.

Data and Method

Data and Its Sources

The purpose of this study is to examine the relationship between inflation, 
governance, and corruption control in Nepal. The research posits that inflation and 
governance significantly influence corruption levels in the country, hypothesizing that 
inflation may exacerbate corruption while effective governance mechanisms can mitigate 
it. To analyze this relationship, the study considered the corruption control index as the 
dependent variable, while considering inflation and governance indices as explanatory 
variables alongside other control variables to ensure the robustness of the estimations. 
Reviewing the empirical studies (Ades & Di Tella, 1999; Akça et al., 2012; Baig et al., 2022; 
Gajurel & Dangal, 2023; Khan & Naeem, 2020; Özşahin & Üçler, 2017; Sassi & Gasmi, 
2016; Uddin & Rahman, 2023), the paper proxies many variables and the descriptions of 
all proxies’ is illustrated in Table 1. Moreover, annual time series data from 1996 to 2021 
were obtained from world development indicators (WDI) and world governance indicators 
(WGI) of open sources of the World Bank database and the database published on the 
website of Nepal Rastra Bank. The missing data was filled with mean value in the case of 
the last three years’ data on voice accountability and political stability. The annual time 
series data were transferred into quarterly form, following Aziz et al. (2020), Arain et al. 
(2019), and Shahbaz et al. (2018) by electing the quadratic sum method. 
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Table 1 
Description of Proxies Variables 
Variables Proxies Unit Descriptions Source
Dependent variable
Corruption Corr Index from -2.5 

(maximum) 
to 2.5 (no 
corruption)

Perceptions of public power used for 
private gain and state capture by elites 
and private interests.

WGI

Independent Variables
Inflation Inf % change Annual percentage change in 

consumer price index 
Rule of law Rule Index from -2.5 

(worse) to 2.5 
(better)

Perceptions of societal rule adherence, 
including contract enforcement, 
property rights, law enforcement, 
courts, and crime likelihood.

WGI

Regulatory 
quality 

Regulation Index from -2.5 
(worse) to 2.5 
(better)

The government's competence in 
creating and executing effective 
policies and regulations that 
encourage private sector growth.

WGI

Political 
stability

Polit Index from -2.5 
(unstable) to 2.5 
(stable)

Perceptions of potential political 
instability and occurrences of 
politically-driven violence, 
encompassing terrorism

WGI

Voice and 
accountability

Voice Index from -2.5 
(worse) to 2.5 
(better)

Perceptions of citizen participation 
in government selection, along with 
freedoms of expression, association, 
and media

WGI

Control variables 
Economic 
growth

GDP % change Annual percentage growth rate of 
real GDP based on constant local 
currency.

NRB

Employment Emp % The proportion of a country's ages 15 
and older population that is employed

WDI

Broad money M2 % of GDP The aggregate of currency held 
outside banks, demand deposits, 
time, savings, and foreign currency 
deposits of resident sectors, bank, 
and traveler's checks, as well as other 
securities like certificates of deposit 
and commercial paper

NRB

Gross fixed 
capital 
formation

GFCF % of GDP covers spending on land 
improvements, machinery, 
infrastructure, and constructing 
various structures like schools, 
offices, hospitals, residences, and 
commercial buildings

WDI

Note. NRB = Nepal Rastra Bank (Central Bank of Nepal), WDI = World Development 
Indicators, WGI = World Governance Indicators 
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Data Analysis and Model Specification

This study aims to investigate the short-run and long-run dynamics of inflation, 
governance, and corruption in Nepal. The paper employed the quantile autoregressive 
distribution lag (QARDL) to analyze such relationships, allowing the non-stationarity and 
structural breaks in time series; and estimating the relationship across different quantiles. 
It is applied to study the cointegrating between inflation and governance and corruption.  
Before QARDL, unit root tests—augmented Dickey-Fuller (ADF) test (Dickey & Fuller, 
1979) and Phillips and Perron (PP) test (Phillips & Perron, 1988), and Zivot and Andrews 
(ZA) test (Zivot & Andrews, 1992)—were performed to inspect the stationarity property 
and structural breaks in the time series. To estimate the QARDL, the general model 
specification is anticipated as follows:

Corr = f (Inf, Emp, GDP, GFCF, M2, Polit, Regu, Voice, Rule) 

The QARDL (p, q) is the extension of Pesaran and Shin’s (1998) autoregressive 
distributed-lag approach initiated by Cho et al. (2015) to jointly examine the short and 
long-run relationship across a range of quantiles between variables of interest. 

 =  +  + + 

+  +  +  + 

 +  + + 

 +  		  …(1)
Where ∑t( )  =  Corrt -   (|∑t-1) are included to portray the quantiles, here the 

quantiles ranging from 0.05th to 0.95th are considered under analysis. This equation (1) 
estimates the long-run relationship between inflation, governance, and corruption.  
is the long-run coefficient of lagged Corr. Similarly, , ….,  represents the long-
run coefficients of regressors. Moreover, p and q of equation (1) indicate the lag lengths 
of dependent variables and regressors. The short-run dynamics of quantile ARDL are as 
follows: 

= + +  
+  + + 

 +  +  +  + 
 +  +  + + 

+  +  +  			 
….(2)
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Where, ,   

, ,  ,  

,   

,   ,    

,  , 

  ,  
The parameters, in equation (2), indicate the lagged and current dynamics (Aziz et 

al., 2020) and the long-run association between inflation, governance, and corruption. The 
error correction model of QARDL can be 

 + [ - - 
-  - -  - 

- - ] +  + 

 +  + 

+ +  + + 
 +  + 	 …(3)

In equation (3), ρ indicates the error correction terms, expecting significantly 
negative. β coefficients of all variables refer to the long-run parameters and coefficients with 
all first differencing variables,  indicate the short-run parameters. Finally, after 
QARDL estimations, the Wald test was employed to assess the asymmetric and nonlinear 
impact of short and long-run parameters of inflation and governance on corruption. The 
overall QARDL model was estimated to evaluate the causal nexus between inflation, 
governance, and corruption in Nepal. The results were produced by using Eviews 10 
econometric software. Finally, ChatGPT 3.5 was used to correct English.  

Results and Discussion

Descriptive Summary of Data 

Descriptive statistics provide the nature of the time series under study. Table 2 
presents summary statistics, notably focusing on key governance measures such as Corr, 
Polit, Rule, and Voice. Their mean values, -0.669, -1.183, -0.644, and -0.547 respectively, 
revealed a concerning trend with strongly negative values; ranging between -2.5 and 
+2.5, indicating a severe governance status in Nepal. In addition, while the Rule showed a 
positive value, the other variables consistently displayed negative outcomes, highlighting 
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significant governance challenges in Nepal. Mean values for Emp, GFCF, and M2 are 
36.158%, 23.929%, and 17.453% respectively, offering intriguing insights into Nepal’s 
economic indicators. Table 2 also reveals that inflation surpassed GDP, indicating higher 
price increases relative to economic expansion. Moreover, M2 and GFCF exhibited 
considerable standard deviations, suggesting greater variations, while Corr showed a lower 
standard deviation, implying a more consistent trend in corruption control measures.

Table 2 
Summary Statistics 

Corr Inf Emp GDP GFCF M2 Polit Regu Rule Voice
 Mean -0.669 6.545 36.158 4.068 23.919 17.453 -1.183 -0.644 -0.547 -0.469
 Median -0.664 6.878 36.140 4.081 22.043 17.243 -1.164 -0.651 -0.616 -0.441
 Maximum -0.464 11.244 36.971 8.589 33.815 28.032 -0.071 -0.402 0.009 -0.064
 Minimum -0.953 2.269 34.601 -2.423 19.082 4.446 -2.149 -0.858 -0.959 -1.147
 Std. Dev. 0.114 2.890 0.667 2.276 4.497 5.641 0.651 0.136 0.281 0.327
 Skewness -0.432 -0.028 -0.508 -0.837 0.830 -0.167 0.148 0.244 0.762 -0.688
 Kurtosis 2.775 1.623 2.567 4.480 2.381 2.810 1.730 1.984 2.614 2.499
 Jarque-Bera 0.862 2.058 1.323 5.411 3.401 0.160 1.631 1.376 2.676 2.055
 Probability 0.650 0.357 0.516 0.067 0.183 0.923 0.443 0.503 0.262 0.358
 Observations  26  26  26  26  26  26  23  26  26  23

Note. Corr = corruption control index, Inf = Inflation, Emp = Employment, GDP = Real 
gross domestic product growth, M2 = Broad money supply, Polit = Political stability and 
absence of violence/terrorism index, Regu = Regulatory quality index, Voice = Voice and 
accountability index, Rule = Rule of law index 

The results of Table 2 also indicate that the variables Corr, Inf, Emp, GDP, M2, 
and Voice displayed negative skewness. Conversely, GFCF, Regu, and Rule exhibited 
positive skewness. All the variables of interest exhibit a positive kurtosis value, indicating 
a more peaked distribution than the normal distribution. The Jarque-Bera statistics of 
all variables of interest except GDP was not statistically significant, indicating that the 
variables’ distribution deviates from normality or was not normally distributed. The results 
from non-normal data confirm that nonlinear relationships exist, suggesting that quantile 
autoregressive distributed lag (ARDL) modeling may be appropriate. This is supported by 
the studies conducted by Sun et al. (2022), Aziz et al. (2020), Troster et al. (2018), and Tu 
et al. (2022).

Correlation Matrix 

The correlation coefficient measures the association between two variables (Turner, 
2021). Table 3 shows the correlation matrix of the quarterly transformed form of variables 
of interest. 
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Table 3 
Correlation Matrix 

Corr Inf Emp GDP GFCF M2 Polit Regu Rule Voice

Corr 1.000

Inf -0.194** 1.000

Emp 0.074 -0.110 1.000

GDP -0.146 -0.077 0.238** 1.000

GFCF -0.014 -0.031 -0.756*** 0.087 1.000

M2 -0.186* 0.502*** -0.347*** 0.170* 0.217** 1.000

Polit -0.146 0.342*** -0.434*** 0.250** 0.646*** 0.294*** 1.000

Regu 0.123 -0.215** 0.692*** 0.004 -0.509*** -0.416*** -0.357*** 1.000

Rule 0.521*** -0.199** 0.487*** 0.125 -0.155 -0.074 0.008 0.584*** 1.000

Voice -0.351*** 0.350*** -0.408*** 0.207** 0.572*** 0.234** 0.889*** -0.232** -0.029 1.000

Note. * p < 0.05, ** p < 0.01, *** p < 0.001

The results of Table 3 suggest that Corr was negatively significantly correlated 
with Inf, M2, and Voice. However, it showed a positive and significant correlation with 
the rule. The relationships of Corr with other variables, such as Emp, GDP, GFCF, Polit, 
and Regu, were either weak or statistically insignificant. The result reveals that inflation 
(negatively), the rule of law (positively), and voice and accountability (negatively) were 
significantly associated with corruption in Nepal. Additionally, the findings show that Inf 
positively correlated with the M2. Emp was significant and negatively correlated with 
Polit and Voice. GDP had positive correlations with Emp and Voice. GFCF was negatively 
associated with Emp. Polit was positively correlated with Inf, Emp, and GDP. Regu was 
negatively correlated with Emp and GFCF. The Rule was positively correlated with Voice. 
The Voice was positively correlated with Polit and M2. The overall results of correlation 
indicate that the variables are free from multicollinearity. 

Stationarity of the Series 

Analyzing whether a series is stationary or not is essential, for the stationarity or 
otherwise of a series can strongly influence its behavior and properties (Brooks, 2008). 
The results of the unit root test are displayed in Table 4. ADF, PP, and ZA tests were 
performed to test the stationarity of the series with a maximum of 4 lags, and AIC criteria 
with both trend and intercept were considered. ZA test was taken into account to explore 
the structural breaks in the series. 
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Table 4 
Unit Root Test 

Variables ADF PP ZA
Level ∆ Level ∆ Level Break

year
∆ Break year

Corr -2.127 -4.432*** -2.455 -5.384*** -4.973*** 2003Q3 -5.029*** 2004Q3

Inf -2.068 -7.703*** -3.559** -5.947*** -4.162*** 2007Q3 -8.010 2001Q4

Emp -3.514** -5.872*** -3.267* -4.567*** -4.538*** 2017Q2 -5.823 2002Q3

GDP -3.844** -3.954** -3.592** -4.875*** -4.276 2017Q1 -5.385** 2017Q4

GFCF -2.479 -3.421* -2.523 -5.109*** -1.939 2004Q2 -5.712** 2014Q2

M2 -2.039 -4.825*** -3.028 -6.045*** -3.856*** 2007Q2 -5.763** 2003Q3

Polit -2.849 -3.179* -3.445* -4.591*** -4.499 2018Q1 -4.556** 2017Q4

Regu -0.238 -5.080*** -0.848 -5.106*** -2.223 2011Q2 -4.472*** 2003Q3

Rule -1.287 -3.672** -1.007 -4.514*** -3.129 2003Q2 -5.422* 2005Q2

Voice -2.492 -4.637*** -2.429 -4.642*** -2.965 2016Q2 -5.700*** 2001Q2

Note. *** p<0.01, ** p<0.05, * p<0.1 

The ADF test shows that only level data of Emp and GDP were statistically 
significant at 5% level. The rest of the variables––Corr, Inf, M2, Regu (with lag 2), and 
Voice (with lag 2) were significant at 1%, whereas GFCF and Polit at 10% and Rule were 
significant at a 5% significance level after taking the first difference. ADF tests reveal that 
the variables had a mixed order of integration {I(0) and I(1)}. Similarly, the PP test indicates 
that all the variables except Inf (at 5%), Emp (at 10%), and GDP (at 5%) were stationary at 
a 1% level of significance after differencing. Moreover, the ZA test showed mixed results. 
Corr, Inf, EMP, and M2 were negatively significant at 1% with level data. The rest of the 
variables, GDP (with lag 2), GFCF (with lag 2), and Polit (with lag 1) are significant at 
5%; other variables, including Regu and Voice (with lag 2), were stationary at 1%, and Rule 
(with lag 3) was stationary at 10% after taking the first difference. It is evident that there 
were structural breaks in all data series, which confirmed the QARDL was appropriate (Sun 
et al., 2022; Aziz et al., 2020; Shahbaz et al., 2018) for the analysis. 

Ordinary Least Square Analysis 

Before QARDL, the OLS regression was performed to estimate the linear effect 
on corruption and other variables of interest. Table 5 shows the results of different OLS 
regression models with a quarterly form of an annual series of variables of interest.  
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Table 5 
Results of OLS 

Dependent variable
Corr Corr Corr

Independent Variables Model 1 Model 2 Model 3
Inf -0.00752** (.0037605) - 0.0136*** (0.00315)
Rule - 0.2702*** (0.0379) 0.401*** (0.0348)
Regu - -0.2360*** (0.0850) -0.183** (0.08)
Polit - 0.0917*** (0.0324) 0.0788*** (0.027)
Voice - -0.3110*** (0.0599) -0.380*** (0.048)
Emp - - -0.129*** (0.0237)
GDP - - 0.00667* (0.00351)
GFCF - - -0.00297 (0.00297)
M2 - - -0.0106*** (0.00163)
Constant -0.15497*** (0.0067486) -0.1777*** (0.0139) 1.038*** (0.231)
R2 0.0377 0.5273 0.729
Adj. R2 0.0283 0.5082 0.703
F-statistics 4.00** 27.61*** 28.14***

Note. Parenthesis indicates the standard error. *** p<0.01, ** p<0.05, * p<0.1

In the first model (Table 5), the Corr is negatively associated with the Inf at a 5% 
significance level, indicating that as the level of inflation increases, corruption control tends 
to decrease. It reveals that inflation is corruption, as Braun and Di Tella (2004) and Al-
Marhubi (2000). It is evidence, as Shiller (1996) demonstrated that the general population 
was worried that inflation creates openings for deceit and negatively impacts ethical values. 
It might be caused because only inflation is taken into account. Thus, the full sample model 
has been applied to confirm it.  

In the second model (Table 5), the corruption control index was positively 
influenced by the explanatory variables Rule and Polit. The coefficient for Rule was 0.2702, 
which was highly significant at the 0.01 level. This suggests that a stronger rule of law 
is associated with better corruption control, as identified by Mungiu-Pippidi (2018). The 
coefficient for Polit was 0.0917, also significant at the 0.01 level, indicating that perception 
of political stability and non-violence is associated with better corruption control (Asongu 
& Nwachukwu, 2015). In contrast, the parameters of Regu and Voice were negatively 
influenced by the Corr at a 1% level in contrast with Drebee et al. (2020). The findings 
highlight Nepal’s unsatisfactory regulatory quality perception, impacting its ability to 
control corruption. Furthermore, reduced voice and accountability perceptions, stemming 
from limited citizen participation and constrained freedoms, also contribute to corruption 
issues.
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The third fully sampled model (Table 5) showed contradictory results. One targeted 
relationship between Corr and Inf was positively significant at 1% with governance 
indicators and other control variables. This positive relation suggests that higher levels of 
inflation were associated with better corruption control. It was important to note that the 
effect size was small. It may happen due to the prevailing variations in inflation and the 
increasing corruption in Nepal. On the other hand, inflation might indirectly contribute to 
corruption control by discouraging hoarding and promoting investment, which can lead to 
improved economic conditions and opportunities for individuals. The impact of Rule on 
Corr was the same as Model 2. Countries with well-established legal systems, effective 
enforcement, and strong judicial institutions tend to have better corruption control (North 
et al., 2013; Mendonça & Fonseca, 2012). 

In contrast, Regu and Corr were inversely associated as reported in Model 2 (Table 
5), suggesting countries with excessive or ineffective regulations and policy logjams may 
face challenges for controlling corruption. However, the effect size is relatively small 
compared to other variables in the model. However, the positive and significant coefficient 
of Polit indicates that greater political stability was associated with better corruption 
control, as consistent with Asongu (2013), Nur-Tegin and Czap (2012), and Schumacher 
(2013). Countries with stable political environments thus tend to have stronger institutions, 
which can effectively combat corruption.

Conversely, the negative coefficient for Voice was highly significant at the 0.01 
level. It reveals that the ability to express their Voice, participate in decision-making 
processes, and hold public officials accountable are not satisfactory in Nepal, which can 
help reduce opportunities for corruption, and it is consistent with Asongu (2013). Similarly, 
Emp was negatively influenced by Corr at 1% level, which indicated that as employment 
levels rise, corruption control tends to deteriorate, which is consistent with the findings of 
Goel and Nelson (1998). This may be because, with higher employment rates, there could 
be more economic activity and interactions between individuals and organizations, creating 
more opportunities for employed corruption to occur.

Moreover, GPD and Corr had a positive association, consistent with Glaeser and 
Saks (2006) but in contrast with Dong and Torgler (2013), at 10%, which suggests that 
higher GDP levels were associated with better corruption control, although the effect size is 
relatively small. Likewise, GFCF had no substantial impact on Corr. In contrast, negative 
and highly significant M2 reveals that a larger money supply could be associated with 
poorer corruption control. The reasons behind this are that a rise in money supply leading 
to a spike in inflation may slow down investments and economic growth while also raising 
the level of corruption (Braun & Di Tella, 2004). Increasing money supply, on the other 
hand, increased liquidity in the economy can potentially create opportunities for corrupt 
practices. 
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Results of Quantile ARDL 

The QARD is the nonlinear regression model to estimate the relationship of 
explanatory variables on the dependent variable in the short-run and long-run across the 
different quantiles. The time series of the estimated study are not normally distributed, and 
the presence of structural breaks in the dataset, the QARDL has been applied. The short-run 
dynamics are performed with SIC criteria for lag selection (Ivanov & Kilian, 2005), where 
1-period lag is considered. Tables 6 and 7 report the short-run and long-run coefficient 
of variables of interest across eleven different quintiles. The coefficient of 〉(ECT) was 
negatively significant across all quantiles, revealing that there can be reversion or correct to 
long-run equilibrium when there was any disequilibrium in the short run on all explanatory 
variables. It implies a dynamic relationship in the model, where short-run deviations from 
equilibrium are corrected over time.

Short Run Dynamics 

Short-run quantile ARDL error correction results ranging from the different eleven 
quantiles are presented in Table 6. The previous year of Corr (lagged Corr) was a positive 
association of present Corr across all quintiles at 1%. It indicates that the past year’s higher 
corruption control itself is associated with better corruption control in the present in the 
short run. Current year inflation ranging from 0.05th to 0.50th quantile and 0.95th quintiles 
positively influenced corruption control. Inflation therefore, promotes economic activities 
and boosts productivity, investment, and aggregate demand. Thus, it may help control 
corruption. In contrast, the previous year’s inflation of 0.10th to 0.70th and the upper two 
quantiles were negatively significant with Corr. Previous year’s hardship, cost of living, 
and results of inequalities (Paldam, 2002) surfaced in the current and then it is insisted to 
involved in irregularities and corruption. It is consistent with existing literature (Akça et 
al., 2012; Evrensel, 2010; Uroos et al., 2022). The reasons behind inflation can contribute 
to corruption by reducing purchasing power, creating economic uncertainty, distorting 
incentives, weakening governance, and fostering rent-seeking behavior, which can erode 
trust, promote unfairness, and incentivize individuals to engage in corrupt practices for 
personal gain. 
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Table 6 also demonstrates that the middle 0.50th and 0.60th quantiles Emp was 
negatively influenced by Corr. It indicates that the current level of employment doesn’t 
effectively curb corruption. It is also revealed that employed people commit more corruption 
activities due to wage inefficiency and inequality (An & Kweon, 2017; Demirgüç-Kunt et 
al., 2023). In contrast, lower order and mean quantiles of Emp were positively significant 
that the higher employment in the previous year was associated with a higher corruption 
control in the current year. Moreover, the coefficient of lower quartiles of GDP was 
negatively significant, and the lagged GDP of middle quartiles was positively significant, 
as consistent with Uroos et al. (2022) and Lučić et al. (2016). It reveals that previous years’ 
GDP had a stronger impact on reducing corruption compared to the current year’s GDP. 
Higher current-year GDP can foster corruption through increased financial resources and 
illicit opportunities. Yet, when accompanied by effective governance, transparency, and 
accountability, sustained GDP growth can reduce corruption incentives and opportunities, 
fostering prosperity and equity. 

The coefficient of median quantiles of GFCF was positively and lagged GFCF was 
negatively significant, according to Zheng and Xiao (2020). It reveals that the current year 
GFCF could help curb corruption as it signifies investments in infrastructure, technology, 
and productive assets, which can enhance efficiency, accountability, and transparency in 
public and private sectors. On the flip side, the previous year’s GFCF could be associated 
with increased corruption if investments were misused or poorly managed, leading to a lack 
of oversight, misallocation of resources, and opportunities for rent-seeking behavior. The 
findings reveal that M2 was negative, as prior study (Braun & Di Tella, 2004), and lagged 
M2 was positively associated with Corr in the short run across all ranges of quantiles other 
than 0.70th and 0.80th quantiles. This variation might be due to factors like time lags in 
monetary policy or long-term economic stability’s impact on corruption. The relationship 
also varies across quantiles, indicating differing effects of M2 on corruption in specific data 
ranges.

The positive coefficients of Polit across the quantiles except the 80th quantile 
indicated that political stability and absence of violence lead to curbing corruption. In 
contrast, the middle and upper quantiles of lagged Polit implied that the previous year’s 
political stability and absence of violence were not effective in controlling corruption. 
The positive coefficients of Polit across most quantiles suggest that these factors played 
a significant role in reducing corruption as evidenced by Türedi, and Altıner (2016) and 
Elbahnasawy and Revier (2012). However, the lack of effectiveness in the middle and 
upper quantiles of lagged Polit indicates that the impact of the previous year’s political 
stability and absence of violence could not be as influential in controlling corruption. This 
could be due to other factors, such as changes in governance, institutional reforms, or 
evolving social and economic dynamics that affect corruption levels independently toward 
political stability.
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Regu was positively associated with Corr up to middle quantiles but lagged 
Regu of middle quantiles were negatively associated with Corr. It reveals that the current 
year’s regulatory quality was more crucial than the previous years to control corruption. 
The reasons behind this may be that effective policies and regulations implemented in the 
current year have a positive impact on curbing corruption (Mohd-Rashid et al., 2022). 
In contrast, regulatory measures implemented in the past may not have had a significant 
impact on curbing corruption. Possible reasons include a time lag for reforms to show 
effects, inadequate enforcement of regulations, and changing circumstances that require 
updated measures. The finding also suggests that Voice was negative across all quantiles 
except 0.80th and 0.90th quantiles while lagged Voice was positively influenced by the 
Corr. This lagged result is consistent with Kock and Gaskins (2014). Thus, immediate 
voices and accountability alone may not effectively control corruption. Greater citizen 
engagement in government selection, alongside freedom of expression, association, and 
media, tends to reduce corruption. This implies that sustained citizen participation and 
institutional changes can gradually decrease corruption.

The results also reveal that lower quantiles up to 0.40th quantiles of the Rule were 
positively significant with Corr. The lagged rule was not significant with Corr. It indicates 
that when there is a well-functioning legal framework, effective contract enforcement, 
property rights protection, and a reliable judiciary, it helps to curb corruption. The findings 
highlight the importance of promoting and strengthening the rule of law as a crucial 
measure in combating corruption and fostering a more transparent and accountable society 
(Mendonça & Fonseca, 2012; North et al., 2013; Ristei, 2010).

Long Run Dynamics

Table 7 reports the long-run coefficient of variables of interest across the different 
quantiles. The long-run coefficient of Inf above 0.20th quantiles was positively significant 
with Corr but its effect was very small. In the long run, in contrast with Akça et al. (2012), 
inflation can help control corruption by reducing the discretionary power of public officials 
and minimizing the opportunities for rent-seeking behavior, as higher inflation erodes the 
value of bribes and illicit gains. Conversely, Emp above 0.20th quantiles were inversely 
influenced on the Corr. It implies that expanding job opportunities without proper oversight 
can lead to opaque hiring processes, fostering bribery and nepotism. Concurrently, more 
people in positions of power can escalate opportunistic and abusive behavior, exacerbating 
corruption. High-level employee corruption in Nepal underscores how rising employment 
levels can foster such practices. However, some studies suggest that higher wages can 
reduce corruption in the country (Haque & Sahay, 1996; Van Rijckeghem & Weder, 
2001). Simultaneously, research like the work by Besley and McLaren (1993), as well as 
Macchiavello (2008), proposed that employing increased government salaries as an anti-
corruption strategy in less affluent nations might not be effective due to the substantial 
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associated expenses or the potential risk of dedicated personnel being overshadowed by 
self-interested, easily corruptible individuals (Dietzenbacher et al., 2013).

Table 7: 
Long Run Dynamics 

Quantile 〈( ) Inf Emp GDP GFCF M2 Polit Regu Rule Voice

0.05 0.234 -0.0008 -0.0456 -0.0035 0.0052 -0.009** 0.2009*** -0.3075 0.4341*** -0.583***
0.10 0.416 -0.0004 -0.0646 -0.0015 0.0038 -0.0091 0.2052*** -0.2917 0.4309*** -0.596***
0.20 0.921*** 0.009*** -0.116*** 0.0056 -0.0036 -0.012*** 0.1121*** -0.1525 0.3415*** -0.461***
0.30 0.887*** 0.009** -0.112*** 0.0051 -0.0036 -0.010*** 0.1165*** -0.1514 0.3513*** -0.459***
0.40 0.811*** 0.009** -0.104*** 0.0032 -0.0034 -0.010*** 0.0894** -0.1979* 0.3538*** -0.398***
0.50 0.959*** 0.013*** -0.120*** 0.0064 -0.0037 -0.009*** 0.0605* -0.1044 0.3746*** -0.364***
0.60 1.022*** 0.015*** -0.126*** 0.007* -0.007** -0.010*** 0.0705* -0.1541 0.3824*** -0.362***
0.70 0.995*** 0.018*** -0.127*** 0.011** -0.0010 -0.011*** 0.0533 -0.1789* 0.3865*** -0.381***
0.80 0.991*** 0.018*** -0.128*** 0.0100 0.0002 -0.012*** 0.0093 -0.2351** 0.3800*** -0.300***
0.90 1.300* 0.018*** -0.160** 0.0100 -0.0011 -0.012*** -0.0013 -0.2411** 0.4122*** -0.289***
0.95 2.054*** 0.020** -0.236*** 0.0091 -0.0100* -0.016*** 0.0267 -0.3660** 0.5032*** -0.310***

Note. *** p<0.01, ** p<0.05, * p<0.1

Only 0.60th and 0.70th quantiles of GDP were positively associated with Corr. It 
implies that only the middle and upper quantiles of GDP helped to control corruption in the 
long run. Some studies (Abed & Davoodi, 2002; Lučić et al., 2016) provided evidence that 
corruption can be reduced when GDP rises. As the economy develops, there’s a heightened 
emphasis on governance and anti-corruption measures driven by resource availability, 
institutional progress, and international pressure to combat corruption. Likewise, GFCF 
did not significantly influence Corr in the long run. But, its 0.60th quantiles and 0.95th 
quantiles were negatively significant. It provides an insight that, to some extent, gross 
capital formation is not satisfactory, and there may be corruption practiced. 

The coefficient of M2, except the 0.10th quantile, was negatively influenced by 
the Corr. This relationship could be explained by the fact that excessive money supply 
can lead to an environment where bribery and illicit transactions become more prevalent, 
undermining corruption control efforts. Up to the 0.60th quantiles, Polit is positively 
associated with Corr. Some studies, including Asongu (2013) and Nur-Tegin and Czap 
(2012) found that political stability can reduce corruption. It reveals that when there is better 
governance, transparency, absence of violence, and accountability in the political system, 
efforts to control corruption are enhanced. Effective political institutions and practices can 
create a strong anti-corruption environment. Moreover, higher-order quantiles of Regu were 
negatively influenced by the Corr. This results from various factors, such as regulatory 
capture by powerful interests, excessive bureaucracy, inadequate enforcement, regulatory 
overload, and potential enforcement agency capture. These elements collectively drive 
corruption despite a higher quality of regulation (Drebee et al., 2020).
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The positive coefficient of the Rule across all ranges of quantiles with significantly 
high values suggested that as the rule of law strengthens, the corruption control index 
(Corr) inclined to increase, as evident with North et al. (2013) and Mendonça and Fonseca 
(2012); Ristei (2010).  A robust rule of law discourages corruption by holding individuals 
and institutions accountable. Effective legal institutions and enforcement mechanisms 
bolster anti-corruption efforts. Similarly, the negative coefficient of Voice indicated that as 
Voice improved, the corruption control index (Corr) tended to decrease, which is opposed 
to the findings of Kock and Gaskins (2014). This implies that higher citizen participation, 
free expression, association, and media alone may not suffice to control Nepal’s corruption. 
Their impact hinges on robust institutions, effective checks, tackling deep-rooted corruption 
networks, and addressing cultural factors.

Wald Test for Consistency of the Results 

The F-statistics of the Wald test for both short-run and long-run parameter 
consistency are reported in Table 8. H0 suggests that there is no parameter constancy for the 
speed of adjustment parameters, while H1 suggests its existence. The results of the Wald 
test indicated the statistical significance of most of the parameters in the model. In the case 
of short-run parameters, except GDP, all others were statistically significant, implying that 
short-run parameters were constancy for the speed of adjustment parameters. It suggests 
that heterogeneity of inflation and governance factors with other control variables responds 
to corruption control and their asymmetries across the ranged quantiles. The significant ECT 
parameter implied being of a long-run asymmetric relationship for inflation and governance 
and other on corruption control index. Long-run parameters except  GDP, GFCF, and Regu 
rejected the null hypothesis and concluded that there is a dynamic relationship of Inf, Emp, 
M2, Polit, Rule, and Voice are exited. 

Table 8 
Results of the Wald Test 

Parameters F-statistic (P value) Parameters F-statistic (P value)
ϕ1(Corr) 75.84194***  (0.0000) 〈(t) 14.14414*** (0.0003)
0(Inf) 5.578397** (0.0206)  Inf 11.25202*** (0.0011)
1(Inf) 11.68465*** (0.0010)  Emp 20.06219*** (0.0000)
0(Emp) 7.353137*** (0.0082)  GDP 2.440014 (0.1216)
1(Emp) 3.015877* (0.0862)  GFCF 1.605527 (0.2083)
0(GDP) 0.524055 (0.4712)  M2 29.94318*** (0.0000)
1(GDP) 3.132270* (0.0805)  Polit 2.805808* (0.0972)
0(GFCF) 4.224167** (0.0430)  Regu 1.201721 (0.2758)
1(GFCF) 7.033377*** (0.0096)  Rule 71.29627*** (0.0000)
0(M2) 15.72335*** (0.0002)  Voice 32.52643*** (0.0000)
1(M2) 32.17967*** (0.0000)
ϑ0(Polit) 34.81700*** (0.0000)
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ϑ1(Polit) 34.56956*** (0.0000)

0(Regu) 8.027971*** (0.0058)

1(Regu) 5.451164** (0.0220)

0(Voice) 7.459658*** (0.0077)

1(Voice) 3.388737* (0.0693)
 0(Rule) 14.38341*** (0.0003)
 1(Rule) 16.19404*** (0.0001)
〉(ECT) 17.44903*** (0.0001)

Note. The significance level is denoted by *, **, and *** representing the 1%, 5%, and 10% 
thresholds, while the P-value is presented within parentheses.

Conclusion and Implication  

This study investigates the various channels of the corruption nexus. It examines 
the connection between inflation, governance, and corruption in the Nepali economy 
using time series data from 1996 to 2021. The ordinary least squares (OLS) and quantile 
autoregressive distributed lag (ARDL) models were utilized to estimate the expected 
relationships. The Quantile ARDL approach introduced by Cho et al. (2015) is useful for 
addressing structural breaks and non-normality of the data. It can estimate the effects of 
inflation and governance on corruption across different quantiles, from lower to higher 
values.

The correlation results reveal that Corr was negatively correlated with Inf, M2, 
and Voice. However, the results also show that Corr was positively correlated with Rule. 
The OLS estimation, when Inf was taken as the only regressor, finds that a rise in inflation 
increases corruption. On the other hand, when governance indicators were considered, Rule 
and Polit are effective in controlling corruption, while Regu and Voice are not sufficient to 
control or promote corruption in Nepal. In the full sampled model, OLS results are quite 
different. The results report that rises in Inf are helpful to combat corruption. Moreover, 
the governance indicators Regu and Polit had the same effect in corruption. However, Regu 
and Voice are not sufficient to control corruption in Nepal. Similarly, some other control 
regressors have mixed results. The findings suggest that increases in Emp result in more 
corruption, and a rise in GDP can be fruitful in reducing corruption in Nepal.

The results of the short-run QARDL model show that corruption in the previous 
year can lead to corruption in the present. Similarly, an increase in inflation from the lower 
to middle quantile range reduces corruption. However, an increase in inflation from the 
lower middle to upper quantile range of lagged inflation can increase corruption. There 
are mixed results regarding the governance and corruption nexus. Polit enhances the 
corruption control index, but middle and higher quantiles of lagged Polit are not effective 
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in controlling corruption. Lower to middle quantiles of Regu are helpful in controlling 
corruption, but the middle quantile of Regu promotes corruption. The results also suggest 
that lagged Voice is more crucial for controlling corruption than present Voice. On the other 
hand, lower quantiles of Rule can enhance corruption control. In contrast, middle quantiles 
of current Emp increase corruption. However, an increase in the lower quantile of lagged 
Emp can combat corruption. Moreover, lower quantile GDP promotes corruption, but the 
previous year’s GDP growth can be helpful in controlling corruption. In contrast, a rise 
in M2 promotes corruption but lagged M2 can improve corruption control. Likewise, the 
median GFCF has an inverse influence on corruption control. In contrast, the lagged GFCF 
promotes corruption in the country.

The negative and significant error correction term (ECT) confirms that there is a 
long-run association between inflation and governance regarding corruption control. The 
long-run QARDL estimation reveals that the lower middle to upper quantiles of inflation 
helps control corruption. The results also confirm that lower and middle quantiles of Polit 
and all quantiles of Rule are significantly fruitful in combating corruption. However, other 
governance indicators—any increase in higher-order quantiles of Regu and Voice across 
all quantiles—are statistically negative and can contribute to an increase in corruption. On 
the other hand, some regressors—lower middle to upper quantile Emp, and M2 except the 
0.10th quantile—negatively influence corruption control. This implies that any rise in Emp 
and M2 leads to corruption in Nepal. However, the 0.60th and 0.70th quantiles of GDP can 
improve the corruption control index in Nepal.

The Implication of the Study 

The study’s findings suggest several key policy implications for combating 
corruption in Nepal. Policymakers should focus on maintaining moderate levels of inflation 
and prioritize strengthening governance indicators like the rule of law and political stability 
to effectively curb corruption. However, a nuanced approach is required, as the impact of 
certain variables may vary across different quantiles. Enhancing regulatory controls and 
citizen participation should be accompanied by a focus on the quality and effectiveness 
of regulations and meaningful engagement in governance processes. Policies aimed at 
improving employment opportunities and fostering economic growth can play a vital role 
in reducing corruption, but careful management is essential. Additionally, considering 
lagged effects and adopting a long-term perspective are crucial aspects of effective anti-
corruption strategies. Regular monitoring and data-driven adjustments to policies are vital 
to ensuring their success in combating corruption in Nepal.

Authors’ contribution: All authors parallelly contributed to the paper 
conceptualization, data collection/analysis, reviewing, and writing. 

Conflicts of interest: There are no conflicts of interest reported.

Nexus of Inflation, Governance and Corruption Control of Nepal



140 CDC Journal, Year 31, No. 45, December 2023

References

Abed, G. T., & Davoodi, H. R. (2002). Corruption, structural reforms, and economic performance 
in the transition economies. In G. T. Abed, & S. Gupta (Eds.), Governance, corruption, 
& economic performance (pp. 489–537). International Monetary Fund.

Ades, A., & Di Tella, R. (1999). Rents, competition, and corruption. American Economic 
Review, 89(4), 982-993. https://doi.org/10.1257/aer.89.4.982

Akça, H., Ata, A. Y., & Karaca, C. (2012). Inflation and corruption relationship: Evidence 
from panel data in developed and developing countries. International Journal of 
Economics and Financial Issues, 2(3), 281-295.

Al-Marhubi, F. A. (2000). Corruption and inflation. Economics Letters, 66(2), 199-202. 
https://doi.org/10.1016/S0165-1765(99)00230-X

An, W., & Kweon, Y. (2017). Do higher government wages induce less corruption? Cross-
country panel evidence. Journal of Policy Modeling, 39(5), 809-826. https://doi.
org/10.1016/j.jpolmod.2017.03.001

Arain, H., Han, L., Sharif, A., & Meo, M. S. (2019). Investigating the effect of inbound 
tourism on FDI: The importance of quantile estimations. Tourism Economics, 
26(4), 682-703. https://doi.org/10.1177/1354816619859695

Asongu, S. A. (2013). Fighting corruption in Africa: Do existing corruption‐control levels 
matter? International Journal of Development Issues, 12(1), 36-52. https://doi.
org/10.1108/14468951311322109

Asongu, S., & Nwachukwu, J. (2015). A good turn deserves another: Political stability, 
corruption and corruption-control. Economics Bulletin, 35(4), 2037-2048. https://
doi.org/10.2139/ssrn.2662731

Aziz, N., Sharif, A., Raza, A., & Rong, K. (2020). Revisiting the role of forestry, agriculture, 
and renewable energy in testing environment Kuznets curve in Pakistan: Evidence 
from quantile ARDL approach. Environmental Science and Pollution Research, 
27, 10115-10128. https://doi.org/10.1007/s11356-020-07798-1

Baig, S., Yenigun, C., & Alam, K. M. (2022). Political capacity and corruption nexus: Re-
examining evidence for developing countries. Economies, 10(6), 127. https://doi.
org/10.3390/economies10060127

Bajracharya, A. (2023, May 4). 106 file complaints against fraud of over Rs. 230 millions. 
My Republica, VX(121), 4. https://myrepublica.nagariknetwork.com/news/police-
make-high-profile-arrests/ [date access June 25, 2023]

Banfield, E. C. (1975). Corruption as a feature of governmental organization. The Journal 
of Law and Economics, 18(3), 587-605. https://doi.org/10.1086/466826

Besley, T., & McLaren, J. (1993). Taxes and bribery: The role of wage incentives. The 
Economic Journal, 103(416), 119-141. https://doi.org/10.2307/2234340

Bittencourt, M., Van Eyden, R., & Seleteng, M. (2015). Inflation and economic growth: 
Evidence from the Southern African development community. South African 
Journal of Economics, 83(3), 411-424. https://doi.org/10.1111/saje.12075



141

Braun, M., & Di Tella, R. (2004). Inflation, inflation variability, and corruption. Economics 
& Politics, 16(1), 77-100. https://doi.org/10.1111/j.1468-0343.2004.00132.x

Brooks, C. (2008). Introductory econometrics for finance. Press. Cambridge University Press
Campos, J. E., & Pradhan, S. (2007) (Eds.). The many faces of corruption: Tracking 

vulnerabilities at the sector level. World Bank.
Cho, J. S., Kim, T. H., & Shin, Y. (2015). Quantile cointegration in the autoregressive 

distributed-lag modeling framework. Journal of Economics 188, 281–300. https://
doi.org/10.1016/j.jeconom.2015.05.003

Demirgüç-Kunt, A., Lokshin, M., & Kolchin, V. (2023). Effects of public sector wages 
on corruption: Wage inequality matters (Policy Research Working Paper Series 
9643). The World Bank. https://doi.org/10.1016/j.jce.2023.03.005

Dickey, D. A., & Fuller, W. A. (1979). Distribution of the estimators for autoregressive time 
series with a unit root. Journal of the American Statistical Association, 74(366a), 
427-431. https://doi.org/10.1080/01621459.1979.10482531

Dietzenbacher, E., Le, V. H., & Haan, J. D. (16 Jun 2013) Higher government wages may 
reduce corruption. VoxEU. https://cepr.org/voxeu/columns/higher-government-
wages-may-reduce-corruption

Dong, B., & Torgler, B. (2013). Causes of corruption: Evidence from China. China 
Economic Review, 26, 152-169. https://doi.org/10.1016/j.chieco.2012.09.005

Drebee, H. A., Abdul-Razak, N. A., & Shaybth, R. T. (2020). The impact of governance 
indicators on corruption in Arab countries. Contemporary Economics, 354-365. 
https://doi.org/10.5709/ce.1897-9254.409

Elbahnasawy, N. G., & Revier, C. F. (2012). The determinants of corruption: Cross‐
country‐panel‐data analysis. The Developing Economies, 50(4), 311-333. https://
doi.org/10.1111/j.1746-1049.2012.00177.x

Evrensel, A. Y. (2010). Institutional and economic determinants of corruption: A cross-
section analysis. Applied Economics Letters, 17(6), 551–554. https://doi.
org/10.1080/13504850802297814

Gajurel, R. P., & Dangal, D. N. (2023). Does Fiscal Deficit Cause Economic Growth? Evidence 
from Nepal. Gyanjyoti, 3(1), 40-57. https://doi.org/10.3126/gyanjyoti.v3i1.53034

Ghimire, D. K. (2022). Corruption and underdevelopment in Nepal: A content analysis. 
Dhaulagiri Journal of Sociology and Anthropology, 16(01), 98-108. https://doi.
org/10.3126/dsaj.v16i01.50979

Glaeser, E. L., & Saks, R. E. (2006). Corruption in America. Journal of Public Economics, 
90(6-7), 1053-1072. https://doi.org/10.1016/j.jpubeco.2005.08.007

Goel, R. K., & Nelson, M. A. (1998). Corruption and government size: A disaggregated analysis. 
Public Choice, 97(1-2), 107-120. https://doi.org/10.1023/A:1004900603583

Haque, N. U., & Sahay, R. (1996). Do government wage cuts close budget deficits? Costs 
of corruption. Staff Papers, 43(4), 754-778. https://doi.org/10.2307/3867368

Nexus of Inflation, Governance and Corruption Control of Nepal



142 CDC Journal, Year 31, No. 45, December 2023

Ivanov, V., & Kilian, L. (2005). A practitioner’s guide to lag order selection for VAR 
impulse Response Analysis. Studies in Nonlinear Dynamics & Econometrics, 9(1). 
https://doi.org/ 10.2202/1558-3708.1219 

Jarwana, S. A., Fawazb, N. A., & Hammadc, S. A. (2020). Estimating the impact of 
corruption on the currency’s value: A case study of Iraq using the ARDL model. 
International Journal of Innovation, Creativity and Change, 13(9), 404-415.

Johnston, M. (2005). Syndromes of corruption: Wealth, power, and democracy. Cambridge 
University Press.

Karlström, K. (2015). Decentralization, corruption, and the role of democracy (Working 
paper series No. 14). The Quality of Government Institute, Department of Political 
Science, University of Gothenburg

Kaufmann, D., Kraay, A., & Mastruzzi, M. (2009). Governance matters VIII: Aggregate 
and individual governance indicators for 1996–2008. The World Bank. 

Kaufmann, D., Kraay, A., & Mastruzzi, M. (2009). Governance matters VIII : aggregate 
and individual governance indicators 1996-2008 (Policy research working paper  
no. WPS 4978). World Bank Group. https://doi.org/10.1596/1813-9450-4978  

Khan, R. E. A., & Naeem, H. M. (2020). Corruption, income inequality and human resource 
development in developing economies. Asian Journal of Economic Modelling, 
8(4), 248-259. https://doi.org/10.18488/journal.8.2020.84.248.259

Kharel, K. R., Upadhyay, Y. M., & Adhikari, D. B. (2021). Trade liberalization in Nepal: 
Analysis of its impact. Butwal Campus Journal, 4(1-2), 25-36. https://doi.
org/10.3126/bcj.v4i1-2.44983

Klitgaard, P., Maclean-Abaroa, R., & Parris, H. L. (2000). Corrupt cities: A practical guide 
to cure and prevention. Institute for Contemporary Studies/World Bank Institute

Kock, N., & Gaskins, L. (2014). The mediating role of voice and accountability in the 
relationship between internet diffusion and government corruption in Latin America 
and Sub-Saharan Africa. Information Technology for Development, 20(1), 23-43. 
https://doi.org/10.1080/02681102.2013.832129

Lučić, D., Radišić, M., & Dobromirov, D. (2016). Causality between corruption and the 
level of GDP. Economic Research-Ekonomska Istraživanja, 29(1), 360-379. https://
doi.org/10.1080/1331677X.2016.1169701

Macchiavello, R. (2008). Public sector motivation and development failures. Journal of 
Development Economics, 86(1), 201-213. https://doi.org/10.1016/j.jdeveco.2007.06.003

Mauro, P. (1995). Corruption and growth. The Quarterly Journal of Economics, 110(3), 
681-712. https://doi.org/10.2307/2946696

Mendonça, H. F. D., & Fonseca, A. O. D. (2012). Corruption, income, and rule of law: empirical 
evidence from developing and developed economies. Brazilian Journal of Political 
Economy, 32, 305-314. https://doi.org/10.1590/S0101-31572012000200009



143

Mohd-Rashid, R., Mehmood, W., Ooi, C. A., Che Man, S. Z., & Ong, C. Z. (2022). 
Strengthened rule of law to reduce corruption: evidence from Asia-Pacific countries. 
Journal of Money Laundering Control. https://doi.org/10.1108/JMLC-06-2022-0076

Mungiu-Pippidi, A. (2018). Seven steps to control of corruption: The road map. Daedalus, 
147(3), 20-34. https://doi.org/10.1162/daed_a_00500

North, C. M., Orman, W. H., & Gwin, C. R. (2013). Religion, corruption, and the rule of law. Journal 
of Money, Credit and Banking, 45(5), 757-779. https://doi.org/10.1111/jmcb.12024

Nepal Rastra Bank. (2022). Central bank digital currency (CBDC): Identifying 
appropriate policy goals and design for Nepal a concept report. Available at: 
http://bankingsamachar.com/uploads/news/files/A-Concept-Report-on-CBDC-
for-Nepal-Public-Consultation-Document(1).pdf

Nur-Tegin, K., & Czap, H. J. (2012). Corruption: Democracy, autocracy, and political 
stability. Economic Analysis and Policy, 42(1), 51-66. https://doi.org/10.1016/
S0313-5926(12)50004-4

Özşahin, Ş., & Üçler, G. (2017). The consequences of corruption on inflation in developing 
countries: Evidence from panel cointegration and causality tests. Economies, 5(4), 
49. https://doi.org/10.3390/economies5040049

Paldam, M. (2002). The cross-country pattern of corruption: Economics, culture and the 
seesaw dynamics. European Journal of Political Economy, 18, 215–240. https://
doi.org/10.1016/S0176-2680(02)00078-2

Pesaran, M. H., & Shin, Y. (1998). An autoregressive distributed lag modelling approach 
to cointegration analysis. In Strøm, S. (Ed.), Econometrics and economic theory 
in the twentieth century: The Ragnar Frisch centennial symposium (pp. 371–413). 
Cambridge University Press.

Phillips, P. C., & Perron, P. (1988). Testing for a unit root in time series regression. 
Biometrika, 75(2), 335-346. https://doi.org/10.1093/biomet/75.2.335

Philp, M. (2006) Corruption definition and measurement. In C. Sampford, A. Shacklock, C. 
Connors, & F. Galtung (Eds.), Measuring corruption (pp. 45–56). Ashgate.

Quah, J. S. (2009). Governance and corruption: Exploring the connection. American 
Journal of Chinese Studies, 119-135.

Ristei, M. (2010). The politics of corruption: Political will and the rule of law in post-
communist Romania. Journal of Communist Studies and Transition Politics, 26(3), 
341-362. https://doi.org/10.1080/13523279.2010.496324

Rubasundram, G. A., & Rasiah, R. (2019). Corruption and good governance. Journal of 
Southeast Asian Economies, 36(1), 57-70. https://doi.org/10.1355/ae36-1f

Sassi, S., & Gasmi, A. (2017). The dynamic relationship between corruption—inflation: 
Evidence from panel vector autoregression. The Japanese Economic Review, 68, 
458-469. https://doi.org/10.1111/jere.12134 

Nexus of Inflation, Governance and Corruption Control of Nepal



144 CDC Journal, Year 31, No. 45, December 2023

Schumacher, I. (2013). Political stability, corruption and trust in politicians. Economic 
Modelling, 31, 359-369. https://doi.org/10.1016/j.econmod.2012.11.047

Shahbaz, M., Lahiani, A., Abosedra, S., & Hammoudeh, S. (2018). The role of globalization 
in energy consumption: A quantile cointegrating regression approach. Energy 
Economics, 71, 161-170. https://doi.org/10.1016/j.eneco.2018.02.009

Shiller, R. (1996) Why do people dislike inflation? In C. Romer, & D. Romer (Eds.),  
Reducing inflation: Motivation and strategy. National Bureau of Economic 
Research and University of Chicago Press.

Shrestha, R. (2019). Governance and institutional risks and challenges in Nepal. Asian 
Development Bank. https://doi.org/10.22617/TCS190551

Sun, Y., Li, H., Zhang, K., & Kamran, H. W. (2022). Dynamic and casual association 
between green investment, clean energy and environmental sustainability using 
advance quantile ARDL framework. Economic Research-Ekonomska Istraživanja, 
35(1), 3609-3628. https://doi.org/10.1080/1331677X.2021.1997627

Tiwari, A. K., Kocoglu, M., Banday, U. J., & Awan, A. (2022). Hydropower, human capital, 
urbanization and ecological footprints nexus in China and Brazil: Evidence from 
quantile ARDL. Environmental Science and Pollution Research, 29(45), 68923-
68940. https://doi.org/10.1007/s11356-022-20320-z

Troster, V., Shahbaz, M., & Uddin, G. S. (2018). Renewable energy, oil prices, and 
economic activity: A Granger-causality in quantiles analysis. Energy Economics, 
70, 440-452. https://doi.org/10.1016/j.eneco.2018.01.029

Türedi, S., & Altıner, A. (2016). Economic and political factors affecting corruption in developing 
countries. International Journal of Economics and Research, 7(1), 104-120.

Turner, P. (2021). Econometrics in practice. Mercury Learning and Information.
Uddin, I., & Rahman, K. U. (2023). Impact of corruption, unemployment and inflation on 

economic growth evidence from developing countries. Quality & Quantity, 57(3), 
2759-2779. https://doi.org/10.1007/s11135-022-01481-y

Uroos, A., Shabbir, M. S., Zahid, M. U., Yahya, G., & Abbasi, B. A. (2022). Economic 
analysis of corruption: evidence from Pakistan. Transnational Corporations 
Review, 14(1), 46-61. https://doi.org/10.1080/19186444.2021.1917331

Van Rijckeghem, C., & Weder, B. (2001). Bureaucratic corruption and the rate of temptation: Do 
wages in the civil service affect corruption, and by how much?. Journal of Development 
Economics, 65(2), 307-331. https://doi.org/10.1016/S0304-3878(01)00139-0

Zheng, B., & Xiao, J. (2020). Corruption and investment: Theory and evidence from 
China. Journal of Economic Behavior & Organization, 175, 40-54. https://doi.
org/10.1016/j.jebo.2020.03.018

Zivot, E., & Andrews, D. (1992). Further evidence on the great crash, the oil-price shock, 
and the unit-root hypothesis. Journal of Business & Economic Statistics, 20(1), 
25–44. https://www. tandfonline.com/doi/abs/10.1080/07350015.1992.10509904



145

Writing and Publishing a Scientific Research Paper

Ramesh Raj Pant1*, Kamal Prasad Acharya2, 
Kiran Bishwakarma3, and Mahesh Prasad Awasthi4

1Central Department of Environmental Science, T.U. 
2Central Department of Education, T.U. 

3Patan Multiple Campus, T.U.
4Faculty of Science and Technology, Far Western University

*Corresponding E-mail: rpant@cdes.edu.np

 Abstract 
Research findings are pivotal drivers in societal advancement, catalyzing 
the generation of novel knowledge and fostering innovation. To ensure wider 
dissemination and effective communication, it is essential to publish research articles 
in peer-reviewed and indexed journals. Moreover, publishing papers in high-impact 
factor journals has become an essential academic and professional obligation in 
many countries worldwide. A good research report should fill a knowledge gap, 
providing new and valuable insights, quantifiable data, and measurable outcomes. 
The shape and structure of a scientific paper depend heavily on the research question 
and the data assembled for publication. However, even if a paper contains innovative 
and outstanding content, it may face rejection if its structure and organization are 
not meticulously crafted. Furthermore, the increased volume of submissions to high-
impact journals can also pose a significant challenge to getting papers published. 
To enhance the likelihood of successful publication, researchers should prioritize 
meticulous planning and rigorous implementation of their research methodology. 
Equally important is the careful structuring of the paper, encompassing critical 
elements of different parts of article. This article serves as a valuable resource, 
particularly for individuals who are in the early stages of their academic and 
research journey. Thus, to communicate their research findings and innovations 
effectively to a target and informed audience, researchers and academics must 
possess fundamental insights into the publication process. Adhering to the guidelines 
outlined in this paper enhances researchers’ ability to meticulously structure their 
papers, thereby increasing the likelihood of successful publication and facilitating 
meaningful contributions to the broader scientific community. It not only bolsters 
researchers’ prospects but also serves to strengthen the integrity and impact of their 
work within the scientific community. Additionally, it offers a brief overview of the 
submission and review processes involved in publishing in peer-reviewed journals. 
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Finally, this paper provides invaluable insights aimed at enhancing the quality and 
increasing the likelihood of acceptance of scientific papers.

Keywords: Impact factor, peer-reviewed journals, publication process, research 
findings, scientific papers

Introduction

Academic research papers play a crucial role in sharing valuable insights with 
scientific communities, policymakers, and the publics (Björk & Solomon, 2013; Topper 
& Boehr, 2018). They foster knowledge creation, innovation, and collaboration (Calfee 
& Valencia, 1991; Pal et al., 2021), making it vital to encourage scholars to contribute 
to new knowledge through manuscript publication (Glew et al., 2014). Importantly, 
publishing in peer-reviewed journals connects scholars globally (Liumbruno et al., 2013). 
Yet, the increasing number of submissions has made scientific writing and publication 
more challenging, with high-impact journals accepting only a fraction of articles (Bayne 
et al., 2003). For research to benefit society, it’s crucial to rethink existing practices (Ober 
et al., 2013). Effective research communication is about justifying significance (Jirge, 
2017), clarity (Debnath & Venkatesh, 2015), rigor, and persistence (Ecarnot et al., 2015). 
Prioritizing data collection, analysis, and academic writing enhances research quality 
(Davis, 2011). However, research varies in its driving forces and ultimate impacts. Some 
researches are primarily motivated by academic and grant-related considerations, often 
resulting in limited societal relevance. In contrast, there are research endeavors that wield 
significant influence on both human and environmental domains (Hames, 2008). Thus, 
to disseminate insights effectively, publishing in peer-reviewed and indexed journals is 
essential (Pontille & Torny, 2015).

Interdisciplinary research is increasingly published in diverse journals (Björk 
& Solomon, 2013; Rietveld & Schilling, 2021). Researchers globally use systems like 
Scopus, Google Scholar, Nepjol, etc. (Topper & Boehr, 2018). However, writing for peer-
reviewed journals requires more than just writing skills (Liumbruno et al., 2013; Mahl et 
al., 2023). This article focuses on structuring an interdisciplinary scientific paper’s three 
main sections: introduction, body, and conclusion. We recommend a structured approach 
for young researchers: Begin by explaining the materials and methods that the researchers 
have used. Then, write the results and discussion section. After that, wrap things up by 
giving a quick summary of what you discovered and why it is important in the form of a 
conclusion. Finally, create an introduction and a separate abstract to give an overview of 
the research work. This structured approach can help young researchers organize their work 
effectively. By adhering to this approach and emphasizing each section’s key elements, 
researchers can effectively communicate and advance scientific knowledge. However, it 
also hinges on the author’s personal writing style and their familiarity with the subject 
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matter. We also discuss essential sections like the author’s declaration, contribution, ethical 
clearance, financial support, and acknowledgment. 

Moreover, selecting the right journal is crucial, and we guide how to do so and write a 
compelling cover letter. We also offer tips on addressing Editors’ and Reviewers’ comments 
effectively. Following these guidelines and tips will help authors prepare manuscripts that 
meet scientific publishing standards, improving their chances of publication in indexed 
journals. Essentially, the choice of starting point in the manuscript writing process depends 
on the article’s nature and the author’s writing style. However, we recommend following 
the general structured flow chart incorporating the key components in your writing process 
(Figure 1). Thus, the main objective of this paper is to equip researchers with the tools and 
knowledge necessary to communicate their findings effectively to the scientific community.
Figure 1
General Structured Flow Chart of the Manuscript Writing Process

Methodology

This paper involves a thorough literature review to gather insights from diverse 
sources, including research, academic databases and expert opinions. This information is 
synthesized to develop a conceptual framework that guides the discussion on key topics 
such as effective communication, manuscript components, and publishing trends. Case 
studies and examples, including the author’s own experiences, are incorporated to illustrate 
principles, while critical evaluation is applied to assess existing approaches. The review 
offers practical recommendations for improving writing and publishing skills, and quality 
assurance measures to ensure accuracy and coherence.
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Components of the Manuscript

A good research report should offer fresh insights, filling knowledge gaps with 
new quantifiable data or innovative interpretations of any literary and artistic creations. 
This involves presenting measurable outcomes or effective treatment, contributing to novel 
perspectives (Laramee, 2010). Writing and publishing a scientific paper is crucial for those 
in research or academia. The challenge begins with structuring the paper based on the 
research question and data. Thus, writing a scientific paper requires careful consideration 
of several crucial factors. The process typically involves creating a hypothesis and 
objectives, conducting a literature review of at least 30 to 50 published works on relevant 
themes (Pontille & Torny, 2015; Sone et al., 2021), and consulting the publisher’s Guide for 
Authors (Calfee & Valencia, 1991; Hoffman, 2022). When it comes to writing a scientific 
manuscript, some major components must be included. These include the abstract, 
introduction, methods, results, discussion, conclusion, and references (Björk & Solomon, 
2013; Denniss & Gregory, 2017). Each of these components plays a critical role in ensuring 
that the research is presented effectively and accurately. Overall, it is important to pay 
attention to each of these components when writing a scientific manuscript (Table 1, Figure 
2). By following the guidelines and best practices for each section (Debnath & Venkatesh, 
2015; Smith, 2024), authors can effectively communicate their research and contribute to 
the advancement of scientific knowledge.

Figure 2 
Major Components of a Manuscript
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Table 1 
Key Elements of the Manuscript in Scientific Writing
S.N. Components Length Key Elements Remarks

Words Paragraph
1 Title <20
2 Abstract 150-300 1 Self-stand, all the components in 

the precise form
1 Paragraph

3 Highlights <100 3-5 Bullet 
point

Summary of the most exciting 
points, innovations

4 Graphical 
abstract

Pictorial

5 Background/
Introduction

< 1000 3-5 Context, perspective, research gap/
objectives

1-2 Pages

6 Materials and 
methods

< 1000 3-5 Study area, experimental design, 
study population, sample size, 
sampling strategy, analysis, and 
interpretation techniques

1-3 Pages
figures/tables

7 Results and 
discussion

< 6000 6-10 Key findings, interpretation, 
compare and contrast

5-15 pages
figures/tables 
(3-8/2-4 in 
number)

8 Conclusion < 500 2-3 Meaning of the key findings as per 
the set objectives

1 Page

9 References 30-50  
related 
articles

In numbers, no use of grey 
literature

2-4 Pages

10 Supplementary/
metadata

Journal requirements

Note: Journals have their unique formatting guidelines, which may include specific 
wording, table and paragraph formats, figures, references, and limitations.

Preliminary Parts

Article Title

The title of a manuscript is the first chance to grab the reader’s interest and make 
a lasting impression. It is essential to create a title that accurately reflects the content of 
the article and highlights its contribution to the field. The purpose of the title is to excite 
the reader about the research work and invite them to read the full-length article. To create 
an effective title, authors should summarize the main theme of the article and reflect on 
its contribution to the theory. It should accurately foreground the contents and be concise, 
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specific, and unambiguous. Editors, referees, and readers are very selective, so it is crucial 
to write for the reader and remember that the first reader is the editor and the reviewers. 
A good title can greatly influence whether or not the manuscript is to be published, so it 
is essential to make a good impression on these first readers (Bayne et al., 2003; Hatch, 
2023). A good title is crucial to the success of a manuscript, as it creates the first impression 
on the editor, reviewers, and readers. By following these guidelines, authors can create an 
effective title that accurately reflects the content of their article and captures the reader’s 
attention (Davis, 2011; Hatch, 2023).

To capture the reader’s attention, an effective title should have the following 
characteristics:

Begin with a keyword that accurately reflects the main theme of the article.
Use snappy, simple, and specific language that conveys a clear message about the 
main issue.
Limit the title to 10-12 words to keep it concise and memorable.
Avoid using infrequently used abbreviations that may confuse the reader.

Authors Name/Affiliation

Determining authorship and its order is a critical step in writing a research 
paper. Before you even begin writing, it’s important to make sure that those who made 
significant contributions are properly acknowledged as authors (Denniss & Gregory, 2017; 
Hennink et al., 2022). This not only honors their work but also ensures transparency in 
the research process. When you are ready to publish your research in a peer-reviewed 
and indexed journal, it is essential to provide information about each author’s affiliation. 
This information should be placed beneath each author’s name and should include details 
about the department, campus, institute, faculty, and university where the research was 
conducted. Typically, these affiliations are indicated with a lowercase superscript letter 
immediately following the author’s name and in front of the relevant address. Properly 
listing author affiliations helps to facilitate communication between researchers and ensure 
that credit is attributed where it is due (Calfee & Valencia, 1991; Morgan, 2022).

Additionally, it offers readers insights into the context of the research and the 
institutions involved. Do not forget to include the complete postal address for each affiliation, 
along with the country name. Lastly, provide the email address of the corresponding author 
for further correspondence regarding the manuscript. This information is vital for clear 
communication and the proper attribution of contributions in research papers.
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Corresponding Author

The corresponding author is the individual to whom all correspondence regarding 
the manuscript is referred. This author is primarily responsible for answering all queries 
from the editor and reviewers of the manuscript, serving as the point of contact and focal 
person throughout the publication process. The corresponding author is accountable for all 
queries related to the manuscript, both before and after acceptance (Hames, 2008; Johnson 
et al., 2020; Nassaji, 2020).

Additionally, the corresponding author plays a key role in designing the study and 
is typically experienced and knowledgeable in the field. They are responsible for refining 
and polishing the manuscript to ensure its quality. Some of the main responsibilities of the 
corresponding author include:

Communicate with the journal during the manuscript submission, peer review, and 
publication process.
Bridging between the co-authors, reviewers, and the editor.
Proofreading, revising, submitting, and conveying messages.
Ensuring the authenticity of the data and the reproducibility of the results.

Overall, the corresponding author is a crucial figure in the publication process, 
playing a critical role in ensuring the manuscript’s quality and facilitating communication 
between the authors and the journal.

Abstract

An abstract is a concise summary of a research paper that offers a glimpse into its 
objectives, methods, results, and conclusions. It acts as a marketing pitch for the article, 
conveying the essence of the work to editors, reviewers, and readers, often being the sole 
section read. An effective abstract significantly influences the publication process. Authors 
should be explicit in communicating their findings’ significance and adhere to the specific 
journal’s abstract format. Authors are advised to write an abstract in a standardized format, 
enhancing readers’ comprehension. Commencing with the broader context, detailing the 
research purpose, methods, key findings, and implications ensures a clear, concise research 
overview (Figure 3). It should address essential questions and be composed after completing 
the manuscript to accurately summarize the content. Key characteristics of an effective 
abstract include clarity, conciseness, and the avoidance of technical jargon, discussions, 
and references. To create an engaging and comprehensible abstract, author should:

Introduce the broader perspective, background, motivation, and specific research 
question in the first one to two sentences.

Writing and Publishing a Scientific Research Paper



152 CDC Journal, Year 31, No. 45, December 2023

Provide a brief overview of the research methods.
Focus on highlighting the key findings, limiting them to four to five sentences.
Present results without jargon, unusual abbreviations, references, or ambiguous 
terminology.
Emphasize the broader implications of the major results with one to two sentences.

Finally, writing a high-quality abstract is a skill that improves with practice and a 
literature review, ensuring that it effectively conveys the essence of the research.

Figure 3 
Major Components of Abstract Writing

Keywords

Selecting appropriate keywords is crucial for effective communication and 
discoverability (Bayne et al., 2003; Poucher et al., 2022). Four to six specific keywords are 
ideal, avoiding broad terms. Keywords are often alphabetically arranged. Relevant terms aid 
readers in locating, referencing, and assist editors in selecting reviewers for the manuscript. 
Using keywords in the abstract and manuscript boosts search engine ranking and visibility 
(Calfee & Valencia, 1991; Strijker et al., 2020). Thoughtful keyword selection and usage 
enhance a manuscript’s impact and reach.
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Highlights

Highlights enhance article discoverability via search engines and boost article 
visibility and readership (Debnath and Venkatesh, 2015). They include 3-5 brief points 
summarizing novel findings and methods. Comply with journal guidelines (Ecarnot et al., 
2015; Horbach, 2020).

Graphical Abstracts

Graphical abstracts are visually appealing and informative images summarizing 
a research article’s main findings (Davis, 2011). They attract a broad audience, aiding in 
the quick identification of relevant articles and enhancing research visibility and impact. 
Creating a quality graphic abstract boosts discoverability and readership.

Body Parts

The main body of a scientific manuscript, which is commonly structured as outlined 
by Ecarnot et al., (2015), typically consists of several sections, including the introduction/
background, materials and methods, results and discussion, and conclusion (Figure 2, Table 1).

Introduction

The introduction section of a scientific paper is vital, succinctly outlining 
objectives and setting the context (Calfee & Valencia, 1991). Typically limited to 1000 
words, it addresses key questions: problem identification, existing knowledge, research 
gap, intentions, and contribution to science, policy, and society. The introduction should 
follow the inverted pyramid format and balance background information without becoming 
generic. The authors must clearly state the research aim and use scientific evidence to 
contextualize it. The journal’s scope dictates the depth of the explanation. Logical paragraph 
flow with appropriate citations is vital (Debnath & Venkatesh, 2015). The authors should 
dedicate a paragraph to discuss their study’s expected contributions to science, policy, and 
society. The authors can also clarify the study’s aim and methodology briefly to generate 
interest in the methodology section. It is important to note that the authors should always 
follow the target journal’s guidelines and review their archives for guidance (Bayne et al., 
2003).

It is suggested that the authors follow a structured approach, comprising five 
paragraphs for the introduction section. The first paragraph introduces the study’s theoretical 
perspective and fundamental concepts. In the second paragraph, a concise review of relevant 
literature should be presented. The third paragraph identifies the research gap addressed by 
the study. The fourth paragraph emphasizes the significance of the research. Finally, the 
fifth paragraph outlines the study’s aims and objectives (Figure 4). However, it is important 
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to note that these components can vary depending on the nature of the article, journal 
guidelines, and other factors. Some tips for a robust introduction are as follows:

Be concise and clear, providing subject background and context.
Organize from broader to specific, discussing relevant literature and indicators studied.
Guide readers toward the research gap.
Contextualize the study’s significance at global, regional, and local levels.
Present the study’s objectives, highlighting novelty, potential impact, and paradigm-shifting 
aspects with a brief experiment or example.

Finally, the introduction is instrumental in capturing reader interest and convincing 
them of the paper’s value. It sets the stage for the entire work, not only guiding readers 
but also reviewers, as it plays a pivotal role in evaluating the research’s significance and 
impact.

Figure 4 
Major Elements of the Introduction Section

Materials and Methods

A well-structured methods section is vital for understanding and replicating your 
research. Utilize clear headings, detailed descriptions, validation procedures, ethical 
insights, a data collection timeline, equipment specifications, robust data management, 
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compliance with reporting standards, appropriate references, and supplementary materials, 
especially for complex data (Figure 5). Thus, the methodology section is critical, impacting 
result interpretation (Bayne et al., 2003). It serves to address research questions and 
rationalize methods. Editors and reviewers heavily rely on this section for manuscript 
evaluation (Liumbruno et al., 2013). In scientific research, sampling, data quality, and 
reliability are paramount (Glew et al., 2014). The chosen approach should align with the 
problem, executed accurately. Key factors like research design, method selection rationale, 
sample details, and data collection strategies need clear delineation. Identifying major 
variables and ensuring data consistency are essential (Bayne et al., 2003).

Maintaining research trustworthiness in the methodology involves extended field 
engagement, data triangulation, audit trials, and dependability (Ecarnot et al., 2015). 
Explaining the application of a chosen research method is vital for justification. The 
methodology section primarily aims to enable study replication and provide contextual 
information for result interpretation (Liumbruno et al., 2013). Researchers must demonstrate 
the scientific validity and justifiability of all approaches used. When suggesting novel 
procedures, thorough details are imperative.

Figure 5 
Major Elements of Material and Methods Sections
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Results and Discussion

In contrast to the inverted pyramid structure commonly used in the introduction 
section, the results and discussion section should adopt an upright pyramid approach. It 
starts with a concise synopsis, followed by in-depth result explanations. It proceeds to 
underscore the research’s significance and incorporates a comparative analysis with existing 
literature. Additionally, the section should address limitations, delve into research impacts 
and potential practical applications, and culminate by presenting future perspectives 
tailored for audiences in academia, policy-making, and the broader public, spanning from 
local to global contexts (Figure 6).

The results and discussion section is a crucial component of a research paper where 
authors present their core findings (Bayne et al., 2003).  Its primary purpose in the result 
section is to report observations without commentary (Calfee & Valencia, 1991). Typically 
following the introduction and methods sections, this section should be structured to begin 
by summarizing key findings and reiterating research questions (Debnath & Venkatesh, 
2015). Authors should present their main findings clearly and concisely to maximize the 
impact of their research (Ecarnot et al., 2015). For an organized results section, address 
research questions and use tables and figures to provide detailed insights, with tables 
showing statistical summaries and figures illustrating comparisons with error values 
(Hames, 2008). The use of text, figures, or tables depends on the data complexity, with text 
suitable for simple findings. Tables and figures should be self-explanatory, with clear and 
informative captions (LaPlaca et al., 2018). 

Figure 6
Major Elements of Results and Discussion
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In summary, ensure the results section address research objectives, explain 
variables, highlight significant findings, use appropriate illustrations, avoid abbreviations, 
and include supplementary figures and tables when necessary (Jirge, 2017). Some journals 
merge results and discussion, requiring citations of relevant literature in the latter (Pontille 
& Torny, 2015). The discussion section should adopt an upright pyramid structure, 
commencing with a brief overview of the study’s findings (Björk & Solomon, 2013).

Explain the findings’ significance in terms of broader applicability and compare 
them with existing research (Davis, 2011). Discuss whether the findings align with prior 
literature or offer fresh insights into established theories. Place the findings within the 
context of scientific literature and elucidate the mechanisms behind the results. The results 
section uses data, tables, figures, and content analysis to demonstrate the study’s objectives. 
Tables and figures should be logically presented, and for complex data, variables can be 
split into separate tables or figures or consolidated to save space. Contextualize the data in 
the text based on research questions. Move from one table/figure to the next, addressing 
secondary findings. Create captions by considering the research question and turning it into 
a descriptive phrase (Topper & Boehr, 2018). Adhere to the targeted journal’s requirements 
for the number, size, and complexity of tables and figures (Liumbruno, et al., 2013). Previous 
articles in the journal can guide the manuscript structure for the discussion section.

Moreover, in the discussion section, bridge the introduction and results to create a 
coherent narrative with key takeaways (Glew et al., 2014). Begin by summarizing the main 
findings and then transition from specific findings to broader implications and applications 
(Davis, 2011). Compare your findings with prior research to highlight their uniqueness 
and contribution (Calfee & Valencia, 1991). Explain how your study fits into the broader 
scientific literature and clarify the mechanisms behind your results (Jirge, 2017). Discuss 
the potential impacts and applications of the research for the scientific community, 
policymakers, and other stakeholders. Consider whether the results have implications for 
policy and interventions at various levels (Glew et al., 2014). Suggest areas for future 
research and highlight gaps in the literature that requires further study (Hames, 2008). 
Ensure that the discussion does not repeat specific numeric values or present new results; 
focus on how the study contributes to the scientific literature. Start with specific points 
and move from the main findings to a broader discussion of the scientific literature and 
the implications of the findings (Challa et al., 2014). Discuss the strengths and weaknesses 
of the study and how they affect the translation of the findings into policy, and explore 
possible causes and effects of the results (Björk & Solomon, 2013). However, it is strongly 
suggested to the authors that when organizing and composing the Results and Discussion 
section, it is essential to follow the best practices and adhere to the specific guidelines set 
by the target journal.
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Conclusion

The conclusion is a vital section in research papers, serving to summarize the 
main objectives and findings concisely. It should be two to three paragraphs, using an 
active voice and present tense for describing the research and future tense for potential 
research opportunities. Ensure a logical and coherent flow with smooth transitions between 
sentences and paragraphs. Figure 7 offers key insights for crafting a conclusive and non-
repetitive ending. Highlight both the strengths and limitations of your work. In the final 
paragraph, suggest specific and substantial research questions unaddressed in the current 
study. Your conclusion must succinctly recap the findings, restate the research question, 
explore broader implications, address limitations, and propose insightful avenues for future 
research. Conclude with a compelling statement, leaving a lasting impression.

Figure 7
Major Elements of the Conclusion Section

Final Part

Authors’ Contributions

This section must delineate each author and supervisor’s roles and responsibilities in 
the research process. For instance (Bayne et al., 2003; Liumbruno et al., 2013): First author 
(A): Data collection, interpretation, manuscript drafting. Second author (B): Laboratory 
data analysis. Third author (C): Scholarly guidance, manuscript review, and editing. Also 
mention that all authors have reviewed and approved the final manuscript.
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The acknowledgment section serves to express gratitude to all those who contributed 
to the scholarly work. It plays an important role in identifying specific contributors 
responsible for various aspects of the research project. These contributors may include 
authors, colleagues, friends, supervisors/co-supervisors, funding sources, and laboratory/
administrative staff. To maintain brevity and concision, the acknowledgment section should 
focus those individuals directly involved in the academic work.

Ethical Statement and Plagiarism

Ethical considerations are fundamental in research, ensuring responsible practices. 
Manuscripts include ethical statements confirming honesty, proper crediting, and adherence 
to guidelines (Davis, 2011). For instance, obtaining participant consent is vital. Similarly, 
simultaneous submission to multiple journals is unprofessional (Ober et al., 2013).

Plagiarism is a grave ethical breach, resulting in journal rejection (LaPlaca et al., 
2018). Authors must understand references, write in own language, and cite correctly (Glew 
et al., 2014). Avoid errors like quoting from one source and citing another. Most journals 
employ plagiarism detection software, so writing in one’s own language eliminates risks. 
Thus, the authors must prioritize ethical approval to ensure research integrity and adhere 
to ethical standards. Avoiding plagiarism maintains credibility, originality, and trust in 
scientific writing.

Disclosure Statement

A disclosure statement is crucial in scientific manuscripts to transparently declare 
potential conflicts of interest, funding sources, and ethical considerations, promoting 
research integrity. In this context, the author(s) declare(s) that there is no conflict of 
interest regarding the publication of this paper. The author(s) have no financial or personal 
relationships with other people or organizations that could inappropriately influence the 
research or the interpretation of its results.

References

References play a critical role in contextualizing the topic and should be used 
appropriately. Only cite reputable sources, and avoid citing grey literature. Use general 
references to support general statements and specific ones for specific issues. When citing 
references, authors should adhere to the publication guidelines and follow the citation 
format prescribed by the target journal, such as APA, MLA, Chicago, Harvard, Vancouver, 
etc.

Selection of Journal

Choosing a suitable journal is crucial for successful paper publication, ensuring 
alignment with the journal’s scope and benefit from the credibility associated with peer-
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reviewed publications. Emphasize novelty and acknowledge overlaps with prior research. 
Precision in research, writing, and submission is vital. Carefully adhere to submission 
instructions and proofread for spelling errors. Improve acceptance chances by tailoring 
your writing to match the target journal’s readership. Visit the journal’s website to 
understand their expectations. Always consider the target journal’s specific requirements 
and expectations while writing to enhance acceptance prospects. It is important to note 
that the authors should be cautious of predatory journals. Stick to reputable subscription or 
open-access peer-reviewed outlets, where acceptance depends on the  quality of writing.

Cover Letter and Review Response

After passing an initial review, manuscripts undergo peer review. Authors should 
embrace reviewer feedback and respond thoughtfully, maintaining a respectful demeanor. 
Despite their best efforts, papers may be rejected for reasons such as methodological 
concerns, lack of originality, similarity to existing work, misinterpretation of results, poor 
presentation, or a mismatch with the journal’s priorities. It is essential to recognize that 
prestigious journals often have higher rejection rates, but authors have ample opportunities 
to find suitable platforms for their work.

Crafting a compelling cover letter is vital for convincing journal Editors of a 
manuscript’s value. A mere copying of manuscript sections will not suffice. Authors should 
invest time in creating a concise, thoughtful cover letter of approximately 300 words. This 
letter should include the paper’s title, main theme, and present a persuasive argument 
for its novelty and relevance to the target journal. Tailoring the cover letter content can 
significantly bolster the manuscript’s case.

Additionally, crafting a review response is a pivotal aspect of the peer review process, 
vital for upholding scholarly publication quality and integrity. It fosters collaboration and 
communication among authors, reviewers, and editors, ultimately enhancing the research’s 
scientific rigor. The response letter can be structured as follows:

Dear Editor/Reviewers

We appreciate your valuable feedback, which improved our manuscript 
substantially. We have revised it diligently, providing detailed responses to reviewers’ 
comments and marked changes. Each comment is addressed with care to ensure resolution. 
Thank you for your time, and we await your response.

Sincerely,

Checklist
Meticulously editing your manuscript is crucial for engaging readers and ensuring 

its success. We have highlighted a comprehensive 15-point checklist to maintain systematic 
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and scientific quality. Rigorously addressing these points ensures the manuscript meets 
scientific publication standards and effectively informs and captivates readers.

Familiarize yourself with Journal Guidelines.
Review Prior Publications in the same journal.
Align with Research Objectives.
Clarify Specialized Terminology and Abbreviations.
Use Subheadings for clarity.
Verify Data Accuracy and Consistency.
Provide Logical Explanations.
Continuously Review Language for clarity.
Thorough Proofreading before submission.
Seek Peer Feedback for improvement.
Use Tables and Figures for effective data presentation.
Number Tables and Figures accordingly.
Ensure Clear and Precise Presentation.
Align the Manuscript with the Journal’s Scope.
Verify Title, Author Details, and Address Conflicts of Interest.

Conclusion

Writing and publishing a scientific paper is vital, especially for those who are in 
research and academia. The process begins with structuring the paper around the research 
question and data. Authors must carefully select the appropriate manuscript type, whether 
it be original research, brief communication, or review. Assessing the readiness of their 
work for publication is essential, considering factors such as scientific merit, novelty, and 
relevance. A well-prepared manuscript should convey a clear, ethical message, presenting 
either original results or an up-to-date review. It should embody qualities like novelty, 
directness, definitiveness, engagement, conciseness, thoughtfulness, and meticulous 
language use. Additionally, choosing the right journal and adhering to proper formatting 
guidelines are crucial steps in this process. Meeting these standards not only increases 
the chances of publication but also contributes to societal progress and environmental 
sustainability.

While this article touches upon various aspects of writing and publishing scientific 
papers, there are several other important considerations that should be addressed. These 
include providing detailed guidance on addressing ethical issues, obtaining necessary 
approvals, safeguarding participant privacy, and managing conflicts of interest effectively. 
Furthermore, offering practical advice on managing data, conducting robust statistical 
analyses, and ensuring the replicability of results would uphold the integrity of scientific 
research. Elaborating on strategies for selecting appropriate journals, understanding their 
readership and scope, correctly submitting manuscripts, managing rejection, and responding 
to reviewer comments would also greatly benefit researchers. Exploring effective 

Writing and Publishing a Scientific Research Paper



162 CDC Journal, Year 31, No. 45, December 2023

methods for sharing interdisciplinary findings, navigating challenges in interdisciplinary 
journals, and fostering collaboration across different fields would enrich the discussion 
on interdisciplinary research practices. Additionally, providing insights on engaging 
stakeholders, effectively communicating research findings to non-academic audiences, 
and maximizing the societal impact of research outputs would enhance the relevance and 
practicality of the article. In conclusion, while this article provides a valuable overview of 
writing and publishing scientific papers, there is scope for further elaboration on various 
topics to better support researchers in their endeavors.
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Abstract

The purpose of this study is to seek the impact of organizational structure on 
performance of local government. The establishment and functioning of appropriate 
organizational structures and processes at the grassroots levels is crucial for 
addressing the local needs and aspirations. This study analyses organizational 
structure from three different perspectives such as (i) Centralization, ii. Formalization, 
and iii. Specialization and has an impact on organizational performance. Following 
a pragmatic approach, this study applied a mixed methods research design 
incorporating in-depth interviews with local government officials. The findings 
prevail the facts that there exists a lesser extent of differentiation in municipality, and 
organization structure is found to have a low pace of support to the organizational 
performance and employees are demanding for a more supportive environment and 
role clarity. The study shows that even today the municipality office has not been 
able to promote the downward accountability in the organizations as expected. A 
local governance realization in improving performance highly depends on the skills 
and motivation of its workforce and team spirit. Employee involvement in decision-
making creates bonds for commitment and performance. In the overall picture, 
organization structure is somehow urging towards organizational performance. So 
far, the majority of respondents are positive towards the role played by municipalities 
for local development.

Keywords: Organizational structure, local government, municipal performance 

Introduction

The structure and processes of local government matter in defining the role, 
expectations, progress, and overall performance at the grassroots level. The Constitution 
(2015) and Local Government Operation Act (2017) have given significant powers and 
responsibilities to local government units to attain their fullest potential and realizations 
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for upgrading local service provisions such as tax collection, distribution of social security 
allowances, program planning and development, council administration and so on be 
administered in transparent, accountable and accessible ways.   

Previously, researchers have opined that there exist deficiencies in technical and 
administrative knowledge and skills, poor staff compliance, and also local staff are alarmed 
of having been appointed on the basis of nepotism and favoritism, with handwritten 
contracts on single sheets of paper (Acharya, 2018). Even though Constitution (2015) 
gives considerable powers and tasks to local governments to develop their areas with a 
degree of autonomy, the relevant institutional arrangements for service delivery seem to 
be blemished. So far, the current government system is a newly set-up structure under the 
republican order and this kind of research has yet to be published, in this sense this study is 
a milestone in the context of local governance performance.

Generally, organizational structure has been understood as the outline of an 
organization’s framework for guiding and managing organizational tasks. Mainly, 
organizational structure determines how the roles, power and responsibilities should be 
defined and how the information is disseminated across the different levels of management. 
Organizational structure examines the extent of centralization, formalization and 
differentiation having an impact on organizational performance. Via the organizational 
structure, this study tried to examine the impact of centralization, formalization, or 
differentiation as independent variables having an impact on organizational performance 
via the decision-making process.  It has been assumed that the more the extent of 
officials’ participation in decision-making, the lesser the centralization and the higher the 
decentralization. Also, the lesser the extent of officials’ participation the more the prevalence 
of centralization in decision-making of the municipality. It can be said that the existence of 
a higher degree of centralization in the organization could lead to the upward accountability 
of the organization. Likely, the existence of a higher degree of decentralization in the 
organization could lead towards the downward accountability of the organization. By 
downward accountability, it means the presence of transparency in organization and it 
could lead to more responsiveness of officials. Likewise, more rigidity in rules resembles 
the more rule-following behavior of officials and it could lead to formalization and upward 
accountability of the organization and more the competencies of officials resemble the 
presence of differentiation in the organization may lead to the competitive advantage of 
the organization and could be helpful for achieving the performance of the organization by 
improving the service standards.  

The basic objective of this study is to examine the impact of organizational 
structure on the performance of local government as the establishment and functioning 
of appropriate organizational structures and processes at the grassroots levels is vital for 
addressing local needs and aspirations.
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Review of Literature 

This study basically concerns with the “Organization Theory” as proposed by 
Robbins (1983). According to him, Organization Theory is the discipline that studies the 
structure and design of organizations. The structure of an organization determines the 
performance of the system (Robbins, 1983). The structural dimensions of centralization, 
formalization and specialization/differentiation are considered to be of central importance 
in understanding the functioning of systems. And these three key ‘structuring’ dimensions 
are susceptible to managerial control.

Organization theory as a distinct domain of social science can be traced to the late 
1950s and particularly to the work of the Carnegie Tech School; rooted in administrative 
theories, Weber’s theory of bureaucracy and Coase’s theory of firm boundaries. The field’s 
domain includes questions about how organizations are structured, how they are linked to 
other organizations, and how these structures and linkages change over time. This study 
focuses on the following structure of organization as proposed by Robbins (1983).  

Centralization:  A high concentration implies high centralization, whereas a low 
concentration indicates low centralization or what may be called decentralization (Robbins, 
1983, p. 76). Most theorists concur that the term centralization refers to the degree to which 
decision-making is concentrated at a higher level in the organization. This is the extent 
to which decisions are made exclusively by the top management; when work-related 
decisions are made at the activity centers, the organization is said to be decentralized.  
Centralization can be seen as an increase in decisions made at higher hierarchical levels 
within organizations and a decrease in the participation of employees in the decision-
making process. It can also be conceptualized as a locus of authority and decision-making 
in the organization. Environment plays an important role for the locus of authority since 
organizations in uncertain environments should delegate decisions to lower hierarchy 
levels in order to quickly adjust to changing situations (Robbins, 1983).  

Centralization can be defined more specifically as the degree to which the 
formal authority to make discretionary choices is concentrated in an individual, unit, or 
level (usually high in the organization), thus permitting employees (usually low in the 
organization) minimum input into their work (Robbins, 1983, p. 78).

Formalization: This refers to the amount of written documentation. It comprises 
written procedures, decision rules, job descriptions, policy manuals, and rules and 
regulations.  

Organizational Structure and its Impact on Performance
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Differentiation: This pertains to the extent to which organizational tasks are 
divided into minute tasks. It is also the degree to which departments and employees are 
functionally specialized or integrated.  

An organization theory approach to the public sector assumes that it is impossible 
to understand the content of public policy and public decision-making without analyzing 
the way political administrative systems are organized and their modes of operation. 
Organizational structure comprises broad ‘structural’ features, such as the overall physical 
size of an organization, and the ‘structuring’ activities, such as the decentralization of 
decision-making, that managers carry out. These latter activities actively shape the behavior 
of organizational members. As such, they provide the institutional support for a host of 
other critical internal organizational elements, such as values and routines. Social distance 
is created by the concentration of power (or centralization) in an organization. There is less 
need for feedback when power is concentrated at the top of the hierarchy since the role of 
subordinates is to implement decisions rather than to participate in the shaping of those 
decisions. 

Organizational Performance is studied based on a subjective performance measure 
of the organization by using a set of questions that reveals the perception of municipal 
employees of Lalitpur district. Regarding the performance of the organization, it has 
been described by research scholars as a multi-dimensional concept. Some writers have 
related performance of an organization to the result of its activities and processes (Robbins 
and Coulter, 2007) which reflects on how well the organization exploits its tangible and 
intangible resources (Wheelen and Hunger, 2010) as mentioned by Latif and Ullah (2016, 
p. 35). Organizational performance is also considered ‘as an indicator which measures how 
well organizations attain their objectives’ (Hamon, 2003) and there are ‘different aspects 
on which organizational performance can be evaluated” (Choudhary, Akhtar, & Zaheer, 
2013, as cited by Latif and Ullah, 2016, p.35). An organization’s success in improving 
performance depends largely on the skills and motivation of its workforce. Employee 
involvement in decision-making creates a spirit of cooperation within an organization and 
taps the creative contributions of each member for commitment and performance.

In a formal organization, the coordination between the departments needs to be 
defined properly for goal achievement. A structure depends on the organization’s objectives 
and strategy. In a centralized model of structure, the higher level of management has 
authority and most of the decision-making power and tight control over divisions and 
departments. On the other hand, in the case of decentralized structures, the decision-making 
power is more or less distributed among the divisions and departments and they are more 
autonomous and have different degrees of independence in decision-making.
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Of course, the goal of decentralization is not always desirable. There may be some 
conditions under which certain activities are done more efficiently when centralized. This 
explains, for instance, why financial and legal decisions tend to be centralized. “The suitable 
level of either high or low centralization may be desirable based on situational factors which 
might rightly determine the extent of centralization or decentralization” (Robbins, 1983, p. 
85) while it has been argued that autonomy and capacity will rightly determine the extent 
of centralization or decentralization for getting performance success on any policy. Less 
hierarchical structures may afford greater opportunities for the free transfer of valuable 
knowledge, and for the resolution of collective action problems without recourse to formal 
control mechanisms (Miller, 1992). In particular, the presence of decentralized decision-
making processes increases the prospect of managers and workgroups independently 
establishing connections across different functional groupings to bring together relevant 
stakeholders to maximize organizational performance for instance, in the case of service 
delivery by Local Governance. Similarly, decentralization implies that senior managers 
must have faith and trust in the ability of middle managers to make decisions. As 
decentralization flattens the organizational hierarchy structure helping decisions to pass 
across the organization which is becoming necessary in local government operations for 
fast decision-making and service delivery. Decentralization can be a source of motivation 
for employees as it allows people to participate in the decision-making process. According 
to Panou (2016, p. 4), “Decentralizing the decision-making, helps top management to 
delegate tasks to low-level managers, make them part of the business process and of the 
solution needed, by engaging and motivating them to succeed as being part of the project”.

 Professionals and skilled employees are particularly sensitive to having a say in 
those decisions that will affect how they will do their jobs. A final plus for decentralization 
is the training opportunity that it creates for low-level managers (Robbins, 1983). By 
delegating authority, top management permits less experienced managers to learn by doing. 
By making decisions in areas where impact is less critical, low-level managers get decision-
making practice with the potential for minimum damage. This prepares them for assuming 
greater authority as they rise in the organization (Robbins, 1983, p. 85).

Where are decisions made in the organizations: on top by senior management or 
down low where decision-makers are closest to the actions? This implies that processes 
and structures are crucial components of public policy. By processes, it resembles the 
activities and behavior that play out over time. These can be decision-making, opinion-
forming, implementation, or learning processes. By structures, it resembles the frameworks 
within which processes unfold. The structures set limits as to who can participate. They 
also limit what are deemed acceptable, reasonable, appropriate or valid perceptions of a 
situation, a problem, or suggested solutions. The organizational structure consists of role 
expectations and rules for who should or can do what, and how each task should or can be 
done. Meanwhile, this structure says nothing directly about how an organization’s members 
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actually behave; it only provides guidelines and a framework. A distinction can be made 
between formal and informal norms. Centralized organizational structures rely on one 
individual to make decisions and provide direction for the company while the decentralized 
organizational structures follow the interactive approach. To know the municipal proximity 
towards centralization or decentralization in the decision-making process, the officials’ 
views on their participation in the municipal decision-making process and information 
sharing have been taken as one criterion in this study.

Formalization in organizational structure is a process in which managers specify 
in written form the procedures, rules and responsibilities for the individual employees, 
organizational units, groups, and teams which lead to the development of processes, 
relationships, and operating procedures. The formalization of the organization is the 
result of the management’s tendency towards bureaucracy and centralization. The extent 
of the presence of formalization has been measured in this study by two criteria: rigid 
organizational rules and responsibility. Measuring the optimum level of formalization is 
quite tough as formalization occurs in every organization, but there is a wide variety of 
degrees and scopes. A common problem for organizations is therefore to find the so-called 
optimum formalization. As per some research scholars, if there is under-formalization i.e. 
the existence of too small quantities of rules and documents, it leads to the freedom of action 
of workers, which in turn can result in chaos and a decline in efficiency (Robbins, 2008). 
More rigidity resembles more formalization. In this study, the presence of formalization is 
examined by the officials’ opinion regarding the presence of rigidity in the rule.

In terms of organizational theory, differentiation is the series of processes that 
organizations use to assign employees and assets for achieving their goals. A differentiation 
strategy involves the organization creating a product or service, which is considered unique 
in some aspect. In this study, the respondents’ opinion regarding the availability of more 
trained human resources and feeling of urgency in work has been considered as a key 
means to know the presence of differentiation in the organization.

Methodology

This study employed a pragmatic approach with a mixed methods research design 
encompassing both a quantitative structured questionnaire survey and in-depth interviews 
with municipal officials of Lalitpur district. There are 29 wards in Lalitpur district out of 
29 this study covers the 5 Wards belonging to Lalitpur Metropolitan City and Godawori 
Municipality. Both of which serve the highly dense population. The pre-coded structured 
questionnaire survey has been administered to the officials and staff. The total sample size 
of the study is 30 who were selected through purposeful sampling and followed up with 
5 in-depth interviews for further information. The qualitative information obtained from 
interviews with respondents is used to accustom the service delivery-related problems in the 



171

municipality such as resource allocation, training needs, resource constraints, grievances 
and institutional capabilities and performance-related issues. The information obtained is 
very useful to understand and elucidate the pertinent facts. As I have been involved in data 
collection, it helped me to better perceive the current situation of the municipal ward office 
so that the variables under investigation became clearer and understandable. Moreover, 
municipal publications and bulletins have also been studied to validate the findings. In 
order to strengthen the validity of data and findings, a pretested questionnaire survey has 
been employed. Hence, in this study utmost importance has been given for maintaining the 
reliability and validity of data.

Findings

Structural Impact on Performance

In order to know the impact of organizational structure on the performance of local 
government at first, the officials’ evaluations of municipal functioning were conducted 
based on a series of statements focusing on areas such as work roles, rules and rigidity, 
time management, responsibility and training undertaken.  Secondly, for more clarification 
of issues, few in-depth interviews have been conducted with municipal officials covering 
the areas such as training, decision-making practices and administrative capabilities.

In order to know the officials’ views on municipal functioning in areas such as 
rigidness on organizational rules, time management (punctuality), responsibility undertaken, 
and sense of urgency in the official work and competitive status (as having training), few 
statements have been asked as shown in Table 1.

Table 1 
Officials Views on Functioning of Organization 					          n=30
Statements Agree% (partly 

and strongly)
Disagree% (partly 
and strongly)

•	 Work roles are structured in our organization 69 31
•	 Rules in our municipalities are rigid and complex  30 70
•	 Time management is Problem 35 65
•	 Most service providers have a strong desire to 

avoid responsibility
31 60

•	 There is a sense of lack of urgency thinking that 
somebody else will take care of it.

56 44

•	 Our municipality lacked a trained person 40 60

Q. Please provide your opinion on the following statements (1 strongly disagree, 
2- partly disagree, 3-partly agree, 4- strongly agree and 5- do not know). Source: Field 
Survey, 2022-2023

Organizational Structure and its Impact on Performance
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As depicted in Table 1, it has been found that 69% of respondents agreed that 
‘Work roles are structured in an organization’ and 70% of officials disagreed with the 
statement “the Rules in municipalities are rigid and complex”.  It can be said that the 
rules of municipalities are not too rigid as per officials. It indicates that officials prefer to 
follow the rules of the municipality and the extent to which work roles are structured in an 
organization and the activity of the employees is governed by rules favours and indicates 
the presence of formalization in the organization.

 Just 35% of the respondents agreed on the statement ‘Time management is a 
problem’ which indicates that officials are punctual and they will be available on the desk 
all the time during office hours. This may not cause a delay in the service delivery which 
definitely will be good for service seekers.

Likewise, 56% of respondents disagreed on the statement ‘Most service providers 
have strong desire to avoid responsibility’ which means officials are seriously completing 
their responsibilities which in turn resembles the presence of formalization. Such working 
tendency of officials will give quality service which will be helpful for boosting the 
satisfaction level of the public. 

For knowing the degree of competence of officials, two statements ‘There is a 
sense of lack of urgency thinking that somebody else will take care of it’ and ‘Municipality 
lacks trained person’ have been asked. 

It has been found that 56% of respondents agreed on the statement, “There is a 
sense of lack of urgency thinking that somebody else will take care of it”. This result also 
indicates the possibility of delay in getting work done which is panic for the public again. 
This kind of officials’ attitude may lead to public dissatisfaction with municipal service 
delivery.

Likewise, 40% of officials agreed with the statement ‘Municipality lacked trained 
people’ which again speaks against local government. If the Municipality lacks trained 
people, how can quality service be assured? In short, this study portrays the fact that there 
is a lack of professionalism among officials in the municipality. 

Further another question has been asked of municipal employees ‘Have you 
received any other training for your skill development?’ It has been found that 49% of 
respondents said that they have received training for skill development and 51% said no. 
As per employees, such training programs are also not so frequent. It reflects the fact that 
the municipality organizes skill development training for staff but all staff are not getting 
the opportunity to participate. 
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Regarding the training requirement for the officials, an in-depth interview has been 
organized with municipal staff, Ms. Jyoti Sharma (name changed). As per her, “the general 
skill development training is more frequently organized by the municipality but for the 
proper skill development and enhancement more training is needed”.

 Regarding the organizational structural orientation, it has been found from the 
above discussions that the municipal structure favors the mixed approach. It has been found 
that the majority of officials’ 70% disagreed with the statement, ‘Rules in municipalities 
are rigid and complex’ and 69% of respondents agreed on the statement ‘Work roles are 
structured in an organization’; it reflects that the rules are not found to be of rigid nature 
in the municipality as per the views of officials. Regarding, ‘professionalism’ and ‘skill 
development’ via the training achieved were found to be of lesser extent which resembles the 
lack of differentiation in the organization. So, in downward accountability, the organization 
is more transparent about its actions, and listens and responds to those lower down the 
hierarchy and involves them in decision-making. 

According to Fukuyama (2012), more centralization means less autonomy, in 
this situation, the governance system may be less transparent to the public and also to the 
officials at the bottom level. If the organization is more hierarchically oriented then, in such 
a condition, the performance- success of the organization may suffer. Also, it has been found 
that there exists some extent of clarity on the goals and objectives of the organization which 
could bring on formalization and leads to impartiality in treatment. Fukuyama (2012) said 
that autonomy and capacity are interdependent, when there is autonomy it demands more 
capacity for the performance success of the organization or governance i.e. competence 
of the organizational staff enhances the performance of the organization. In that way also 
it can be said that the competence of officials brings on the performance-success of the 
organization by promoting specification and differentiation. 

One of the officials has opined “this new organization structure demands more 
skillful administrative staffs as there are lots of projects and programs, accordingly proper 
formulation and implementation of development plans and projects is a quite challenging 
task and it demands proper number and quality of staff who can accomplish the task on time 
and so far, all staffs are having hectic schedule”. 

As per the officials, the decision-making process is becoming quite quicker as 
compared to previous days. The in-depth interviews with officials reveal the facts that 
local governments at the grassroots are following a middle way between centralization and 
decentralization in the decision-making process. 

Organizational Structure and its Impact on Performance
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Conclusion

In this study, the structural orientation and capabilities of local government have 
been examined empirically. Depending upon the context, situation, and severity of issues, 
the leadership needs to keep the balance between centralization and decentralization. 
However, centralization and decentralization are just opposite ways to transfer decision-
making power and to alter the organizational structures. From the analysis above, it has been 
found that there exists a lesser extent of differentiation in municipalities, and organization 
structure is found to have a low pace of support to the organizational performance and 
employees are demanding a more supportive environment and role clarity. It has been 
concluded that even today in the Municipality Office; there is presence of lesser extent of 
downward accountability in the organizations. A local government’s success in improving 
performance highly depends on the skills and motivation of its workforce and team spirit. 
Employee involvement in decision-making creates cooperative bonds for commitment and 
performance. Finally, it has been concluded that the majority of respondents are positive 
towards the role played by municipalities for local development.
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Abstract

This study aims at identifying the applicability of local knowledge in school level 
classroom instructions and analyzing task-based approaches, methods and techniques 
in classroom practices for the development of skill-based education in study areas. It 
also attempts to recommend some strategies for the application of local knowledge 
in classroom instructions for the development of practical education through 
functional or task-based classroom instructions. Based on the qualitative method, 
the data have been collected through observation and semi-structured interviews. 
The collected data have been analyzed by carrying out immersion, understanding, 
abstraction, synthesis, illumination of phenomena and integration and critique of 
findings. The key findings of the study showed plenty of diverse local knowledge 
available in study areas and proved to be very useful in carrying out teaching-
learning activities in the classroom by applying various instructional techniques 
and curricular implementations in the secondary level. 

Keywords: Local people, local resources, local knowledge, task-based 
instructions, skill-oriented education 

Introduction

Knowledge, experiences and skills are supposed to be interconnected to each other 
and work simultaneously in education. According to Dewey (1916), education is a continued 
process of getting knowledge, experiences and revising or reorganizing knowledge and 
experiences into learning practical skills through the adjustment in environment. It is 
supposed to be a process of training for developing practical skills through the enrichment 
of inherent potentials (p. 61). Likewise, for Agrawal (1992), the productive aspect of 
education enables a person to do things by overcoming each and every problem through 
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practical skills (p. 33). These statements clearly reflect the basis of modern educational 
ideals that clearly focus on the practical aspects of education, relating it to functional, 
productive and skill-developing aspects. Likewise, Dewey (1997) puts his view again that 
the main purpose of education is to prepare the young for future responsibilities and for 
success in life, by means of the acquisition of the organized bodies of information and 
prepared forms of skill that comprehend the material of instruction (p. 18). 

Emphasizing  education as development of overall skill, Crow and Crow (2008) 
advocate that education is a dynamic force in the life of every individual, influencing 
physical, mental, emotional, social and ethical development resulting in practical values, 
behaviours and skills in a society (p. 53). From a different perspective of education, Smith 
(2006) argues that education can be part of the problem as well as part of the solution. 
Policies and practices at all levels within the education system need to be analyzed in terms 
of their sensitivity to local diversities and their potentials for the overall social development 
(p. 29). Smith’s remarks here suggest that diversity provides various types of opportunities 
through the varieties of knowledge, experiences and skills available in the society. This 
availability equates to social development which is likely to be faster though it creates 
difficulties for the policy makers in making inclusion or accommodation of all the aspects 
in generating education policies and systems; this indicates the influential role of diversity 
in education. 

In order to bring a real-world situation into the classroom, and develop practical 
skills in students through the real-life activities, there requires the students’ involvement and 
interaction with the relevant resources available in the local environment in a socio-cultural 
context.  Socio-cultural context includes human differences regarding their individual as 
well as group identification related to their particular knowledge, skills, experiences and 
practices. UNESCO (2011) puts forth similar ideas on socio-cultural context stating that it 
includes race, class, ability, different learning conditions and styles, ethnicity, age, gender, 
sexual orientation, religion, nationality and other dimensions that make up the individual 
and group practices (p. 2).  According to Nwabueze (2022), the modern trends in education 
include event and task-oriented learning that is based on the phenomenon of social learning 
which requires the interaction of students with the locally available resources around them 
including local knowledge, experiences and skills prevailing in local people (p. 545). But 
the irony that I have found is that the abundance of local knowledge available to local 
people is found to have been ignored and abandoned and the traditionally practiced theory-
based and teacher-centered classroom instructions are still being applied. It is where I 
became interested in undertaking this study. 

Indigenous People

Indigenous people are particular socio-cultural groups of people who share collective 
ancestral ties to the natural resources and lands where they live, occupy or inhabit. The 
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interaction with land and natural resources on which they live are linked to their identities, 
cultures, livelihoods, and language as well as their physical and spiritual well-being. Local 
people are supposed to have the skills to mobilize the locally available resources for the 
proper benefit of their communities through specific knowledge and proper utilization 
techniques. Local people are supposed to possess the collective capacities for the proper 
mobilization of natural resources through their traditionally practiced, experience-based 
knowledge and skills. Local people possess knowledge about local skills and technologies. 
Similar remarks on local people have been put forth by Weddell (2002). According to his 
study, local or indigenous people from the poles to the tropics have initiated some highly 
effective and innovative conservation and development projects leading to the development 
of practical knowledge, skills and technologies (p. 32). 

The scientific studies show the necessity of assimilating local knowledge of the 
indigenous people and partnership with local communities for the proper mobilization 
of natural resources for the development of knowledge, experiences and practical skills 
relating to various aspects of education. In this regard, Timsina and Ojha (2008) clarify, 
“Scientists themselves have admitted that knowledge that comes from the school and 
university education, is all based on the indigenous knowledge system which has existed 
with the community and farmers for generations” (p. 27).

The discussion above makes it clear that the scientists from their studies have 
admitted the existence of indigenous knowledge of local people for generations and the 
knowledge is a fundamental asset to use for school and university-based education. Surveying 
in the issue of knowledge of local people in order to get varied levels of innovations and 
generate useful insights into the deliberative interface of diverse knowledge systems in 
the context of Nepal, Ojha (2008) states that there is a significant potential of analysis of 
knowledge systems driving such practices towards understanding how better results can be 
achieved. According to them, lessons from the analysis of case studies on natural resource 
management in Nepal with varied levels of innovations generate useful insights into how 
the deliberative interface of diverse knowledge systems can be strengthened to achieve 
effective and equitable impact (pp. 3-4).

The argument above elucidates that the analysis of local people and the diverse 
knowledge they possess is very important for the development of experience-based 
practical education. This is mostly applicable in Nepal like in any other developing 
countries. The studies have found that the knowledge of local people plays a vital role in 
enhancing the knowledge of scientists.  Focusing on the value of indigenous knowledge 
for the development of technologies in the field of resource management, Timsina and 
Ojha (2008) further elucidate “the participatory variety selection is one of the effective 
approaches which combine the knowledge of scientists and the local people however, the 
challenge is to fully recognize the value of indigenous knowledge system while developing 
technologies” (p. 27).
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The issue emerges here is the challenge to recognize the value of the local knowledge 
system while developing technologies and strategies in the field of resource mobilization 
including teaching-learning. Illustrating the solution for the challenges mentioned, Jazairy et 
al. (1992) opine that indigenous intelligence, combined with enlightened training and other 
external assistance, may result in the development of technologies in every field that are 
manageable in scope do not rely unduly on imported technology, have low recurrent costs, 
and can be voluntarily maintained by the local communities (p. 37). Jazairy’s statement 
on the other hand suggests carrying out proper training and other external support to make 
them able to develop and cope with the technologies in their own field. Giving the focus on 
local community people and highlighting them to be considered as the major stakeholders 
as an indigenous feature for the innovation of technologies in their own arena, Timsina and 
Ojha (2008) elucidate that the local people need to be considered as the active agents of 
the knowledge development process. Similarly, the policies of educational institutions need 
to be crafted in a way to promote a network of local people that promotes the knowledge 
system suitable for the community (p. 37).

The discussion above advocates for the establishment and promotion of the network 
of local people, formation of their community institutions and include it in the policy of 
the nation in order to promote their knowledge system. Attaching further information 
on indigenous knowledge, Timsina and Ojha (2008) explain, “based on the indigenous 
knowledge systems, local people are capable of selecting appropriate varieties that are 
suitable for their ecological and socioeconomic behaviours including their learning skills” 
(p. 27).

The studies discussed above suggest that local people are the fundamental 
assets that play a vital role in designing and shaping sociocultural behaviours through 
the mobilization of natural resources available locally. They also play a crucial role in 
developing technologies required in the field of resource utilization. This is because they 
possess the unique capacities, experiences and skills based on their local knowledge. 

Local Knowledge

 It is an account of a complete body of knowledge, know-how and practices of day-
to-day life maintained and developed by local people through interactions with the natural 
resources and environment, generally in rural areas. According to Warren et al. (1995), 
indigenous knowledge is the local knowledge that is unique to a given culture or society that 
is in contrast with the international knowledge system which is generated through the global 
network of universities and research institutes (p. xv). Likewise, Grenier (1998) defines 
local knowledge as “the unique, traditional, local knowledge existing within and developed 
around specific conditions of women and men indigenous to a particular geographic area” 
(p. 1). These two definitions denote clearly that indigenous knowledge is a special and 
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exclusive type of knowledge made with the blend of culture, tradition, experience and skill 
in particular concerned with society and geographic area specific. It is allied with a very 
specific capability to solve the problems in particular. Explaining the formation process 
of local knowledge, Freire (1981) claims that indigenous knowledge is gained through 
action, workers have intimate, detailed knowledge of their everyday realities, and there is 
no hard and fast determinant of the truth, but rather methods (pp. 85–86). This shows that 
the local knowledge is formed out of everyday experiences, knowledge, truth and realities 
through which the local people generate the vision and reality of the world together. Similar 
ideas on practical and productive aspects of indigenous knowledge have been exemplified 
by Wilmsen et al. (2008) that people have intimate knowledge of the things with which 
they are engaged as they go about their daily lives. That knowledge is produced through 
actions and activities. Knowledge of processes and practices (know-how) is tied to the 
act of engaging in those processes and practices, and is difficult to convey outside of the 
context of doing them. A brush harvester’s know-how, for example, is in the assessments  
s/he makes of a patch of brush s/he encounters in the field, the particulars of the permit that 
allow him {her}to harvest and, finally, the techniques that s/he employs in the harvesting 
itself (p. 39).

The discussion above shows clearly that local people possess such a type of 
knowledge which has been internalized through their own context. Their knowledge is 
practical, functional and based on a problem-solving approach because their knowledge 
is generated through action and experience. Such knowledge, when applied in classroom 
instructions, can bring a real-life situation leading to task-based activities.  Showing the role 
of local people’s knowledge in generating new technologies through cultural experience 
Quiroz (2002) explains that local people generate new knowledge every day; they also 
integrate and adapt new technologies into their knowledge system relating to their cultural 
experiences. It optimally utilizes available resources, exploits the existing diversity, takes 
into account the instability of the environment, and provides livelihoods whilst appreciating 
the need to sustain the productive resource base (p. 306). Quiroz’s remarks denote that 
indigenous knowledge is generated by the local people through their everyday experiences. 
The knowledge is renewed and updated every day through their everyday generalizations. 
Through experience-based knowledge, they generate new technologies which obviously 
play a crucial role in the development of practical skills when connected or applied in 
the teaching-learning process through classroom instructions. Addressing the necessity of 
the recognition of local knowledge and incorporating it with real-world actions. Showing 
the scientific, constructive and productive outcome of local knowledge in teaching-
learning, Wilmsen et al. (2008) highlight, “recognizing the importance of this knowledge 
and involving the knowledge holders directly in the research in no way constitutes an 
abandonment of the traditional concerns of conventional science for rigor” (p. 39).

It can be understood from the above discussions that indigenous people and their 
knowledge gained through their everyday experiences, social practices and cultural reality 
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can definitely enhance the activity and skill-oriented practical education. Hence, their 
experiences, knowledge, skills and interests are to be addressed in the various aspects 
concerned to the teaching-learning perspectives. 

Culture and Indigenous Knowledge

 From the cultural perspective, Haverkort (1994) defines local indigenous 
knowledge as the actual knowledge of a given population that reflects the experiences based 
on cultural traditions and includes more recent experiences with modern technologies (pp. 
454). This defined concept of indigenous knowledge in usual sense, Roling and Engel 
(1989) have stated the view that local knowledge must be understood within the framework 
of the cultures of local people; to separate it from its cultural context is to lose sight of 
the meaning that it has for the survival and integrity of these communities (p. 101). This 
justifies that the presence of indigenous knowledge in the cultural framework is a must in 
order to make it lively. Relating indigenous knowledge to the culture of a nation, Warren, 
et al. (1996) state in their study that indigenous knowledge is considered a useful skill, and 
attitude needed in order to maintain national culture (pp. 96). Highlighting the importance 
and role of culture in acquiring indigenous knowledge, Baker (1995) clarifies that subjects 
should be related more closely to the learner’s societal or cultural environment. In other 
words, the cultural context of the society which provides its settings and whose needs it 
exists to serve should be taken much more explicitly into account (pp. 965-704).

Baker’s argument clarifies that the knowledge that consists of subject matter 
should be shaped by cultural aspects containing the learners’ experiences acquired through 
the socio-cultural environment. Such knowledge he said should be set in cultural settings of 
the society. Regarding the learning theory to be carried out for the aforementioned context 
Baimba (1993) claims that the interpretations and explanations to the learners should be 
based on the cultural context (including local knowledge) that surrounds them (p. 213). This 
means the perception, interpretation and explanation of local knowledge should be carried 
out in the cultural context. This shows that as indigenous knowledge plays a vital role in 
the proper mobilization of natural resources and as the knowledge should be interpreted in 
the cultural context, the local knowledge should also be perceived and explained from the 
teaching-learning perspective as one of the important components of education 

Presenting local knowledge as an invaluable national and global resource for socio-
cultural and economic development, Warren et al. (1996) serve the supportive remarks 
that there is now an increasing awareness about the fact that the local knowledge system 
represents invaluable national and global resources. There are the authors who even refer to 
that kind of knowledge as ‘cultural capital’ e.g., Berkes, Folke and others (p. 3). Focusing 
on the accountability of indigenous knowledge in developing vocational and practical 
education, Warren et al. (1996) highlight that the interactions between vocational education 
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students/graduates and their society could be more meaningful and beneficial if they (the 
students/graduates) are familiar with the local knowledge existing in that community (p. 3). 

The discussion above indicates that when the projects that are based on local 
indigenous knowledge are launched, the local group of people are motivated for the active 
participation in the mobilization of resources. Such participation becomes more fruitful in 
making socio-cultural interaction with vocational education graduates by bringing such 
knowledge in classroom situations and that ultimately leads to the effective and meaningful 
development of vocational and practical education through participatory approach.  
Highlighting the implementation of participatory approaches for the development of 
indigenous knowledge, others argue that within the context of natural resource management, 
participatory action approaches have enabled diverse groups of stakeholders to not only 
increase input, but also more importantly, to establish a fundamentally different platform 
to provide local knowledge (Michaels et al., 2001; Purnomo et al., 2004). This indicates a 
two-way relationship between indigenous knowledge and development of participatory and 
interactive approach. This means participatory approach supports the development of local 
knowledge and the priority on local knowledge enhances and encourages local community 
for interactive learning and if such approach brought in classroom situations, that would 
create the natural, practical and skill-oriented learning in real world situations. Showing the 
interconnection between local knowledge and community involvement for participatory 
and interactive approach in resource utilization including socio-cultural practices, Finn 
(1994) opines that from this core, community involvement always stood as a central tenet 
of participatory practices with the goal of coordinating local knowledge and resources to 
address the issues that affect local constituencies (pp. 25-42).

Illustrating the system of knowledge practiced in Nepal regarding natural resource 
management, the study of Ojha (2008) shows four different but overlapping systems of 
knowledge: techno-bureaucratic knowledge systems, knowledge systems of development 
agencies, knowledge systems of politicians, and knowledge systems of civil society 
networks (p. 3). This categorization lacks the inclusion of the knowledge system that the 
local people hold in the practices of socio-cultural activities. Pointing the same issue out 
Timsina and Ojha (2008) state in their study that lack of coordination between scientists 
and extension workers at the local level is a major issue in building an effective mechanism 
for deliberative knowledge interface between scientists and local farmers (p. 28).

Equity, gender and marginalization of indigenous knowledge systems have been 
some of the prominent issues in the present practice of local knowledge systems (Ojha, 
2008, p. 24). The issue raised here focuses on the inclusion of indigenous knowledge in the 
practices of agricultural development. By giving the example of agricultural development 
the above-stated issue signifies the importance of indigenous knowledge for the proper 
utilization and development of nature including socio-cultural resources. Showing the 
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practices of local knowledge prevalent, Paudel and Ojha (2008) in their study reveal that 
there are only some who have knowledge and commitment and are trying to bridge the local 
and scientific knowledge that professionals and villagers hold, through informal strategic 
alliances across government, NGOs and communities to a small extent (p. 53). This study 
clarifies that there haven’t been considerable attempts and efforts in identifying, mobilizing 
and applying the available local knowledge for the enhancement of socio-cultural and 
economic development. Hence, there is no inclusion of such knowledge in educational 
policies and strategies. This all raises major questions in me whether the locally available 
knowledge can be brought in the classroom and applied for developing student-centered 
activities in the classroom and how can such knowledge be utilized in classroom learning 
practice.

Objectives of the Study

•	 To identify the local knowledge available in the study areas. 
•	 To analyze the applicability of identified local knowledge in classroom instructions in 

the study areas.
•	 To recommend some strategies for the application of identified local knowledge in 

classroom instructions.

Research Questions

•	 What local knowledge can be found in the study area?
•	 Are the identified local knowledge pedagogically significant? 
•	 How can the identified local knowledge be used in classroom learning practice? 

Research Methodology

To find out answers to the research questions, a qualitative research approach has 
been chosen applying hermeneutic phenomenology to find out people’s lived experiences 
(Langdridge, 2007, p. 4) by using a method of making sense of the world as people 
experience it by interpreting the meaning of the experiences (Van Manen, 2014, p. 28). The 
aim of the researcher through this phenomenology is to explore the hidden meanings of 
peoples’ experiences and their practiced knowledge and skills by applying an ‘interpretive 
paradigm’ which is viewed as a social construction having a central goal of seeking to 
interpret the social world (Higgs, 2001, pp. 48- 49). Relevant phenomenological questions 
through unstructured and semi-structured interviews are used for collecting experiential 
data from participants (Beck 2021). The experience contained data are utilized for proper 
phenomenological analysis and reflection which is meant to serve the purpose of producing 
categories to unlock meaning through the process of phenomenological interpretation, 
analysis, reflection, and writing (Stolz, 2023, p. 825). For this purpose, field observation, 
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and semi-structured interviews have been applied as processes. Field notes, photographs 
and voice recordings were also carried out as supportive tools and techniques. 

Regarding the study location, I have considered the diverse features in the selection 
of study sites (Rowland & Leu, 2011), I have drawn information from three geographical 
pocket areas: arable plain, riverside area, and tourist area in suburbs of Sainamaina 
Municipality-6, Tillottama Municipality-14 and Lumbini Cultural Municipality-10 of 
Rupandehi district Nepal respectively.  

The participants in this study were both native and migrant dwellers of identical 
geographical pocket areas: arable plain, riverside area and tourist area of Rupandehi 
district, Province no. 5, Nepal. I have included the people who were the inhabitants of 
selected pocket areas inclusive of males and females. The participants include twelve local 
dwellers, six teachers, six students, six parents, three social workers, three SMC members, 
three local representatives, and one educationist.  The collected data were analyzed by 
carrying out six stages: immersion, understanding, abstraction, synthesis, illumination and 
illustration of phenomena and integration and critique of findings.

Result and Discussion

The identified local knowledge through field observation and semi-structured 
interviews in the study area has been categorized as physical, technical and social knowledge 
following the frame model of   Kiyamaz & Mukherjee (2000) and presented in the table 
(see Table 1) below. 

Table 1
The Identified Local Knowledge 
Geo-pocket 
Areas

The Identified Local  Knowledge:

Physical/technical/social knowledge (Kiyamaz & Mukherjee, 2000.)
Arable 
Plain

Physical Knowledge: Topographic knowledge (relief, hydrograph, 
vegetation) soil type, land condition, land tenure, quantifying, thatching, 
weather prediction, doing yoga, physical exercises etc.

Technical Knowledge: Transplanting, Weeding, Ploughing, Field leveling, 
drawing water, Mapping, Diagramming, Listing, Comparing/contrasting, 
Identifying, Estimating, Ranking, Visual sharing/mental maps, Cross-checking, 
Correcting, Modifying, Sequencing, naming, etc.

Social Knowledge: Observing, listening to others, Criticizing, Discussing, 
Interacting, seeking problems, Seeking solutions, Answering, Telling local 
history, Presenting the information map, Sharing, etc.
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Riverside 
Area

Physical Knowledge: Topographic knowledge, Land structure, Soil type, 
Land condition, Land tenure, Quantifying, Thatching, Weather prediction, 
swimming etc.

Technical Knowledge: Transplanting, Weeding, Ploughing, Field leveling, 
Drawing water, Mapping, Diagramming, Listing, Comparing/contrasting, 
Identifying, Estimating, Ranking, Visual sharing/mental maps, Cross-
checking, Correcting, Modifying, Sequencing etc.

Social Knowledge: Observing, Listening to others, Criticizing, Discussing, 
Interacting, Seeking problems, Seeking solutions, Answering, Telling local 
history, Presenting the information map, Sharing, etc.

Tourist Area Physical Knowledge: Topographic knowledge, Land structure, Soil type, 
Land condition, Land tenure, Quantifying, Thatching, Weather prediction, 
etc.

Technical Knowledge: Transplanting, Weeding, Ploughing, Field leveling, 
Drawing water, Mapping, Diagramming, Listing, Comparing/contrasting, 
Identifying, Estimating, Ranking, Visual sharing/mental maps, Cross-
checking, Correcting, Modifying, Sequencing, classifying, etc.

Social Knowledge: Observing, Listening to others, Criticizing, Discussing, 
Interacting, Seeking problems, Seeking solutions, Answering, Telling local 
history, Presenting the information map, Sharing, etc.

I found the above-stated physical, technical and social knowledge in three of the 
study pocket areas to be similar to a large extent. I also found these sets of understandings, 
interpretations and meanings as part of a cultural complex that encompasses language, 
naming and classification systems, practices for using resources, ritual, spirituality and 
worldview (Boven & Morohashi, 2002) providing the basis for local-level decision-making 
about many fundamental aspects of day-to-day life and adaptation to environmental or 
social change. 

Such knowledge could be used from multiple aspects and purposes to develop 
various skills in students. To unlock meaning from the data through the process of 
phenomenological interpretation, analysis, reflection, and writing (Stolz, 2023, p. 825), I 
have categorized the use of above-stated indigenous knowledge from two perspectives as: 
possible common use and possible pedagogy-specific use. 

Possible use of Local Knowledge 

I have identified the possible common use of local knowledge (see Table 2) as 
follows:
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Table 2 
Possible Common Use of Local Knowledge
Geo-pocket 
Areas

Possible common use of local knowledge

Arable Plain -Identification of relief, hydrograph, vegetation and use in farming
-Timing management for plantation, cultivation and harvesting
-Preparation, planning and implementation of an entire session of 
agriculture for a year
-Mapping, dividing, classifying and ranking of available resources
-Development of social skills including the documentation of social 
background 

Riverside Area -Identification of relief, hydrograph, vegetation and use in farming
-Timing management for plantation, cultivation and harvesting
-Preparation, planning and implementation of entire session of agriculture 
for a year
-Mapping, dividing, classifying and ranking of available resources
-Development of social skills including the documentation of social 
background

Tourist Area -Identification of relief, hydrograph, vegetation and use in farming
-Timing management for plantation, cultivation and harvesting
-Preparation, planning and implementation of an entire session of 
agriculture for a year
-Mapping, dividing, classifying and ranking of available resources
-Development of social skills including the documentation of social 
background

Pedagogic use of Local Knowledge

Keeping the available indigenous local knowledge in my mind and seeking their 
possible linkage with the development of concepts on various subject items and topics 
linking them with the teaching-learning process including the possible activities in 
classroom instructions, I have identified the possible use of local knowledge in classroom 
instructions. These possible pedagogy-specific uses of local knowledge are based on locally 
available resources which were found to have been involved, mobilized and proceeded by 
the local people of respective geo-pocket areas as (see Table 3) follows: 
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Table 3 
Pedagogic Use of Local Knowledge 
Geo-pocket 
Areas

 Pedagogic Use of Local 
Knowledge

In Curriculum In Textbook In Teachers' 
guide

Arable 
Plain

-Conceptualizing topographic 
variations, land structure 
connecting with the 
management of farming and 
housing through observation
- Preparation and planning 
skills 
- Implementation of the plan
- Plantation, cultivation and 
harvesting skills
-Mapping, dividing, 
classifying and ranking skills
-Socio-cultural practical 
skills for daily lives, sincerity 
and discipline

Grades: 8,9 and 10
Subjects:
Agriculture 
Education, 
Occupation, 
Business and 
Technical 
Education, Social 
Studies,
Science Education, 
Accountancy and 
Economics

Grades: 8,9 and 
10
Subjects:
Agriculture 
Education, 
Occupation, 
Business and 
Technical 
Education,  
Social Studies,
Science 
Education, 
Accountancy and 
Economics

Grades: 8,9 and 
10
Subjects:
Agriculture 
Education, 
Occupation, 
Business and 
Technical 
Education,  
Social Studies,
Science 
Education, 
Accountancy 
and Economics

Riverside 
Area

Teaching topographic 
variations, land structure 
connecting with the 
management of farming and 
housing through observation
- Preparation and planning 
skills 
- Implementation of the plan
- Plantation, cultivation and 
harvesting skills
-Mapping, dividing, 
classifying and ranking skills
-Socio-cultural practical 
skills for daily lives, sincerity 
and discipline

Grades: 8,9 and 10
Subjects:
Agriculture 
Education, 
Occupation, 
Business and 
Technical 
Education, Social 
Studies,
Science Education, 
Accountancy and 
Economics

Grades: 8,9 and 
10
Subjects:
Agriculture 
Education, 
Occupation, 
Business and 
Technical 
Education,  
Social Studies,
Science 
Education, 
Accountancy and 
Economics

Grades: 8,9 and 
10
Subjects:
Agriculture 
Education, 
Occupation, 
Business and 
Technical 
Education,  
Social Studies,
Science 
Education, 
Accountancy 
and Economics

Tourist Area Teaching topographic 
variations, land structure 
connecting with management 
of farming and housing
- Preparation and planning 
skills 
- Implementation of the plan
- Plantation, cultivation and 
harvesting skills
-Mapping, dividing, 
classifying and ranking skills
-Socio-cultural practical 
skills for daily lives, sincerity 
and discipline

Grades: 8,9 and 10
Subjects:
Agriculture 
Education, 
Occupation, 
Business and 
Technical 
Education,  Social 
Studies,
Science Education, 
Accountancy and 
Economics

Grades: 8,9 and 
10
Subjects:
Agriculture 
Education, 
Occupation, 
Business and 
Technical 
Education,  
Social Studies,
Science 
Education, 
Accountancy and 
Economics

Grades: 8,9 and 
10
Subjects:
Agriculture 
Education, 
Occupation, 
Business and 
Technical 
Education,  
Social Studies,
Science 
Education, 
Accountancy 
and Economics
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The local knowledge could be addressed and mentioned in the secondary level 
curriculum; the above-discussed knowledge could be utilized through the formulation 
of local curriculum associating them with the objectives through an establishment of 
local needs as a base for the problem-solving skills as also mentioned in the Curriculum 
Development Center (CDC) Nepal (2010) having a concept ‘Think Globally, Act Locally.’ 
However, I found neither the systematic inclusion of such knowledge in the curriculum nor 
the proper practice in teaching-learning. Searching upon the reasons I found that there is no 
adequate research on local knowledge for the inclusion in curriculum and the teachers do 
not show interest for the application of such knowledge in teaching learning because there 
is no provision for the practical examination for the same. 

Conclusion

The identification, recognition, perception and mobilization of locally available 
resources and their subject matters are supposed to be carried out by proper education 
through practical knowledge, experience and skills. The practical knowledge, experience 
and skills are supposed to be the outcome of an interaction and reactions made by human 
beings with the locally available resources in a specific socio-cultural context. Therefore, 
bringing a variety of locally available resources into the classroom is bringing real-world 
situations for learning particular experiences and skills. Such resources can be used for 
classroom teaching in multiple ways depending on the level of students, the nature of the 
subject matter to be taught, the immediate technique of the teacher, and the situation of 
the teaching-learning activities. For example, they can be used for project works, field 
visits, demonstrations, participation or involvement and so on in grades 8, 9 and 10 in most 
subjects like Agriculture, Education, Occupation, Business and Technical Education, Social 
Studies, Science Education, Accountancy, Economics, etc. by addressing and mentioning 
in the secondary level curriculum. The local knowledge available to local people can be 
brought into the classroom by inviting or appointing local people as resource persons as 
they can bring their real-life experience to classrooms by applying their expertise and 
experiences. This can create activity or task-oriented activities in classroom instructions 
resulting in the development of practical insights and skills in students. Students can be 
taken to farms for field visits and observation tours to make them able to perceive things 
from various perspectives and aspects.  An individual student or students in a group can be 
asked to carry out project work on the local people regarding their typical skills. The key 
workers of such local workplaces can be invited into the classroom and asked to elaborate 
on the activities, processes and functions of their practices for creating interactive and 
collaborative pedagogical aspects. Moreover, such local knowledge can be applied in 
classroom instructions according to the relevant subject content of social sciences and the 
demand of the situation to develop the students’ various social and technical skills and 
behaviors through the formulation of local curriculum associating them with the objectives 
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through an establishment of local needs as a base for the problem-solving skills as also 
mentioned in Curriculum Development Center (CDC) Nepal.
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gSsnL syfdf juL{o zlQm;DaGw

u'?k|;fb kf]v/]n

kßsGof ax'd'vL SofDk;, lq=lj= 
Email: gurupokharel@gmail.com

n]v;f/

…gSsnLÚ syfdf tTsfnLg g]kfnL ;dfhsf] ju{o'Qm zlQm;DaGw / To;sf cf8df 
lgDgju{dfly ul/Psf] zf]ifs juL{o zlQm;DaGwnfO{ b]vfOPsf] 5 . ;j]{If0f, ;"Id k7g 
tyf kf7ljZn]if0fsf] ljlw k|of]u u/L ;du|df ljZn]if0ffTds ljlwdfkm{t ;fdfGoLs[t 
lgisif{ k|:t't ul/Psf] o; syfdf ;f+:s[lts cWoogcGtu{t juL{o zlQm;DaGwsf] 
vf]hL / ljZn]if0f ul/Psf] 5 . ;LdfGtLs[t ;d'bfosf] lgDgjuL{o cfly{s cj:yfnfO{ 
b]vfOPsf] o; syfdf u|fdL0f hLjgsf lgDgjuL{o kL8f, b'Mv / ;ª\3if{sf] k|:t'lt 5 .  
;fdGt ju{ / To;af6 pTkLl8t lgDgju{sf] k|ltlglwTj u/fOPsf] o;df pRrjuL{o ;fdGt 
wd{jL/n] zf]ifs ju{ / lgDgjuL{o ;GtjL/ tyf dfg]n] zf]lift ju{sf] k|ltlglwTj u/]sf 5g\ . o; 
syfdf tTsfnLg ;dfhdf ljBdfg pRrju{åf/f :yflkt 1fg, ;Qf, zlQm, k|e'Tj, jr{:js} sf/0f 
j:t'sf] pTkfbg, pkef]u / ljt/0fsf ;fwgdfly pRrjuL{o cwLg:ytf /x]sf] x'gfn] lgDgju{dfly 
cdfgjLo 9ª\usf] cTofrf/, lje]b, zf]if0f, bdg / pTkL8g ePsf] b]lvG5 . o;f] x'gdf tTsfnLg 
;dfhdf :yflkt ;fdGtL 9fFrfsf] ljdzf{Tds ;+/rgf g} d'Vo sf/0f xf] . o;df pRrju{n] 
lgDgju{dfly pTkL8gsf/L / bdgsf/L Jojxf/ dfq u/]sf] 5}g r/d cwLg:y cj:yfdf k'¥ofO{ 
;fdflhs k|e'Tj klg sfod u/]sf] 5 . pRrju{s} sf/0f lgDgju{ JolQmut / ;fdflhs Gofo, 
>dsf] d"No / ;Qf;DaGwaf6 jl~rt x'guO{ r/d lje]b, zf]if0f, bdg / pTkL8gdf k/]sf] b]lvG5 .  
tTsfnLg ;fdGtL ljjzf{Tds ;+/rgfdf ;fdGt ju{sf] pRrjuL{o gfOs] wd{jL/sf] if8\oGqdf 
;GtjL/h:tf lgDgjuL{o ufpFn]x¿ kg'{k/]sf] 5 . tTsfnLg ju{o'Qm ;dfhdf Ps ju{n] csf]{ 
ju{dfly ug]{ lje]b, zf]if0f, bdg / pTkL8gsf] :j¿knfO{ lgisif{sf ¿kdf k|:t't ul/Psf] o; 
syfdf tTsfnLg ;fdGtjfbL÷ k'FhLjfbL ju{o'Qm ;dfh / ;fdflhs ;+/rgf ePs} sf/0fn] 
To; a]nfsf] ljdzf{Tds ;+/rgf lgDg ju{dfly ;Qf / zlQmsf] kx'Frsf sf/0f zf]if0f ug{ s'g 
xb;Dd p4t lyof] eGg] s'/f b]vfOPsf] 5 . 

zAbs'~hL M pRrju{, lgDgju{, k|e'Tj, jr{:j, ;fdGtjfbL ljdzf{Tds ;+/rgf 
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ljifokl/ro

tTsfnLg g]kfnL ;dfhdf ljBdfg lj;ª\ult / cJoj:yfsf sf/0faf6 dflg;x¿n] ef]Ug' kg]{ 

b'lg{oltnfO{ oyfy{ ¿kdf cfk\mgf syfdf ptfg]{ s[i0fjd dNn -!(&*–@)$)_ ;fdflhs oyfy{jfbL 

syfsf/ x'g\ . pgsf u'?hLsf] dnfdL -@))(_ / b]jtf -@)!*_ u/L b'O{j6f syf;ª\u|x 

k|sflzt 5g\ . u'?hLsf] dnfdL  syf;ª\u|xdf ;ª\slnt b;j6f syfdWo] …u'?hLsf] dnfdLÚ 

syfdf kfl/jfl/s, …clGtd e]6Údf cfdfsf] k|]d, …ljky ljb|fxLÚdf ljb|f]x, …hg;]gfsf] l;kfxLÚdf 

alnbfg, …;Gtfgsf] af]wÚdf ax'ljjfx, …km6fxfsf] af6f]Ú df hfnem]n, …zf]ef / ljgf]bÚ df :jefj, 

…;LkÚ df kfl/jfl/s åGå, …e"nÚ df b]xJofkf/, …hLjgÚ df ul/aL, …xnLÚ df hftLo tyf …af]g;sf 

lgldQÚ syfdf juL{o / b]jtf syf;ª\u|xdf ;ª\slnt cf7j6f syfdWo] …b]jtfÚ syfdf 

b]jelQm, …l;Gb'/sf] rfxgfÚdf afnljjfx, …uf]dfÚdf ct[Kt k|]d, …efOrfsL kTgLÚdf of}g b'j{ntf,  

…gfoj /fO6/LÚdf rfs/L k|yf, …gSsnLÚdf juL{o, …ck|hftflGqs k|hftfGqLÚdf /fhgLlt / …t];" 

vf]nf]Ú syfdf juL{o ;d:of h:tf d'Vo ljifo;Gbe{ ;d]l6Psf] 5 . oL  syfdf ;fdflhs 

;ª\sL0f{tf, gf/LhLjgdfly pTkL8g, cefju|:ttf, g]kfnL u|fdL0f tyf ;xl/of ;dfhsf cfly{s, 

;fdflhs, kfl/jfl/s, ul/aL, gf/L tyf k'?ifsf snx, zf]if0f, bdg, cGofo / cTofrf/h:tf 

ljljw ;fdflhs tyf cfly{s ;d:ofx¿sf] pb\3f6g ul/Psf] 5 . o; cWoogdf dNnsf] 

b]jtf syf;ª\u|xdf ;ª\slnt …gSsnLÚ syf ;f]2]Zo gd'gf 5gf]6 u/L ljZn]if0f ul/Psf] 5 . 

pQm syfsf] ljleGg ;flxlTos b[li6sf]0faf6 cWoog ug{ ;lsg] eP tfklg o; n]vdf rflxF 

;f+:s[lts cWoogsf] l;4fGt juL{o zlSt;DaGwsf cfwf/df ljZn]if0f ul/Psf] 5 .

;f+:s[lts cWoogdf dfgj;dfhdf /x]sf] JolQmsf] cl:tTj g} zlQm dflgG5 . zlQm bdgsf/L 

dfq geP/ l;h{gfTds klg x'G5 . 1fg / ;Qfåf/f zlQmsf] lgdf{0f x'G5 . zlQmsf] k|of]u 

k|e'TjzfnL ju{n] ;dfhdf cfgf] jr{:j sfod /fVgsf nflu ub{5 . zlQmsf] s]Gb| JolQm, 

hflt, ;d'bfo, lnª\u, ju{ tyf /fi6«;d]t x'g] ub{5 . zlQmn] g} ;Tosf] lgdf{0f u5{ / 1fg 

g} zlQm aGb5 . dflg;sf nflu zlQm cfjZos 5 . zlQm ;do, :yfg / kl/l:yltcg';f/ 

kl/jt{g x'G5 . oxL qmddf ;To / 1fg klg kl/jt{g x'g] u5{ . zlQm s7f]/ / lgi7'/ klg 

x'G5 . ;dfhdf gofFgofF zlQmsf] hGd x'G5 . xfd|f] ;dfhdf klg juL{o tyf hftLoh:tf 

ljleGg k|sf/sf zlQmx¿ /x]sf 5g\ . tLdWo] zlQmnfO{ JolQmut, hfltut, ju{ut, lnª\uut 

cflbsf cfwf/df ljZn]if0f ul/G5 . zlQms} s]Gb|sf cfwf/df ;dfhdf pRr / zlQmzfnL 

ju{n] lgDg / sdhf]/nfO{ ckx]ngf u/]sf] b]lvG5 . juL{o zlSt;DaGwn] s[ltdf k|:t't k'?if 

/ dlxnfsf] ju{;DaGw, pRrju{ / lgDgju{sf] ldqtfk"0f{ / zq'tfk"0f{ ;DaGwsf] vf]hL ub{5 . 

o;n] ;fdflhs ;+/rgfdf pRrju{ / lgDgju{sf] k|ltlglwTj tyf lgDgju{k|lt pRrju{åf/f x'g] 

pTkL8gsf/L, k|e'TjzfnL / bdgsf/L  ;DaGwsf] cj:yfnfO{ b]vfpF5 . o;n]] s'g} klg s[ltleq 

lgDgju{sf] dfgl;s, zf/Ll/s, ef}lts lqmofsnfk tyf cg'e"ltsf] k|ltlglwTj ePsf] 5 ls 5}g 

eGg] s'/fsf] vf]hL / ljZn]if0f ub{5 . k|:t't n]vdf zlSt;DaGw;DaGwL u|fDrL, km'sf], ldN; 
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tyf n'S;sf cjwf/0ffx¿nfO{ d'Vo cfwf/ agfO{ dNnsf] b]jtf syf;ª\u|xdf /x]sf] …gSsnLÚ 

syfnfO{ ;f]2]Zo gd'gf 5gf]6 u/L juL{o zlQm;DaGwsf cfwf/df j:t'ut ljZn]if0f ul/Psf] 5 .

cWoogljlw

s[i0fjd dNnsf] b]jtf -@)!*_ syf;ª\u|xdf ;ª\u[xLt …gSsnLÚ syfdf lglxt juL{o 

zlSt;DaGwnfO{ 7Dofpg' g} k|:t't cWoogsf] d'Vo ljifo xf] . k|:t't cWoog k"0f{tM u'0ffTds 

ePsfn] To;sf nflu k':tsfnoLo sfo{åf/f ;fdu|L ;ª\sng u/L cWoog ul/Psf] 5 . 

o; cWoogsf nflu ;ª\slnt ;fdu|Lx¿ k|fylds / låtLos u/L b'O{ k|sf/sf /x]sf 5g\ .  

To;dWo] dNnsf] syf …gSsnLÚ k|fylds ;|f]tsf] ;fdu|Lsf ¿kdf / zlSt;DaGw;DaGwL 

;}4flGts dfGotfnfO{ låtLos ;fdu|fL ;|f]tsf ¿kdf pkof]u ul/Psf] 5 . k|:t't cWoogsf 

nflu ;ª\slnt ;fdu|Lsf] kf7 ljZn]if0f ug]{ ;}4flGts kof{wf/ ;f+:s[lts cWoogcGtu{t 

;d]l6g] zlSt;DaGw;DaGwL u|fDrL, km'sf], ldN; / n'S;sf cjwf/0ffx¿ x'g\ . zlSt;DaGwcGtu{t 

/fhgLlts, cfly{s, ;fdflhs, ;f+:s[lts tyf af}l4sdWo] s'g} klg ljrf/wf/fsf dfWodaf6 

zlStzfnL pTkL8gsf/L ;fdGtL zf;s ju{n] lgDgju{sf hgtfdfly bdg / pTkL8g ug]{ 

sfd u5{ . o;} ;}4flGts cjwf/0ffsf cfwf/df lgudgfTds ljlwaf6 ;fdu|Lsf] Joj:yfkg 

ub}{ To;sf] cyf{kg ul/Psf] 5 . ;du|tM o; n]vdf zlQm;DaGw;DaGwL dfGotfsf cfwf/df 

dNnsf] …gSsnLÚ syfnfO{ ;f]2]Zo gd'gf 5gf]6 u/L juL{o zlQm;DaGwsf cfwf/df j:t'ut 

ljZn]if0f u/L ;d:ofsf] k|fl1s ;dfwfgdf k'luPsf] 5 . 

;}4flGts kof{wf/

zlQm;DaGwsf ljifodf u|fD;L, km'sf], ldN; / n'S;n] cfgf cjwf/0ff k|:t't u/]sf 5g\ .  

u|fDrLsf] an k|of]u gu/L klg ;dfhleqsf ljleGg ;d'bfo tyf ju{nfO{ k|e'Tjn] afFw]sf] 

x'G5 eGg] k|e'Tj;DaGwL, km'sf]sf] ljdz{, 1fg / zlQmaf6 g} zlSt;DaGw k|:t't x'G5 eGg] 

zlSt;DaGw;DaGwL, ldN;sf] s'nLgx¿sf] zlQm ;+/rgf;DaGwL / n'S;sf] zlQmsf tLg cfofd 

lg0f{o ug]{ zlQm, u}/–lg0f{o zlQm, / j}rfl/s zlQm;DaGwL dfGotfcGtu{t zlSt;DaGwsf] 

cjwf/0ff k|:t't ePsf] b]lvG5 . ;dfhdf /x]sf ju{, hflt, lnª\u, wd{, ;+:s[lt tyf 

If]qLotfaLrsf] zlQmsf] ;DaGw / ;Gt'ng g} zlQm;DaGw xf] . u|fDrLsf cg';f/ zf;s ju{n] 

lgDgju{dfly bdgsf/L k|e'Tj :yfkgf u/L zf;g u5{ . k|e'Tjn] ljrf/wf/fdfkm{t cfkm"cg's"n 

;+:sf/ / r]tgf lgdf{0f u/L dflg;df cfnf]rgfTds r]tgf ;dfKt kf5{ / p;n] cfkm"dflysf] 

pTkL8g tyf /fHosf] zf;gk|0ffnLsf] bdgfTds :j¿knfO{ j}wtf k|bfg u5{ -lu/L, @)&),  

k[= #)_ . k|e'Tj Tolta]nf k|fKt x'G5 ha pRrju{n] af}l4s / g}lts g]t[Tj l;h{gf u/]/ 

cfly{s zlQm k|fKt ub{5g\ . o:tf] g]t[Tj k|fKt ug{sf nflu >dhLjL ju{;Fu ;xdlt ul/G5 

/ Pp6 ;femf dfGotfsf] ljsf; ul/G5 -kf08]o, @)&#, k[= ^$_ . /fhgLlts, cfly{s, 
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;fdflhs, ;f+:s[lts tyf af}l4sdWo] s'g} klg ljrf/wf/fsf dfWodaf6 zlStzfnL zf;s 

ju{n] lgDgju{sf hgtfdfly bdg ug]{ sfd u5{ eGg] b[li6sf]0f g} u|fDrLsf] jr{:j;DaGwL 

dfGotf xf] . ;xdltn] gful/s ;dfhsf dflg;nfO{ ;ª\ul7t / PsTj agfpF5 t/ an 

k|of]usf sf/0fn] /fhgLlts zlQmnfO{ pQ/bfoL agfpF5 . dfgjLo bdgsf] d"n ;|f]t g]t[Tjdf 

x'g] / /fhgLlts jr{:jsf] d"n ;|f]tsf ¿kdf ;/sf/ x'g] x'Fbf ;Qfwf/L ju{n] cfgf] ;Qf 

:jfy{s} nflu klg /fhgLlts g]t[Tjsf ¿kdf jr{:jsf] cEof; ug]{ ub{5 -u|fDrL, ;g\ !((^, 

k[= %&÷%*_ . k|e'Tj eg]s} zf;s xf] . zf;s ju{n] zfl;t ju{dfly s;/L cfgf] lgoGq0f 

sfod u5{ / jr{:j :yfkgf u5{ eGg] JofVof g} u|fDrLsf] d"n dfGotf xf] . zf;s ju{n] lx+;f 

jf ansf cfwf/df /fHosf ;a} kIf / ljz]if u/L tNnf] ju{nfO{ lgoGq0f ug{ ;Sb}g, To;sf 

nflu p;n] ;xdltsf cfwf/x¿ tof/ kf5{ / ;xdltaf6} juL{o bdgnfO{ l:y/ / k|efjsf/L 

agfpF5 eGg] wf/0ff u|fDrLsf] 5 . o;sf nflu p;n] ;~rf/, ljBfno / kl/jf/sf dfWodx¿sf] 

pkof]u u5{ . o;}nfO{ u|fDrLn] k|e'Tj eg]sf 5g\ -e§/fO{, @)&), k[= #$$_ . o;/L ghflgFbf] 

9ª\uaf6 leqleq} zlQmzfnL zf;sju{n] ul/a hgtfdfly bdgsf/L / zf]if0fhGo zf;g 

ul//xg] tYonfO{ pgn] k|:t't u/]sf 5g\ . u|fDrLsf cg';f/ k|e'Tj Ps lsl;dsf] dfgl;s 

bf;tf xf], hf] d"ntM ;Qf lgld{t ;f+:s[lts ;+:yfx¿ / ltgsf ;Dk|]ifs ju{x¿af6 k|fKt x'G5 

-lu/L, @)&), k[= ##_ . u|fDrLsf cg';f/ h'g;'s} JolSt, ;d'bfo jf lgsfon] cfgf] k|e'Tj 

sfod ug{ bdg jf ;xdlts} pkfosf] k|of]u u5{g\ . kmn:j¿k k|e'TjzfnL / k|e'Tjdf cfpg 

rfxg]sf aLrdf ;ª\3if{ x'G5 t/ k|e'Tj :yfoL x'Fb}g . s'g} klg ;dfhsf JolQm, ju{ jf ;d"x 

;w}Fel/ k|e'TjzfnL x'g ;Sb}gg\ . hf] k|e'TjzfnL 5, p;sf] k|e'Tj klg ;w}Fel/ k|efjzfnL 

eO/xg ;Sb}g . ;dfhdf Ps} lsl;dsf] k|e'Tj :yfoL ¿kdf /xg ;Sb}g . of] c:yfoL x'G5 .  

u|fDrLsf cg';f/ zlQmzfnL ;d"xn] sdhf]/ / lgd'vfdfly cfgf] zf;g;Qfsf] k|e'Tj sfod} 

/fVgsf nflu ansf] dfq k|of]u ub}{gg\, ;xdltdfkm{t klg k|e'Tj lgdf{0f / k|of]u u5{g\ . pRr 

ju{n] cfgf] x}sd÷k|e'TjnfO{ an / ;xdlt b'j}sf] k|of]uaf6 sdhf]/ / lg/Lx ju{dfly cfgf] 

jr{:j sfod ul//xG5 ->]i7, @)^*, k[= $)_ . o;/L zf;s ju{n] k5fl8 k/]sf÷kfl/Psf 

;d'bfosf] bdgsf nflu s;/L lgod lgdf{0f u5{g\ / ;f+:s[lts d"No–dfGotfn] s;/L cfgf] 

ju{sf] lxtsf] /Iff u5{g\ eGg] s'/f g} k|e'Tjsf] s]Gb|Lo ljifo ag]sf] b]lvG5 . p;n] pTkLl8t 

ju{dfly k|e'Tj sfod ug{sf nflu j}rfl/s, z}lIfs, wfld{s, ;f+:s[lts ¿kdf g} a9L hf]8 

lbPsf] x'G5 -r}tGo, @)&), k[= !%*–%(_ . o;/L x]bf{ ;fdGtjfbL ;fdflhs ;+/rgf ljBdfg 

ePsf] ;dfhdf pRrju{sf] lgDgju{dfly ;a} k|sf/sf] zf]if0f /x]sf] x'G5 .

km'sf]n] ljdzf{Tds ;+/rgf;DaGwL wf/0ff k|:t't ub}{ o;nfO{ eflifs Jojxf/sf ;Gbe{af6 

cWoog u/]sf 5g\ . ljdz{n] efiff / cEof; b'j}nfO{ PsTj u5{ / efiffsf dfWodaf6 ef}lts 

ljifo / ;fdflhs cEof;sf cfwf/df 1fgsf] pTkfbg u5{ . juL{o lx;fan] pRrju{n] /fli6«o 

nf]slk|o k|e'Tjsf] kIfdf /x]sf] ;ª\sL0f{ cfly{s–skf]{/]6 :jfy{dfly ljho u/fpg cfgf] 
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ljrf/wf/f k|jflxt u5{ . ljrf/wf/fn] x]h]df]lgs / sfpG6/–x]h]df]lgs Ansx¿sf] u7gdf 

;fdflhs l;d]G6sf] ¿kdf sfd ub{5 . jr{:j pRrju{n] lgDgju{dfly yf]kl/Psf] x'G5 . jr{:j 

eg]sf] o:tf] cj:yf xf], hxfF zf;s ju{sf u'6x¿sf] P]ltxfl;s u'6n] cwLg:y ju{x¿dfly 

;fdflhs clwsf/ / g]t[Tjsf] k|of]u ub{5 -afs{/, ;g\ @)!&, k[= &^_ . ljdz{n] 1fgnfO{ 

kl/eflift / pTkfbg klg u5{ . km'sf]sf ljrf/df ;Tosf] :j¿k slxNo} ;fj{ef}lds x'Fb}g / 

of] ;b}j cf+lzs, :yfgLo / kl/jt{gzLn x'G5 . dg'iosf] z/L/ klg ;Qfs]Gb| xf] / ;Qf 

JolQmk/s x'g]x'Fbf ;Qfsf] cWoog ;fj{ef}lds jf /fHodf dfq geO{ :yfgLo :t/df klg x'G5 .  

hf];Fu 1fg 5, Tof] zlQmzfnL x'G5 . pQ/cfw'lgs o'udf hf];Fu 1fgfTds ;Qf 5 To;n] 

g} ;a}nfO{ cwLg ub{5 eGg] dfGotf km'sf]sf] 5 . ;Qfsf] cl:tTj anzfnL eP klg :yfgLo 

;Qf g} 1fgsf] cj:yf xf] . k/Dk/fut cy{df ;Qf yf]kl/g] k|lqmof xf] eg] km'sf]sf cy{df of] 

cEof; xf] . To;}n] of] bdgsf/L jf lx+;fTds x'g'k5{ eGg] h?/L 5}g a? of] pTkfbs x'g 

;S5 . ;Qf s]Gb|Lo ;|f]t dfq xf]Og a? tnaf6 lgdf{0f x'g] k|lqmof xf] . 

km'sf]sf cg';f/ zlQmn] …;fª\nf]sf] ¿kdf sfd ub}{gÚ, of] k|jflxt x'G5 . o;nfO{ Pp6f dfq s]Gb|n] 

Psflwsf/sf ;fy k|of]u ub}{g . of] …nfu' ul/G5 / hfnf] h:tf ;+:yfx¿dfkm{t cEof;df NofOG5 .Ú  

-km'sf], ;g\ !(*), k[= (*_ o;sf] cy{ xfdL klg s]xL xb;Dd zlQmsf] k|jfxdf ;d]l6Psf 5f}F . xfdL 

bdgsf/L / bldt b'j} xf}F . of] Ps} ;|f]t jf :yfgaf6 dflyaf6 tntkm{ dfq cfPsf] x'Fb}g . zlQm 

/ 1fgn] Pscsf{nfO{ ;ª\s]t u5{ . zlQmsf] v]nsf] d}bfg …d'lQmÚ åf/f lhltPsf] x'Fb}g, lsgeg] 

d'lQm klxn] g} cwLgtfsf] kIfsf] ¿kdf cjl:yt x'G5 . km'sf]n] klxrfgsf] wf/0ff, / lgoGq0f 

/ lgodg ljlwsf] ¿kdf zlQmsf] k|of]usf] JofVof u/]sf 5g\ -km'sf], ;g\ !(&&, k[= @&÷@*_ .  

zlQm;DaGwx¿n] ;a} ju{, hflt, lnª\u, cjwf/0ff, ljrf/, dfGotf h:tf ;fdflhs 

cl:tTjsf txx¿df sfd ul//x]sf x'G5g\ . t;y{ ltgLx¿ ;fdflhs hLjgsf ;a} 

If]qx¿df sfd ul//x]sf e]l6G5g\, rfx] Tof] ju{, kl/jf/ jf of}lgstf h:tf] lghL If]qdf 

xf];\ rfx] /fhgLlt, cy{tGq / sfg'g h:tf ;fj{hlgs If]qdf xf];\ -xn, ;g\ !((&,  

k[= ##÷#^_ . To;sf cltl/Qm zlQm cfkm"n] lgoGq0f ug{ vf]h]sf] s'/fnfO{ bafpg] 

lsl;dsf] gsf/fTds dfq x'Fb}g . of] pTkfbs klg x'G5 . o;nfO{ k'/} ;fdflhs 

;+/rgfdfkm{t ;~rflnt pTkfbgzLn ;~hfnsf] ¿kdf a'‰g'k5{ . -km'sf], ;g\ !(*),  

k[= %), !!(_ o;/L km'sf]n] ljdz{af6 ;a} s'/fsf] k|ltlglwTj x'g] s'/f pNn]]v u/]sf 5g\ . 

km'sf]sf ljrf/df zlQm Pp6f Ifdtf jf j:t' xf]Og hf] s'g} JolQm jf ;+:yfdf lglxt x'G5 .  

of] t JolQmx¿aLrsf] ;DaGwsf] kl/0ffd dfq xf] / o;sf] cl:tTj Tolta]nf dfq x'G5 hlta]nf 

o;sf] cEof; ul/G5 -kf}8]n, @)&), k[= ($_ . o;/L ;dfhdf zlQmsf] k|of]usf] cj:yf Pp6f 

lk/fld8h:t} dflyb]lv tn;Dd k|jflxt eO/xG5 eGg] dfGotf b]lvG5 .

ldN;n] ;+o'Qm /fHodf /x]sf s'nLgx¿sf] zlQm ;+/rgfx¿sf] ljZn]if0f u/]sf 5g\ . pgn] 

/fhgLlts, cfly{s / ;}Go clehft ju{x¿aLrsf] cGt/;DaGw s]nfPsf 5g\ . ldN;sf cg';f/ 

…gSsnLÚ syfdf juL{o zlQm;DaGw
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zlQm clehft ju{ tL x'g\ h;n] k|e'TjzfnL b]zsf] tLg :tDe ;+:yfx¿ -/fHo ;'/Iff, cfly{s 

/ /fhgLlts_ df k|d'v kbx¿ cf]u6]sf x'G5g\ . clehft ju{x¿sf lg0f{ox¿n] k/Dk/fut s[lif 

/ lzNk cy{tGqnfO{ k|lt:yfkg u/]sf] x'G5 . pgLx¿n] zlQm PsLs[t ub}{ k|To]s ;fdflhs 

;+/rgfsf] k|To]s PsfOdf k|j]z u/L gf]s/zfxL tGq nfb\g] sfd u5{g\ . lgDgju{dfly 

/fhgLlts, cfly{s / ;}Go k|lti7fg ;a} If]qdf bdgsf] 8G8f a;f{pF5g\ -ldN;, ;g\ !(%^, k[= 

%–&_ . n'S;n] zlQmsf tLg cfofdx¿ k|:t't u/]sf 5g\ . tL x'g\ M lg0f{o ug]{ zlQm, u}/–lg0f{o 

zlQm, / j}rfl/s zlQm . lg0f{o ug]{ zlQm ;fj{hlgs xf] . of] /fhgLlts sfo{ dfkm{t k|s6 

x'g] gLlt k|fyldstfx¿df s]lGb|t 5 . u}/–lg0f{o ug]{ zlQm Tof] xf] h;n] ax;x¿df Ph]G8f 

;]6 ub{5 / lglZrt d'2fx¿sf] j}wtf ;fj{hlgs kmf]/dx¿df 5nkmnsf] nflu c:jLsfo{ agfpF5 

. j}rfl/s zlQmn] dflg;x¿sf] OR5f / ljrf/x¿nfO{ k|efj kfg{ cg'dlt lbG5 . pgLx¿nfO{ 

ltgLx¿sf] cfg} :jfy{sf] lj?4df rLhx¿ rfxG5g\ -n'S;, ;g\ !(&$, k[= !%–@%_ . o;/L 

n'S;sf cg';f/ lg0f{o ug]{ zlQm, u}/–lg0f{o zlQm, / j}rfl/s zlQmsf s]Gb|af6 juL{o ;DaGwsf] 

vf]hL ul/G5 .

;fdflhs ;+/rgfdf x]bf{ ;dfhsf ljleGg ju{x¿aLrsf] ;DaGwnfO{ juL{o zlQm;DaGw elgG5 . 

ju{ dflg;sf] To:tf] ;d"x xf] h;df Pp6f ;d"xn] ;fdflhs cy{Joj:yfsf] lglZrt k4ltdf 

cfgf] :yfgsf] leGgtfnfO{ abNb} bf];|f] ;d"xsf] >dsf] zf]if0f ub{5 -n]lgg, ;g\ !(*%, k[= 

##–#$_ . o;/L dflns / dhb'/, pRrju{ / lgDgju{, ;fdGt / ;j{xf/f ju{, ;fx' / gf]s/, 

hldGfbf/ / ls;fg cflb ljleGg ;fdflhs ju{x¿sf] aLrdf cfly{s pTkfbgsf nflu vf; 

k|sf/sf] zlQm;DaGw x'G5 . ju{o'Qm ;dfhsf bf; / dflns, ls;fg / ;fdGt tyf ;j{xf/f 

/ k'FhLjfbL ju{sf aLrsf] ;DaGw j}/efjk"0f{ ;DaGw x'G5 eg] lgDgjuL{o dhb'/, ls;fg, 

gf]s/ cflbsf aLrsf] ;DaGw j}/efj/lxt x'G5 . d"ntM juL{o zlQm;DaGw ljifo, ?lr, cy{ / 

cfjf;sf cfwf/df lgdf{0f ul/Psf] x'G5 -kf}8]n, @)&^, k[= #^_ . ;dfhdf juL{o zlQmDaGwnfO{ 

cfly{s–;fdflhs, ;f+:s[lts, /fhg}lts cflb kl/l:yltn] k|efj kf/]sf] x'G5 . pRrju{n] 

lgDgju{;Fu / lgDgju{sf dflg;x¿n] pRrju{sf dflg;x¿;Fu /fVg] ;dfhsf] ;DaGw dflns / 

gf]s/, dflns / bf;, ;DkGg / ljkGgsf] cfwf/df lg¿k0f ul/Psf] x'G5 . ;dfhdf pRrju{sf] 

dflg;n] lgDgju{sf] dflg;nfO{ x]g]{ b[li6sf]0fsf] :yfkgf ePsf] cj:yfdf juL{o zlQm;DaGw 

k|s6 x'G5 -kf}8]n, @)&^, k[= #%_ . 1fg / zlQmaf6 ljd'v u/fP/, cfly{s ¿kdf dfly p7\g 

glbP/, cfkm"cg's"n ;fdflhs d"No v8f u/]/, lgDg:t/sf] efiff k|of]u u/]/ tyf zlQm / 

>dnfO{ cjd"Nog u/]/ / lgDgju{nfO{ lg/Gt/ ;d:ofdf kf/]/ pRrju{n] lgDgju{dfly cGofo, 

cTofrf/, zf]if0f / bdg u/]sf] x'G5 . To;}n] zlQm eGgf;fy 1fg cfpF5, 1fg eGgf;fy zlQm 

oL b'O{dWo] Psn] csf]{nfO{ 8f]¥ofPsf] x'G5 -uf}td, @)&!, k[= !!^_ . juL{o zlQm;DaGwcGtu{t 

;dfhdf pRrju{åf/f lgDgju{ s], s'g, slt, s;/L / s:tf] cj:yfdf ;w}F zf]lift, bldt, 

lgd'vf] / pTkLl8t agfOG5 eGg] s'/fsf] ljZn]if0f ul/G5 -a|]6\nL, ;g\ !((^, k[= @@!_ . 1fg 
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/ zlQmaf6 ljd'v u/fP/, cfly{s ¿kdf p7\g glbP/, lgDg:t/sf] efiff k|of]u u/]/, ;DklQsf 

cfwf/df :t/ lgwf{/0f u/]/, k|e'Tjsf] k|of]u u/]/, cfgf] :jLs[ltlagf u/]sf] sfdnfO{ unt 

b]vfP/, c3f]lift k|ltålGåtf u/]/ / cfkm"cg's"n ;fdflhs d"No lgdf{0f u/]/ h:tf cfwf/x¿af6 

pRrju{n] lgDgju{dfly pTkL8g u/]sf] b]lvG5 . o;/L juL{o zlQm;DaGwdf ;Qf / bdg, ;Qf 

/ k|lt/f]w, ;Qf / n}ª\lustf, ;Qf / 1fg tyf ;Qf / ljrf/wf/f h:tf s[ltdf k|:t't kIfsf] 

vf]hL / ljZn]if0f ul/G5 . ;du|tM o; n]vdf dfly k|:t't zlQm;DaGw;DaGwL cjwf/0ffsf 

cfwf/df b]jtf syf;ª\u|xdf ;ª\u[xLt …gSsnLÚ syfdf cleJoQm juL{o zlQm;DaGwsf] j:t'ut 

ljZn]if0f u/L ;d:ofsf] k|fl1s ;dfwfgdf k'luPsf] 5 .

ljZn]if0f / kl/0ffd

k|:t't n]vdf s[i0fjd dNnsf] b]jtf -@)!*_ syf;ª\u|xdf ;ª\slnt …gSsnLÚ syfdf lglxt 

pRrju{ / lgDgju{aLrsf] cdfgjLo, c;Gt'lnt / zq'tfk"0f{ juL{o zlQm;DaGwsf] vf]hL / 

ljZn]if0f ul/Psf] 5 . juL{o c;dfgtf, pRrjuL{o ;fdGtjfbL jr{:j / cwLg:ytf, lgDgjuL{o 

bLgxLgtf / k'FhLjfbL rl/qsf sf/0f pTkLl8t lgDgju{sf ;d'bfon] ef]Ug'k/]sf ;f:tL tyf 

To;af6 pTkGg sf¿l0fs hLjgbzfnfO{ oL syfdf lgisif{sf ¿kdf k|:t't  ul/Psf] 5 . o; 

syfdf tTsfnLg ljdzf{Tds ;+/rgfo'Qm ;fdGtL ;dfhdf s'g} klg zlQmsf ;|f]taf6 jl~rt, 

pk]lIft / cwLg:y lgDgjuL{o pTkLl8t ;d'bfosf] k|ltlglwTj u/fOPsf] 5 . o; cWoogdf 

;f]2]Zo gd'gf 5gf]6 ul/Psf] …gSsnLÚ syfdf lglxt juL{o zlQm;DaGwsf] ljZn]if0f ul/Psf] 

5 .

…gSsnLÚ syfdf juL{o zlQm;DaGw 

k|:t't n]vdf …gSsnLÚ syfdf k|:t't juL{o zlQm;DaGwsf] ljZn]if0f ul/Psf] 5 . o; qmddf 

zlQm;DaGwcGtu{tsf juL{o cGtM;DaGw, lgDgjuL{o lxt, ju{r]tgf, ju{;ª\3if{ / ju{lje]b, 

zf]if0f, bdg / pTkL8gnfO{ ljZn]if0fsf] cfwf/ agfOPsf] 5 .

juL{o cGtM;DaGw 

s[i0fjd dNnsf] b]jtf -@)!*_ syf;ª\u|xdf ;ª\slnt …gSsnLÚ syfdf tTsfnLg g]kfnL 

;dfhdf ljBdfg juL{o leGgtfnfO{ k|:t't ul/Psf] 5 . o;df g]kfnsf] dWokxf8L e"efusf] 

ljifd cfly{s ju{ / To;af6 l;lh{t gsf/fTds ;d:ofnfO{ d'Vo ljifoj:t' agfOPsf] 5 . 

o; syfdf lgDgju{ / pRrju{aLrsf] åGåsf] lrq0f ul/Psf] 5 . o; syfdf lgDgju{sf] 

;f]emf] ;GtjL/ / pRr ju{sf] ;fdGt wd{jL/nfO{ d'Vo kfqsf] ¿kdf k|ltlglwTj u/fO{ ltgsf 

lqmofsnfksf] ;hLj lrq0f ul/Psf] 5 . tTsfnLg g]kfnL ;dfhsf] ju{o'Qm cfly{s ;DaGw 

/ To;sf cf8df lgDgju{dfly ul/Psf] zf]ifs juL{o ;DaGwnfO{ b]vfOPsf] o; syfdf 

…gSsnLÚ syfdf juL{o zlQm;DaGw
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;LdfGtLs[t ;d'bfosf] lgDgjuL{o cfly{s cj:yfnfO{ b]vfOPsf] 5 . oxfF lgDgjuL{o cfly{s 

cj:yfsf] ;GtjL/dfly pRrjuL{o wd{jL/sf] pTkL8gsf/L ;fdGtL ;DaGwnfO{ syfdf o;/L 

k|:t't ul/Psf] 5 M

;GtjL/nfO{ b]Vgf;fy wd{jL/n] uh]{/ eg] –ætF ;fx" dfg{ rfxG5;\ < h]7sf] efsfdf 

k};f lnP/ ca dª\l;/ b]vfpF5;\ . bof u/], e}F;L lnP/ g} td;'s RoftL lbg] lgZro 

u/]F . ca pN6f] e}F;L klg lbGg eG5;\ ÛÆ -k[= $!_ 

g]kfnL ;dfhdf ljBdfg tTsfnLg juL{o ;fdflhs ;+/rgfo'Qm ljdz{df ;fdGt÷pRrju{ 

cfk"mafx]s c¿ s;}sf] klg pGglt ePsf] b]Vg rfxFb}g . pm s;}n] k|ult u/]df To;nfO{ 

h;/L klg ;dfKt kfg{ vf]H5 . o; syf+zdf To; k|sf/s} ;fdGtL pTkfbg;DaGwdf cfwfl/t 

tTsfnLg ;dfhdf ju{ljefhg, juL{o zf]if0f / bdgn] lgs} h/f uf8]/ a;]sf] cj:yfnfO{ 

lrq0f ul/Psf] 5 . oxfF lgDgju{sf] ;GtjL/n] Pp6f e}F;L NofP/ kfn]sf] pRrjuL{o ;fdGt 

wd{jL/n] b]vL ;x]sf] 5}g . o;/L ju{ lje]bo'Qm ;dfhsf ;a} ul/a tyf lgDgju{sf dflg;sf 

;a} k|sf/sf] ultljlwsf] lgu/fgL pRrju{n] ul//x]sf] x'G5 eGg] ;Gbe{ o;df k|:t't 5 . 

pRrju{sf] cfgf] k"j{:jLs[ltlagf lgDgju{sf s'g} klg sfo{x¿ ck]lIft x'Fb}gg\ . oxfF ;GtjL/n] 

e}F;L kfn]sf] s'/f wd{jL/sf lglDt cfZro{ / ck/fw b'j} x'G5 . o;/L lgDgju{sf sfo{af6 

pRrju{sf] jr{:jdf vnn k'Ug] cj:yfnfO{ lgoGq0f ug{ cfgf] ;Dk"0f{ tfut nufO{ lgDgju{nfO{ 

;LdfGtLs[t cj:yfdf k'¥ofP/ tLj| zf]if0f ub{5 .

pRrjuL{o / lgDgjuL{o ;DaGw k|:t't ul/Psf] …gSsnLÚ syfdf wd{jL/n] k|e'Tj / jr{:jsf 

s]Gb|df ;GtjL/dfly bdg u/]sf sf/0f wd{jL/sf] pm;Fusf] juL{o ;DaGw O{iof{n', lje]bsf/L / 

:jfyL{ lsl;dsf] /x]sf] 5 eg] ;GtjL/sf] wd{jL/;Fusf] ;DaGw cfjfhljxLg, sdhf]/ / lgD;/f] 

lsl;dsf] juL{o ;DaGw b]lvG5 . syfdf wd{jL/n] e}F;L cfgf] kfg{] sk6k"0f{ :jfy{nfO{ o;/L 

k|:t't u/]sf] 5 M æa'lem;\ d]/f] n"6sf] wg xf]Og, PsPs k};f kl;gfsf] wf/f aufP/ sdfPsf] 

x'F . t]/f] cg'/f]w oxfF nfUb}g . tF}n] e}F;L lbg} kb{5 .Æ– ;fx"hLn] pxL /f]adf eg] . -k[= $!_ 

oxfF pRr juL{o ;fdGt wd{jL/n] lgDgjuL{o ;GtjL/n] Pp6f e}F;L kfn]/ To;}af6 kl/jf/ kfNg] 

of]hgfdfly O{iof{ ub{5 . pm ufpFs} lgDgjuL{o sfn]h:tf kfqnfO{ cfgf] kIfdf kf/]/ ;GtjL/sf] 

e}F;L xTofpg k|of;/t 5 / ToxL p2]Zo k"lt{sf nflu /fd|f] e}F;LnfO{ cfkm\gfdf kl/0ft u/fpg] 

an u5{ . tTsfnLg ju{o'Qm ;fdflhs ljdz{ ePsf] ;dfhdf pRrju{n] zlQm / kx'Frsf e/df 

lgDgju{sf] :yflkt 1fgdfly g} xdnf u5{ / cfgf] :jfy{ k"lt{ u5{ . lgDgju{sf] :yflkt 1fg 

pRrju{n] vl08t u/fpF5 . oxfF ;GtjL/sf] ;f/f ;DklQ dflgPsf] n}gf] e}F;L wd{jL/n] zlQmsf 

e/df lgDgjuL{o sfn] nufO{ dfl/lbPsf] 5 / ;GtjL/sf kl/jf/sf] cfzf lg/fzfdf kl/0ft 

ul/lbPsf] 5 . c¿ lgDgju{sf sfn] / ufpFn]x¿n] klg pRrju{sf] zlQmnfO{ g} :jLsf/ u/]sf 

5g\ . o;/L ju{o'Qm ;dfhdf pRrjuL{o k|e'Tjs} 5q5fqfdf 1fgsf] k|df0fLs/0f ul/G5 / 

lgDgju{dfly cTofrf/ ul/G5 .
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k|:t't syfdf juL{o ;DaGwsf] d'Vo cfwf/ cfly{s /x]sf] 5 / To;nfO{ ;dfh, 1fg, zlQm 

/ k/Dk/fh:tf clw/rgfsf cª\ux¿n] ;xof]u k'¥ofPsf 5g\ . pRrju{n] cfgf] k|e'TjnfO{ 

sfod /fVg lgDgju{dfly k|ToIf bdg ub{5 . o;df wd{jL/ tTsfnLg ljdzf{Tds ;+/rgfdf 

;fdGtL ;dfhsf] zf]ifs ju{sf] k|ltlglw xf] / p;n] lgDgju{sf] ;GtjL/n] Psk]6 vfg / Ps 

cfª nfpg gkfpg] cj:yfsf] l;h{gf u/]sf] 5 . ;GtjL/n] kfn]sf] /fd|f] e}F;LnfO{ C0f c;'Ng] 

axfgfdf if8oGqd"ns 9ª\un] xTofpg] k|of; u/]sf] 5 t/ b'ef{Uojz e}F;L sfn]åf/f dfl/Psf] 

5 . wd{jL/sf] o; lsl;dsf] sfo{af6 ;GtjL/ zf]lift / kLl8t ag]sf] dfq 5}g, lg/Lx, 

cfjfhljxLg / sdhf]/;d]t ag]sf] 5 . o; syfdf ;fdGt wd{jL/sf] lgDgjuL{o ;GtjL/, sfn], 

gf]s/dflysf] ;fdGtL 9fFrfsf] ;DaGwnfO{ o;/L k|:t't ul/Psf] 5 M

;GtjL/n] e}F;L lbGg eg]sf] ;'g]/ wd{jL/sf] qmf]wsf] ;Ldf /x]g . cfkm\gf] cf;fdLn] 

cfkm\gf] OR5fsf] lt/isf/ u/]sf] pgL s] ;xg ;Sy] < pgn] gSsnL km'sfP/ Nofpg 

g;Sg] sfn] uf]7fnf]nfO{ xKsfP . pgL cfkm\gf ;a} gf]s/x¿nfO{ lgdsx/fd ;DemGy] .  

tL ;a} pgsf lglDt kfhL lyP cf} PsfPs gf]s/ b;b; /fj0fem}F cfkm"nfO{ lgNg 

cufl8 a9]sf] pgnfO{ k|tLt x'GYof] . -k[= $)_ 

oxfF pRrjuL{o wd{jL/sf] s'l6n rfn tyf if8oGqn] lgDgju{sf] ;Gtjl/, sfn], uf]7fnfnufotnfO{ 

;LdfGtLs[t cj:yfdf k'¥ofPsf] x'gfn] wd{jL/sf] pgLx¿k|ltsf] juL{o ;DaGw ;fdGtL k|s[ltsf] 

b]lvG5 .  ;du|tM k|:t't syfdf ;fdGtL k|s[ltsf] juL{o ;DaGwnfO{ cleJoQm ug]{ kfq tyf 

ltgsf lqmofsnfksf] k|ltlglwTj u/fOPsf] 5 . b'Mvsi6 u/]/ kl/jf/ kfNg lgDgju{n] u/]sf] 

;ª\3if{ pRrju{sf lglDt cfFvfsf] sl;ª\u/ aG5 . lgDgju{sf pTkfbgsf ;fwgdfly pRrju{s} 

x}sd / jr{:j x'G5 . o; syfdf tTsfnLg ;fdGtjfbL pTkfbg;DaGwdf cfwfl/t ju{o'Qm 

;dfhdf pRr juL{o wd{jL/sf] lgDgjuL{o ;GtjL/ / sfn]dflysf] zf]if0f / bdg slt hj{h:t 

k|sf/sf] lyof] eGg] tYosf] k|s6Ls/0f ul/Psf] 5 . oxfF ;GtjL/ cfjfhljxLg aGg' / agfOg' 

;fdGtL cfly{s ;DaGwdf cfwfl/t ju{o'Qm ;dfhsf] kl/0ffd xf] . c;dfg ljt/0f / ;fdGtL 

;fdflhs kl/kf6Lsf sf/0f ;GtjL/ cfly{s cefjn] u|:t x'g'k/]sf] 5 . ;fdGtL cfly{s 

cfwf/n] ljsl;t u/]sf] of] cfly{s ;+:s[ltsf] ;xpTkfbnfO{ o; syfn] /fd|/L pb\3f6g u/]sf] 

5 . o;/L o; syfdf zf]ifs / zf]lift juL{o ;DaGwsf] k|ltlaDag ug]{ zf]ifs ju{ / zf]lift 

ju{sf juL{o kfqsf] k|ltlglwTj u/fOPsf] 5 .

juL{o lxt

g]kfnsf] dWo kxf8L e"efusf] u|fdL0f ;dfhnfO{ sfo{kLl7sf agfOPsf] …gSsnLÚ syfdf u|fdL0f 

;dfhdf ePsf b'O{ leGg ju{nfO{ k|ltlglwTj u/fpFb} pRrju{n] lgDgju{dfly cfj/0fdf /Ifssf] 

¿kdf b]lvPh:tf] u/]/ r/d zf]if0f ul//x]sf] tYo k|:t't ul/Psf] 5 . tTsfnLg ;fdGtL 

pTkfbg ;DaGw ePsf] ;dfhdf pRrju{n] cfgf] ju{sf] lxtsf nflu ;Dk"0f{ zlQmsf] rf}tkmL{ 

…gSsnLÚ syfdf juL{o zlQm;DaGw
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k|of]uaf6 lgDgju{nfO{ 1fg, zlQm tyf cfly{s cj:yf cflb hLjgsf dxÎjk"0f{ ;a} If]qaf6 

;LdfGtLs[t agfpF5 / cfgf] k|e'Tj sfod ul//xG5 . o; syfdf wd{jL/ cfgf] ju{sf] lxtsf 

nflu lgDgju{sf] zf]if0f / bdg ug]{ sfo{df :ki6 5 . p;n] ul/a ;Gtjl/n] kfn]sf] /fd|f] 

e}F;Ldfly cfFvf dfq uf8]sf] 5}g, if8oGqk"j{s e}F;L xTofpg vf]h]sf] / g;Sbf df/]sf] 5 / 

;GtjL/sf] 6'x'/f] 5f]/fnfO{ larNnL agfPsf] 5 . wd{jL/n] cfgf] :jfy{sf nflu ;GtjL/dfly 

u/]sf] cdfgjLo Jojxf/nfO{ syfdf o;/L k|:t't ul/Psf] 5 M

tF h:tf ;fx"df/fsf] laGtL wd{jL/ ;'Gb}g . v';L /fhL eP/ e}F;L lbg] eP b] . glbg] 

eP wd{jL/ e}F;L km'sfO n}hfg] 5 . ===cfkm\gf] uf]7fnf]sf lt/ x]/L wd{jL/ uh]{– æ;'lg;\ 

;fx"df/fsf] s'/f] Û d]/f] ?lkofF of] krfpg rfxG5 Æ. ===ta wd{jL/n] eg]– æs] x]5{;\ 

km'sf, gSsnL kf8L af]s]/ lxF8\ .Æ -k[= $!_ 

k|:t't syf+zsf cfwf/df x]bf{ pRr juL{o wd{jL/n] lgDgjuL{o ;GtjL/n] lnPsf] C0fdf e}F;L 

xTofpg] r]i6f u/]/ r/d zf]if0f u/]sf] b]lvG5 . zf]ifs juL{o k|ltlglw wd{jL/n] cfgf] lxtsf 

nflu ;GtjL/ / uf]7fnf] sfn]dfly zf]if0f u/]sf] b]vfOPsf] ;Gbe{n] tTsfnLg ;fdGtL ;dfhdf 

pRrjuL{o ;fdGtx¿sf] bafa / k|efj s]s:tf] :j¿kdf lyof] eGg] s'/f :ki6 ePsf] 5 . 

k|:t't syfdf pRrjuL{o wd{jL/n] cfgf] juL{o lxt÷:jfy{sf nflu lgDgju{sf] ;GtjL/dfly k|xf/ 

u/]sf] 5 / To; sfo{sf nflu :jod\ lgDgju{nfO{ g} ;fydf lnPsf] 5 . wd{jL/n] lgDgjuL{o 

kfq sfn]nfO{ k|of]u u/L cfgf kIfdf / ;GtjL/sf ljkIfdf dfxf]n agfpF5 . ;GtjL/sf] n}gf] 

e}F;LnfO{ km'sfO cfkm\gfdf Nofpg nufpF5 t/ e}F;L km'sfpg g;s]kl5 sfn]n] lxsf{pFbf e}F;L 

d5{ . To; sfo{sf nflu sfn]h:tf lgDg juL{o kfq k|of]u u5{ / cfgf] e}F;L n}hfg] :jfyL{ 

rfxgf k"/f u/fpg nfU5 . tTsfnLg ;fdGtL /fHo;Qfsf] k|ltlglw wd{jL/sf] unt sfo{sf] 

arfj6 ug{ lgDgju{x¿ afWofTds kl/l:yltdf eP tfklg kl5 kb}{gg\ .

…gSsnLÚ syfdf lgDgju{n] pRrju{sf] lxtsf nflu sfo{ u/]sf] kfOG5 . oxfF ;GtjL/sf] 

e}F;L km'sfpg] ;Gbe{df wd{jL/n] æP sfn] tF e}F;L km'sfpg ;St}g;\ <Æ -k[= $@_ eg]/ ;f]w]sf] 

k|Zgdf sfn]n] wd{jL/nfO{ ;dy{g ub}{  e}F;L km'sfpg cl3 a9\g', e}F;Ln] xfGg vf]Hbf s7afF;n] 

xfg]/ e}F;L dfg'{ ;fdGtsf] lxtsf nflu u/]sf sfo{ x'g\ . syfdf lgDgjuL{o kfq ufpFn] / 

uf]7fnfn] klg pRrjuL{o wd{jL/s} lxtdf sfo{ u/]sf 5g\ . o;/L o; syfdf lgDgju{n] 

cfgf] :jju{sf] lxtk|lts"n / pRrjuL{o ;fdGtsf] lxtcg's"n Jojxf/ k|:t't u/]sf 5g\ . 

o;/L tTsfnLg ;fdGtL pTkfbg;DaGwdf  cfwfl/t ju{ ljeflht ;dfhdf lgDgju{ pRrju{s} 

rfs/Ldf tNnLg /x]sf] tYo o; syfn] /fd|/L phfu/ u/]sf] 5 . pRrju{sf] lgDg:t/sf] efiff 

k|of]usf] Jojxf/af6 klg lgDgju{x¿ pTkLl8t / cfjfhljxLg cj:yfdf /x]sf 5g\ . cfg} 

ju{sf] lxt / /Iffdf nfUg pRrju{sf] zlQm / 1fg afws lyP . o;/L ;GtjL/sf] n}gf] e}F;L 

pRrjuL{o wd{jL/sf] kfg{ hfg cGhfg ;a} lgDgju{n] ;xof]u u/]sf 5g\ . oxfF sfn], uf]7fnf 
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/ ufpFn]sf] ;r]t ¿ksf] sfo{nfO{ juL{o lje]bsf/L ;fdflhs ;+/rgfsf] pkhsf ¿kdf lng 

;lsG5 . o; k|sf/ g]kfnL ;dfhsf] tTsfnLg ljdzf{Tds ;+/rgfdf pRrju{n] cfgf] lxtsf 

nflu lgDgju{nfO{ k|of]u u/]/ lgDgju{dfly g} bdgsf] 8G8f a;f{pg] cj:yf ljBdfg lyof] 

eGg] b]lvG5 . pRrjuL{o cwLg:ytfsf sf/0f lgDgju{ pRrju{sf] lxtk|lts"n cfjfh p7fpg 

c;dy{ lyP .

lgDgjuL{o r]tgf

…gSsnLÚ syfdf pRrju{sf ;fk]Iftfdf lgDgjuL{o r]tgf ;zQm ¿kdf k|s6 ePsf] b]lvFb}g . 

o; syfsf] pRrjuL{o kfq wd{jL/df pRrjuL{o r]tgf k|an /x]sf] b]lvG5 . p;n] cfly{s, 

;fdflhs / dfgl;s ¿kdf lgDgju{sf] ;GtjL/nfO{ dfly p7\g lbPsf] 5}g . ;GtjL/n] C0f 

sf9]/ NofP/ kfn]sf] n}gf]  e}F;Ldfly cfFvf uf8]/ cg]s if8ØGq /r]/ e}F;L xTofpg] k|of; 

u/]sf] 5 . o; syfdf k|e'TjzfnL ju{sf] wd{jL/df pRrjuL{o ;fdGtL zf]if0fsf] r]tgf /x]sf] 

b]lvG5 . ;GtjL/n] n}gf] e}F;L kfn]sf] b]v]/ O{iof{n' eO{ e}F;Ldf p;n] cfFvf uf8]sf] s'/fnfO{ 

syfdf o;/L k|:t't ul/psf] 5 M æpgL l6gsf l6g l3p a]Rg klg k7fpFy] . ToxL l3p a]Rg] 

nf]en] pgL ;GtjL/sf] gSsnL cfkm\gf] u/fpg rfxGy] . x'g t cfkm\gf uf]7sf c¿ e}F;L klg 

cf;fdLx¿s} pgn] xft nufPsf lyP .Æ -k[= $)_ o;af6 p;n] cfgf] ;fdGtL rl/q k|bz{g 

u/]sf] 5 . cfgf] 5q5fofFsf lgDgju{n] ul/vfPsf] b]lvg;xg] hng p;df b]lvG5 . of] 

tTsfnLg ;fdGtjfbL pTkfbg ;DaGwåf/f l;lh{t ljdz{ xf], hxfF pRrju{s} xfnLd'xfnL x'G5, 

lgDgju{ ;w}F lg/Lx cj:yfdf /xg'k5{ . p;sf] lgDgju{n] ul/vfPsf] b]Vg g;Sg] O{iof{n' 

:jefj tyf ;fdGtL rl/qnfO{ syfdf o;/L k|:t't ul/Psf] 5 M pgn] uh]{/ eg] – ækm]l/ hf 

lbGg eGb}df e}F;L glnP/ cfpg tFnfO{ nfh nfu]g < tFv cfkm}F e}F;L km'sfpg ;Stf] xf];\ .Æ  

-k[= @&_ oxfF lgDgju{sf] pGglt / k|ultsf lglDt wd{jL/ afws ag]sf] 5 / p;df lgDgju{dflysf] 

tLj| zf]if0f, bdg / lyrf]ldrf]sf] r]tgf k|s6 ePsf] b]lvG5 . 

…gSsnLÚ syfdf lgDgju{s} kfqx¿sf] lgDgju{lj/f]wL / pRrju{s} cGw;dy{g ug]{ r]tgf 

cleJoQm ePsf] b]lvG5 . o; syfdf cfPsf sfn], uf]7fnf tyf ufpFn]]:tf lgDgju{sf kfqx¿sf 

ultljlw;d]t pRrju{s} kIfkf]if0fdf s]lGb|t /x]sf 5g\ . wd{jL/n] ;GtjL/sf] e}F;L b]v]kl5 

sfn]nfO{ e}F;L lng k7fpF5 / sfn] ;GtjL/sxfF uO{ æ;fx" dfGg] 5}gg\, e}F;L g} lbg' hftL 

xf]nfÆ -k[= #(_ eg]/ lgDgju{sf] sfn]n] lgDgju{s} ;GtjL/sf] ljkIfdf / pRrjuL{o ;fx'sf] kIfdf 

cGw ;dy{gsf] r]tgf k|:t't u/]sf] 5 . oxfF pRr juL{o cwLg:ytfsf 5q5fofdf lgDg juL{o 

sfn] nfrf/ aGg ljjz 5 . lgDgju{s} sfn], uf]7fnf tyf ufpFn]n] wd{jL/s} /Iff ug]{ r]tgf 

k|:t't u/]sf 5g\ . o;/L tTsfnLg ljdzf{Tds ;+/rgfdf pRrju{åf/f lgDgju{ cwLg:ysf] s'g 

cj:yf;Dd lyP, pgLx¿ ;fdGtL ;Qfsf] ;+/rgfåf/f ;LdfGtLs[t cj:yfdf k'¥ofOPsf lyP / 

…gSsnLÚ syfdf juL{o zlQm;DaGw
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1fg, r]tgf / zlQmsf] kx'Frsf] cefjdf pgLx¿ pRrju{sf unt lqmofsnfknfO{ klg ;xh} 

;dy{g ug{ afWo lyP eGg] s'/fnfO{{ o;df k|:t't ul/Psf] 5 . 

k|:t't syfdf pTkLl8t ju{sf] ;GtjL/df pRrju{sf] lxtk|lts"n r]tgf klg k|s6 ePsf] b]lvG5 .  

cfkm\gf] /fd|f] n}gf] e}F;LnfO{ C0fsf] Aofhdf pDsfpg] ;fdGt wd{jL/sf] bfp a'e]msf] p;n] 

pRrju{sf] k|lt/f]]w ug]{ r]tgf k|:t't u/]sf] 5 . ;fdGt wd{jL/n] e}F;L nfg dfG5] k7fpFbf 

lgDgjuL{o ;GtjL/n] o;/L k|ltjfb u/]sf] 5 M æd]/f] ev{/ AofPsf] e}F;L ;fx"n] rfxFb}df d 

s;/L lbg ;St5' Û ;fx"sf] dg x'GYof] t dª\l;/d} ha pm ;'s]sL lyO{ ta dfUbf x'g\ . d}n] 

p;nfO{ v'jfPF kfn]F, ca AofPkl5 e}F;L dfUg klg t ;fx"nfO{ nfh x'g'kg]{ xf] .Æ oxfF pRrjuL{o 

wd{jL/sf] cfu|xnfO{ lgDgjuL{o ;GtjL/n] c:jLsf/ u/]sf] 5 . tTsfnLg ;fdGtL pTkfbg 

;DaGwdf cfwfl/t ;fdGtL ;dfhsf] :j¿k g} ghflgFbf] 9ª\un] 3]/f xfn]/ lgDgju{dfly /fh ug'{ 

/ r]tgf / zlQmaf6 lgDgju{nfO{ ljd'v u/fO/xg' lyof] t/ To:tf] cj:yfsf lj?4 lgDgju{ddf 

klg leqleq} ljb|f]xsf] efjgf ljsl;t x'Fb} u/]sf] cj:yf klg b]lvG5 . 

ju{;ª\3if{

…gSsnLÚ syfdf lgDgju{df ;ª\3if{sf] r]tgf pb\af]wg ePsf] b]lvFb}g . ;fdGtL pTkfbg 

;DaGwsf sf/0f zlQmxLg agfOPsf lgDgju{df pRrju{lj?4 n8\g] ;fx; k|fKt ePsf] b]lvFb}g .  

o; syfdf lgDgjuL{o ;GtjL/df pRrjuL{o wd{jL/sf lj?4 nfUg] r]tgf k|s6 ePsf] 5}g, 

a? wd{jL/s} cwLg:ytf :jLsf/ u/]/ a:g afWo ePsf] 5 . ;GtjL/df e}F;L lng ;fx'sf] dfG5] 

sfn] cfPkl5 ;fx'sf lj?4 af]Ng] ;fx; knfPsf] 5 . p;n] eGof]– æd]/f tkm{af6 xft hf]8L 

eg];\ clxn] e}F;L lbP 6'x'/f] 5f]/f] dg]{ 5 . p;sf] dg /xg] 5}g . dª\l;/df ;fx"n] rfx] ?lkofF 

gq wfg d a'emfpg] 5' . km/s kg]{ 5}g .Æ -k[= @(_ eg]/ ;GtjL/n] cfgf] kL8f / b'Mv JoQm 

u/]sf] 5 . of] ljrf/ klg p;n] afXo ¿kdf k|s6 ug{ ;s]sf] 5}g . 

k|:t't syfdf ;fdGt wd{jL/ / sfn];Fusf] ;GtjL/ / p;sf] 5f]/f] dfg]sf] cGtlj{/f]w cfGtl/s 

txdf dfq ;Lldt /x]sf] 5 . wd{jL/sf] pTkL8gsf lj?4 pgLx¿ cfjfh p7fpg c;dy{ 5g\ .  

pgLx¿ pRrjuL{o wd{jL/s} cwLg:ytf / jr{:j ;x]/ a:g ljjz 5g\ . ;GtjL/ tyf dfg]n] 

wgL;Fusf] ul/a ju{sf] cGtlj{/f]wsf] ;Gbe{nfO{ ul/aL / ul/aLsf] kL8fsf ¿kdf k|:t't u/]sf 

5g\ . æ;fx"hL cGofo gug'{xf];\ d ;fx"df/f xf]Og . d tkfO{Fsf] Ps Ps sf}8L r'sfpg rfxG5' .  

t/ dª\l;/ cfpg lbg'xf];\\ .Æ -k[= $!_ eGg] ul/a ;GtjL/sf] /f]bg / kL8fdf ju{ ;r]ttf 

b]lvFb}g t/ zf]if0f / bdglj/f]wL efjgf cleJoQm ePsf] b]lvG5 . oxfF ;GtjL/sf] ul/aLsf] 

kL8fdf ?dlnPsf] Jolyt ljrf/af6 cGtlj{/f]wL efj k|:t't eP tfklg ;ª\3if{df kl/0ft x'g] 

cj:yf b]lvFb}g . pRrjuL{o lj/f]wL ;GtjL/sf] ;ª\3if{sf] r]tgfnfO{ syfdf o;/L k|:t't 

ul/Psf] 5 M ;fx"n] s8\s]/ eg] – æz]vL gu/ e}F;L lnP/ g} hfG5' .Æ ;GtjL/n] klg s/fP/ 

eGof] – æd]/f] ;f; 5pGh]n pxfFaf6 gSsnL sf]xL x6fpg ;St}g . ;fx"hL, ul/a 5 ;GtjL/ 
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eGb}df ltdL p;nfO{ x]kL n'6\g kfpGgf} .Æ o;/L pRrjuL{o wd{jL/sf] zf]if0flj?4 lgDgjuL{o 

;GtjL/df ljb|f]xsf] efjgf k|s6 ePsf] kfOG5 . o;n] eljiodf pRrju{sf] pTkL8glj?4 

lgDgju{ ;ª\ul7t x'g;Sg] cj:yf l;h{gf ePsf] b]lvG5 .

juL{o lje]b, zf]if0f, bdg / pTkL8g

…gSsnLÚ syfdf ;GtjL/ ul/a tyf lgDgju{sf] ePs} sf/0f ;fdGt wd{jL/sf] lje]b, zf]if0f, 

bdg / pTkL8gdf k/]sf] 5 . ufpFsf] pRrju{sf] kfq wd{jL/n] ;GtjL/dfly efiffk|of]uh:tf] 

;fdfGo If]qb]lv hLjgsf ;a} If]qdf zf]if0f u/]sf] 5 . cfgf] x}sd / k|e'Tj :yflkt ug{ 

;kmn pm lgDgju{n] afFRg] cfwf/ tof/ kf/]sf] b]Vg ;Sb}g . oxfF wd{jL/sf] rl/q / :jefj 

x]kfxf vfnsf] b]lvG5 . p;n] gf]s/ sfn]]dfly r/d pTkL8g u/]sf] s'/f p;sf oL egfOn] 

k'li6 u5{g\ M pgn] uh]{/ eg]– ækm]l/ hf, lbGg eGb}df e}F;L glnP/ cfpg tTnfO{ nfh nfu]g <  

tF cfkm}F e}F;L km'sfP/ lx8\g ;Stf] xf];\ .Æ === ætFnfO{ v'jfP/ /fv]sf] a]sf/ eof] . lwSsf/ 5 

t]/f] Tof] z/L/df, p7f cfkm\gf] s7afF;sf] 808f, lxF8\ d]/f ;fydf .Æ– s8\s]/ wd{jL/n] eg] . 

-k[= $)_ ufpFsf] pRr ju{sf] ;fdGt kfq wd{jL/n] ;GtjL/ / sfn]dfly sfn], alhof h:tf 

ckdfgaf]ws zAbaf6 ju{e]bsf] l;sf/ agfPsf] 5 . pRrju{n] cfgf] pRrtfnfO{ ;a} sf]0faf6 

;'/lIft ug]{ k|oTg ub{5 . wd{jL/n] cfk"mnfO{ ;a} s'/fsf] s]Gb|df /fv]sf] 5 . cfgf] jiff}{Fb]lv 

ul/adfly cTofrf/ ug]{ afgLdf p;sf] s'g} kl/jt{g ePsf] 5}g . pRrju{sf] s]Gb|Lotfdf vnn 

k'Ug] ;a} sfo{ pgLx¿sf nflu k|To'Tkfbs x'g] x'Fbf cfgf] ;jf]{RrtfnfO{ sfod /fVg pRrju{n] 

;w}F lgDgju{nfO{ ;LdfGtLs/0fdf k'¥ofO{ r/d ju{lje]bhGo Jojxf/ ub{5 -sf]O/fnf, @)&#,  

k[= &*_ . o;/L tTsfnLg ;fdGtL pTkfbg ;DaGwdf cfwfl/t To; ;dfhdf ju{ljefhg 

/ juL{o zf]if0f, bdg / pTkL8gsf] cj:yf lgs} eofjx /x]sf] tYo wd{jL/sf] ;GtjL/ / 

sfn]dfly ePsf lje]bhGo Jojxf/n] b]vfpF5 . 

k|:t't syfdf lgDgjuL{o ;GtjL/sf] sfo{ / k|ultaf6 pRrjuL{o wd{jL/ O{iof{efj / dfgl;s 

56k6Ldf u'lh|Psf] 5 . cg]s hfne]mn / if8oGqaf6 lgDgjuL{o ;GtjL/sf] cfly{s zf]if0f 

u5{, /fd|f] n}gf] e}F;LnfO{ cfgf] kfg{ p4t x'G5 . syfdf p;sf] ;GtjL/k|ltsf] r/d zf]if0fnfO{ 

o;/L k|:t't ul/Psf] 5 M ætF h:tf ;fx"df/fsf] laGtL wd{jL/ ;'Gb}g === t]/f] cg'/f]w oxfF 

nfUb}g ===d]/f] ?lkofF of] krfpg rfxG5 -k[= $!_ ===;fx'df/f cfkm}F 5 cem dnfO{ n'6]/f ;DemG5 .  

===a'lem;\ gSsnL t]/l d/L d]/L xf]Og  -k[= $@_ . oxfF k|:t't syf+zaf6 ;dfhdf pRrju{n] 

lgDgju{sf] v'zL b]Vg rfxFb}g / ;Q}mg eGg] ;fdGtL lrGtgnfO{ a9jf lbPsf] tYo k'li6 x'G5 .  

ul/asf] /fd|f] n}gf] e}F;LnfO{ cg]s if8oGqåf/f xTofpg] of]hgf agfPsf] 5 / To;sf nflu 

c¿ lgDgju{s} dflg; kl/rfng u/]sf] 5 . p;n] lgDgju{sf] ;GtjL/ / p;sf] 5f]/f] dfg]sf] 

v';L x/0f u/]sf] 5 . o;df pRrju{sf] wd{jL/n] lgDgju{s} sfn]sf] ;xof]u lnP/ lgDgju{sf] 

;GtjL/dfly r/d lje]b, zf]if0f, bdg / pTkL8g u/]sf] 5 .

…gSsnLÚ syfdf juL{o zlQm;DaGw
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k|:t't syfdf tTsfnLg g]kfnL ;dfhsf b'O{ leGg ju{sf] k|ltlglwTj u/fO{ pRrju{n] lgDgju{dfly 

/Ifssf] ¿kdf b]lvPh:tf] u/]/ r/d zf]if0f / bdg u/]sf] b]vfOPsf] 5 . pRrju{n] ;Qf, 

zlQm, cfly{s x}l;ot, 1fg cflb hLjgsf ;a} sf]0faf6 lgDgju{dfly pTkL8g ub{5 . cfk"mnfO{ 

;w}F s]Gb|df /fvL lgDgju{nfO{ lsgf/fd} ;Lldt kfl//xG5 . tTsfnLg ;fdGtL pTkfbg ;DaGwdf 

cfwfl/t ju{o'Qm ;dfhdf ;DklQsf] c;dfg ljt/0f ePsf sf/0f ;dfhdf juL{o c;dfgtf 

/ lje]bsf] cj:yf l;h{gf eof] . wgL ;fdGt ju{ ul/asf] ;DklQ x8k]/ xfnLd'xfnL eof] . 

ul/a ju{ emg\ ul/asf] ut{df efl;Fb} uof] . k|:t't syfdf lgDgjuL{o ;GtjL/ / dfg]sf] o:t} 

sf?l0fs cj:yfsf] lrq0f ul/Psf] 5 . pRrjuL{o wd{jL/n] pmdfly r/d ju{zf]if0f u/]sf] 5 .  

syfdf ;GtjL/n] n}gf] e}F;L kfNbf wd{jL/ cfZro{rlst eO{ O{iof{n] hNg' -k[= #(_, cfk"mn] 

To:tf] /fd|f] e}F;L clxn];Dd kfNg g;Sg' -k[= #(_, lgDgju{sf] sfn]nfO{ cfgf] kIfdf kf/L 

e}F;L ha/h:tL Nofpg nufpg' -k[= $)_, e}F;L lbg] pDsfpgnfO{ ;GtjL/dfly ufnL a;f{pg'  

-k[= $!_, clGtddf e}F;L df/]/ lxF8\g' -k[= $#_ cflb 36gf;Gbe{ lgDgju{sf] ;GtjL/dfly 

pRrju{sf] wd{jL/af6 ePsf r/d zf]if0f, bdg / pTkL8gsf pbfx/0fx¿ x'g\ . oxfF ;fdGt 

wd{jL/sf ;Dk"0f{ pTkL8gsf/L lqmofsnfk tTsfnLg ljdzf{Tds ;+/rgfdf ;dfhaf6 :jLs[t 

ljdz{x¿ g} x'g\ . pmdfly ;dfhsf s;}n] klg cfF}nf 78\ofpg ;s]sf 5}gg\ . o;/L ;fdGtL 

pTkfbg ;DaGwdf cfwfl/t tTsfnLg ;fdGtL ;dfhdf ljBdfg ju{lje]b, zf]if0f / bdgaf6 

;GtjL/, dfg] tyf sfn]h:tf lgDgjuL{o hgtfx¿ slt;Dd r/d zf]lift, pTkLl8t / cwLg:y 

lyP eGg] tYonfO{ o; syfdf /fd|f];Fu k|ltlglwTj u/fOPsf] 5 .

lgisif{ 

…gSsnLÚ lgDgjuL{o cfly{s ;d:ofdf s]lGb|t syf xf] . lgDgjuL{o kfqnfO{ k|ltlglwTj u/fOPsf] 

o; syfdf lgDgju{dfly pRrjuL{o zf]if0f / bdgsf] ha/h:t :j¿knfO{ b]vfOPsf] 5 . 

zlQmxLg ;GtjL/sf] n}gf] eF};L hfne]mn / if8ØGqsf dfWodaf6 xTofpg] r]i6f u/]sf] wd{jL/ 

tTsfnLg ;fdGtL ;dfhsf] zf]ifs ju{sf] k|ltlglw kfq xf] . pRrjuL{o wd{jL/sf] /afkm, x}sd 

/ jr{:j vk]/ cfly{s cefjdf ;GtjL/sf] kl/jf/ 56kl6Psf] dfq 5}g, ;fx'sf] bf]xf]/f] C0fsf] 

rqmLo df/df ;d]t k/]sf] 5 eg] ul/asf] zf]if0f u/]/ wd{jL/ P];cf/fddf a;]sf] 5 . zf]ifs / 

zf]lift juL{o ;DaGw b]vfOPsf] o;df pRrju{n] cfgf] juL{o lxtsf nflu lgDgju{dfly zf]if0f 

u/]sf] 5 . cfgf] :jfy{k"lt{ ug{ lgDgju{dfly bdgsf] 8G8f a;f{pg] pRrjuL{o r]tgf k|:t't 

ePsf] o; syfdf wd{jL/sf ul/adf/f sfo{x¿ lgGbgLo 5g\ . pRrju{sf lj?4 ;ª\3if{sf] 

r]tgf k|:t't ug{ g;s]sf] ;GtjL/ tTsfnLg ;fdGtL ;dfhdf b]vfk/]sf] pTkLl8t, lg/Lx / 

cfjfhljxLg kfq xf] . p;n] ;fdGtL zf]if0f / bdgnfO{ v'n:t k|lt/f]w ug{ g;sL nfrf/ 

9ª\un] leqleq} :jLsfg'{ k/]sf] 5 . tTsfnLg ;fdGtL pTkfbg ;DaGw tyf cfly{s cfwf/ / 

pTkfbgsf ;fwgdfly Psnf}6L sAhf hdfPsf] ufpFsf] ;fdGt wd{jL/af6 ufpFs} ul/a / lgd'vf] 
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;GtjL/ / p;sf] kl/jf/ r/d lje]bhGo Jojxf/sf] l;sf/ dfq ePsf] 5}g, zf]if0f, bdg 

/ pTkL8gdf ;d]t k/]sf] 5 . o;k|sf/ juL{o ;fdflhs ;+/rgf / ju{zf]if0fsf] pTsif{:j¿k 

k|:t't ul/Psf] o; syfdf zf]ifs÷pTkL8s / zf]lift÷ pTkLl8t b'j} ju{sf] k|ltlglwTj u/fOPsf] 

5 . dfS;{jfbL ju{;DaGwsf b[li6sf]0faf6 x]bf{  wd{jL/n] pRrju{÷zf]ifs ju{sf] tyf ;GtjL/n] 

lgDgju{÷zf]lift ju{sf] k|ltlglwTj u/]sf] b]lvG5 . 

s[t1tf1fkg M lqe'jg ljZjlBfnodf btf{ ePsf] d]/f] ljBfjfl/lw txsf] g]kfnL ljifocGtu{t 

;fdflhs oyfy{jfbL g]kfnL syfdf k|ltlglwTj zLif{ssf] cg';Gwfgsf nflu ljZjljBfno 

cg'bfg cfof]u, ;fgf]l7dL, eQmk'/åf/f dnfO{ ljBfjfl/lw ljåt\j[lQ @)&^÷)&& k|bfg u/L 

cWoog / cg';Gwfgdf cfly{s ;xof]u k|bfg u/]sfdf ;f]xLcg'¿k cg';Gwfgsfo{sf] clGtd 

df}lvs k/LIff -efOef_ tyf zf]wsfo{;d]t ;DkGg u/L zf]wk|aGw;d]t k]; ul/;lsPsf] 5 . 

k|:t't n]v d]/f] ljBfjfl/lw txsf] zf]wk|aGw;Fu ;DalGwt /x]sf] 5 . dnfO{ ljåt\j[lQ k|bfg 

u/L ljZjljBfno cg'bfg cfof]un] d]/f] af}l4s pGgogdf k'¥ofPsf] ;xof]uk|lt d ljZjljBfno 

cg'bfg cfof]uk|lt xflb{s s[t1tf k|s6 ub{5' . 

;Gbe{ ;fdu|L;"rL 

sf]O/fnf, g/]Gb|k|;fb -@)&#_, æ/d]z ljsnsf syfdf ;LdfGtLotfÆ, ck|sflzt bz{gfrfo{ 

zf]wk|aGw, lqe'jg ljZjljBfno, sLlt{k'/ .

lu/L, cd/ -@)&)_, …;f+:s[lts cWoogsf ;}4flGts cfwf/ / cjwf/0ffÚ, df]bgfy k|l>t, 

-;Dkf=_, e[s'6L, -;f+:s[lts ljz]iffª\s !(_, k[= !!—$^ .
uf}td, s[i0f -@)&!_, pQ/l;4fGt, sf7df8fF} M e[s'6L Ps]8]lds klAns];g .
r}tGo, -@)&)_, …;f+:s[lts cWoogsf ;}4flGts cfwf/ / cjwf/0ffÚ, df]bgfy k|l>t, -;Dkf=_, 

e[s'6L, -;f+:s[lts ljz]iffª\s !(_, k[= !$@—!^% .
Kff08]o, tf/fsfGt -@)&#_, dfS;{jfb, ;f+:s[lts cWoog / ;flxTosf] ;dfhzf:q, sf7df8f}F M  

;femf k|sfzg .

Kff}8]n, /fdrGb| -@)&)_, …dfS;{jfb / pQ/;+/rgfjfb M Ps t'ngfTds ljZn]if0fÚ, k|jt{s, 
-k"0ff{ª\s #_, k[= (@–(^ .
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lgaGw n]vg lzIf0f ljlw / k|lqmof

hLjg >]i7

kf6g ;+o'Qm SofDk;, lq=lj= 
Email: jistha@gmail.com

n]v;f/

k|:t't zf]wn]vdf :gfts tx clgjfo{ g]kfnL ljifodf ul/g] lgaGw n]vg lzIf0fsf ljlw 
/ k|lqmofaf/] ;dLIff ul/Psf] 5 . lgaGw n]vg eflifs cleJolQmsf] ljlzi6 kl/is[t 
uB¿k xf] . o;sf] lzIf0f n]vg l;k ljsf;sf nflu ul/G5 . o; txsf] lgaGw n]vg 
lzIf0f :jtGq Pjd\ cfTdk/sb]lv lgb]{lzt j:t'k/s lgaGw n]vgsf ;fy} lgaGwfTds 
k|Zgf]Q/ x'Fb} zf]wn]vg;Ddsf] Jofks cfofdtkm{ pGd'v 5 . o;} ;Gbe{df k|:t't n]v 
:gfts txdf lgaGw n]vg lzIf0f s] s;/L u/fpg ;lsG5 eGg] ;d:ofdf s]lGb|t 
/x]/ o;sf] ;dfwfg vf]lhPsf] 5 . o;sf nflu lgaGw, lgaGw n]vg / o;sf] lzIf0f 
k|lqmof ;DaGwsf låtLos ;|f]tsf ;fdu|Laf6 ;Gbe{sf] vf]hL ul/Psf] 5 / ltgnfO{ 
:gfts txsf] kf7\oqmdn] to u/]sf] ljlzi6 p2]Zo / o;sf] k|of]u–;Gbe{sf kl/k|]Iodf 
ljZn]if0f ul/Psf] 5 . o; qmddf JofVof Pjd\ ljZn]if0f ljlwsf] k|of]u u/L lgaGw 
lzIf0fsf] cf}lrTo / o;sf] lzIf0f k|lqmof lgSof}{n ul/Psf] 5 . o; cfwf/df lgaGw 
n]vg lzIf0fsf ;Gbe{df lgaGw n]Vg'cl3 dfgl;s tof/L, ljifo / zLif{s 5gf]6, 
;Ldfª\sg, k|fks lgwf{/0f, p2]Zo lgwf{/0f, o'lSt, cleJolQm jf z}nL lgwf{/0f, a'Fbf / 
cg'R5]b of]hgfdf Wofg lbg'k5{ eg] of] n]lv;s]kl5 lgaGw ;dLIff kmf/fdsf] k|of]u 
u/L kl/isf/ / kl/dfh{g ug'{k5{ eGg] lgisif{ lgsflnPsf] 5 . o;sf]] lzIf0f k|lqmofdf 
cg'dflgt cg'R5]bsf cfwf/df ljBfyL{ ;d"x agfO{ clego ljlwsf dfWodaf6 lgaGwsf] 
afXo ;+/rgfsf] cjwf/0ff k|i6 kfg{ ;lsG5 . To:t} o;sf] cfGtl/s ;+/rgfsf] 
lzIf0fsf nflu cg'R5]b of]hgf / o;sf] ;+/rgfaf/] ;f]bfx/0f lzIf0f ug{ ;lsG5 . 
o;/L ul/Psf] lgaGw n]vgsf] lzIf0fn] ljBfyL{sf] ;flxlTos Pjd\ ;flxTo]t/ uB n]vg 
Ifdtfsf] ljsf;df ;xof]u u5{ eGg] lgisif{ lgsflnPsf] 5 .  

zAbs'~hL M cfGtl/s ;+/rgf, afXo ;+/rgf, ljBfyL{ clego ljlw, ;dLIff kmf/fd, 
;flxTo]t/ uB n]vg 
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ljifokl/ro

lqe'jg ljZjljBfnosf] rf/aif]{ :gfts txsf] clgjfo{ g]kfnL ljifocGtu{t lgaGw n]vg 

lzIf0f kf7\of+z /x]sf] 5 . o;df ……ljleGg ljifodf cfTdk/s / j:t'k/s lgaGw n]Vg ;IfdÚÚ 

agfpg] ;fwf/0f p2]Zo lgwf{/0f ul/Psf] 5 -clgjfo{ g]kfnL ljifosf] kf7\oqmd, @)&^_ . 

ljZjljBfnosf x/]s ljBfyL{ n]vg l;kdf lgk'0f x'g' cfjZos 5 -/xdfjtL / cGo ;g\ 

@)!(, k[= !$&_ . o;sf nflu lgaGw n]vg lzIf0f Pp6f dxÎjk"0f{ cfwf/ xf] . o;n] s'g} 

ljifosf] af]wIfdtf / To;sf] cleJolQmdf ;xof]u ug'{sf ;fy} ;f]lwPsf k|Zgsf ;Gbe{df cfgf 

ts{x¿;lxt pQ/ n]Vg] Ifdtfsf] ljsf; u/fpg ;xof]u ub{5 -Oktavianti, ;g\ @)@!,  
k[= #(!_ . To;}n] k|jlt{t 1fgsf] cWoog, gjLg 1fgsf] vf]hL / j}olQms cg'ej / cg'e"ltsf] 

lnlvt b:ta]hLs/0fsf nflu lgaGw–n]vgsf] 1fg cfjZos x'G5 . 

lgaGw n]vg lzIf0f n]vg l;ksf] ljsf;sf nflu dxÎjk"0f{ x'G5 . ……lgaGw ;a}eGbf k|f}9 

uBfTds cleJolQm xf] . To;}n] n]Vo efiffsf] k|f}9tf;Fu kl/lrt x'g / tt\;DaGwL s'/fdf 

cEo:t x'g o;nfO{ pkof]uL agfpg cfjZos 5ÚÚ -clwsf/L, @)%(, k[= !*&_ . ljZjljBfnodf 

lgaGw lzIf0fsf] ljz]if dxÎj /x]sf] x'G5 . ……lgaGw lzIf0fsf] d'Vo p2]Zo lgaGwg l;k xfl;n 

ug'{ / cfgf j:t'tYofTds, efjfTds, j}rfl/s cflb cleJolQmnfO{ lj:tf/k"j{s k|ltkfbg u/]/ 

;f] k|ltkfbgnfO{ k"jf{k/ qmd ldnfO{ z[ª\vnfa4 ¿kdf k|:t'lt ug]{ l;k cfh{g ug'{ xf]ÚÚ -zdf{ 

/ kf}8]n, @)^*, k[= !*^_ . To;}n] o;sf] lzIf0f ljlw / k4ltk|lt lzIfs ljBfyL{ b'j} ;r]t 

x'g'k5{ . To;kl5 dfq n]vg cleJolQm l;ksf] ljlzi6tf xfl;n u/fpg ;lsG5 .

:gfts txsf] clgjfo{ g]kfnL ljifodf cfTdk/s / j:t'k/s lgaGw l;h{gf ug]{ ljlzi6 p2]Zo 

lgwf{/0f ul/Psf] 5 . cfTdk/s lgaGw efjk/s / :jsf] k|s6Ls/0fdf s]lGb|t x'g] ePsfn] 

o;sf] n]vg z}nL ;flxlTos k|s[ltsf] x'G5 . ……cg'ejdf cfwfl/t, sNkgf / lghfTdstfsf] 

k|wfgtf ePsf] lgaGwnfO{ ;flxlTos lgaGw / 1fgdf cfwfl/t, j:t'ut, cj}olQms / Go"g 

sfNklgs lgaGwnfO{ ;flxTo]t/ lgaGw elgG5ÚÚ -zdf{, @)^#, k[= $**_ . ;flxTo]t/ lgaGw 

j:t'k/s k|s[ltsf] x'G5 . clgjfo{ g]kfnL ljifosf] kf7\oqmdcg';f/ :gfts txdf tf]lsPsf] 

ljifo / lgwf{l/t 9fFrf lgaGw–n]vg ug'{kg]{ x'G5 . h'g;'s} ljifodf cWoog Pjd\ cg';Gwfg 

u/L k|fKt 1fgsf] lnlvt cleJolQm / b:tfa]hLs/0fdf ;dIf agfpg ;flxTo]t/ lgaGw–n]vgsf] 

lzIf0fdf hf]8 lbg'k5{ . o; ljifosf] d"Nofª\sgsf nflu lnOg] k/LIffdf lgaGw–n]vgsf nflu 

lbOg] tLgj6f zLif{sdWo] b'O{j6f j:t'k/s k|s[ltsf] x'g] ;Gbe{n] klg o; s'/fnfO{ k'li6 u5{ . 

To;}n] oxfF lgaGw–n]vg lzIf0f eGgfn] lgwf{l/t ljifo / 9fFrfdf efj jf ljrf/ cleJoQm ug]{ 

1fg, l;k, k4lt Pjd\ z}nLsf] lzIf0f xf] . 

g]kfnLdf lgaGw n]vg lzIf0faf/] o;cl3 klg ljleGg ljåfg\x¿n] rrf{ u/]sf 5g\ . x]dfª\u/fh 

clwsf/L -@)%(_ n] lgaGw n]vg lzIf0fsf ;Gbe{df o;sf] cfTdk/s / j:t'k/s e]b 
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b]vfO{ lgaGwsf] cflb, dWo / cGTo efusf] ;fdfGo ;}4flGts lrgf/L u/fPsf 5g\ . To:t} 

s]bf/k|;fb zdf{ / dfwjk|;fb kf}8]n -@)^*_ n] klg lgaGw / o;sf] lzIf0faf/] rrf{ ub}{ tx 

/ ;ª\sfosf cfwf/df zLif{s 5gf]6 u/L ;f]xLcg's"n lzIf0f tl/sf ckgfpg ;lsg] ljrf/ 

JoQm u/]sf 5g\ . b]jLk|;fb uf}td / cGo -@)&)_ n] lgaGw n]vgsf ;Gbe{df o;sf] k|sf/ 

/ ;+/rgaf/] rrf{ u/]sf 5g\ eg] bof/fd >]i7 / cGo -@)&!_ n] klg lgaGw n]vgsf] zLif{s 

rogb]lv o;sf cflb, dWo / cGTo efusf ;fy} o;sf] cfTdk/s / j:t'k/s :j¿kaf/] 

;ª\lIfKt rrf{ u/]sf 5g\ . dfly k|:t't lgaGw n]vg;DaGwsf k"j{sfo{x¿sf] cWoogn] lgaGw 

n]vg lzIf0fsf] ;du|tf / ljlzi6tfnfO{ dfkg ug{ ;s]sf] b]lvFb}g . lgaGwsf] zLif{s rogb]lv 

o;sf afXofGtl/s ;+/rgfsf] lzIf0f ;DaGwdf dflysf k"j{sfo{x¿df ;"Id ljZn]if0f x'g ;s]sf] 

5}g . pRrlzIff cWoog/t lzIffyL{x¿sf nflu lgaGw n]vgsf] ljlzi6 l;ksf] cfjZostf 

x'g] ePsfn] ;f];DaGwL vf]h cWoog ug'{ z}lIfs Pjd\ k|fl1s b[li6n] cfjZos / cf}lrTok"0f{ 

b]lvG5 . o;} cfjZostfsf] kl/k"lt{sf nflu lgaGw n]vg lzIf0f s]–s;/L u/fpg ;lsG5 

eGg] ;d:ofsf s]lGb|t /x]/ of] zf]wsfo{ ul/Psf] 5 . 

cWoog / ;fdu|L ;ª\sng ljlw

k|:t't zf]wsfo{ lgaGw n]vg lzIf0f;DaGwL cjwf/0ffdf cfwfl/t /x]sf] 5 . ljZjljBfno txdf 

lgaGw n]vg lzIf0fsf] cfjZostf / dxÎjsf ;Gbe{df o;sf ljlw / k|lqmofsf ;Gbe{df 

ljleGg ljåfg\x¿n] k|:t't u/]sf pko'Qm ljrf/ / k|lqmofx¿sf] cWoog u/L ltgsf] cfjZos 

;+of]hg / JofVofsf dfWodaf6 ;d:ofsf] ;dfwfg lgsflnPsf] 5 . To;}n] o;df cjwf/0ffdf 

cfwfl/t vf]h / ljZn]if0f ljlwsf] k|of]u ul/Psf] 5 . o;sf nflu cfjZos ;fdu|Lsf] 

;ª\sng k':tsfno sfo{af6 ul/Psf] 5 / o;afa6 k|fKt låtLos ;fdu|Lsf ;|f]tx¿sf] pkof]u 

u/L ;dfwfg vf]lhPsf] 5 .

lgaGw n]vgsf] cjwf/0ff

lgaGw n]vg ljrf/ cleJolQmsf] ;zQm dfWod xf] . o;sf nflu ljifosf] cfjZostf kb{5 . 

dfOsn 8] df]Ft]n] cfg} cg'e"ltnfO{ lgaGwsf] ljifo dfg]sf 5g\ eg] k|mflG;; a]sgn] lgaGwnfO{ 

ljsL0f{ lrGtgsf ¿kdf :jLsf/ u/]sf 5g\ -x8;g\, ;g\ @))@, k[= &!_ . n]vgsf nflu 

lrGtgsf] cfjZostf kg]{ ePsfn] a]sgn] eg]h:t} lgaGw sf]/f n]vg dfq geP/ lrGtg g} xf] .  

lrGtg s'g} ljifodf ul/g] uxg cWoog Pjd\ vf]hsf] k|lqmof xf] . To;}n] lgaGw–n]vgeGbf 

klxn] lrGtgsf] h?/t k5{ . ljBfyL{x¿n] s'g} ljifodf lgaGw n]Vg'cl3 To; ljifodf lrGtg 

ug'{k5{, To;af/] vf]h / cWoog ug'{k5{ . o;/L k|fKt 1fgsf] b:tfa]hLs/0f lgaGw xf] . t;y{ 

Pd= Pr= ca|fD;n] lgaGwn] Pp6f b[li6sf]0f JoQm ub{5 of s'g} ljifodf Pp6f ljrf/ l:jsfg{ 
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kf7snfO{ ljZjf;df lnG5 eGg] ljrf/ JoQm u/]sf 5g\ -ca|fXD;, ;g\ @))%, k[= %(_ . To;}n] 

lgaGw s'g} ljifodf cleJoQm ljrf/ Pjd\ lrGtgsf] ljlzi6tf xf] . 

ljZjljBfnosf ljBfyL{x¿sf nflu lgaGw n]vg Ps k|sf/sf] snf klg xf] . l;h{gfTds 

n]vgdf snfsf ¿kdf lgaGw n]vgsf] dxÎj /x]sf] x'G5 eg] cGo ljifodf klg k|fKt 1fgsf] 

cleJolQmsf nflu lgaGw n]vg sf}zn cfjZos x'G5 lsgeg] :ki6 cleJolQm, ljrf/ Pjd\ 

ts{sf] ljsf; / k'li6sf nflu lgaGw n]vgsf] snf ;a} k|sf/sf u}/cfVofgk/s n]vgdf 

cfjZos x'G5 -jf/a6g, ;g\ @))^, k[= ^_ . lgaGw n]vg s'g} ljrf/df kf7snfO{ ljZj:t 

agfpg] snf xf] . h'g;'s} ljifodf n]lvPsf] lgaGw eP klg To;sf] d"n eg]sf] ljrf/ g} xf] .  

lgaGwsf/n] cfgf] ljrf/df kf7snfO{ ;xdt Pjd\ ljZj:t agfpg ljleGg k4ltsf] pkof]u 

u5{ . lgaGwsf] zLif{sn] ljrf/sf] p7fg ub{5, To;}sf] ldof]df yk JofVof / lj:tf/ ub}{ 

hfFbf lgaGwsf] :j¿k lgdf{0f x'Fb} hfG5 . To;}n] O{Zj/ a/fnn] eg]em}F of] ……Ps lsl;dsf] s'/f 

u/fO / n]vssf dgsf efjgfx¿nfO{ :jutsygsf ¿kdf pb\3fl6t u/fpg] ljwf ljz]ifÚÚ dfq 

xf]Og -@)!#, k[= ##–#$_ . o;df ljrf/sf] lj:tf/ / JofVofsf lglDt tYo, ts{ / k|df0fx¿sf] 

k|wfgtf eP tfls{s lgaGw x'G5 eg] j0f{g / ljj/0fsf] k|wfgtf eP j0f{gfTds Pjd\ ljj/0ffTds 

lgaGw x'G5 . To;} u/L 36gf;Gbe{x¿sf] k|wfgtf eP syfTds lgaGw aGg k'U5 . o;} cfwf/df 

lgaGwnfO{ tfls{s, j0f{gfTds, ljj/0ffTds Pjd\ cfVofgfTds egL juL{s/0f ul/Psf] 5 .

lgaGw n]vg lzIf0fdf o;sf] k4lt Pjd\ z}nLsf] rrf{ klg ckl/xfo{ x'G5 . k|fl1s Pjd\ 

cg';Gwfgk/s n]vgsf] cfg} ljlzi6 9fFrf x'G5, o;sf] ;+/rgf klg lglZrt /x]sf] x'G5 . 

of] d'VotM s] eGg nfluPsf] 5 Tof] atfpg] -kl/ro_, eGg rfx]sf s'/fx¿ lj:tf/df atfpg] 

-JofVof, lj:tf/_, s] elgof], Tof] atfpg] -lgisif{_ sf] ;+/rgfdf n]lvG5 . lgaGwsf] eflifs 

z}nLsf] lzIf0f klg cfjZos x'G5 . lgaGwsf] efiff ;/n / ljlzi6 b'j} x'g ;S5 . lgaGwsf] 

k|fks jf ;Defljt kf7snfO{ Vofn u/]/ ;f]cg';f/ efiffsf] k|of]u ug'{ pko'Qm x'G5 . :gfts 

txsf ljBfyL{x¿n] n]Vg] lgaGwsf] k|fks ljZjljBfnosf k|fWofksx¿ g} x'g] ePsfn] o;df 

ljlzi6 efiffsf] k|of]u ck]lIft x'G5 . To;}n] lgaGw–n]vg lzIf0fsf qmddf eflifs z}nLsf] 

lzIf0f klg ck]lIft 5 . 

:gfts txdf :jtGq lgaGw Pjd\ lgb]{lzt lgaGwdf dfq geP/ lgaGwfTds k|Zgf]Q/ / k|fl1s 

n]vgdf klg lgaGw–n]vg lzIf0fsf] dxÎj /x]sf] 5 . nfdf] pQ/ n]Vg] k|s[ltsf k|Zgx¿sf] 

n]vfOsf nflu lgaGw n]vgsf] 1fg ckl/xfo{ x'G5 . o; k|sf/sf k|Zgx¿ ljj]rgf ug'{xf];\, 

;dLIff ug'{xf];\, d"Nofª\sg ug'{xf];\, t'ngf ug'{xf];\, k|sfz kfg'{xf];\, lj:tf/ ug'{xf];\, rrf{ 

kfg'{xf];\, k'li6 kfg'{xf];\, ljZn]if0f kfg'{xf];\, 5nkmn ug'{xf];\ cflbsf ¿kdf ;f]lwG5g\ . o;/L 

;f]lwPsf k|Zgsf] pQ/ klg lgaGw–n]vgsf] 9fFrfdf g} n]lvG5g\ . o;df klg lgaGwsf] h:t} 

d'Vo tLg efu x'G5g\ M kl/ro, JofVof÷lj:tf/ / lgisif{ . cflb efudf k|Zgsf] efjfg';f/ 
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pQ/sf] p7fg ul/G5 eg] dWo efudf To;sf] JofVof / lj:tf/ ul/G5 . o;df ljrf/sf] 

k'li6sf nflu ;DalGwt kf7af6 cfjZos p4/0fx¿sf] klg k|of]u ul/G5 / cGTodf To;af6 

k|fKt lgisif{sf] clen]vLs/0f ul/G5 . o;/L cfjZos tYo Pjd\ p4/x0f;lxt ljrf/nfO{ k'li6 

ub}{ n]lvg] tfls{s / ljZn]if0ffTds lgaGw n]vgn] pRr txdf ul/g] k|fl1s n]vg Ifdtfsf] 

ljsf;df ;xof]u k'¥ofpF5 . o;} ;Gbe{df jf/a6gn] k|fl1s ljBfyL{sf nflu lgaGw n]vg 

Pp6f d'6';/x dxÎjsf] x'G5 eGg] ljrf/ JoQm u/]sf 5g\ -;g\ @))^, k[= !!_ . To;}n] :gfts 

txdf lzIf0f ul/g] lgaGw–n]vgsf] ljlzi6 p2]Zo o;tkm{ s]lGb|t x'g'k5{ . j:t'tM ljZjljBfno 

txdf ul/g] lgaGw–n]vgsf] uGtJo k|fl1s n]vg / zf]wn]vg xf] . t;y{ lgaGw–n]vg 

lzIf0fnfO{ ;Lldt bfo/fleq dfq ;ª\s'rg gu/L Jofks bfo/fdf lzIf0f ug'{k5{ . o;n] 

;flxlTos lgaGw–n]vg, :jtGq n]vg, lgaGwfTds k|Zgf]Q/ n]vg x'Fb} k|fl1s n]vg;Ddsf] 

Jofks cfofdnfO{ ;d]6\g'k5{ . 

ljdz{ / ;dfwfg

:gfts txdf lzIf0f ul/g] lgaGw n]vg lzIf0f ljBfyL{x¿sf nflu k|fl1s n]vgtkm{sf] tof/L 

ePsfn] of] Pp6f of]hgfa4 n]vg xf] . o;sf nflu lglZrt ljlw cjnDag ug'{k5{ . o; 

;Gbe{df lgaGw of]hgfnfO{ clgjfo{ g]kfnL lzIf0f lgb]{lzsf -@)^^_ df b'O{ efudf 5'6\ofOPsf] 

5 M -c_ lgaGw n]Vg'cl3 ug'{kg]{ sfd / -cf_ lgaGw n]lv;s]kl5 ug'{kg]{ sfd . klxnf] 

zLif{scGtu{t ljifo zLif{s 5gf]6, ;Ldfª\sg, k|fks lgwf{/0f, p2]Zo lgwf{/0f, o'lSt, cleJolQm 

jf z}nL lgwf{/0f, a'Fbfl6kf]6 / cg'R5]b of]hgfsf] rrf{ ul/Psf] 5 eg] bf];|f] zLif{sdf kl/isf/ 

/ kl/dfh{gsf] rrf{ ul/Psf] 5 -k[= !!!_ . o;/L lgaGw n]Vg'cl3b]lv lgaGw n]lv;s]kl5 

;Ddsf of]hgfx¿nfO{ o; k|sf/ rrf{ ug{ ;lsG5 M

lgaGw n]Vg'cl3 ug'{kg]{ sfd

dfgl;s tof/L (Brain Stroming)

lgaGw n]Vg'cl3 ljBfyL{ dfgl;s ¿kdf tof/ x'gk5{ . cfgf] ?lr / ljifosf] If]q klxrfg 

u/L To;sfaf/] lrGtg dgg ug'{k5{ . To;sf nflu cfjZos ;fdu|Lx¿sf] vf]hL / cWoog      

ug'{k5{ . o;sf nflu lj1 JolQmx¿, k|sflzt ;fdu|Lx¿ / OG6/g]6 d'Vo ;|f]t x'g\ . o;/L 

ul/Psf vf]h, cWoog / lrGtgsf] kl/0ffd :j¿k ljrf/sf] aLhf/f]k0f x'G5 . o;n] lgaGwsf] 

zLif{s / p2]Zo lgwf{/0fdf ;xof]u k'¥ofpF5 . 

lgaGw n]vg lzIf0f ljlw / k|lqmof
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ljifo÷zLif{s 5gf]6

lgaGw n]vgdf ljifo / zLif{s 5gf]6nfO{ o;sf] klRr; k|ltzt sfd dflgG5 . lgaGwsf] 

zLif{s cfgf] ?lr, If]q / 1fgsf] ljifodf cfwfl/t x'g'k5{ . :gfts txsf ljBfyL{x¿sf nflu 

lgaGwsf] zLif{s lgwf{l/t x'g] ePsfn] lbOPsf] zLif{sx¿dWo] cfgf] ?lr, If]q / 1fg ePsf] 

zLif{s 5gf]6 ug'{k5{ . o; txdf ;fdfGotM lgaGwsf] zLif{s ;fdfh, lzIff, ko{6g, /fhgLlt, 

jftfj/0f, ;+:s[lt cflb If]qsf ;d;fdlos ;Gbe{x¿;Fu ;DalGwt x'g] ePsfn] To:tf If]qx¿sf] 
hfgsf/L lnO/fVg'k5{ . o;df cfTdut cleJolQmsf nflu cfTdk/s ljifosf] zLif{s klg 
lbOPsf] x'G5 . cfkm";Fu h'g ljifosf] /fd|f] 1fg 5 ;f]xL ljifosf] zLif{s 5gf]6 ug'{k5{ . 

k|fks lgwf{/0f

a}+lsª If]qdf …s]=jfO=;LÚ -gf] of]/ s:6d/_ eg] h:t} lgaGw n]vgdf klg …s]=jfO=PÚ eGg ;lsG5 .  
…s]]=jfO=PÚ eg]sf] …gf] of]/ cl8oG;Ú xf] . lgaGwsf] ;Defljt kf7s jf k|fkssf] lgwf{/0f 
lgaGw–n]vgsf nflu dxÎjk"0f{ x'G5 . kf7ssf] :t/cg';f/ lgaGwsf] efiffnufotsf kIfdf 
Wofg lbg'kg]{ ePsfn] ck]lIft kf7ssf] lgwf{/0f dxÎjk"0f{ x'G5 . :gfts txsf ljBfyL{x¿n] 
n]Vg] lgaGwsf] ck]lIft kf7s lzIfs x'g] ePsfn] ;f]xLcg';f/ af]l4stfsf] k|of]u u/L lgaGw 
n]Vg'k5{ . 

p2]Zo lgwf{/0f

lgaGwsf] p2]Zon] o;sf] k|s[lt lgwf{/0f ug]{ ePsfn] p2]Zo lgwf{/0f dxÎjk"0f{ x'G5 . s'g} 
ljifosf] hfgsf/L jf ;"rgf k|bfg ug]{ p2]Zo 5 eg] To:tf] lgaGw j0f{gfTds, ljj/0ffTds, 
JofVofTds k|s[ltsf] x'G5 . To:t} s'g} ljifodf kIf jf ljkIfdf dt k|s6 ug]{ p2]Zo 5 
eg] tfls{s k|s[ltsf] lgaGw x'G5 . lglh cg'ej / cg'e"ltsf] k|s6Ls/0f ug]{ p2]Zo 5 eg] 
cfTdk/s k|s[ltsf] lgaGw x'G5 . p2]Zosf] lgwf{/0f zLif{saf6 g} lgb]{lzt x'Fb} hfG5, h:t} M 
t'ngfTds ;'Gb/sf08 . 

o'lQm lgwf{/0f

lgaGwsf] p2]Zocg';f/ lgaGw–n]vgsf] o'lQm lgwf{/0f x'G5 . dfly rrf{ ul/Ph:t} j0f{gfTds, 
ljj/0ffTds, JofVofTds, ljZn]if0ffTds, t'ngfTds, d"Nofª\sgfTds, tfls{s, cfVofgfTds 
cflb o'lQmx¿sf] k|of]u ug{ ;lsG5 . 

cleJolQmsf] z}nL 

lgaGwsf] p2]Zo, k|s[lt / ck]lIft kf7ssf cfwf/df lgaGwsf] z}nL lgwf{/0f ug{ ;lsG5 . 

lgaGwsf] z}nL ;fdfGo / ljlzi6 Pjd\ cf}krfl/s / cgf}krfl/s x'G5 . o;sf] ;DaGw eflifs 
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k|of]usf] ljlzi6tf;Fu /x]sf] x'G5 . cfTdk/s lgaGw n]vgsf] z}nL cgf}krfl/s x'G5 eg] 

j:t'k/s lgaGwsf] z}nL cf}krfl/s  x'G5 . 

a'Fbf / cg'R5]b of]hgf 

lgaGwsf] p2]Zocg';f/ cleJolQmsf] Joj:yfkg, ;ª\u7g / :ki6tfsf lglDt a'Fbfx¿sf] l6kf]6 

u/L ltgnfO{ cg'R5]bx¿df of]hgfa4 ug'{k5{ . zLif{scg';f/sf] ljifodf k|fKt hfgsf/L / 

1fgnfO{ cfjZostfcg';f/ a'Fbfut ¿kdf l6kf]6 ug]{ / ltgnfO{ cfjZos cg'R5]bx¿df 

;ª\ul7t ug]{ of]hgf o; zLif{scGtu{t k5{ . lgaGwsf] :t/Lotf / ljlzi6tfsf lglDt of] 

r/0f w]/} dxÎjk"0f{ x'G5 . o; r/0fkZrft\ lgaGwsf] klxnf] n]vg sfo{ x'G5 . o;nfO{ b'O{ 

tl/sfn] ug{ ;lsG5 M

tl/sf ! M ljsL0f{ /]vflrqsf] k|of]u

lgaGwsf] zLif{s;Fu ;DalGwt ;lDemOPsf / k|fKt ePsf a'Fbfx¿nfO{ v'?v'? l6kf]6 ub}{ hfg] 

a'Fbfl6kf]6sf] Pp6f tl/sf] xf] . o;df ljifout P}Soa4tfnfO{ Vofn ul/Fb}g . of] v];|f 

l6kf]6sf ¿kdf x'G5 .

sIfflzIf0fdf lgaGwsf a'Fbfx¿sf] l6kf]6sf nflu ljsL0f{ /]vflrqsf] k|of]u ug{ ;lsG5 . 

zLif{s;Fu ;DalGwt ljleGg ljrf/ / ;Gbe{sf a'Fbfx¿nfO{ 5/k:6 ¿kdf ul/Psf] l6kf]6nfO{ 

ljsL0f{ /]vflrq -Scattagram) elgG5 . of] Ps lsl;dsf] /]vflrq g} eP klg o;df ljrf/sf 

a'Fbfx¿ Jojl:yt gx'g] ePsfn] o;nfO{ ljsL0f{ /]vflrq eGg ;lsG5 . o;n] zLif{s;Fu 

;DalGwt ljrf/x¿nfO{ l6kf]6 ug{ ;xof]u k'¥ofpF5 . o;sf nflu kfgfsf] dWoefudf zLif{s 

n]v]/ To;sf jl/kl/ 1fg / cg'ejsf cfwf/df ;lDemg ;s]hlt ljrf/ / ;Gbe{x¿sf] v];|f] 

l6kf]6 ug{ nufpg'k5{ . o;nfO{ tnsf] pbfx/0faf6 a'emfpg ;lsG5 M

lgaGw n]vg lzIf0f ljlw / k|lqmof
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o;/L l6kf]6 ul/Psf ldNbf ldNbf a'Fbfx¿sf] ;d"x agfpg] / ltg} ;d"xnfO{ ;ª\ul7t u/L 

cg'R5]b ;+/rgfsf] lgdf{0f ug{ ;lsG5 .

tl/sf @M

lgaGwsf] zLif{snfO{ ljifosf] k|s[ltcg'¿k lgwf{l/t p2]Zocg';f/ n]Vg ldNg] u/L ljleGg 

pkzLif{s jf d'Vo d'Vo a'Fbfdf afF8\g]

ljefhg ul/Psf pkzLif{s jf d'Vo a'Fbfx¿sf] qmd ldnfpg]

k|To]s pkzLif{s jf d'Vo a'Fbfsf nflu a'Fbfl6kf]6 ug]{ / ltgsf] qmd ldnfpg] -clgjfo{ g]kfnL 

lzIf0f lgb]{lzsf, k[= !!#_

h:t} M lgaGwsf] zLif{s M v]ns'b

v]ns'bsf] zf/Ll/s dxÎj 

zf/Ll/s :jf:Yosf nflu v]ns'b

dfgl;s :jf:Yosf nflu v]ns'b

v]ns'bsf] cfly{s dxÎj

v]ns'bsf dfWodaf6 cy{ cfh{g ug{ ;lsg]

v]ns'bsf If]qdf Joj;fosf ¿kdf nufgL ug{ ;lsg]

v]ns'bsf] ;fdflhs dxÎj

v]ns'bn] ;fdflhs ;b\efj a9fpg]

o'jfx¿nfO{ b'Jo{;gaf6 arfpg]

o;/L l6kf]6 ul/Psf a'Fbfx¿nfO{ lj:tf/ u/]/ lgaGw n]Vg ;lsG5 . 

lgaGw n]lv;s]kl5 ug'{kg]{ sfd

lgaGwsf] klxnf] n]vgkZrft\ ;a}eGbf klxn] cfkm}n] /fd|f];Fu k'/} lgaGw k9\g'k5{ . o;df 

ljifout Ps¿ktf, :ki6tf, ljrf/sf] Joj:yfkg, z[ª\vnf / ;ª\u7g, eflifs z'4tf cflb 

kIfsf] Vofn ug'{k5{ . lgaGwsf] p2]Zocg';f/ o;sf] o'lQm, lj:tf/ / z}nLsf] pko'Qmtfsf] 

hfFr klg ug'{k5{ . 

cfkm"n] kl/isf/ / cfjZos kl/dfh{g ul/;s]kl5 pQm lgaGw ;xkf7LnfO{ ;dLIffy{ b]vfpg'k5{ .  

sDtLdf b'O{ hgf jf ;f]eGbf w]/} hgf ;fyLnfO{ b]vfP/ pgLx¿af6 k|fKt ;'emfjx¿cg';f/ 

cfjZos k'gM kl/isf/ / kl/dfh{g ug'{k5{ . 

clGtd ;fkmL ul/Psf] lgaGw ;DalGwt lzIfsnfO{ a'emfpg'k5{ . lzIfsn] klg x]/]/ cfjZos 

;'emfj lbPkl5 sIfflzIf0fsf ;Gbe{df n]lvPsf] lgaGw tof/ x'G5 . 
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lgaGwdf d'VotM cfGtl/s / afXo ;+/rgf x'G5 . To;}n] o;sf] lzIf0f k|lqmofnfO{ ;f]xLadf]lhd 

b'O{ efudf ljefhg u/]/ cWofkg ug{ ;lsG5 M 

lgaGwsf] afXo ;+/rgfsf] lzIf0f

:gfts txdf sl/a tLg ;o zAbsf] lgaGw ck]lIft x'G5 . of] zLif{s;lxt ljleGg cg'R5]bdf 

Jojl:yt 9ª\un] ;+/lrt x'G5 . To;n] o;sf] zLif{s Pjd\ cg'R5]b ;+/rgfsf] lzIf0f dxÎjk"0f{ 

x'G5 . o;nfO{ ljBfyL{x¿nfO{ ;xefuL u/fO{ k|of]ufTds lqmofsnfksf dfWodaf6 lzIf0f ug{ 

;lsG5 . ‘P:;] /fOl6ªÚ k':tssf n]vs Pjd\ k|bz{gfTds lzIf0fljlwsf cWo]tf hs Dofs]GhL 

-;g\ @))&, k[= !!_ n] ljBfyL{nfO{ g} k|of]u u/L clego u/fpg] ljlwsf] pkof]lutf ;fGble{s 

b]lvG5 . o;nfO{ ljBfyL{ clego ljlw eGg ;lsG5 . o; cfwf/df u/fOg] ljBfyL{ clego 

lqmofsnfknfO{ lgDg lnlvtcg';f/ b]vfpg ;lsG5 M 

lqmofsnfk !

lgaGwsf] zLif{s / cg'R5]b ;+/rgf lzIf0fsf nflu zLif{sdf k|of]u x'g ;Sg] zAb ;ª\Vof / 

cg'R5]bdf k|of]u x'g ;Sg] cg'dflgt jfSo ;ª\Vofcg';f/ ljBfyL{x¿sf] ;d"x lgdf{0f ug]{ . 

lgaGwsf] zLif{s ;ª\lIfKt x'g] ePsfn] o;df ;fdfGotM Ps jf b'O{ zAbsf] k|of]u x'G5 eg] b'O{ 

hgf ljBfyL{sf] Pp6f ;d"x agfP/ cufl8 pEofpg], To;kl5 klxnf] kl/ro cg'R5]bdf sl/a 

rf/ jf kfFrj6f jfSosf] k|of]u x'G5 eg] rf/ jf kfFr hgf ljBfyL{sf] ;d"x agfP/ zLif{s 

;d"xeGbf k5fl8 pEofpg], To;kl5sf lj:tf/sf cg'R5]bx¿ ;ft jf cf7 jfSo hltsf x'G5g\ 

eg] ;ft jf cf7 hgf Pp6f ;d"x ePsf] tLgj6f ;d"x agfpg] / qmdzM pEofpg] / clGtdsf] 

cg'R5]b sl/a rf/ jf kfFr jfSosf] x'G5 eg] rf/ jf kfFr hgfsf] ;d"x agfP/ clGtddf 

pEofpg] . o;/L pEofOPsf] ljBfyL{x¿sf] ;d"x / ;ª\Vofn] lgaGwsf] zLif{s / cg'R5]bsf] 

;+/rgf a'emfpF5 . 

lgaGw n]vg lzIf0f ljlw / k|lqmof
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o;nfO{ tnsf] lrqaf6 klg :ki6 kfg{ ;lsG5 M

dflysf] lrqdf b]vfOPsf] 9fFrfdf lgdf{0f ul/Psf] ljBfyL{ ;d"xnfO{ dfly lbOPsf] h:t} gfdx¿ 

lbg ;lsG5 . o;sf] k|bz{gLn] ljBfyL{x¿ lgaGwsf] zLif{s / cg'R5]b ;+/rgfsf] 1fg xfln; 

ug{ ;xof]u ug]{ 5 . 

lqmofsnfk @

ljBfyL{sf] x/]s ;d"x lar lglZrt b"/L sfod /fVg] / x]/s ;d"xsf] Ps Ps ;b:onfO{ xft 

nDsfP/ ;dfpg nufpg] . o;n] Pp6f cg'R5]b / csf]{ cg'R5]b larsf] cGt;{DaGw a'emfpg 

;xof]u ub{5 . 

lqmofsnfk #

klxnf] ;d"xnfO{ s'g} cfjfh lgsfNg nufpg], h:t} M ;';]Ng jf tfnL agfpg . To;kl5 

qmdzM cGo ;d"xnfO{ klg ;f]xL k|s[ltsf] cfjfh lgsfNg nufpg] . o;n] lgaGwdf Ps 

cg'R5]bkl5 csf]{ cg'R5]bsf] qmdzM :yfg / dxÎj x'g] s'/f a'emfpg ;xof]u k'¥ofpF5 . 
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lgaGwsf] cfGtl/s ;+/rgf lzIf0f

lgaGw eg]sf] cg'R5]b ;+/rgfsf] ljlzi6 ;ª\u7g xf], of] cg'R5]bx¿sf] k'~h xf] . ljZjljBfnodf 

cf}krfl/s lgaGw–n]vgsf] dxÎj w]/} ePsfn] o;sf] cg'R5]b;+/rgf / cg'R5]b;ª\u7gsf] 1fg 

cfjZos x'G5 . o;df d'Vo tLg efu x'g] ePsfn] x/]s efudf k|of]u x'g] cg'R5]bsf] ;+/rgf 

ljlzi6 k|s[ltsf] x'G5 . klxnf] efu / clGtd efu qmdzM kl/ro / lgisif{sf ¿kdf /xg] 

ePsfn] oL cg'R5]bx¿ ;ª\s'rg jf ;df; z}nLsf] x'g] u5{ eg] dWo efudf ljifosf] lj:tf/ 

x'g] ePsfn] of] ljZn]if0ffTds Pjd\ Jof; z}nLsf] x'g] u5{ ->]i7, @)&*, k[= !)%_ . ;fdfGotM 

lgaGwsf] cg'R5]bn]vg ;fdfGoaf6 ljlzi6tkm{ d'vl/t x'g'k5{ .  klxnf] cg'R5]bdf ;fdfGoLs[t 

jfSox¿sf] k|of]u x'G5 eg] To;kl5sf cg'R5]bx¿ klxnf] cg'R5]bs} ljlzi6Ls/0fsf ¿kdf 

cfpF5 . ;fdfGotM x/]s cg'R5]bleq klg o:t} k|s[ltsf] ;+/rgf x'G5 . cyf{t\ klxnf] zLif{ 

jfSo ;fdfGo sygaf6 ;'? x'G5 eg] To;kl5sf jfSox¿ To;}sf] ljlzi6Ls/0fsf ¿kdf 

cfPsf] x'G5 / lgaGwsf] clGtd cg'R5]b lgisif{ cg'R5]b eP h:t} cg'R5]bsf] clGtd jfSo 

klg lgisif{ jfSosf ¿kdf cfPsf] x'G5 . lgaGwsf] cg'R5]b ;ª\u7g / cg'R5]b ;+/rgfsf] 

9fFrfnfO{ o;k|sf/ b]vfpg ;lsG5 M

zLif{s
# klxnf] cg'R5]b -kl/ro cg'R5]b_ -;df; z}nL_
	 ––––––––––––––––––––––––––––––––––––––––––––––––––– ljrf/ jfSo -;fdfGo syg_
––––––––––––––––––––––––––––––––––––––––––––––––––––––––––––– k"/s jfSox¿ -ljlzi6 syg_
# bf];|f] cg'R5]b -lj:tf/_ -Jof; z}nL_

––––––––––––––––––––––––––––––––––––––––––––––––––– zLif{ jfSo -;fdfGo syg_
––––––––––––––––––––––––––––––––––––––––––––––––––––––––––––– k"/s jfSo -ljlzi6 syg_
––––––––––––––––––––––––––––––––––––––––––––––––––––– -tYo, k|df0f, pbfx/0f,p4/0f cflb_
–––––––––––––––––––––––––––––––––––––––––––––––––––––––––––––––––––––––––––– -lgisif{ jfSo_
# t];|f] cg'R5]b -lj:tf/_ -Jof; z}nL_

––––––––––––––––––––––––––––––––––––––––––––––––––– zLif{ jfSo -;fdfGo syg_
––––––––––––––––––––––––––––––––––––––––––––––––––––––––––––– k"/s jfSo -ljlzi6 syg_
––––––––––––––––––––––––––––––––––––––––––––––––––––– -tYo, k|df0f, pbfx/0f, p4/0f cflb_
–––––––––––––––––––––––––––––––––––––––––––––––––––––––––––––––––––––––––––– -lgisif{ jfSo_
# rf}yf] cg'R5]b -lj:tf/_ -Jof; z}nL_

––––––––––––––––––––––––––––––––––––––––––––––––––– zLif{ jfSo -;fdfGo syg_
––––––––––––––––––––––––––––––––––––––––––––––––––––––––––––– k"/s jfSo -ljlzi6 syg_
––––––––––––––––––––––––––––––––––––––––––––––––––––– -tYo, k|df0f, pbfx/0f,p4/0f cflb_
–––––––––––––––––––––––––––––––––––––––––––––––––––––––––––––––––––––––––––– -lgisif{ jfSo_
# kfFrf} cg'R5]b -lgisif{_ -;df; z}nL_

–––– -lgisif{ ;"rs kb_ –––––––––––––––––––––––––––––––––––––– -lgisif{ jfSo_ 
––––––––––––––––––––––––––––––––––––––––––––––––––––––––––––– -k"/s jfSox?_ 

lgaGw n]vg lzIf0f ljlw / k|lqmof
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dflysf] 9fFrfcg';f/ n]lvg] lgaGwsf] a'Fbfx¿nfO{ o;k|sf/ b]vfpg ;lsG5 M

zLif{s M ljljwtfdf Pstf

klxnf] cg'R5]b 

–– zLif{s;Fu ;DalGwt ljrf/ jfSo -ef}uf]lns ¿kdf ;fgf] eP klg g]kfn ljljwtfdf Pstf 

ePsf] ;'Gb/ d'n's xf] ._ 

–– klxnf] jfSosf] sygnfO{ k'li6 ug{;Sg] / tNnf cg'R5]bx¿df yk lj:tf/ ug{ ;lsg] 

;xof]uL jfSox¿ -ef}uf]lns ljljwtf, k|fs[lts ljljwtf / ;f+:s[lts ljljwtf_ -klxnf] 

;fdfGo sygeGbf yk ljlzi6 syg, log} a'Fbfx¿nfO{ cGo cg'R5]bdf JofVof Pjd\ lj:tf/ 

ug{ ;lsg]_

–– of] cg'R5]b JofVof / lj:tf/sf] cg'R5]beGbf ;fgf] cfofdsf] x'g]

bf];|f] cg'R5]b

–– klxnf] zLif{ syg -dfly p7fg ul/Psf d'Vo tLgj6f a'Fbfx¿dWo] klxnf] a'FbfnfO{ ;fdfGoLs[t 

¿kdf k|:t't ug]{_ h:t} M g]kfn ef}uf]lns ¿kdf ljljwtfo'Qm d'n's xf] . 

–– zLif{ sygfnfO{ cg'R5]bsf] cflb, dWo jf cGTodf /fVg ;lsg]

–– o;kl5 qmdzM o;} sygsf] k'li6sf lglDt ljlzi6Ls[t sygx¿sf] k|of]u ug]{ . -lxdfnL, 

kxf8L, pkTosf, r'/], t/fO{ cflb ljlzi6 kIfx¿sf] rrf{_

–– JofVof, lj:tf/sf nflu cfjZos ts{, k|df0f, tYofª\s, pbfx/0f, k"j{syg, p4/0f, 

cfgf] cg'ej / cg'e"lt cflbsf] k|of]u

–– cg'R5]bsf] zLif{ sygsf] k'li6

t];|f] cg'R5]b

–– bf];|f] zLif{ syg -dfly p7fg ul/Psf d'Vo tLgj6f a'Fbfx¿dWo] bf];|f] a'FbfnfO{ ;fdfGoLs[t 

¿kdf k|:t't ug]{_ -h:t} M g]kfn k|fs[lts ¿kdf klg ljljwtfn] el/k"0f{ ;'Gb/ d'n's xf] ._

–– o;kl5 qmdzM o;} sygsf] k'li6sf lglDt cGo ljlzi6 kIfx¿sf] rrf{ ug]{ -jghª\un, 

xfjfkfgL, hLjhGt' cflbsf] ljljwtf_

–– JofVof, lj:tf/sf nflu cfjZos ts{, k|df0f, tYofª\s, pbfx/0f, k"j{syg, p4/0f, 

cfgf] cg'ej / cg'e"lt cflbsf] k|of]u

–– o; cg'R5]bsf] zLif{ sygsf] k'li6
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rf}yf] cg'R5]b

–– t];|f] zLif{ syg -dfly p7fg ul/Psf] t];|f] a'FbfnfO{ ;fdfGoLs[t ¿kdf k|:t't ug]{_ h:t} M 

g]kfnL ;f+:s[lts ¿kdf ljljwtfdf Pstf ePsf] d'n's xf] ._ 

–– o;kl5 qmdzM o;} sygsf] k'li6sf nflu cGo ljlzi6 kIfx¿sf] pNn]v ug]{ -hftLo 

ljlwtf, eflifs ljljwtf, rf8kj{, j]ze"iff, wd{ cflbsf] ljljwtf / ltgLx¿ larsf] Pstf_

–– JofVof, lj:tf/sf nflu cfjZos ts{, k|df0f, tYofª\s, pbfx/0f, k"j{syg, p4/0f, 

cfgf] cg'ej / cg'e"lt cflbsf] k|of]u

–– o; cg'R5]bsf] zLif{ sygsf] k'li6

kfFrf}F cg'R5]b 

–– ;fdfGotM lgisif{ ;"rs kb jf kbfjnLaf6 ;'? ug]{, h:t} M o; k|sf/, o;/L, ctM 

lgisif{tM cflb

–– dflysf sygsf] k'gs{yg / k'gk'{i6L

–– JofVof, lj:tf/sf cg'R5]beGbf ;fgf] cfofdf

t;y{, lgaGwnfO{ d'Vo tLg efudf afF8\g ;lsG5 M 

klxnf] efu M kl/ro -s]sf af/]df s] eGg vf]lhPsf] 5, Tof] ;"lrt ug]{_

bf];|f] efu M JofVof, lj:tf/ -h] eGg vf]lhPsf] xf], ;f] lj:tf/df atfpg]_

t];|f] efu M lgisif{ -dfly h] elgof], ;f]sf] k'gs{yg_

lgaGw ;dLIff kmf/fd

lgaGw n]lv;s]kl5 ;xkf7L Pjd\ lzIfsnfO{ ;dLIffy{ k]z u/L cfjZos ;Nnfx / ;'emfj 

lng'k5{ / cfjZos kl/dfh{g u/L clGtd ;fkmL tof/ ug'{k5{ . o;sf nflu tnsf] gd'gf 

kmf/dsf] k|of]u ug{ ;lsG5 M

lgaGw n]vg lzIf0f ljlw / k|lqmof
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lgaGw ;dLIff kmf/d

lgaGwsf/sf] gfd M
lgaGwsf] zLif{s M
;dLIfs M    ì ;xkf7L     ì  lzIfs

qm= 
;+=

zLif{s ljj/0f k|fKtfª\s 

-#, $, %_
! lgaGwsf] zLif{s ì ljlzi6Ls[t ì ;ª\lIfKt ì ;d;fdlos ì ;'¿lrk"0f{  
@ klxnf] cg'R5]b ì zLif{ syg ì kf7snfO{ cfsif{0f ug]{ ì pkzLif{sx¿sf] 

klxrfg
# bf];|f] cg'R5]b ì zLif{ syg ì zLif{ sygsf] ljlzi6Ls/0f ì tYo, 

k|df0f, pbfx/0f / p4/0fsf] k|of]u
$ t];|f] cg'R5]b ì zLif{ syg ì zLif{ sygsf] ljlzi6Ls/0f ì tYo, 

k|df0f, pbfx/0f / p4/0fsf] k|of]u
% rf}yf] cg'R5]b ì zLif{ syg ì zLif{ sygsf] ljlzi6Ls/0f ì tYo, 

k|df0f, pbfx/0f / p4/0fsf] k|of]u
^ kfFrf} cg'R5]b ì lgisif{ ;"rs kb jf kbfjnL, ì d'Vo zLif{ sygsf] 

k'gsy{g, ì k'gk'{li6
& Joj:yfkg ì ljrf/sf] z[ª\vnf ì cg'R5]b of]hgf
* eflifs :t/Lotf ì cfsif{s ì :t/cg's"n
( Efiff ì jfSou7g ì j0f{ljGof;
!) ì ljifosf] uxg 1fg ì :ki6tf
!! hDdf k|fKtfª\s
;Nnfx / ;'emfj M ============================================================================================================================================================================================================================
========================================================================================================================================================================================================================================================================================

x:tfIf/ M
gfd M

lgisif{

:gfts tx, g]kfnL ljifodf lgaGw–n]vg lzIf0f ljz]iftM h'g;'s} ljifodf k|fKt 1fgnfO{ 

Jojl:yt / ;ª\ul7t ug{ ;Sg] Ifdtfsf] ljsf;sf nflu ul/G5 . To;}n] o;sf] Jojl:yt 

cWoog cWofkgsf nflu lglZrt ljlw / k|lqmof cjnDag ug'{ cfjZos x'G5 . o;df lgaGw 

n]vgsf ;Dk"0f{ r/0fsf ;fy} o;sf afXofGtl/s ;+/rgfsf] lzIf0fnfO{ k|of]ufTds Pjd\ 

clegofTds ljlwsf dfWodaf6 lzIf0f ubf{ k|efjsf/L x'G5 . o;n] g]kfnL ljifosf] n]vgdf 
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dfq geP/ g]kfnL efiffdf n]lvg] h'g;'s} ljifosf] k|fl1s n]vgdf ;xof]u k'¥ofpF5 ;fy} o; 

ljifodf l;s]sf] lgaGw–n]vgsf] 9fFrf cGo efiffsf nflu pkfof]uL x'G5 . To:t} lgaGw–n]vg 

lzIf0fn] ljBfyL{x¿n] s'g} ljifosf] kf7 kl9;s]kl5 n]Vg] lgaGwfTds pQ/df klg ;xof]u 

k'¥ofpF5 . ;fy} o;n] JolQmdf cGtlg{lxt Ifdtfsf] ljsf; u/L 1fg, cg'ej / cg'e"ltsf] 

ljlzi6 cleJolQmdf klg ;xof]u k'¥ofpF5, t;y{ ;f]xLadf]lhd kf7\oqmdsf] p2]Zo lgwf{/0f u/L, 

cfjZos kf7\ok':ts / d"Nofª\sgsf cfwf/x¿ klg lgdf{0f ug'{ h?/L 5 . 

lgaGw n]vg lzIf0f ljlw / k|lqmof
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;Gbe{ ;fdu|L;"rL

clwsf/L, x]dfª\u/fh -@)%(_= g]kfnL efiff lzIf0f -kfFrf}F ;+:s=_= sf7df8f}F M ljBfyL{ k':ts e08f/ .

clgjfo{ g]kfnL ljifosf] kf7\oqmd= :gfts tx rf/ a;]{ -@)&^_= lq lj M kf7\oqmd ljsf; s]Gb| .

clgjfo{ g]kfnL lzIf0f lgb]{lzsf -@)^^_= clgjfo{ g]kfnL ljifo ;ldlt, lq= lj= nlntk'/ M 
;femf k|sfzg . 

uf}td, b]jLk|;fb / cGo -@)&)_= :gfts g]kfnL -bf];|f] ;+:s=_= sf7df8f}F M ljBfyL{ k':ts e08f/ . 

a/fn, O{Zj/ -@)!#_= ;okqL -kfFrf} ;+:s=_= nlntk'/ M ;femf k|sfzg .

zdf{, s]bf/k|;fb / kf}8]n, dfwjk|;fb -@)^*_= g]kfnL efiff / ;flxTo lzIf0f -bf];|f] ;+:s=_= 
sf7df8f}F M ljBfyL{ k':ts e08f/ .

zdf{, df]xg/fh -@)^#_= ;dsfnLg ;dfnf]rgf M l;4fGt / k|of]u= -bf];|f] ;+:s_= sf7df8f}F M 
cS;kmf]8{ OG6/g];gn klAns]zg .

>]i7, bof/fd -@)&*_= uBz}nLsf] ¿klj1fg= sf7df8f}F M lzvf a'S; . 

>]i7, bof/fd / cGo -@)&!_= ;'af]w clgjfo{ g]kfnL= sf7df8f}F M e'F8Lk'/f0f k|sfzg . 
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g]kfndf af]lng] efiff kl/jf/ / ltgsf efiffx¿sf] ljj/0f

wdf{gGb kGt

dx]Gb|/Tg SofDk; tfxfrn, lq=lj= 
Email: pantdharma44@gmail.com

n]v;f/

g]kfn eflifs b[li6n] ljljwtfo'St d'n's dflgG5 . g]kfndf ljleGg rf/ kl/jf/sf 
efiffx¿sf ;fy} Psn kl/jf/sf] efiff klg af]lnG5 . g]kfnsf ljleGg hgu0fgfx¿df 
efiff;ª\Vofdf 36a9 ePsf] b]lvG5 . g]kfndf ef/f]k]nL kl/jf/sf efiffx¿ $& j6f, 
lrlgofFFF kl/jf/sf efiffx? &@ j6f, cfUg]nL kl/jf/sf tLgj6f, b|j]8]nL kl/jf/sf]  
Pp6f / Psn kl/jf/ cGtu{t Pp6f u/L !@$ j6f efiff af]lnG5g\ . g]kfndf ef/f]k]nL 
kl/jf/sf hDdf $& j6f efiffx¿ af]lnG5g\ . ef/f]k]nL kl/jf/sf g]kfnL, d}ynL, ef]hk'/L, 
yf¿, alHhsf, 8f]6]nL, pb"{, cjwL / j}t8]nL efiffsf jQmfx¿ pNn]Vo 5g\ . g]kfndf 
lrlgofFF ltAatL kl/jf/sf &@ j6f efiffx¿ /x]sf 5g\ . oLdWo] tfdfª, g]jf/, du/, 
u'?ª, lnDa"" efiffsf jQmf;+Vof pNn]Vo b]lvG5g\ . o; kl/jf/sf efiffx¿ w]/} ;ª\Vofdf 
ePklg jQmf;ª\Vofsf b[li6n] ef/f]k]nL kl/jf/eGbf yf]/} b]lvG5 . jgsl/of efiffsf 
jQmf;ª\Vof *^ dfq /x]sf] b]lvG5 . g]kfndf cfUg]nL kl/jf/sf ;GyfnL, d''08f / 
vl/of efiff u/L hDdf tLgj6f efiff  dfq af]lnG5g\ . g]kfndf b|lj8]nL kl/jf/sf] Ps 
dfq efiff af]lnG5 . b|lj8]nL kl/jf/sf] emFfu8÷wfFu8 -p/fp_ efiff g]kfndf af]lnG5 . 
g]kfndf af]lng] s'';''08f efiffnfO{ Psn kl/jf/ cGtu{tsf] efiff dflgG5 . o; efiffsf 
ljz]iftfx¿ cGo s''g} klg efiff kl/jf/;Fu ldNb}g . lj=;+= @)&* sf] /fli6«o hgu0fgfsf] 
tYofª\s cg';f/ s'';''08f efiffsf jQmf;ª\Vof @# hgf dfq /x]sf] b]lvG5 . o; 
cWoogdf kl/df0ffTds cWoog 9fFrf cjnDag ul/Psf] 5 . k':tsfnoLo cWoog 
k|lqmofaf6 ;fdu|L ;+ª\sng, j0f{g / ljZn]if0f ul/Psf] 5 . o; n]vdf g]kfndf af]lng] 
efiff kl/jf/ / ltgsf efiffx¿sf] cWoog ug]{ d'Vo p2]Zo /flvPsf] 5 . /fli6«o 
hgu0fgf @)&* sf] hgu0fgfsf k|ltj]bgnfO{{ cWoogsf] d'Vo ;fdu|L agfOPsf] 5 .

zAbs'~hL M cfUg]nL, lrlgofFF–ltAatL, b|lj8]nL, ef/f]k]nL, efiff kl/jf/

CDC Journal, Year 31, No. 45, December 2023, DOI: https://doi.org/10.3126/cdj.v31i45.68992
Received Date: December 17, 2023 Accepted Date: April 29, 2024 
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ljifokl/ro 

eflifs ljljwtfsf b[li6n] g]kfn ;DkGg d''n''ssf ¿kdf /x]sf] 5 . g]kfnsf] eflifs ljljwtf 

;''Gb/ 5 . s'g} Pp6f efiffaf6 ljsl;t ;a} efiffx¿nfO{ Pp6} kl/jf/sf] efiffsf ¿kdf lnOG5 .  

Pp6f efiff kl/jf/df ljleGg efiffx¿ To; kl/jf/sf ;b:osf ?kdf /x]sf x''G5g\ . Pp6} 

;femf k'Vof}{nL efiffnfO{{ d"n dfg]/ To;af6 ljsl;t cGo ;hftLo efiffx¿nfO{{ PsLs[t ug]{ 

sfd efiffsf] kfl/jfl/s juL{s/0f xf] -Gof}kfg] / cGo, @)^&, k[= @@@_ . g]kfn ax'hftLo, 

ax';fF:s[lts / ax'eflifs d'n's xf] . g]kfndf hDdf kfFr dxfkl/jf/sf efiffx¿ af]lnG5g\ 

-kf]v/]n, @)^$, k[= !–(_ . g]kfnsf] lj=;+= @)^* sf] hgu0fgfsf] tYofª\s cg';f/ g]kfndf 

!@# j6f efiff af]lnG5g\ eg] lj=;+ @)&* sf] hgu0fgf cg'';f/ g]kfndf !@$ j6f efiffx¿ 5g\ .  

g]kfndf s'g s'g efiffkl/jf/sf efiff af]lnG5g\ < g]kfnsf efiff kl/jf/sf] l:ylt s:tf] 5 <  

egL cWoog ug]{ p2]Zon] k|:t't n]v tof/ kfl/Psf] 5 . g]kfnsf] /fli6«o hgu0fgf lj=;+= 

@)^* df dft[efiffsf ¿kdf pNn]v ul/Psf cf;fdL, pl8of, hf]ª\vf, lrlgofF, u9jfnL, k|m]Gr, 

¿;L, ldhf], s''sL, :k]lg;, c/aL, gfufdL u/L !@ j6f efiff lj=;+= @)&* df pNn]v ul/Psf] 

5}g eg] lj=;+= @)^* sf] hgu0fgfdf pNn]v gePsf /fgf yf¿, ef]6], r'd÷g''a|L, s]j/t, 8f]g], 

sdf{/f]ª, d''ufnL, d''G8f÷d''l8of/L, jf/fu''ª\jf, ;fb|L, nf]jf, gf/–km" / lt5f]¿ª kf]Os] u/L !# j6f 

gofF efiffx¿ ylkPsf 5g\ -;|f]t M /fli6«o hgu0fgf, @)&*, hfthflt / efiffefifLsf] ljj/0f_ . 

o;/L !!cf}F hgu0fgfdf /x]sf] !@# efiff;ª\Vofaf6 !@ j6f efiff sd x''bfF hDdf !!! efiffx¿ 

o; afx|f}F u0fgfdf lg/Gt/ ;dfj]z ePsf 5g\ eg] gofF !# j6f efiffx¿ ylkFbf efiff;ª\Vof 

!@$ x''g k''u]sf] xf] .

o; n]vdf g]kfndf af]lng] efiff kl/jf/ / ltgsf efiffx¿sf] ljj/0f k|:t't ul/Psf] 5 . 

g]kfndf Pp6f Psn kl/jf/sf] efiff / rf/j6f efiff kl/jf/ ef/f]k]nL, lrlgofF–ltAatL, cfUg]nL 

/ b|lj8]nL /x]sf 5g\ . g]kfnsf] ljleGg e""efudf af]lng] g]kfnL d}lynL, ef]hk'/L, cjwL, yf¿, 

8f]6\ofnL, j}t8]nL, 88]Nw'/fnL, cf5fdL, lxGbL, cªu|]hL, pb""{ cflb efiffx¿ ef/f]k]nL kl/jf/sf 

efiffx¿ x'g\ . To;}u/L tfdfª, g]jf/L -g]kfn efiff_, du/, /fO{, lnDa", u'?ª ef]6]÷z]kf{, r]kfª, 

yfdL, lh/]n, ;''g''jf/, /fp6] cflb lrlgofF kl/jf/sf efiffx¿ g]kfndf af]lnG5g\ . g]kfndf 

cfUg]nL kl/jf/sf ;tf/ jf ;GyfnL / vl/of -vl8of_ efiff dfq af]lnG5 . g]kfndf b|lj8]nL 

kl/jf/sf] Ps dfq efiff emFfu8÷wfFu8 jf p/fFp af]lnG5 . g]kfndf af]lng] efiffsf] kfl/jfl/s 

ljj/0f k|:t''t ul/Psf] o; n]vdf g]kfnsf] ;d;fdlos eflifs l:yltsf] rrf{ ul/Psf] 5 .
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k"j{sfo{sf] ;dLIff

kf]v/]nn] -@)^$_ g]kfndf s';'G8f kl/jf/, b|lj8 kl/jf/, ef]6 ad]{nL kl/jf/, cfUg]nL kl/jf/ 

/ ef/f]k]nL kl/jf/sf efiffx¿ af]lnG5g\ eg]sf 5g\ . e08f/L / kf}8]n -@)^*_ sf cg';f/ 

t/fO{ k|b]z, kxf8L k|b]z / lxdfnL k|b]z u/L tLg efudf afFl8Psf] g]kfndf ;+;f/sf ljleGg 

efiff kl/jf/dWo] rf/j6f efiff kl/jf/sf efiff af]lnG5g\ . cfrfo{ -@)^&_ sf cg';f/ g]kfndf 

af]lng] efiffx¿nfO{{ rf/ k|d'v kl/jf/df ljefhg ul/Psf] 5 . kGt -@)&^_ sf cg';f/ g]kfndf 

w]/} jQmf;ª\Vof ePsf] kl/jf/ ef/f]k]nL xf] . o;afx]s lrlgofFF ltAatL kl/jf/, cfUg]nL kl/jf/, 

b|lj8 kl/jf/ /x]sf 5g\ . Psn kl/jf/sf] efiff s';'G8f xf] . cfrfo{ -;g\ @)@)_ sf cg';f/ 

g]kfndf af]lng] ef/f]k]nL, b|lj8, cl:6«s / lrlgofF ltAatL / Pp6f Psn kl/jf/sf] efiff 

u/L !@# j6f efiffx¿ g]kfndf af]lnG5g\ . vgfnn] -;g\ @)!(_ g]kfndf af]lng] efiffx¿nfO{{ 

ef/f]k]nL, ef]6ad]{nL, d''G8f / b|lj8]nL kl/jf/ u/L rf/ kl/jf/df afF8]sf 5g\ . /fli6«o efiffgLlt 

;'emfj cfof]usf] k|ltj]bg -@)%)_, /fli6«o efiff cfof]usf] k|ltj]bg -@)&%÷)&^_, -@)&^÷)&&_, 

lqlj efifflj1fg s]Gb|Lo ljefusf k|ltj]bg cg';f/ g]kfndf efiffx¿ 36a9 eO/x]sf] b]lvG5 .  

lj=;+ @)&* sf] hgu0fgf cg'';f/ g]kfndf !@$ j6f efiffx¿ 5g\ . o; cWoogdf /fli6«o 

hgu0fgf @)^* / lj=;+= @)&* sf] hgu0fgfnfO{{ d'Vo cfwf/ dfg]/ g]kfndf af]lng] efiff 

kl/jf/sf] cWoog ul/Psf] 5 .

cWoog ljlw

k|:t't cWoog kl/df0ffTds cg';Gwfg 9fFrfdf cfwfl/t /x]sf] 5 . xfd|f] jl/kl/ /x]sf 

ljleGg wf/0ff jf r/x¿sf] ;DaGwnfO{ ;ª\VofTds jf kl/df0ffTds tYox¿sf] cfwf/df ul/g] 

cg'';Gwfg kl/df0ffTds cg'';Gwfg xf] . of] cfg''eljs, cjnf]lst tyf dfkgLo tYox¿df 

cfwfl/t cg'';Gwfg xf] -v8\sf, @)&&, k[= @_ . o; n]vsf] tof/Lsf qmddf k':tsfnoLo 

sfo{af6 cfjZos ;fdu|L ;ª\sng ul/Psf] 5 . o; n]vdf g]kfndf af]lng] efiff / efiff 

kl/jf/;Fu ;DalGwt ;}4flGts JofVof tyf ljZn]if0f ul/Psf k':ts, hg{n cWoog k|ltj]bg, 

hgu0fgf / efiff cfof]un] k|sfzg u/]sf eflifs tYofª\snfO{{ låtLos ;|f]tsf ¿kdf pkof]u 

ul/Psf] 5 . o; n]vdf j0f{gfTds tyf ljZn]if0ffTds ljlwsf] k|of]u u/L tYofª\ssf] ljZn]if0f 

ul/Psf] 5 .

glthf tyf 5nkmn 

g]kfndf hgu0fgfsf] ;'?jft lj=;+ !(^* ;fnb]lv eP tfklg efiff ;DaGwL tYofª\s k|:t't ug]{ 

sfd lj=;+ @))* b]lv ePsf] dflgG5 . g]kfnsf] afx|fF} -@)&*_ hgu0fgf;Dd cfOk'Ubf g]kfnsf 

efiffx¿sf] ;ª\Vof 36a9 eO/x]sf] kfOG5 . lj=;+= @))* ;fnb]lv xfn;Dd ePsf hgu0fgfdf 

pNNf]v ul/Psf efiffx¿sf] tYofª\s o;/L k|:t't ul/Psf] 5 M  
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tflnsf !M ljleGg hgu0fgfdf efiff;ª\Vof 

hgu0fgf jif{				    efiff;ª\Vof

@))*                            	 $$

@)!*    				    #^

@)@*					     !&

@)#*					     !*

@)$*					     #@  

@)%*					     (@+ ±!!

@)^*					     !@#

;|f]t M kGt, @)&^ -v_, k[=@* .

tflnsf g+= ! sf ljleGg hgu0fgfsf tYofª\snfO{{ x]bf{ efiffx¿sf] ;ª\Vofdf 36a9 eO/x]sf] 

b]lvG5 . lj=;+=@))* sf] hgu0fgfdf g]kfndf hDdf $$ j6f efiff /x]sf 5g\ eg] lj=;+= @)^* 

sf] hgu0fgfdf !@# j6f efiff / lj=;+= @)&* sf] hgu0fgfdf !@$ j6f efiff /x]sf] b]lvG5 . 

oL hgu0fgfsf kl5Nnf tYofª\sn] g]kfndf eflifs ;ª\Vofdf j[l4 ePsf] b]vfPsf] 5 oBlk 

g]kfndf efiffj}1flgs u0fgf xfn;Dd gePsf] cj:yfdf hgu0fgfsf] tYofª\snfO{ g} cfwf/ 

dfg]/ JofVof ug''{kg]{ afWotf /x]sf] 5 .

g]kfndf ljleGg rf/j6f efiff kl/jf/ / Pp6f Psn kl/jf/sf] s';'G8f efiff aff]lnG5 . g]kfn 

ef}uf]lns, ;fdflhs, ;fF:s[lts / eflifs b[li6n] ljljwtfo'Qm d'n's xf] . g]kfndf /x]sf 

efiffx¿sf] efiffj}1flgs b[li6n] ;j]{If0f x'g g;s] klg g]kfndf vf;u/L ef/f]k]nL, lrlgofF–

ltAatL, cfUg]nL / b|lj8 kl/jf/sf efiffx¿ af]lnG5g\ . oxfF g]kfndf af]lng] ef/f]k]nL kl/jf/, 

lrlgofFF ltAatL, b|lj8]nL / cUg]nL tyf Psn kl/jf/sf] efiffsf] ;ª\lIfKt ljj/0f k|:t't 

ul/Psf] 5 . 
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tflnsf @M g]kfnsf efiffx¿sf] t'ngfTds kl/jfl/s juL{s/0f @)^* / @)&* 

qm ;+= efiff kl/jf/ /fli6«o hgu0fgf @)^* /fli6«o hgu0fgf @)&*
efiff ;ª\Vof jQmf k|ltzt efiff 

;ª\Vof

jQmf k|ltzt

!

@

#

$

%

^

&

ef/f]k]nL

lrlgofF–ltAatL

cUg]nL

b|lj8]nL

Psn efiff

pNn]v gePsf]

cGo

$(

&)

@

!

!

–

–

*@=!!

!&=#!

)=!(

)=!#

)=))-@*hgf_

)=!*

)=)&

$&

&@

#

!

!

–

–

*@=()

!^=$$

)=!(

)=!#

)=)) -@# hgf_

)=))-#$^hgf_

)=)!

s'n hDdf !@# !)) !@$ !))

;|f]t M s]Gb|Lo tYofª\s ljefu, /fli6«o hgu0fgf @)^* / @)&* .

tflnsf g+= @ sf cfwf/df ljZn]if0f ubf{ g]kfndf lj=;= @)^* df hDdf !@# j6f dfq 

efiffx¿  ePsf]df @)&* df !@$ j6f efiffx¿ ;dfj]z ul/Psf] b]lvG5 . lj=;+= @)^* ;fnsf] 

hgu0fgfeGbf lj=;+= @)&* ;fnsf] hgu0fgfdf Pp6f efiff ylkPsf] b]lvG5 . g]kfndf ef/f]k]nL 

kl/jf/sf jQmf ;ª\Vof lj=;+=@)^* df *@=!! /x]sfdf @)&* df *@=() /x]sf] kfOG5 . lrlgofF 

ltAatL kl/jf/sf efiffsf jQmf ;ª\Vof jQmf ;ª\Vof lj=;+= @)^* df !&=#! /x]sfdf @)&* df 

!^=$$ /x]sf] kfOG5 . cUg]nL kl/jf/sf jQmf;ª\Vofdf leGgtf b]lvFb}g . ToxL l:ylt b|lj8]nL 

kl/jf/sf jQmfsf] b]lvG5 . Psn kl/jf/sf] Pp6f dfq s'';''G8f efiff klg g]kfndf af]lnG5 . 

o;sf jQmf lj=;+ @)^* df @* hgf lyP eg] @)&* sf] hgu0fgfdf ;f] ;ª\Vof 36]/ hDdf @# 

dfq /x]sf] kfOG5 . lj=;+= @)^* sf] /fli6«o hgu0fgfdf pNn]v gePsf efiffsf] jQmf;ª\Vof 

)=!* k|ltzt /x]sf]df lj=;+= @)&* sf] hgu0fgfdf #$^ /x]sf] b]lvG5 . cGo cGtu{t lj=;+= 

@)^* sf] /fli6«o hgu0fgfdf jQmf ;ª\Vof )=)& k|ltzt /x]sf]df lj=;+= @)&* sf] hgu0fgfdf 

)=)! k|ltzt /x]sf] 5 . ef/f]k]nL efiff kl/jf/ / o; cGtu{tsf efiffx¿ 

ef/f]k]nL efiff ljZjs} ;d[4zfnL efiff kl/jf/ xf] . ef/t]nL / o'/f]k]nL zAb ldn]/ ef/f]k]nL 

zAbsf] lgdf0f{ ePsf] 5 . ef/t / o'/f]kdf af]lng] efiffx¿sf] ;+o'Qm kl/jf/ ef/f]k]nL kl/jf/ xf] .  

o;nfO{ OG8f] o''/f]lkog efiff kl/jf/ klg elgG5 . ljZjel/ o; kl/jf/sf efiffx¿ af]lnG5g\ .  

g]kfndf klg ef/f]k]nL kl/jf/sf efiffx¿ af]lnG5g\ . g]kfnL d}lynL, ef]hk'/L, cjwL, yf¿, 

g]kfndf af]lng] efiff kl/jf/ / ltgsf efiffx¿sf] ljj/0f
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8f]6\ofnL, j}t8]nL, 88]Nw'/fnL, cf5fdL, lxGbL, cª\u|]hL cflb efiffx¿ ef/f]k]nL kl/jf/sf 

efiffx¿ x'g\ .

tflnsf #M ef/f]k]nL kl/jf/ / o;cGtu{tsf efiffx¿sf] ljj/0f @)&* 

qm=;+= efiff jQmf k|ltzt jQmf ;+Vof

! g]kfnL $$=*^ !#)*$$%&

@ d}lynL !!=)% #@@@#*(

# ef]hk'\/L ^=@$ !*@)&(%

$ yf? %=** !&!$)(!

% alHhsf #=*( !!,##&^$

^ cjwL @=(^ *^$@&^

& 8f]6]nL !=& $($*^$

* pb"{ !=$@ $!#&*%

( duxL )=&( @#)!!&

!) j}t8]nL )=%@ !,%@,^^^

!! c5fdL )=$* !$!$$$

!@ /fhj+zL )=$% !#)!^#

!# v; )=$ !!&%!!

!$ aemfª\uL )=#$ ((^#!

!% lxGbL )=#$ (*#((

!^ /fgfyf? )=@& &&&^^

!& afh''/]nL )=!( %^$*^

!* bfr''{n]nL )=!^ $%^$(

!( cª\lusf )=!@ #%(%@

@) dfemL )=!! #@(!&

@! uGufO{ )=)( @^@*!

@@ aª\unf )=)* @#&&$

@# df/jf8L )=)& @!###
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@$ 88]Nw''/L )=)& @!#))

@% tfhk''l/of )=)& @)#$(

@^ s''dfn )=)^ !*$#%

@& d';ndfg )=)^ !^@%@

@* ;+:s[t )=)% !#()^

@( b/} )=)$ !@!%^

#) h'DnL )=)# *##*

#! af]6] )=)# &^*&

#@ kx/L )=)@ %($^

## b}n]vL )=)@ $(*(

#$ s]j6{ )=)! #$^(

#% 8f]g] )=)! #!))

#^ ;fª\s]lts efiff )=)! !&*$

#& af/fu''jf )=)! !%#^

#* ;fb|L ) !#$&

#( cªu|]hL ) !#@#

$) ;f]gxf ) !!*@

$! ls;fg ) !))$

$@ kGhfjL ) *&!

$# s''df{nL ) #(&

$$ l;GwL ) @(!

$% dfNkfF8] ) !^!

$^ ;wfgL ) !@@

$& xl/ofGjL ) !!$

;|f]t M s]Gb|Lo tYofª\s ljefu, @)&* .

tlnsf g++= # cg;f/ g]kfndf ef/f]k]nL kl/jf/sf hDdf $& j6f efiffx¿ af]lnG5g\ . oL 

efiffx¿dWo] Ps k|ltzteGbf a9L jQmf ;ª\Vof ePsf efiffx¿sf] ;ª\Vof cf7j6f /x]sf] 5 . 

g]kfndf af]lng] efiff kl/jf/ / ltgsf efiffx¿sf] ljj/0f
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g]kfnL, d}ynL, ef]hk'/L, yf¿, alHhsf, cjwL, 8f]6]nL, pb"{ ,duxL, j}t8]nL, c5fdL, /fhj+zL, 

v;, aemfª\uL, lxGbL, /fgfyf¿, afh''/]nL, bfr''{n]nL, cª\lusf, dfemL, uGufO{, aª\unf, df/jf8L, 

88]Nw''/L, tfhk''l/of, s''dfn, d'';ndfg, ;+:s[t, b/}, h''DnL, af]6], kx/L, b}n]vL, s]j6{, 8f]g], 

;f+s]lts efiff, af/fu''jf, ;fb|L, cª\u|]hL, ;f]gxf, ls;fg, kGhfjL, s''df{nL, l;GwL, dfNkfF8], 

;wfgL, xl/ofGjL u/L ef/f]k]nL kl/jf/sf $& cf]6f efiffx¿ g]kfndf af]lnG5g\ . o; kl/jf/sf 

g]kfnL, d}ynL, ef]hk'/L, yf¿, alHhsf, cjwL, 8f]6]nL, pb"{, duxL, j}t8]nL efiffx¿ ljsl;t 

efiffsf ¿kdf /x]sf 5g\ . oL efiffx¿sf jQmfx¿df eflifs clej[lQ ;sf/fTds /x]sf] kfOG5 .  

g]kfnL efiff g]kfndf af]lng] ef/f]k]nL kl/jf/sf] ;a}eGbf w]/} jQmfn] k|of]u ug]{ efiff xf] . 

g]kfnL efiff ;+ljwfgtM g]kfnsf] ;/sf/L sfdsfhsf] efiffsf] ¿kdf :yflkt ePsf] kfOG5 . 

o; kl/jf/sf 5j6f efiffx¿sf] jQmf ;+Vof Ps xhf/eGbf sd /x]sf] b]lvG5 . oL efiffx¿ 

;+/If0fsf cefjdf nf]k x''g] vt/f b]lvG5 . kl5Nnf] ;do /fgfyf¿ efiffnfO{ klg hgu0fgfdf 

pNn]v u/]sf] kfOG5 . o; hgu0fgfdf 8f]g] efiffnfO{ klg ;dfj]z ul/Psf] 5 .

lrlgofF–ltAatL efiff kl/jf/ / o; cGtu{tsf efiffx¿ 

lrlgofF–ltAatL kl/jf/ ef}uf]lns ljt/0fsf b[li6n] k"j{ Pl;of, blIf0f k"j{ Pl;of / blIf0f 

Pl;ofdf km}lnPsf] ljZjsf] k|d''v efiff kl/jf/ dflgG5 . o; kl/jf/nfO{ cof]ufTds, PsfIf/L / 

tfgk|wfg ljz]iftf ePsf] efiffkl/jf/ klg dflgG5 -Gof}kfg] / cGo, @)^&, k[= @@*_ . g]kfndf 

ef/f]k]nL efiff kl/jf/sf jQmf ;ª\Vofkl5 bf];|f] :yfgdf lrlgofF ltAatL efiff kl/jf/sf jQmf 

;ª\Vof /x]sf] kfOG5 . tfdfª, g]jf/L -g]kfn efiff_, du/, /fO{, lnDa", u'?ª ef]6]÷z]kf{, r]kfª, 

yfdL, lh/]n cflb lrlgofF kl/jf/sf efiffx¿ g]kfndf af]lnG5g\ . /fli6«o hgu0fgf @)&* sf 

cg';f/ g]kfndf &@ j6f efiffx¿ o; kl/jf/sf /x]sf 5g\, tL x'g\ M 

tlfnsf $M lrlgofF–ltAatL kl/jf/ / o;cGtu{tsf efiffx¿sf] ljj/0f @)&*

qm=;+= efiff jQmf k|ltzt jQmf ;ª\Vof

! tfdfª $=** !$@#)&%

@ g]kfn efiff÷ g]jf/L @=(^ *^##*)

# du/ 9''6 @=&* *!)#!%

$ ofSy''ª÷lnDa" !=@ #%)$#^

% u'?ª !=!@ #,@*)&$

^ /fO{ )=% !$$%!@

& jfGtfjf )=$& !,#*))#
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* z]kf{ )=$ !!&*(^

( du/ vfd )=#! (!&%#

!) rflDnª )=#! *()#&

!! r]kfª )=@ %*#(@

!@ s''n''ª )=!# #&(!@

!# ;''g''jf/ )=!! #@&)*

!$ yfdL )=)( @^*)%

!% y''n''ª )=)* @$$)%

!^ 3n] )=)* @#)$(

!& ;fDkfª )=)& @!%(&

!* lwdfn )=)& @)%*#

!( vflnª )=)^ !^%!$

@) jfDa''n] )=)% !%@*%

@! jflxª÷jfo''ª )=)% !$$$(

@@ ofSvf )=)% !$@$!

@# e''h]n )=)$ !#)*^

@$ ef]6] )=)$ !@*(%

@% ofDkm"÷ofDkm] )=)$ !)&$$

@^ gfl5l/ª )=)# (()^

@& Åof]Ndf], of]Ndf] )=)# (^%*

@* b''dL )=)# *^#*

@( d]jfxfª )=)# &$@*

#) k''df )=)@ ^&^#

#! kx/L )=)@ %($^

#@ cff7kxl/of )=)@ %%*)

## b''ª\dfnL )=)@ %$)#

#$ lh/]n )=)@ %!^&

g]kfndf af]lng] efiff kl/jf/ / ltgsf efiffx¿sf] ljj/0f
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#% ltAatL )=)@ %)%#

#^ r''d÷g''a|L )=)! $@*$

#& 5GTofn )=)! $@*@

#* /fhL )=)! $@$&

#( ysfnL )=)! $@@)

$) d]r] )=)! $@)#

$! sf]oL )=)! $!%@

$@ nf]xf]?ª )=)! #**$

$# 8f]NkfnL )=)! #@$$

$$ d''ufnL )=)! @*#$

$% h]/f]÷h]?ª )=)! @*!&

$^ sdf{/f]ª )=)! @^!(

$& l5Gtfª )=)! @%^$

$* Nxf]kf )=)! @#$*

$( nfKrf )=)! @@$)

%) dgfª] )=)! @)@@

%! l5lnª )=)! @)!!

%@ b''/f )=)! !((!

%# ltn''ª )=)! !(^(

%$ AofF;L )=)! !&)^

%% afns''/f÷a/d )=)! !%#(

%^ du/÷sfOs] ) !@@%

%& xfo''÷jfo'' ) !!##

%* w''n]nL ) &*^

%( vfDrL÷/fp6] ) &$!

^) n''ª\lvd ) &)@

^! nf]jf÷nf]af ) ^@$



235

^@ sfut] ) ^!!

^# jflnª÷jfn''ª ) %$%

^$ gf/–km" ) $@*

^% nf]dL ) $!#

^^ lt5f]?ª kf]Os] ) $!)

^& sf]r] ) ##@

^* kfª\b''jfnL ) @$&

^( a]nxf/] ) !&&

&) ;''/]n ) !&$

&! ;fd ) !)^

&@ jgsl/of ) *^

;|f]t M /fli6«o hgu0fdf, @)&* . 

tflnsf g++ $ cg';f/ g]kfndf lrlgofFF–ltAatL kl/jf/sf tfdfª, g]kfn efiff÷g]jf/, du/ 9''6, 

ofSy''ª÷lnDa"", u''?ª, /fO{, jfGtfjf, z]kf{, ,du/ vfd, rflDnª, r]kfª, s''n''ª, ;''g'jf/, yfdL, 

y''n''ª, 3n], ;fDkfª, lwdfn, vflnª, jfDa''n], jflxª÷jfo''ª, ofSvf, e''h]n, ef]6], ofDkm", 

gfl5l/ª, ÅofNdf]÷ofNdf], b''dL, d]jfxfª, k'df, kx/L, cf7kxl/of, b''ª\dfnL, lh/]n, ltAatL, 

r''d÷g''a|L, 5GTofn, /fhL, ysfnL, d]r], sf]oL, nf]xf]?ª, 8f]NkfnL, d''ufnL, h]/f]÷h]?ª sdf{/f]ª, 

l5Gtfª, Nxf]kf, nfKrf, dgfª], l5lnª,  b''/f, ltn'ª, AofF;L, afns''/f÷a/d, du/÷sfOs], 

xfo''÷jfo'', w''n]nL, vfDrL÷/fp6], n''ª\lvd, nf]jf÷nf]af, sfut], jflnª÷jfn''ª, gf/ km'', nf]dL, 

lt5f]?ª kf]Os], sf]r], kfªb''jfnL, a]nxf/], ;''/]n, ;fd, jgsl/of  u/L hDdf &@ j6f efiffx¿ 

/x]sf 5g\ . o; kl/jf/sf %& j6f efiffsf jQmf;ª\Vof Ps xhf/eGbf a9L 5 eg] !% j6f 

efiffsf jQmf;ª\Vof Ps xhf/eGbf yf]/} /x]sf] kfOG5 . oLdWo] tfdfª, g]jf/, du/, lnDa"", 

u''?ª efiffsf jQmf;+Vof pNNf]Vo b]lvG5g\ . jgsl/of efiffsf jQmf;ª\Vof *^ dfq /x]sf] 

kfOG5 . 

cfUg]nL efiff kl/jf/ / o; cGtu{tsf efiffx¿ 

cfUg]nL efiff kl/jf/nfO{{ c:6«f] Pl;ofnL cyf{t\ cfl6«s kl/jf/ elgG5 . o; kl/jf/sf efiffx¿ 

d''G8f jf sf]n, df]g–Vd]/ / cGgfd d''cfª u/L tLg zfvfdf juL{s[t ul/Psf] 5 -Gof}kfg] / cGo, 

@)^&, k[=@@^_ . g]kfnsf] emfkf, df]/ª / ;'g;/L lhNnfdf o; kl/jf/sf efiffx¿ af]lnG5g\ . 

g]kfndf o; kl/jf/sf ;GyfnL, d''08f / vl/of u/L tLgj6f efiffx¿ /x]sf 5g\ . 

g]kfndf af]lng] efiff kl/jf/ / ltgsf efiffx¿sf] ljj/0f
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tflnsf %M cfUg]nL kl/jf/ / o; cGtu{tsf efiffx¿sf] ljj/0f, @)&*

qm=;= efiff jQm k|ltzt jQmf ;ª\Vof
! ;GyfnL )=!*       %#^&&
@ d''08f )=)!       @!)&
# vl/of ) !#@

;|f]t M /fli6«o hgu0fdf, @)&* .

g]kfndf cfUg]nL kl/jf/sf ;GyfnL, d''08f / vl/of efiff u/L hDdf tLgj6f efiff dfq 

af]lnG5g\ . vl/of efiff emfkf, df]/ª / slknj:t'df af]lnG5 eg] ;GyfnL efiff df]/ª / emfkf 

lhNnfdf af]lnG5 . vl/of efiff emfkf lhNnfdf af]lnG5 . lj=;+ @)&* sf] hgu0fgfdf  vl/of 

efiffsf hDdf !#@ hgf jQmf /x]sf] tYofª\s k|:t''t ul/Psf] kfOG5 .    

b|lj8]nL efiff kl/jf/ / o; cGtu{tsf efiffx¿ 

g]kfndf b|lj8]nL kl/jf/sf] Ps dfq efiff af]lnG5 . b|lj8]nL kl/jf/sf] emFfu8÷wfFu8 -p/fp_ 

efiff g]kfndf af]lnG5 . 

tflnsf ^M b|lj8]nL kl/jf/ / o;cGtu{tsf efiffx¿sf] ljj/0f, @)&*

qm=;= efiff jQmf k|ltzt jQmf ;ª\Vof
!        p/fFj÷p/fp )=!# #**&#

;|f]t M /fli6«o hgu0fgf, @)&* . 

b|lj8]nL kl/jf/ cGtu{tsf] emfFu8÷wfFu8 jf p/fFp efiff g]kfnsf] k"jL{ t/fO{sf] lhNnf emfkf, 

df]/ª, l;/fxf, wg'iff lhNnfdf af]lnG5 . lj=;+=@)&* sf] /fli6«o hgu0fgfsf] tYofª\s cg';f/ 

p/fFp÷p/fp efiffsf jQmf ;ª\Vof #**&# hgf /x]sf] b]lvG5 . 

Psn kl/jf/ / o; cGtu{tsf efiff 

g]kfndf af]lng] s';'G8f efiffnfO{{ Psn kl/jf/ cGtu{tsf] efiff elgG5 . of] efiff;Fu ;+;f/sf 

c? s'g} efiff kl/jf/sf ljz]iftfx¿ ldNb}gg\ . To;}n] o; efiffnfO{{ Psn kl/jf/cGtu{tsf] 

efiff elgPsf] 5 . lj=;+= @)&* sf] /fli6«o hgu0fgfsf] tYofª\s cg';f/ s'';''08f efiffsf jQmf 

;ª\Vof @# hgf dfq /x]sf] b]lvG5 . 
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tflnsf &M Psn kl/jf/ / o;cGtu{tsf efiff, @)&*

qm=;= efiff jQmf k|ltzt jQmf ;ª\Vof

! s';'G8f ) @#
;|f]t M /fli6«o hgu0fgf, @)&* .

s';'G8f efiffsf jQmfx¿ tgx'F, c3f{vfFrL, bfª, /f]Nkf lhNnfdf a;f]jf; u5{g\ -PYgf]nu,  

@))(, k[= !##_ . s'';''G8f efiffnfO{ ;+/If0f ug{ o; efiffsf] n]vgk4ltsf] ljsf; ug''{ h¿/L 

/x]sf] 5 . g]kfndf s'';''G8f efiffsf jQmfx¿ c¿ ;a} efiffeGbf Go"g /x]sf] b]lvG5 . 

lgisif{

g]kfn ax'eflifs e"kl/j]li6t d'n's xf] . g]kfnsf] eflifs ljljwtf cg''kd 5 . g]kfndf 

ef/f]k]nL, lrlgofFF–ltAatL, cfUg]nL / b|lj8]nL u/L d"ntM rf/ kl/jf/sf efiffx¿ af]lnG5g\ . 

s';'G8f efiffnfO{{ Psn efiff kl/jf/sf] efiff elgPsf] 5 . g]kfndf ;a}eGbf w]/} jQmf ;ª\Vof 

ePsf] kl/jf/ ef/f]k]nL efiff kl/jf/ xf] eg] efiff ;ª\Vofsf b[li6n] lrlgofFF ltAatL kl/jf/sf 

efiffx¿sf] ;ª\Vof w]/} 5 . ef/f]k]nL efiff kl/jf/ cGt{ut $& eGbf w]/} efiffx¿ g]kfndf 

af]lnG5g\ . o;}u/L lrlgofFFF–ltAatL kl/jf/sf &@ eGbf w/} efiffsf jQmfx¿n] o; kl/jf/sf 

efiff af]Nb5g\ . cfUg]nL kl/jf/ cGtu{t ;GyfnL, d''08f / vl/of u/L tLgj6f efiff af]lnG5g\ .  

b|lj8]nL kl/jf/ cGtu{tsf] Ps dfq efiff p/fFp efiff g]kfnsf] k"jL{ t/fO{sf] lhNnf emfkf, 

df]/ª, l;/fxf, wg'iff lhNnfdf af]lnG5 . g]kfndf hDdf !@$ j6f efiffx¿ af]lnG5g\ . g]kfnsf 

efiffx¿ ljutb]lv 36a9 xFb} cfPsf] l:ylt b]lvG5 . lj=;+ @)^* sf] /fli6«o hgu0fgfdf 

pNn]v ePsf /l;ofnL, :k]lg;, c/aL cflb s]xL ljb]zL efiffx¿ @)&* sf] hgu0fgfsf] 

k|ltj]bgdf ;dfj]z ul/Psf] b]lvFb}g . t/ /fgfyf¿, gf/ km'', g''a|L, 8f]g] cflb efiffx¿nfO{ o; 

u0fgfdf ;dfj]z ul/Psf] kfOG5 . o;af6 g]kfn j:t''tM kfFr efiff kl/jf/leqsf w]/} efiffsf 

jQmf ePsf] d''n''s xf] eGg] lgisif{ phfu/ ePsf] 5 .

g]kfndf af]lng] efiff kl/jf/ / ltgsf efiffx¿sf] ljj/0f
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;Gbe{ ;fdu|Lx¿

cfrfo{, s''lZdnf -;g\ @)@)_, g]kfndf af]lng] efiffx¿sf] kl/ro, OG6/l8l;Kn]g/L l/;r{ Og 
Ph's];g, $-@_, @!%–@#), https://doi.org./10.3126/ire.vui2.27937.

cfrfo{, j|t/fh -@)^^_, g]kfnsf efiffx¿sf] kfl/jfl/s juL{s/0f, ;Dk]|if0f ^-^_, k[= %&–^@ .

s]Gb|Lo tYofª\s ljefu -@)^*_, /fli6«o hgu0fgfsf] k|ltj]bg, s]Gb|Lo tYofª\s ljefu .

s]Gb|Lo tYofª\s ljefu -@)&*_, /fli6«o hgu0fgfsf] k|ltj]bg, s]Gb|Lo tYofª\s ljefu .

v8\sf, hLjg -@)&&_, kl/df0ffTds cg';Gwfg tYofª\s ljZn]z0f tyf spss sf] k|of]u, 
l;Dkmf]gL klAns];g k|f= ln .

vgfn, /fh]Gb| -;g\ @)@)_, lnª\Uo''l:6s lhcf]u|fkmL ckm g]kflnh Nofª\Uo''h]h b y8{ kf]n M  

hg{n ckm lhcf]u|fkmL -!*–!(_, $%–%$,  https://doi.org/10.3126/ttp.v18io.27994.

Gof}kfg], 6ª\sk|;fb / cGo -@)^&_, ;fdfGo efifflj1fg, ;gnfO6 klAns]zg .

kGt, wdf{gGb -@)&^s_, efifflj1fg / g]kfnL efiff, z'esfdgf k|sfzg k|f= ln .

kGt wdf{gGb -@)&^v_, k|fof]lus efifflj1fg, hgtf k|;f/0f tyf k|sfzg k|f= ln=.

kf]v/]n, dfwjk|;fb -@)^$_, g]kfnsf efiffx¿sf] jt{dfg cj:yf, /fli6«o ;flxTo ;ª\uf]i7L 
-!–(_, g]kfn /fhsLo k|1f k|lti7fg .

kf}8]n, /fh]Gb|k|;fb / e§/fO{, /d]z -@)&&_, g]kfnsf] efiffgLlt / of]hgf cfwf/, OG6]n]Sr'cNh 
a's Kofn]; .

e§/fO{, /fdk|;fb -@)&%_, eflifs cg';Gwfg ljlw, kl/ro / k|of]u -t];|f] ;:+s=_, z'esfdgf 
k|sfzg k|f=ln= .

e08f/L, kf/;dl0f -@)&&_, k|fl1s n]vg tyf ;Dkfbg, ljBfyL{ k':ts e08f/ .

e08f/L, kf/;dl0f / ;flns/fd kf}8\ofn -@)^*_, ;fdflhs tyf dgf]efifflj1fg -bf];|f] ;+:s=_, 
ljBfyL{ k':ts e08f/ .

efiff cfof]u -@)&&_, efiff cfof]usf] k|ltj]bg, efiff cfof]u . 

efifflj1fg s]Gb|Lo ljefu -;g\ @))(_, PYgf]nu, efifflj1fg s]Gb|Lo ljefu .
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nª\sfsf08 syfdf k|ltljlDat Wjlg

k|]dk|;fb ltjf/L
a'6jn ax'd'vL SofDk;, lq=lj=

Email: tiwari.prem828@gmail.com

n]v;f/

k|:t't n]vdf syfsf/ /fh]Gb| ljdnåf/f lnlvt nª\sfsf08Ú syfnfO{ ;+:s[t 
sfJozf:q k/Dk/fsf] efjjfbL l;4fGt Wjlgsf cfwf/df ljZn]if0f ul/Psf] 5 . o; 
n]vdf …nª\sfsf08Ú syfsf s'g ljwftÎjaf6 s]s:tf WjGofy{ cleJol~ht ePsf 5g\ 
eGg] k|fl1s lh1f;fnfO{ s]Gb| agfO{ ;dfwfg vf]lhPsf] 5 . lj=;+= @)^@÷)^# ;fndf 
t/fO{df ePsf] cfGbf]ngn] cfd g]kfnLdf ;[hgf ul/lbPsf] ;d:ofsf dfWodaf6 g]kfnsf] 
cl:tTj /Iffsf nflu ;a} g]kfnL nfUg'kg{] j]nf cfPsf] d'Vo ljifo syfdf kfOG5 .  
k|:t't n]vdf …nª\sfsf08Ú syfsf zLif{s, ljifoj:t', ;f/j:t' tyf kfqljwfgdf 
cleJol~ht WjGofy{ jf k|tLodfg cy{sf] lg¿k0f ul/Psf] 5 . o; syfdf /fdfo0fsf] 
kf}/fl0fs ;Gbe{nfO{ cfwf/ agfP/ zLif{sLs/0f ul/Psf] 5 . zLif{saf6 g} efO efOsf] 
o'4n] b'j}sf] cl:tTj ;dfKt x'g] s'/f ;ª\s]t u/]sfn] ;a} kIf ;+oldt x'g'kg{] cj:yf 
cfPsf] 5 eGg] WjGofy{ lgsflnPsf] 5 . k|:t't n]vdf If]qLotf, hftLotf, juL{otf tyf 
lglxt :jfy{sf nflu ul/Psf cfGbf]ngaf6 b]zsf] pGglt slxNo} gx'g] ePsfn] km'6]/ 
xf]Og h'6]/ /fli6«o lxtsf nflu cufl8 a9\g'k5{ eGg] lgisif{ lgsflnPsf] 5 .

zAbs'~hL M Wjlg, kfqljwfg, ljifoj:t', zLif{sljwfg, ;f/j:t' .

ljifokl/ro

/fh]Gb| ljdn -@))#_ g]kfnL ;flxTosf] ;d;fdlos wf/fdf snd rnfpg] k|ltef x'g\ . g]kfnL, 

lxGbL / d}lynL ;flxTodf Pd=P= ;Ddsf] cWoog k"/f u/]sf ljdnn] efifflj1fgdf ljBfjfl/lw 

u/]sf 5g\ . pgL …cfof{j|tÚ klqsfdf …nfdv'6\6]Ú / …p8';Ú syf k|sfzg u/]/ ;flxTosf] 

km/flsnf] cfsfzdf k|j]z u/]sf x'g\ . pgsf /fh]Gb| ljdnsf syfx¿ -@)^@_, ;dosf cfFvf 

-@)^(_ h:tf syf;ª\u|x ;fj{hlgs ePsf 5g\ . ljdnn] g]kfnL tyf d}lynL efiffdf syfsf] 

/rgf u/]sf 5g\ . g]kfnL ;dfhdf b]lvPsf] If]qLo, hftLo tyf juL{o lje]bsf] cGTo u/L 

;fdflhs Gofo k|fKt ug{ ;lsg] ;dfhsf] kl/sNkgf ub}{ s[lt /rgf ug{] ljdnn] cfkm\gf 

CDC Journal, Year 31, No. 45, December 2023, DOI: https://doi.org/10.3126/cdj.v31i45.68993
Received Date: December 30, 2023 Accepted Date: May 22, 2024 
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/rgfsf dfWodaf6 o'4sf] lj/f]w / zflGtsf] sfdgf u/]sf 5g\ . logsf /rgfdf cfGbf]ngsf 

gsf/fTds k|efj / To:tf k|efjaf6 ;dfhnfO{ d'St ug'{kg{] ljifo k|s6 ePsf] kfOG5 . logn] 

;fDk|bflostfsf] gf/fn] eTsfPsf] g]kfnL ;dfhsf] cfsif{s lrq k|:t't ub{} lj3l6t ;dfhnfO{ 

k'glg{df{0f ug'{kg{] wf/0ff klg k|:t't u/]sf 5g\ . :yfgLotf, u|fDo hLjg, o'4hGo ;Gqf;do 

jftfj/0f, cfsif{s efiffz}nL /fh]Gb| ljdnsf syfdf kfOg] dxÎjk"0f{ ljz]iftfx¿ x'g\ . 

;flxToaf6 cleJoSt x'g] k|tLodg cy{ g} Wjlg xf] . Wjlgn] ;flxlTos s[ltdf cleJoSt 

ePsf] jfRofy{eGbf ljnIf0f cy{sf] cleJolSt lbG5 . k|:t't n]vdf cfrfo{ cfgGbjw{g k|0fLt 

Wjlgl;4fGtsf cfwf/df /fh]Gb| ljdnåf/f lnlvt …nª\sfsf08Ú syfsf] ljZn]if0f ul/Psf] 5 .  

o;n] ;fdfGo cy{nfO{ clts|d0f u/L ljlzi6 cGofy{sf] k|ltkfbg u/]sf] 5 . o; n]vdf …

nª\sfsf08Ú syfsf s'g s'g ljwftÎjn] s]s:tf WjGofy{ a'emfPsf 5g\ eGg] k|fl1s ;d:ofdf 

s]lGb|t eO{ ;dfwfg vf]Hg] sfo{ ul/Psf] 5 . …nª\sfsf08Ú syfaf6 cleJol~ht /; Wjlgsf] 

dfq ljZn]if0f ug'{ o; n]vsf] ;Ldf /x]sf] 5 . 

cWoogljlw

k|:t't n]vdf ;f]2]Zod"ns gd'gf 5gf]6 k4ltsf] pkof]u ul/Psf] 5 . oxfF syfsf/ /fh]Gb| 

ljdnsf] ;dosf cfFvf syf;ª\u|xdf /x]sf] …nª\sfsf08Ú syfnfO{ rog u/]/ Wjlgl;4fGtsf 

cfwf/df ljZn]if0f ul/Psf] 5 . o;sf nflu cfjZos ;fdu|Lsf] ;ª\sng k':tsfno sfo{af6 

ul/Psf] 5 . o; …nª\sfsf08Ú syfnfO{ k|fylds ;|f]tsf] ;fdu|Lsf ¿kdf lnOPsf] 5 eg] 

l;4fGt lgdf{0fsf s|ddf pkof]u ul/Psf ;fdu|LnfO{ låtLos ;|f]tsf ¿kdf u|x0f ul/Psf] 5 .  

o:t} …nª\sfsf08Ú syfsf af/]df ul/Psf ljZn]if0f, ;dLIff tyf cWoog låtLos ;|f]tsf 

¿kdf /x]sf 5g\ . k|:t't cg';GwfgfTds n]vdf k|fylds / låtLos ;|f]tsf ;fdu|L pkof]u 

ul/Psf] 5 . ;ª\slnt ;fdu|Lsf] ljZn]if0fsf nflu Wjlgl;4fGtsf] pkof]u ul/Psf] 5 . 

Wjlgl;4fGtsf cfwf/df syfsf] ;dLIff ul/Psfn] oxfF lgudgfTds k4ltnfO{ k5\ofOPsf] 

5 . l;4fGt lgdf{0fsf s|ddf cfgGbjw{gsf] WjGofnf]s, cfrfo{ dDd6sf] sfJok|sfz, cfrfo{ 

ljZjgfysf] ;flxTobk{0f cflb nIf0fu|Gysf] pkof]u ul/Psf] 5 . log} nIf0fu|Gydf cleJoSt 

ljifosf cfwf/df lgld{t Wjlgl;4fGt g} ljZn]if0fsf] d"n cfwf/ /x]sf] 5 . s[ltsf] ljZn]if0fsf 

s|ddf j0f{gfTds tyf ljZn]if0ffTds ljlwsf] oyf:yfg k|of]u ul/Psf] 5 . 

;}4flGts kof{wf/

…Wjg\Ú wft'df …OÚ k|Too nfu]/ lgld{t ePsf] Wjlg zAbn] cy{o'St cfjfh tyf ;flxTosf 

;Gbe{df k|tLodfg cy{nfO{ a'emfpF5 . cfrfo{ cfgGbjw{g k|0fLt Wjlg ;+:s[t sfJozf:q 

k/Dk/fsf] dxÎjk"0f{ l;4fGt xf] . …WjlgÚ zAbsf] k|of]u ljleGg ;Gbe{df ul/Psf] kfOG5 . …WjlgÚ 

zAbn] ;fdfGo cy{df cfjfh eGg] a'emfpF5 eg] ;flxTosf ;Gbe{df o;n] ljlzi6 k|tLodfg 
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cy{nfO{ a'emfPsf] x'G5 . Wjlgn] ljz]if k|sf/sf] /d0fLo jf rdTsf/o'St cy{nfO{ ;ª\s]t 

u5{ . jfRofy{eGbf ljnIf0f k|sf/sf] cy{ a'emfpgsf nflu Wjlg cfjZos dflgG5 . WjlgnfO{ 

zAbzlStsf dfWodaf6 klg :ki6 kfg{ ;lsG5 . zAbzlSt clewf, nIf0ff / Jo~hgf u/L 

tLg k|sf/sf x'G5g\ . kbsf ;fy kbfy{sf] ;DaGw /xg] zAbzlStnfO{ clewf elgG5 . o;n] 

;ª\s]tsf ¿kdf d'Vofy{nfO{ a'emfPsf] x'G5 . o;nfO{ jfRofy{ klg elgG5 -l/;fn, @)%),  

k[= !&)_ . d'Vofy{ afwf cfPkl5 ?l9 jf k|of]hgsf ;xfotfaf6 d'Vofy{;Fu ;DalGwt cy{ a'emfpg] 

zAbzlStnfO{ nIf0ff elgG5 -ljZjgfy, @))*, k[= ^!_ . clewf / nIf0ffn] cfcfkm\gf] cy{ a'emfP/ 

lj/t ePkl5 ljz]if k|sf/sf] cy{ a'emfpg cfpg] zAbzlSt g} Jo~hgf xf] -dDd6, ;g\ !(^),  

k[= *)_ . sfJosf] k|wfge"t Joª\Uo k|s6 ug{] zAb / cy{sf] gfd Wjlg xf] -9sfn, @)^&, k[= $%_ .  

Jo~hgf zAbzlSt b]z, sfn, jStf, ;|f]tf cflb ljifoeGbf dfly x'G5 . h'g /rgfdf zAbsf] 

;fwf/0f cy{eGbf To;af6 lg:sg] Joª\Uo a9L rdTsf/o'St x'G5, To;}nfO{ Wjlg elgG5 -z'Sn, 

;g\ @))*, k[= #!_ . oxL ljlzi6 cy{ a'emfpg] Jo~hgf zAbzlSt / Wjlgsf lardf cToGt} 

glhssf] ;DaGw /x]sf] x'G5 . Joª\Uofy{ jfRoy{sf t'ngfdf clws zlStzfnL ag]sf] cj:yfnfO{ 

g} Wjlg elgG5 -zf:qL, ;g\ @)!$, k[= !@(_ . Jo~hgf zAbzlStaf6 cleJoSt x'g] Joª\Uofy{ / 

Wjlgaf6 k|fKt x'g] k|tLodfg cy{ Pp6} txdf /x]sf x'G5g\ .

cfgGbjw{gsf] Wjlgl;4fGtdf /x]sf] Wjlg zAbsf] cy{ cfrfo{ gu]Gb|n] o:tf] nufPsf 5g\ M 

-s_ h;n] s]xL Wjlgt u5{, To:tf] Jo~hs zAbnfO{ Wjlg elgG5 . -v_ h;n] s]xL Wjlgt 

u/fpF5 jf u5{ To:tf] Jo~hs cy{ Wjlg xf] . -u_ of] Wjlg xf] h'g Wjlgt x'G5 cyf{t\ j:t', 

/; / cnª\sf/ Wjlgt x'g] ePsfn] tL Wjlg x'g\ . -3_ Wjlg tL x'g\, h'g zAbzlStåf/f Wjlgt 

x'G5g\ . -ª_ Tof] Joª\Uo k|wfg sfJosf] /rgf Wjlg xf] h;df s'g} s'/f jf j:t', cnª\sf/, 

/;, efj cflb Wjlgt x'G5g\ -gu]Gb|, !((%, k[= !@!_ . dfly lbOPsf a'Fbfsf cfwf/df lgisif{ 

agfpFbf Jo~hs zAb, Jo~hs cy{, Joª\Uo cy{, Jo~hgf Jofkf/ / Joª\Uo k|wfg sfJo eGg] 

cy{;Fu hf]8]/ Wjlgsf] JofVof ul/Psf] kfOG5 . jf:tjdf Jo~hs zAb, Jo~hs cy{ / Joª\Uo 

k|wfg sfJo g} Wjlg xf] . sJosf] u"9fy{ k|ltkfbg ug{] WjlgnfO{ k|tLodfg cy{, Joª\Uofy{, 

cGofy{, cleJoª\Uodfg cy{, uDodfg cy{, cg'e"odfg cy{, ef;dfg cy{, k|sfzdfg cy{, 

WjGofy{ h:tf ljleGg gfdn] lrgfOPsf] 5 . 

cfrfo{ cfgGbjw{gn] WjGofnf]s nIf0fu|Gydf Wjlgl;4fGtsf] :yfkgf u/]sf 5g\ . pgn] 

WjlgnfO{ kl/eflift ub{} hxfF cy{ cfkm}Fn] tyf zAb :jod\n] cfkm\gf] clewf cy{nfO{ uf}0f agfP/ 

ljlzi6 cy{sf] ;ª\s]t u5{, To;}nfO{ ljåfg\x¿n] Wjlg eg]sf 5g\ eGg] wf/0f /fv]sf 5g\ 

-cfgGbjw{g, ;g\ @)!#, k[= @_ . pgn] oxL WjlgnfO{ sfJosf] cfTdfsf ¿kdf :jLsf/ u/]sf 

5g\ . hxfF zAb jf cy{n] k|tLodfg cy{sf] k|flKtsf nflu cfkm\gf] cy{sf] kl/Tofu ul/lbG5 / 

s'g} ljz]if cy{ a'emfpF5 eg] To:tf] :yfgdf Wjlg /xG5 -pkfWofo, @)%%, k[= !(!_ . Wjlgsf] 

;DaGw Jofs/0fsf] :kmf]6jfb;Fu /x]sf] /x]sf] 5 . h;af6 cy{ :km'l6t x'G5, Tof] :kmf]6 xf] .  

…nª\sfsf08Ú syfdf k|ltljlDat Wjlg
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o;af6 zAb, jfSo, cg'R5]b, k|s/0f / k|aGw:t/sf] cy{ k|:km'6g x'g] u5{ . :kmf]6jfbsf 

cg';f/ kl5Nnf] j0f{ of Wjlgsf] pRrf/0f ubf{ cluNnf j0f{ of Wjlgx¿ cfsfzdf lanfO;s] 

klg k"j{ j0f{sf] ;+:sf/ clGtd j0f{;Fu /xG5 / zAbsf ;Dk"0f{ Wjlg of j0f{af6 cy{ :kmf]6 jf 

cleJoSt x'G5 . Wjlg x/fP/ uP klg cy{ hLljt g} /xG5 eGg] s'/f :kmf]6jfbLn] :jLsf/ 

u/]sf 5g\ . Wjlg Jo~hs x'G5 eg] :kmf]6 Joª\Uo x'G5 . Wjlg gfzjfg\ x'G5 t/ :kmf]6 gfzjfg\ 

x'Fb}g -gu]Gb|, ;g\ @)!#, k[= #–%_ . o;/L k"j{jtL{ k/Dk/faf6 k|z:t k|]/0ff lnP/ cfgGbjw{gn] 

Wjlgl;4fGtsf] :yfkgf u/]sf x'g\ . 

hxfF zAb jf cy{n] cfkm\gf] d"n k|;ª\unfO{ Tofu]/ ljlzi6 k|sf/sf] cy{ a'emfpF5, ToxfF g} Wjlg 

x'g] u5{ . ljlzi6 k|sf/sf] cy{sf] k|tLlt g} Wjlg xf] . k|tLodfg cy{ g} Wjlg xf] . sfJodf 

zAb / cy{eGbf km/s lsl;dsf] ljnIf0f ;f}Gbo{ /xG5, To;}nfO{ Wjlg elgG5 . cfgGbjw{gkl5 

Wjlgl;4fGtnfO{ JofVof;lxt cem alnof] agfpg] sfd cfrfo{ dDd6n] u/]sf 5g\ . To;}

n] pgnfO{ Wjlgk|:yfgk/dfrfo{ eg]/ lrlgG5 . pgn] jfRofy{eGbf leGg cToGt rdTsf/k"0f{ 

Joª\Uofy{nfO{ Wjlgsf ¿kdf lrgfPsf 5g\ . cfrfo{ ljZjgfyn] jfRofy{ / Joª\Uofy{sf] t'ngf 

ub{} ltgLx¿sf larsf] leGgtfnfO{ o;/L gf} k|sf/n] k|:t't u/]sf 5g\ M

-s_ af]4f M jfRofy{sf] 1fgsf nflu zAbsf]z, Jofs/0f cflb cfjZos x'G5g\ . sf]zJofs/0f 

hfg]sf] JolSt g} jfRofy{sf] 1ftf x'G5 . WjGofy{sf] k|tLlt ;x[bonfO{ dfq x'G5 .

-v_ :j¿k M jfRofy{ / Joª\Uofy{sf] :j¿kdf leGgtf kfOG5 . jfRofy{ ljlw aGbf Joª\Uofy{ lgif]w 

aG5 clg jfRofy{ lgif]w aGbf Joª\Uofy{ ljlw aGg] ePsfn] oL b'O{sf] :j¿kdf leGgtf kfOG5 .

-u_ ;ª\Vof M ;ª\Vofsf cfwf/df klg jfRofy{ / Joª\Uofy{sf lardf leGgtf kfOG5 . jfRofy{ 

;a}sf nflu Pp6} x'G5 t/ Joª\Uofy{ jStf, ;|f]tf tyf k|s/0fsf sf/0fn] cg]s cy{df 

ljeflht x'g k'U5 .

-3_ lgldQ M jfRofy{sf] af]w ;fdfGo n]vk9 ug{] JolStn] ug{ ;S5g\ . Joª\Uofy{sf] k|tLlt 

k|ltef ;DkGg ;a} JolStn] ug{ ;S5g\ .

-ª_ sfo{ M jfRofy{af6 j:t'sf] dfq 1fg x'G5 . Joª\Uofy{af6 rdTsf/ / cfgGbsf] cf:jfbg 

klg ug{ ;lsG5 . 

-r_ sfn M ;j{k|yd jfRofy{sf] 1fg x'G5 . jfRofy{sf] 1fg ePkl5 dfq Joª\Uofy{sf] af]w x'G5 .

-5_ cf>o M jfRofy{ zAb of kbdf cfl>t /xG5 . Joª\Uofy{ zAbdf, zAbsf] cy{df, zAbsf] 

s'g} Ps c+zdf jf j0f{df cfl>t /xG5 .

-h_ ljifo M jfRofy{ / Joª\Uofy{sf] ljifo g} leGg x'G5 . jfRofy{ s'g} Ps JolSt;Fu ;DalGwt  

x'G5 . Joª\Uofy{ cs}{ JolSt;Fu ;DalGwt x'G5 . 

-em_ kof{o M jfRofy{df kof{ojfrL zAbn] s'g} kl/jt{g Nofpg ;Sb}g . Joª\Uofy{df kof{ojfrL 

zAbaf6 klg ljz]if cy{ cfpg ;S5 -ljZjgfy, @))*, k[= $$!_ .
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Wjlgsf e]bsf ljifodf ljleGg ljåfg\n] cfcfkm\g} wf/0ff k|:t't u/]sf 5g\ . sltko ljåfg\n] 

Wjlgsf] k"0f{ kl/u0fgf ;Dej 5}g klg eg]sf 5g\ . WjlgnfO{ k|ydtM cljjlIftjfRo Wjlg       

-nIf0ffd"nf_ / ljjlIftfGjok/jfRo Wjlg -clewfd"nf_ df ljefhg ul/Psf] 5 -cfgGbjw{g, ;g\ 

@)!#, k[= ##^_ . cljjlIftjfRo Wjlgsf cyf{Gt/;ª\s|ldtjfRo Wjlg / cToGtlt/:s[tjfRo 

Wjlg b'O{ e]b /x]sf 5g\ . ljjlIftfGjok/jfRo WjlgnfO{ c;+nIos|d / ;+nIos|d u/L b'O{ 

k|sf/df ljefhg ul/Psf] 5 . c;+nIos|d Wjlgdf /; k5{ . ;+nIos|d Wjlgsf zAbfzSTo'b\ej, 

cy{zSTo'b\ej / zAbfyf{]eozSTo'b\ej u/L tLg e]b /x]sf 5g\ . zAbzSTo'b\ejsf j:t' Wjlg 

/ cnª\sf/ Wjlg u/L b'O{ k|sf/ /x]sf 5g\ . cy{zSTo'b\ej Wjlgsf :jtM ;DejL Wjlg, 

sljk|f}9f]lSt l;4 Wjlg / sljlga4jSt[k|f}9f]lSt l;4 Wjlg u/L tLg k|sf/ /x]sf 5g\ . 

zAbfyf{]eozSTo'b\ejsf] s'g} klg e]b 5}g . 

Wjlgsf ljljw e]bdWo] c;+nIos|d Joª\Uo Wjlgn] d"ntM /; WjlgnfO{ a'emfPsf] x'G5 . /;n] 

;flxTosf] rdTsf/nfO{ a'emfpF5 . /;efj g} c;+nIos|d Joª\Uo Wjlg ag]/ k|s6 ePsf] x'G5 .  

WjlgnfO{ d"ntM j:t' Wjlg, cnª\sf/ Wjlg / /; Wjlgdf ljefhg ul/Psf] 5 . oL tLg 

Wjlgsf e]bdWo] ;jf{lws rdTsf/o'St /; Wjlg x'g] u5{ . /; Wjlgaf6 ljleGg k|sf/sf cy{ 

cleJol~ht x'G5g\ . /; Wjlgsf dfWodaf6 s[ltdf ;lGglxt ljlzi6 cy{sf] cleJolSt x'G5 . 

o;df clewf tyf nIf0ffsf] 1fglagf g} Joª\Uofy{ k|flKt x'G5 . To;}n] o; n]vdf /; Wjlg 

jf c;+nIos|d Joª\Uo Wjlgsf dfWodaf6 cleJoSt ePsf] ljlzi6 cy{sf] lg¿k0f ul/Psf] 5 .  

o; n]vdf d"ntM …nª\sfsf08Ú syfsf zLif{s, ljifoj:t', kfq tyf ;f/j:t'df cleJol~ht 

/; Wjlg lg¿k0f ul/Psf] 5 . 

ljZn]if0f / glthf

k|:t't n]vdf …nª\sfsf08Ú syfdf cleJol~ht WjGofy{ klxrfg u/L To;sf] ljZn]if0f ug{] sfo{ 

ul/Psf] 5 . o; n]vdf syfsf zLif{s, ljifoj:t', kfq tyf ;f/j:t' cflb 36saf6 Wjlgt 

WjGofy{ lg¿k0f u/L lgisif{ lgsflnPsf] 5 . 

…nª\sfsf08Ú syfsf] ljifoj:t'sf] ;|f]t

lj=;+= @)^@÷)^# ;fnsf] ;]/f]km]/f]df t/fO{df km}lnPsf] cfGbf]ng / ToxL cfGbf]ngdf km}lnPsf] 

hftLo tyf If]qLo bª\uf;Fu ;DalGwt ljifo …nª\sfsf08Ú syfdf cfPsf] 5 . ;w}F Pstfsf] 

dfnfdf ufFl;Psf g]kfnsf lxdfn, kxf8 / t/fO{sf dflg; If]qLo efj af]s]/ Pscsf{sf 

lj?4df gf/fafhL ul//x]sf] ljifonfO{ syfdf pkof]u ul/Psf] 5 . t/fO{df a:g] dw];L / 

kxf8af6 t/fO{df em]/sf kxf8 d"nsf dflg;sf lardf ePsf] cfk;L åGå / To;n] :jtGq 

g]kfnLdf hGdfPsf] kL8f clg ;Gqf;sf] cj:yfnfO{ o; syfdf d'Vo ;Gbe{ agfOPsf] 5 . 

…nª\sfsf08Ú syfdf k|ltljlDat Wjlg
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…nª\sfsf08Ú syfsf] jfRofy{

…nª\sfsf08Ú syfdf @)^@÷)^# ;fndf g]kfnuGhaf6 dw];L / kxfl8of ;d'bfosf lardf 

åGåaf6 ;'? eO{ g]kfnsf] k"jL{ t/fO{df km}lnPsf] 8/nfUbf] cfGbf]ngsf sf/0faf6 ;[lht b'Mvb 

cj:yfsf] lrq0f ul/Psf] 5 . ctLtnfO{ ;lDemP/ n]lvPsf] x'gfn] oxfF ctLtfjnf]sg z}nL 

kfpg ;lsG5 . dw]; cfGbf]ngdf 3fOt] ag]/ c:ktfndf k'¥ofPsf] …dÚ kfqsf] s]Gb|Lotfdf syf 

cufl8 a9]sf] 5 . …dÚ kfqn] cfkm\gf] ctLtsf] :d/0f ub}{ cfkm" c:ktfnsf] z®ofdf cfpg'sf] 

sf/0f vf]hL ub{} cufl8 hfFbf ctLtsf :d/0fx¿ 36gfsf ¿kdf cfPsf 5g\ . ltg} 36gfsf] 

ljsf;;Fu} syf ;dfkgdf k'u]sf] 5 . 

klZrd g]kfnsf] 7'nf] ;x/ g]kfnuGhaf6 kxfl8of / t/fO{ d"nsf dflg;sf lar åGå k|f/De 

ePsf] 5 . g]kfnuGhdf e8\lsPsf] cfGbf]ngsf] c;/ hgsk'/ ;x/;Dd k'u]sf] 5 . dflg; 

cfcfkm\gf] ;d'bfosf kIfdf gf/fafhL ub}{ ljkIfnfO{ cfs|d0f ug{ cufl8 a9]sf 5g\ . cfsfz 

6fo/sf] w'jfFn] 9flsPsf] 5 eg] rf/}lt/ uuge]bL gf/f 3lGsPsf 5g\ . kxfl8of / dw];L 

b'j} kIf Pscsf{sf] cl:tTj ;dfKt kfg{ nflu/x]sf 5g\ . dw];L ;d'bfosf] h'n'; hgsk'/sf] 

efg'rf]sdf /x]sf] efg'eStsf] ;flns tf]8\gsf cufl8 al9/x]sf] 5 . To:tf] cj:yfdf …dÚ 

kfqn] efg'eSt kxfl8of geO{ ;du| g]kfnsf] efjgfTds Pstf u/fpg] slj ePsf] ljrf/ /fVb} 

cfGbf]ngsf/LnfO{ 5]Sg] k|of; u/]sf] 5 t/ p;nfO{ kxfl8of ePsf] cf/f]k nufpFb} cfs|d0f 

ul/Psf] 5 . ToxL j]nf …dÚ kfq le8af6 rn]sf] uf]nL b]j|] lt3|fdf nfu]/ hldgdf klN6g 

k'u]sf] 5 . To;kl5 ;of}F xyf}8f efg'eStsf ;flnsdfly ahfl/g k'u]sf 5g\ clg efg'sf] 

;flns w/fzoL ag]sf] 5 . s]xL ;dodf g} kxfl8of ;d'bfosf] h'n'; ToxL 7fpFdf cfPsf] 

5 . pgLx¿ efg'eStsf] ;flns tf]8\g]nfO{ ljleGg cf/f]k nufpFb} ljBfkltsf] ;flnslt/ 

cu|;/ eO/x]sf  5g\ . …dÚ kfq dfgjtfsf k|ltd"lt{ dflgPsf ljBfklt dw];L gePsf] cfjfh 

3GsfpFb} ;flnssf] glhs k'u]sf] 5 t/ la8Dagf kxfl8of ;d'bfoaf6 p;nfO{ dw];Lsf] cf/f]k 

nufOPsf] 5 / p;nfO{ le8af6 s;}n] lg;fg agfP/ uf]nL k|xf/ u/]sf] 5 . o;k6s le8af6 

rn]sf] uf]nL p;sf] b]j|] xftdf nfu]sf] 5 / pm k'gM w/fzoL ag]sf] 5 . dw];L / kxfl8of b'j} 

;d'bfoaf6 Ps Ps uf]nL vfPsf] …dÚ kfqnfO{ PDa'n]G;sf] ;xfotfaf6 c:ktfn;Dd k'¥ofOPsf] 

5 . c:ktfndf rf/ lbg;Dd a]xf];L cj:yfdf /x]sf] …dÚ kfqsf] xf]; v'n]kl5 p;n] cfkm\gf] 

ctLtsf af/]df :d/0f u/]sf] k|;ª\u syfdf cfPsf] 5 . p;n] cfkm" dw];L jf kxfl8of s] 

x'F eGg] hfgsf/L kfpg ;s]sf] 5}g . p;n] cfkm\gf] afNosfnsf] :d/0f u/]sf] 5 . dw];L / 

kxfl8ofsf lar emu8f ePkl5 cfkm" s'g lsQfdf kg{] dflg; x'F eGb} p;n] cfkm\gf] k[i7e"ld 

vf]h]sf] k|;ª\u syfdf cfPsf] 5 . g]kfnsf] Oltxf;df @)^@÷)^# ;fndf t/fO{df 5]l8Psf] 

cfGbf]ng;Fu ;DalGwt 36gfs|daf6 syfsf] syfj:t' ;+/lrt ePsf] 5 . oxL g} syfsf] 

cWoogaf6 k|fKt x'g] jfRofy{ jf d"n cy{ /x]sf] 5 . 
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…nª\sfsf08Ú syfsf] zLif{sljwfgdf WjGofy{

g]kfnsf] /fhgLlts 36gfs|dsf] pNn]v ug]{ s|ddf @)^@÷)^# ;fnsf] ;]/f]km]/f]nfO{ cfwf/ 

agfP/ g]kfnL g]kfnLsf lardf ePsf] åGåsf] ;Gbe{nfO{ …nª\sfsf08Ú syfdf k|:t't ul/Psf] 

5 . syfsf/n] k|:t't syfdf k|tLsfTds zLif{sljwfg u/]sf 5g\ . syfdf cfPsf] ljifonfO{ 

kf}/fl0fs ;Gbe{sf dfWodaf6 ;ª\s]t ub{} :ki6 kfl/Psfn]] zLif{sljwfgdf /; Wjlg cleJol~ht 

ePsf] 5 . syfGtdf …dÚ kfqsf a'afsf] d'vaf6 lbOPsf] cleJolStnfO{ g} zLif{sljwfgsf] cfwf/ 

agfOPsf] 5 . pgn] syfdf eg]sf 5g\, æca g]kfn nª\sf eO;Sof] . efO efOdf lje]b ePkl5 

o:t} x'G5 nª\sf bxg ÛÆ -ljdn, @)^(, k[= #@_ . …nª\sfsf08Ú syfsf] zLif{s kf}/fl0fs u|Gy 

/fdfo0fsf] ljifo;Fu ;DalGwt /x]sf] 5 . /fdfo0fdf /fj0f / ljeLif0fsf lardf ldnfk x'g 

g;Sbf / /fj0fsf] d[To';Fu ;DalGwt uf]Ko /x:o ljeLif0fn] /fdnfO{ hfgsf/L lbPs} sf/0f 

/fj0fsf] d[To' ePsf] syf kfOG5 . o;nfO{ jfRofy{sf ¿kdf /fv]/ x]bf{ o; syfdf kxfl8of 

;d'bfosf dflg; / t/fO{ d"nsf dflg; Pscfk;df n8\bf To;sf] kmfObf c¿ s;}n] p7fpg 

;S5 eGg] /; Wjlg cleJol~ht ePsf] 5 . oxfF efO efOsf] WjGofy{ kxfl8of / dw];L xf] eg] 

nª\sfsf] WjGofy{ g]kfn xf] . efO efOsf lardf cfk;L ldnfksf] cefjdf nª\sfsf] cl:tTj 

;dfKt ePh:t} g]kfnsf] klg cl:tTj ;ª\s6df kg{ ;Sg] k|tLodfg cy{ /; Wjlgsf ¿kdf 

k|s6 ePsf] 5 . /fj0f / ljeLif0fsf] ldnfksf] cefjsf sf/0f ;'g};'gn] el/Psf] nª\sfsf] 

cl:tTj ;ª\s6df k/] h:t} g]kfnL g]kfnL larsf] cfGtl/s åGån] g]kfnsf] cl:tTjdf klg 

sfnf] afbn d8fl/Psf] 5 eGg] /; Wjlg af]w o; syfsf] zLif{saf6 ePsf] 5 . o; n]vdf 

nª\sf h:t} g]kfnsf] cl:tTj klg efO efOsf larsf] a]d]nsf sf/0f ;ª\s6df k/]sf] 5 eGg] 

ljlzi6 cy{sf] k|flKt /; Wjlg jf c;+nIos|d Joª\Uoaf6 cleJolht ePsf] 5 . 

…nª\sfsf08Ú syfsf] ljifoj:t'df WjGofy{

/fh]Gb| ljdnåf/f /lrt …nª\sfsf08Ú syfdf g]kfnL ;dfhdf lbgk|ltlbg km}lnFb} u/]sf] hftLo 

tyf If]qLo lje]b;Fu ;DalGwt ljifoj:t' cfPsf] 5 . o'uf}Fb]lv ;fdflhs ;DaGwdf afFlwPsf 

g]kfnL cfh hft / If]qsf cfwf/df vl08t ePsf 5g\ . xfd|f] g]kfnL ;dfhdf alNemFb} u/]sf] 

/fhgLlts tyf ;fdflhs ljifoj:t' syfdf cfPsf] 5 . kxf8af6 t/fO{df em/]sf kxfl8of 

d"nsf g]kfnL / o'uf}Fb]lv t/fO{df /dfpFb} cfPsf t/fO{jf;L g]kfnLsf lardf @)^@÷)^# ;fnsf 

;dodf km}lnPsf] cljZjf;sf] jftfj/0f tyf Pscsf{nfO{ b':dg g} 7fg]/ cfs|d0fdf plqPsf] 

ljifoj:t' syfsf] cWoogaf6 k|fKt x'g] jfRofy{ xf] . …dÚ kfqn] g]kfnsf lje"lt ag]sf efg'eSt 

cfrfo{ tyf ljBfkltsf ;flnsdfly x'Fb} u/]sf cfs|d0fnfO{ /f]Sg] s|ddf ef]u]sf kL8f syfdf 

jfRofy{af6 g} k|fKt x'g] ljifoj:t' x'g\ . syfdf cfPsf] …dÚ kfqsf dfWodaf6 lbOPsf syfTds 

cleJolStaf6 WjGofy{ cleJol~ht ePsf] kfOG5 M

æa'4 eujfg\sf cfFvfaf6 tktk cfF;' tlKsPsf] h:tf] b]lvG5Æ -ljdn, @)^(, k[= !&_ .

…nª\sfsf08Ú syfdf k|ltljlDat Wjlg
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nfdf] ;dob]lv Pstfsf] ;"qdf afFlwPsf] g]kfnL ;dfhdf lx+;fsf] cfuf] ;lNsPsf] 5 . oxfF 

s;}n] s;}nfO{ ljZjf; ug{] jftfj/0f 5}g . h;n] ljZje/ zflGtsf] ;Gb]z km}nfO/x]sf] 5, 

cfh p;}sf cfFvf cfF;'n] el/Psf 5g\ . cfkm\g} 3/df cfuf] nufP/ g]kfnL cfkm}F c;'/lIft 

ag]sf 5g\ . hxfFaf6 zflGtsf] cfjfh 3Gsg'kYof]{ cfh ToxL :yfg o'4e"lddf kl/0ft ePsf] 

5 eGg] k|tLodfg cy{sf] cleJolSt /; Wjlgsf dfWodaf6 k|:km'l6t ePsf] 5 . 

c:ktfndf 3fOt] cj:yfdf k'u]sf] …dÚ kfqn] xf]; v'n]kl5 k|Zg u5{, æt/ d]/f] s] 

ck/fw < ===ck/fw < wf]tL–6f]kL sf08Æ -ljdn, @)^(, k[= !&_ .

dflysf] syf+zdf ;fdfGo jfRofy{sf ¿kdf x]bf{ wf]tL / 6f]kLn] dflg;sf kf];fssf af/]df 

a'emfpF5g\ t/ syfdf oL b'O{ zAb hfltsf k|ltlglwsf ¿kdf pkl:yt ePsf 5g\ . syfdf 

cfPsf] wf]tL zAbn] t/fO{df a;f]af; ug{] JolStnfO{ lrgfPsf] 5 eg] 6f]kL zAbn] kxf8af6 

t/fO{df em/]sf g]kfnL cyjf kxf8df a:g] g]kfnLnfO{ a'emfPsf] 5 . g]kfnLn] @)^@÷)^# 

;fnsf] hftLo tyf If]qLo cfGbf]ngnfO{ hlt;'s} cl:tTjsf] n8fOF eg]/ gfds/0f u/] klg 

Tof] jf:tjdf g]kfnL ;dfhnfO{ lju|xsf] af6fdf n}hfg] n8fOF lyof] eg]/ syfsf/n] k'li6 u/]sf 

5g\ . g]kfnsf] k"0f{ ;+/rgf eg]s} wf]tL / 6f]kLsf] ldng xf] . g]kfnsf] ;f}Gbo{ eg]s} lxdfn, 

kxf8 / t/fO{ x'g\ . ;b}j logsf] cl:tTj ;'/lIft /xg'k5{ eGg] ljz]if cy{ /; Wjlg ag]/ 

k|s6 ePsf] 5 . dflg; t/fO{df hGdFb}df cyjf kxf8df hGdFb}df p;sf] s'g} bf]if x'Fb}g .  

JolStnfO{ If]qut ¿kdf x]/]/ cfnf]rgf ug{] k|j[lQ sbflk :jLsfo{ 5}g eGg] ljz]if cy{ klg /; 

Wjlgaf6} Wjlgt x'g k'u]sf] 5 .

æd 6fpsf] xNnfP/ c8\sn sf6\5' 6fpsfdf 6f]kL 5}g . lt3|f prfn]/ x]5'{ wf]tL a]kQf 

5 . dfgf}F cfsfzl;t k|Zg u5'{, v} d]/f] wf]tL < v} d]/f] 6f]kL <Æ -ljdn, @)^(, k[= !&_

lt3|f / xftdf uf]nL nfu]/ 3fOt] ePsf] …dÚ kfqn] cfk"mn] nufPsf kf];fssf] vf]hL ul//x]sf] 

eGg] jfRofy{ k|fKt x'g] dflysf] syf+zdf g]kfnsf] cl:tTj g} ;ª\s6df k/]sf] eGg] WjGofy{ k|s6 

ePsf] 5 . g]kfnL bfh'efOsf lardf 5]l8Psf] If]qLo åGån] g t kxf8sf] cl:tTjsf] /Iff g} 

ug{ ;S5 g t t/fO{ g} ;'/lIft aGg ;S5 eGg] WjGofy{ a'emfPsf] 5 . g]kfndf a;f]af; ug{] 

;a} g]kfnLsf lardf Pstfsf] efjgf ;[hgf ug{ ;lsPg eg] xfdL wf]tL / 6f]kLsf] vf]hLdf 

x/fpg] 5f}F eGb} cfk;L n8fOF aGb u/L Psn] csf{nfO{ ;Ddfg ug{] jftfj/0f ;[hgf ug'{kg{] 

wf/0ff /; Wjlg ag]/ syfdf k|s6 ePsf] 5 . 

ætkfO{Fsf] wf]tL /utn] ntkltPsf] lyof] . 6f]kL lrYnflrYnf ePsf] lyof] . b'j}nfO{ 

x'nn] g} kmfNof]Æ -ljdn, @)^(, k[= !&_ .

dflysf] syf+zdf jfRofy{sf] txdf s'g} n8fOFdf wf]tL / 6f]kL RofltPsf] eGg] cy{ af]w x'G5 . 

oxfF o'4sf] kL8fn] kxf8 / t/fO{ b'j} cfs|fGt ePsf 5g\ eGg] ljlzi6 cy{ k|s6 x'g k'u]sf] 5 .  
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dflysf] syfTds cleJolStdf wf]tL / 6f]kLnfO{ kxf8L t/fO{sf JolStsf] k|tLsdf ¿kdf k|:t't 

ul/Psf] 5 . c:ktfndf a]xf]; eP/ egf{ ePsf] …dÚ kfqn] xf];df cfPkl5 wf]tL / 6f]kLsf] vf]hL 

u/]sf] ;Gbe{ b]vfP/ syfsf/n] t/fO{ / kxf8sf] ;+o'St ;+/rgf ePsf] g]kfnsf] vf]hL u/]sf] 

k|;ª\u /; Wjlg ag]sf] 5 . o:t} wf]tL / 6f]kLnfO{ /utfDo b]vfP/ syfsf/n] kxf8 / t/fO{ 

b'j} /utsf] xf]nL v]ln/x]sf 5g\ eGg] oyfy{ cleJolSt k|:t't u/]sf 5g\ . o; cleJolStaf6 

/fli6«o Pstf, hftLo ;b\efj, e|ft[Tj, ;xsfo{sf] efjgf g]kfnL hfltdf ;dfKt x'Fb} cfPsf] 

k|tLodfg cy{ k|s6 ePsf] 5 -;'j]bL / cGo, @)*), k[= @@(–@#)_ . o'4sf sf/0f /0fe"lddf 

kl/0ft ePsf] t/fO{sf] df6f] xfd|} bfh'efOsf] /utsf] leh]sf] lyof] eg] kxf8af6 ljleGg ;kgf 

af]s]/ t/fO{df em/]sf g]kfnLsf] klg larNnL ePsf] lyof] . wf]tLdf ntkltPsf] /utn] t/fO{df 

a;f]af; ug{] g]kfnLn] Hofg u'dfPsf] eGg] cy{ cleJol~ht u/]sf] 5 eg] 6f]kL lrYnflrYnf 

ePsf] k|;ª\un] kxfl8of a:tL phfl8Psf] ;Gbe{ Wjlgsf ¿kdf cleJol~ht ePsf] 5 . 

d z'4 dflg; /xg uPF . g wf]tL g 6f]kLÆ -ljdn, @)^(, k[= !*_ .

tTsfnLg ;dodf s'g} dflg; klg o'4af6 k[ys\ x'g ;s]sf lyPgg\ . syfdf cfPsf] …dÚ 

kfqn] t/fO{sf dflg;af6 efg'eStsf] ;flns hf]ufpg] k|of; u/]sf] 5 clg kxfl8of dflg;sf] 

x'naf6 ljBfkltsf] ;flns hf]ufpg] k|of; u/]sf] 5 . p;nfO{ t/fO{sf dflg;n] kxfl8of eg]/ 

cfs|d0f u/]sf 5g\, To:t} kxfl8ofn] t/fO{sf] dflg; eg]/ cfs|d0f u/]sf 5g\ . s'g} kIfdf 

gnfu]/ :jtGq hLjg latfpg rfxg] JolSt;d]t cfGbf]ngsf] df/af6 aRg ;s]sf lyPgg\ eGg] 

s'/f …dÚ kfqsf] cj:yfaf6 af]w x'g k'u]sf] 5 . tTsfnLg cj:yfdf s'g} lsQdf klg pleg 

grfxg] dflg;;d]t cfGbf]ngsf] k|efjaf6 aRg ;s]sf lyPgg\ eGg] WjGofy{ syfdf cfPsf] …

dÚ kfqsf] cj:yfaf6 k|fKt ug{ ;lsG5 . 

…nª\sfsf08Ú syfdf cfPsf] …dÚ kfqsf dfWodaf6 tTsfnLg g]kfnL ;dfhsf JolStn] 

ef]Ug'k/]sf] lgs} sxfnLnfUbf] kL8fnfO{ ljifosf ¿kdf k|:t't ul/Psf] 5 . syfsf] …dÚ kfqn] 

:jtGq gful/ssf ¿kdf hLjg latfpg rfx]sf] 5 t/ p;sf] :jtGqtfdf ;a}n] zª\sf u/]sf 

5g\ . s'g} klg lsQfdf gpleg] …dÚ kfq h:tf JolSt b'j} kIfsf] lg;fgfdf k/]sf] ;Gbe{nfO{ 

cfsif{s ¿kdf syfdf k|:t't ul/Psf] 5 . syfsf/n] /f]h]sf] ljifo jfRofy{df eGbf /; Wjlgsf 

:t/df ljz]if rdTsf/o'St aGg k'u]sf] 5 . …nª\sfsf08Ú syfdf cfPsf] k|d'v kfqn] ef]u] 

h:t} ;d:ofo'St hLjg latfpg w]/} g]kfnL afWo 5g\ . syfdf cfPsf] …dÚ kfqsf ;d:of w]/} 

g]kfnLsf ;d:of x'g\ eGg] ljlzi6 cy{ /; Wjlgaf6 k|fKt ePsf] 5 . 

…nª\sfsf08Ú syfsf] ;f/j:t'df WjGofy{

…nª\sfsf08Ú syfdf /fi6«jfbL efjgf cleJoSt ePsf] 5 . o; syfdf kxf8 / t/fO{df a:g] 

g]kfnLsf] /fli6«otf lbgk|ltlbg lzlyn aGb} uPsf] clg g]kfnLsf lar /x]sf] ;b\efj ;dfKt eO{ 

…nª\sfsf08Ú syfdf k|ltljlDat Wjlg
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j}/efj a9\b} uPsf] cToGt lrGtfhgs ljifo p7fg ePsf] 5 . …nª\sfsf08Ú syfdf g]kfndf 

hftLo, If]qLo, juL{o clg lglxt :jfy{sf nflu ul/Psf cfGbf]ngaf6 slxNo} klg /fi6«n] d'xf/ 

km]g{ ;Sb}g eGg] d"nsYo /; Wjlgsf ¿kdf cleJoSt ePsf] 5 . b]zdf If]qLotf / hftLotfsf 

gfddf x'g] u/]sf cfGbf]ngn] s;}nfO{ klg alnof] agfpFb}gg\ a? o:tf ls|ofsnfkn] b]znfO{ 

g} ljv08gsf] cj:yfdf k'¥ofpF5g\ eGg] cToGt dfld{s ljrf/ syfdf k|s6 ePsf] 5 . syfdf 

:jfy{af6 k|]l/t eP/ ul/g] cfGbf]ngn] hgwgsf] Iflt ug'{afx]s c¿ gofF kl/jt{g Nofpg ;Sb}

gg\ eGg] ljrf/ /; Wjlgsf ¿kdf k|s6 ePsf] 5 . s'g} If]q / ju{;Fu hf]8]/ ul/g] cfGbf]ngdf 

;a}sf] ;dy{g /xFb}g a? s'g} lsQfdf klg ;d]l6g grfxg] JolSt emg\ a9L pTkLl8t ag]sf 

x'G5g\ eGg] s'/f syfdf cfPsf] 5 . Pp6} ;dfhdf nfdf] ;dob]lv ;'vb'Mv afF8\b} cfPsf 

g]kfnLn] hftLo / If]qLosf] rsf]{ gf/f nufpFb} Pscsf{sf] a:tL g} phf8 ug{ lsg tTk/ 5g\ <  

Pp6f g]kfnLn] csf]{ g]kfnLsf] efjgfnfO{ lt/:sf/ u/]/ s] /fli6«o cv08tf sfod /xg ;S5 <  

b]znfO{ cd"No of]ubfg lbP/ Oltxf; lgdf{0f ug]{ tL dxfg\ JolStsf] ;flns tf]8\b}df s] 

Oltxf; kl/jt{g x'g ;S5 < eGg] h:tf cToGt dfld{s k|Zgx¿ p7fP/ /fli6«o Pstf / 

cv08tfsf kIfdf cfjfh p7fpg] sfd syfdf ul/Psf] 5 -;'j]bL / cGo, @)*), k[= @@(_ . 

/fli6«o lje"ltx¿ g kxf8sf g t/fO{sf a? oL t ;du| b]zs} x'g] u5{g\ eGb} Psn] csf{nfO{ 

ug{] lgif]waf6 ;d:ofsf] ;dfwfg x'g g;Sg] ljrf/ /; Wjlg ag]/ k|s6 ePsf] 5 . 

syfsf/ /fh]Gb| ljdnn] t/fO{nfO{ kfZj{ e"ldsf ¿kdf rog u/]sf x'gfn] …nª\sfsf08Ú syfdf 

t/fO{sf] hLjgz}nL cfPsf] 5 . syfdf t/fO{sf 7'nfa8f JolStsf kl/jf/df 36\g] 36gfnfO{ 

klg b]vfpg] k|of; ul/Psf] 5 . t/fO{df /x]sf] lzIff k|f0ffnLsf af/]df klg syfsf/n] :ki6 

kf/]sf 5g\ . lzIffsf] gfddf u'? egfpFbf JolStx¿n] dRrfOPsf] n'6sf] ;Gbe{ syfdf cfPsf] 

5 . ;DkGg JolStn] ljkGg JolStsf s'g} ls|ofsnfkk|lt rf;f] glbg] clg 7'nf dflg;sf] 

3/df cf>o lngsf nflu hfg] k|rng klg syfdf cfPsf 5g\ . 

dw]; cfGbf]ngn] k|To]s JolStsf] dfgl;stfdf hGdfOlbPsf 3[0ffsf efjsf] cleJolSt  

…nª\sfsf08Ú syfdf kfOG5 . syfGtdf cfOk'Ubf syfsf/n] lbPsf] tnsf] cleJolStn] 

g]kfnsf] cj:yf o'4sf sf/0fn] ljs[t ePsf] a'em\g ;lsG5 M 

æd]/f] d'vaf6 cs:dft\ km'l:sG5 . cfdf d]/f] wf]tL / 6f]kL < pxfFx¿n] Kofs]6 lbg'x'G5 .  

d a]8af6 cf]ln{G5' / /utsf 6f6}6f6f a;]sf, lry|f eO;s]sf wf]tL / 6f]kL nufpF5' . 

km]l/ ;f]Wg dg nfU5, cfdf, b'j}lt/sf uf]nL vfg] xh'/sf] 5f]/f] s'g lsQfleq kb{5 < 

kxf8] lsQfleq ls dlb;] lsQfleq < s] lsQf dg gk/fpg] dflg; ca afFRg} kfpg] 

5}g t <Æ -ljdn, @)^(, k[= #!_ 

dflysf] syf+zdf lbOPsf] cleJolStn] g]kfn o'4sf sf/0f IftljIft eO;s]sf] / :jtGq eP/ 

afFRg kfpg] cj:yf klg ;dfKt x'g] kl/l:ylt xfd|f cufl8 cfO;s]sf] ;Gbe{ /; Wjlgsf 
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dfWodaf6 Wjlgt ePsf] 5 . syfdf cfPsf] ljifosf cfwf/df x]bf{ ca g]kfnL s'g} g s'g} 

lsQfdf afFl8g'kg]{ cj:yf cfO;s]sf] 5 . :jtGq ljrf/ af]s]/ lxF8\g] dflg;sf] cl:tTj ;dfKt 

eO;s]sf] s'/f /; Wjlgsf dfWodaf6 k|s6 ePsf] 5 . 

syfsf] clGtddf k|of]u ePsf cleJolStx¿ syfsf/sf ljrf/ jfSosf ¿kdf o;/L k|:t't 

ePsf 5g\ M

æxfdL ;8sdf cfO;s]sf 5f}F . ;8sdf gf/f / h'n';sf] s|d hf/L 5 . 6fo/sf] w'jfFn] 

g]kfn} cGwsf/df 8'a]sf] h:tf] nfU5 . 7fpF lrGg ufx|f], dfG5] lrGg ufx|f], cfkm}FnfO{ 

lrGg ufx|f], k|To]s cg'xf/ sfnf] df];f] blnPsf] h:tf] b]V5' a'af aa{/fpg'x'G5 æca 

n8\sf eO;Sof] . efOefOdf lje]b ePkl5 o:t} x'G5 nª\sf bxgÆ -ljdn, @)^(, 

k[= #!—#@_ .

o'4 / efOefOsf lardf ljb|f]x x'Fbf nª\sfsf] cl:tTj ;dfKt ePsf] lyof] . ToxL cj:yf 

g]kfndf klg b]lvg nfu]sf] ljrf/ k|s6 ub}{ /fj0f / ljeLif0fsf lar d]n gx'Fbf nª\sf /fdsf] 

sAhfdf k/] h:t} kxf8 / t/fO{sf lardf d]n gx'Fbf g]kfnsf] cl:tTj g} ;ª\s6u|:t aGg 

;S5 eGg] ljz]if cy{ /; Wjlgaf6 cleJol~ht ePsf] 5 . To;}n] syfsf/n] cv08 g]kfnsf] 

cl:tTjsf nflu km'6]/ xf]Og h'6]/ cl3 a9\g'kg]{ cj:yf cfPsf] ljifo syfdf k|:t't u/]sf 5g\ .  

t/fO{ cfGbf]ngn] ;ª\s]t u/]sf] g]kfnsf] cl:tTj g} ;d:ofdf kg{ ;Sg] 8/nfUbf] cj:yfsf] 

kl/b[Zo /; Wjlgsf dfWodaf6 cjut ePsf] 5 . 

…nª\sfsf08Ú syfsf] kfqljwfgdf WjGofy{

syfnfO{ ult k|bfg ug{] dxÎjk"0f{ e"ldsfdf kfq cfPsf x'G5g\ . …nª\sfsf08Ú syfdf 

ljifofg's"nsf kfqsf] pkof]u ul/Psf] 5 . syfsf] d"n e"ldsfdf …dÚ kfq /x]sf] 5 / …dÚ kfq 

syfdf syfsf/sf] ljrf/sf] ;+jfxs ag]/ cfPsf] 5 . o;nfO{ syfsf/sf] d'v kfqsf ¿kfdf 

klg x]g{ ;lsG5 . kxfl8of k[i7e"ldsf] dfgaxfb'/ lktf / t/fO{ k[i7e"ld ePsL dgtf]l/of 

cfdfaf6 hlGdPsf] JolStsf ¿kdf …dÚ kfq cfPsf] 5 . kf7zfnfsf] lnvtdf /fdaxfb'/ gfd 

eP klg aflx/ lrgfpgsf nflu p;sL xh'/cfdf nl5ldlgofFn] kxfl8of gfd lbOPsL 5g\ . 

kxfl8of afa' / t/fO{sL cfdfaf6 hlGdPsf] ;Gtfg h;n] g t kxfl8ofsf] kl/ro kfPsf] 5 

g t t/fO{sf dflg;sf] cfkm\gf] g} aGg ;s]sf] 5 . oxL g kxfl8of aGg ;s]sf] clg t/fO{sf 

dfG5]sf] klg cfkm\gf] aGg g;s]sf] …dÚ kfq syfdf d'Vo e"ldsfdf pkl:yt ePsf] 5 . g]kfnsf 

w]/} 7fpFdf …dÚ kfq h:tf g t/fO{sf clg g kxf8sf dflg; 5g\ . o:tf dflg;n] If]qLo 

cfGbf]ngdf :ki6;Fu cfkm\gf] kl/ro lbg ;s]sf 5}gg\ eGg] s'/f syfdf jfRofy{ ag]sf] 5 . 

syfdf cfPsf] …dÚ kfqsf dfWodaf6 g]kfnL ;dfhdf ;f+:s[lts tyf hftLo cGt{3'ng ePsf] 

ljifonfO{ :ki6 kfl/Psf] 5 . xfdL hftLo tyf If]qLo d'2fdf ljeflht xf}Fnf t/ g]kfndf w]/} 

…nª\sfsf08Ú syfdf k|ltljlDat Wjlg
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o:tf dflg; klg 5g\ h'g g t/fO{sf eg]/ cfkm"nfO{ lrgfpg ;S5g\ g t pgLx¿ kxfl8of g} 

aGg ;s]sf 5g\ . If]qLotfsf cfwf/df ul/g] cfGbf]ngn] dw];L jf tyf kxfl8of cfdf jf a'af 

ePsf JolStdf slt;Dd gsf/fTds c;/ kf/]sf] 5 / pgLx¿sf] hLjgsf] cfwf/ lgs} sdhf]/ 

/x]sf] 5 eGg] s'/f syfdf /; Wjlgsf ¿kdf Wjlgt ePsf] 5 . cfk"mnfO{ dw];L / kxfl8of 

lsQfdf pEofpg grfxg] JolStn] If]qLo tyf hftLo cfGbf]ngdf lgs} kL8f ;xg'k/]sf] s6' 

;To syfdf cfPsf] 5 . o;/L …dÚ kfqsf dfWodaf6 kxf8 / t/fO{ b'j};Fu ;DaGw hf]l8Psf 

clwsf+z g]kfnL If]qLotfsf gfddf ul/g] cfGbf]ngaf6 cToGt kLl8t ag]sf 5g\ / pgLx¿ b'j} 

kIfsf] k|xf/ ;xg afWo 5g\ eGg] s'/f syfdf b]vfOPsf] 5 . o:tf JolStx¿ t/fO{ tyf kxf8df 

x'g] cfGbf]ng b'j}af6 cToGt kLl8t ag]sf 5g\ eGg] oyfy{ syfdf cfPsf] 5 . syfdf t/fO{ 

/ kxf8 b'j}sf] k|ltlglw ag]sf] …dÚ kfq :yfkgf u/L p;}n] cfGbf]ngsf] df/ ;xg'k/]sf] ljifo 

/; Wjlgsf dfWodaf6 Wjlgt ePsf] 5 . …nª\sfsf08Ú syfdf t/fO{df af]lng] d}lynL efiffsf 

kbkbfnLsf] k|of]u ul/Psf] 5 . o:tf kbkbfjnLn] syfnfO{ t/fO{ hghLjg;Fu ;DalGwt 

agfPsf 5g\ . cf]O kxfl8of cf]O cf]O, lrNn/ df/] 6f]O6f]O, ckg] e/] kfgL ax's] s]xL gfgL 

-ljdn, @)^(, k[= #!—#@_ oL cleJolSt t/fO{;Fu ;DalGwt 5g\ . kx'gf uf]/ nu} 5L, lgk'Q/ 

lgk'Q/L h:tf d}lynL efiff;Fu ;DalGwt cleJolSt syfdf clws dfqfdf e]l6G5g\ . To:t} 

cfa'O, yf5, hfcf] ;fn] kxf8]x¿ h:tf cleJolStx¿ sYo efiff;Fu ;DalGwt /x]sf 5g\ . 

syfdf cfPsf uD5f, afFwLdfnf, a5f{, rl6of, ;/f]tf, uf]n8aG8f h:tf zAbsf] k|of]un] t/fO{sf] 

hghLjgnfO{ lrgfPsf] 5 . g]kfndf …dÚ kfq h:tf g kxfl8of g dw];L d"nsf g} eGg ;lsg] 

ldl>t ;d'bfosf dflg; w]/} 5g\ . g]kfndf …dÚ kfq h:tf s'g} klg If]q;Fu ghf]l8Psf JolSt 

w]/} ePsfn] If]qLo ljifo p7fP/ ul/g] cfGbf]ngn] ;fy{s ¿k kfpg ;Sb}g eGg] s'/f kfqsf 

dfWodaf6 cleJol~ht /; Wjlg xf] . 

lgisif{

syfsf/ /fh]Gb| ljdnåf/f /lrt …nª\sfsf08Ú g]kfnsf] /fhgLltdf b]lvPsf] @)^@÷)^# 

;fnsf] cfGbf]ng;Fu ;DalGwt ljifosf cfwf/df n]lvPsf] syf xf] . o; syfn] t/fO{ / 

kxf8sf dflg;sf lardf ePsf] hftLo åGånfO{ d'Vo ljifo agfPsf] 5 . ljZn]io syfsf] 

zLif{s, ljifoj:t', ;f/j:t' tyf kfqljwfgdf WjGofTdtf kfOG5 . kf}/fl0fs ;Gbe{ /fdfo0fLo 

ldyssf cfwf/df zLif{sLs/0f ul/Psf] k|:t't syfdf nª\sfh:t} g]kfnsf] cl:tTj klg 

;ª\s6df /x]sf] ljifosf af/]df hfgsf/L lbOPsfn] zLif{sdf WjGofy{ /x]sf] 5 . g]kfndf o:t} 

hftLo / If]qLo åGå rln/xg] xf] eg] g]kfn / g]kfnLsf] cl:tTj g} gfd]6 eP/ hfg] 5 eGg] 

s'/f ljifoj:t'sf] WjGofy{ ag]sf] 5 . o:t} hftLo, If]qLo, juL{o gf/fsf sf/0f g]kfnn] 7'nf] 

;d:of ef]Ug'kg{] cj:yf cfpg] ePsfn] j]n}df ;r]t /xgsf nflu ;DalGwt kIfnfO{ hfgsf/L 

lbg] sfo{ ;f/j:t'sf dfWodaf6 ul/Psfn] syfsf] ;f/j:t'df klg WjGofy{ /x]sf] 5 . syfdf 
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…dÚ kfqnfO{ g t/fO{sf] k|ltlglw g kxf8sf] k|ltlglwsf ¿kdf k|of]u u/]/ p;n] cfGbf]ngdf 

eff]u]sf] ;d:of b]vfOPsfn] o:tf dflg; If]qLotfsf cfwf/df x'g] cfGbf]ngdf ;a}eGbf a9L 

;d:ofu|:t ag]sf 5g\ eGg] s'/f b]vfP/ kfqdf WjGofTdstf ;[hgf ul/Psf] 5 . ljZn]io 

syfn] cfhs} h:tf] kl/l:ylt /x\of] eg] g]kfn / g]kfnLsf] cl:tTj g} ;ª\s6df kg{] d"n sYo 

:yflkt u/]sf] 5 . …nª\sfsf08Ú syfdf j:t'Wjlg, cnª\sf/ Wjlg / /; WjlgdWo] /; Wjlgsf] 

;an /x]sf] 5 . syfdf t/fO{df ePsf] cfGbf]ng;Fu ;DalGwt ljifosf dfWodaf6 t/fO{sf] 

dfq xf]Og, g]kfnsf] cl:tTj g} ;ª\s6df kg{ ;Sg] ljifo /; Wjlgsf ¿kdf k|s6 ePsf] 5 .  

To;}n] syfdf j:t' / cnª\sf/ Wjlgsf t'ngfdf /; Wjlg k|an ag]sf] 5 . 

…nª\sfsf08Ú syfdf k|ltljlDat Wjlg
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;Gbe{;fdu|L

cfgGbjw{g -;g\ @)!#_, WjGofnf]s, -6Lsfsf/ ljZj]Zj/_, -t];|f] ;+_=, 1fgd08n lnld6]8 .

pkfWofo, s]zjk|;fb -@)%%_, k"jL{o ;flxTo l;4fGt, -t];|f] ;+_=, ;femf k|sfzg .

l3ld/], s[i0fk|;fb -@)&*_, WjlgjfbL lrGtg / k|of]u, lqlj ^@ cf}F jflif{s lbj; ljz]iffª\s, 
lqe'jg ljZjljBfno, k[= #( — $$ .

9sfn, j]0fLdfwj -@)^&_, sfJobLlksf, -bf];|f] ;+_=, ljBfyL{ k':ts e08f/ .

gu]Gb| -;g\ !((%_, /LltsfJosL e"ldsf, g];gn a's xfp; .

gu]Gb| -;g\ @)!#_, e"ldsf Wjlgl;4fGt, WjGofnf]s, -n]= cfgGbjw{g / 6Lsfsf/ cfrfo{ 
ljZj]Zj/_, -t];|f] ;+:s=_, 1fgd08n lnld6]8 .

dDd6 -;g\ !(^)_, sfJok|sfz, -JofVofsf/ >Llgjf; zf:qL_, ;flxTo e08f/ .

l/;fn, /fddl0f -@)%*_, g]kfnL sfJo / slj, -kfFrf}F ;+:s=_, ;femf k|sfzg .

ljdn, /fh]Gb| -@)^(_, ;dosf cfFvf, ;fª\lu|nf a'S; . 

ljZjgfy -;g\ @))*_, ;flxTobk{0f -!–^_, -6Lsfsf/ nf]sdl0f bfxfn_, rf}vDaf ;'/ef/tL   

k|sfzg .

zf:qL, zflnu|fd -;g\ @)!$_, ;flxTobk{0f, -n]vs ljZjgfy_, df]tLnfn agf/;Lbf; .

z'Sn, /fdaf]x/L -@))*_, sfJo k|bLk, -Pslt;f}F ;+:s=_, nf]s ef/tL k|sfzg .	

;'j]bL, s]zj / cGo -@)*)_, clgjfo{ g]kfnL, cl:dtf a'S; klAn;/ PG8 l8:6«Ao'6;{ k|f=ln= .
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a'4 M /fx'nsf] /f]bg ;'g]kl5 sljtfdf aGwg / df]If lrGtg

dgdfof kf]v|]n 

kßsGof ax'd'vL SofDk;, lq=lj=
Email: manmayapokharel@gmail.com

n]v;f/

…a'4 M /fx'nsf] /f]bg ;'g]kl5Ú sljtfdf aGwg / df]If lrGtg zLif{ssf] o; n]vdf k"jL{o 
bz{gsf aGwg / df]If;Fu ;DalGwt cjwf/0ffsf cfwf/df aGwg / df]If;DaGwL bfz{lgs 
lrGtg k|:t't ul/Psf] 5 . o; qmddf pklgifb, uLtf, ;fª\Vo, j]bfGt, hgs / af}4 
bz{gdf aGwg / df]IfnfO{ s] s;/L x]l/Psf] 5 eGg] bfz{lgs dfGotfx¿ clt ;ªlIfKt 
¿kdf k|:t't ub}{ sljsf aGwg / df]If;DaGwL lrGtgnfO{ sljtfdf JoQm ljleGg ;fIosf 
cfwf/df ljZn]if0f ul/Psf] 5 . o; sljtfdf /fx'nsf] /f]bg ;'g]kl5 a'4sf] dfgl;stfdf 
hfu[t ;f+;fl/s df]x tyf ljifok|ltsf] cfzlQm k|:t't ub}{ cGttM hut\sf ;a} ;DaGw 
/ ljifox¿ Ifl0fs / c:yfoL x'g\, ltgsf] df]xn] dg'ionfO{ lr/;'v k|bfg ug{ ;Sb}g . 
To;}n] To:tf Ifl0fs ;'vdf cfkm" /dfpg g;Sg] eO{ 1fg¿kL Hof]lt kfpg cfkm" cu|;/ 
ePsf] a'4sf] dfgl;stfnfO{ sljsNkgfåf/f k|:t't ul/Psf] 5 . ctM o; sljtfdf 
sljsf aGwg tyf df]If;DaGwL lrGtg JoQm ePsf] lgisif{ o; n]vdf lgsflnPsf] 5 . 

zAbs'~hL M cljBf, hLj, gZj/, k'gh{Gd / a|Xd

ljifokl/ro

3gZofd s“8]n -@))@_ g]kfnL ;flxTo / ;dfnf]rgf If]qdf snd rnfpg] k|ltef x'g\ . sljsf 

¿kdf pgsf b]jofgL -@)#(_, ljZjfldq–d]gsf -@)^^_, w[t/fi6«h:tf v08sfJo tyf hLjgsf 

;Gbe{x¿ -@)%)_ gfds sljtf;ª\u|x k|sflzt ePsf 5g\ . 3gZofd s“8]n P]ltxfl;s tyf 

kf}/fl0fs ljifonfO{ sNkgfn] ;hfP/ ;'Gb/ sljtf l;h{gf ug]{ slj x'g\ . pgn] cfgf 

sljtfdf kfqsf] dfgl;stfsf] lrq0f u/]sf 5g\ . of] sF8]nsf] dxÎjk"0f{ sfJofTds ljz]iftf 

xf] . 3gZofd sF8]nåf/f lnlvt a'4 M /fx'nsf] /f]bg ;'g]kl5 sljtfdf sljn] /fx'nsf] 

/f]bg ;'g]kl5sf] a'4sf dgdf l;lh{t cj:yfsf] lrq0f u/]sf 5g\ . k|f/Dedf pgL k'qdf]xn] 

cToGt} cfslif{t ePsf t/ cGttM To; df]xnfO{ df]Ifk|flKtsf] afws 7fgL pgdf ;Tosf] :j¿k 

k|bLlKtdo x'G5 eGg] r}tGo pb\af]wg ePsf] 5 .  bfz{lgs lrGtgcg';f/ ;+;f/ b'Mvdo 5 / 
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b'Mvsf] d"n sf/0f c1fgtf xf] . oxL c1fgtfsf sf/0f hLj hGdd/0fsf] rqmdf 3'ld/xG5 .  

o;/L hLj ;[li6rqmdf 3'ld/xg' aGwg xf] . cljBfsf] kbf{ x6L a|Xdafx]s c¿ s]xL ;To xf]Og 

eGg] r}tGo af]w x'g' df]Ifsf] cj:yf xf] . oxL ;}4flGts dfGotfsf cfwf/df ljj]Ro sljtfsf] 

ljZn]if0f u/L o;df aGwg / df]Ifsf] lrGtg ;zQm ¿kdf cleJoQm ePsf] lgisif{ lgsflnPsf] 5 .

cWoog ljlw / ;}4flGts kof{wf/

k|:t't n]vdf k|fylds / låtLo b'j} ;|f]tsf ;fdu|Lx¿sf] pkof]u ul/Psf] 5 . cfjZos ;a} 

;fdu|Lx¿ k':tsfnoaf6 ;ª\sng ul/Psf 5g\ . ljj]Ro sljtfnfO{ k|fylds ;|f]tsf] ;fdu|Lsf 

¿kdf lnOPsf] 5 eg] pQm sljtfdf k|o'Qm aGwg / df]IflrGtg;Fu ;DalGwt kIfsf] ljZn]if0f ug{ 

k|of]u ul/Psf ;}4flGts tyf ;dfnf]rsLo k':ts tyf zf]wk|aGwnfO{ låtLo ;|f]tsf ;fdu|Lsf 

¿kdf lnOPsf] 5 . sljtfdf k|o'Qm aGwg / df]IflrGtgsf] ljZn]if0f k"jL{o bz{gsf aGwg / 

df]IflrGtgsf cjwf/0f;Fu ;DalGwt eP/ ul/Psf] 5 . o;sf nflu sljtfsf Znf]sx¿nfO{ 

cfwf/ agfOPsf] 5 . ctM sljtf ljZn]if0fsf] 9fFrf kf7 ljZn]if0fdf cfwfl/t u'0ffTds 

lsl;dsf] /x]sf] 5 . k|fKt ;fdu|Lsf] ljZn]if0f ug{ JofVofTds / ljZn]if0ffTds ljlwsf] k|of]u 

ul/Psf] 5 .

aGwg / df]IflrGtg k"jL{o bz{gsf cfwf/e"t dfGotf x'g\ . bz{g eGgfn] afx\o cfFvfn] ef}lts 

hut\ / leqL jf 1fgsf cfFvfn] cflTds ;+;f/nfO{ b]Vg' eGg] a'lemG5 . csf]{ zAbdf eGbf 

s'g} klg ljifosf] uDeL/ lrGtg g} bz{g xf] . bz{gnfO{ k"jL{o / kfZrfTo u/L b'O{ e]b ul/Psf] 

5 . k"jL{o bz{gnfO{  j]bnfO{ dfGg] / gdfGg] cfwf/df j}lbs / cj}lbs b'O{ e]b ul/Psf] 5 . 

j}lbs bz{gcGtu{t ;fª\Vo, of]u, Gofo, j}z]lifs, dLdf+;f / j]bfGt bz{g k5{g\ . oL bz{gnfO{ 

if8\bz{g klg elgG5 . af}4, h}g / rfjf{s cj}lbs bz{g x'g\ . k"jL{o bz{gn] cToGt dxÎjsf 

;fy JofVof u/]sf ljifodf k|s[lt, ;[li6, df]If, O{Zj/, hLj, hLjfTdf, sd{, hut\, a|Xd, dfof, 

z/L/, dg, ;'v'bMv, k'gh{Gd cflb x'g\ -Gof}kfg], @)&@, k[= @(_ . log} ljifo;Fu ;Da4 eP/ 

cfpg] cGo dxÎjk"0f{ ljifox¿df aGwg / df]If;DaGwL lrGtg klg k"jL{o bz{gdf ;zQm ¿kdf 

cleJoQm ePsf] kfOG5 . k|:t't n]vsf] ljifo aGwg / df]If lrGtgdf s]lGb|t ePsfn] log} b'O{ 

ljifodf cfwfl/t eP/ ltg} ljifosf] rrf{ o; ;}4flGts kof{wf/df ul/Psf] 5 .

k"jL{o bz{gdf aGwg lrGtg

;fdfGo cy{df …aGwgÚ eGgfn] afFWg] sfd eGg] a'lemG5 . k"jL{o bz{gcg';f/ af/Daf/ hGd / 

d[To'sf] rqmdf kl//xg' g} aGwg xf] -Gof}kfg], @)&@, k[= @(–#)_ . o;nfO{ cljBfsf] cj:yf jf 

c1fgfj:yf klg elgG5 . oxL cljBfn] hLjdf hut\ ;fFRr} g} 5 eGg] e|flGt u/fpF5 -l/hfn, 

@)&), k[= $)_ .  o; w/tLdf hGdg] x/]s k|f0fLn] hGd;Fu} d[To'nfO{ lnP/ cfpg] x'gfn] k|f0fL jf 

hLjsf] d[To' cjZoDefjL 5 . k|f0fL jf hLjn] w/tLdf hlGdP/ cg]sf}F lsl;dsf sd{x¿ u5{ .  
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p;n] u/]sf ltg} sd{cg';f/ p;sf] k'gh{Gd x'G5 eGg] k"jL{o bz{gsf] dfGotf /x]sf] 5 . ctM 

af/Daf/ hGdd[To'sf] rqmdf kl//xg' g} aGwg xf] eGg] s'/f k"jL{o bz{gn] dfg]sf] 5 . k"jL{o 

bz{gsf] cfwf/ u|Gy pklgifb\df hGd d/0fsf] rqm ;f+;fl/s aGwg xf] elgPsf] 5 -Gof}kfg], 

@)&@, k[= #)_ . uLtfdf ej¿kL ;fu/df ;'v b'Mvsf] cg'e"lt eO/xg'nfO{ aGwg elgPsf] 5 . 

;fª\Vo bz{gn] lqljw b'Mvsf sf/0f x/]s hLj aGwgdf k5{ eg]sf] 5 . o; bz{gn] ;Dk"0f{ 

;+;f/ u'0fsf] cwLgdf 5 . To;}n] of] ;+;f/ b'Mvdo 5 eg]sf] 5 -/fO{, @)&$, k[= @((_ . 

j]bfGt bz{gn] ;f+;fl/s k|k~rdf km:g'nfO{ aGwg eg]sf] 5 . o; bz{gcg';f/ a|Xdsf] oyfy{ 

:j¿ksf] 1fg gx'g', ldYof 1fg x'g' / o;}af6 ;f+;fl/s k|k~rnfO{ g} 7'nf] dfg]/ To;}df 

km:g' aGwg xf] -uf}td, @)&*, k[= !)@_ . af}4 bz{gn] jf;gf, sfd, qmf]w, nf]e, df]x, e|d / 

b'Mvh:tf ;f+;fl/s kL8fnfO{ b'Mvsf sf/0f dfg]sf] 5 -/]UdL, @)&&, k[= !^#_ / log} s'/fdf 

km;]/ dfG5] ;f+;fl/s aGwgdf k5{ eGg] cfzo k|s6 u/]sf] 5 . o; bz{gn] lrQ sfd/fuaf6 

d'Qm eO{ g;s]sf] cj:yfnfO{ aGwg dfg]sf] 5 -zfSo, @)^$, k[= @*_ . o;/L x]bf{, aGwg 

eg]sf] c1fgsf] cj:yf xf] . 1fgsf] cefjsf sf/0f k|f0fL jf hLj af/Daf/ hGdd[To'sf] rqmdf 

kl//xG5 . ha;Dd k|f0fL jf hLjdf jf:tljs 1fgsf] pbo x'Fb}g ta;Dd pm aGwgdf kl//xG5 .  

ctM cljBf, ;f+;fl/s dfofdf]x tyf ;'vb'Mvsf] cg'e"lt cflb sf/0fn] hGd d/0fsf] rqmdf 

kl//xg' g} aGwg xf] .

k"jL{o bz{gdf df]If lrGtg

;f+;fl/s b'Mvaf6 5'6sf/f kfpg' g} df]If xf] . k"jL{o bz{gn] df]If lrGtgnfO{ cToGt dxÎjsf 

;fy x]/]sf] kfOG5 . To;}n] o; bz{gsf] lrGtg df]If lrGtgdf s]lGb|t /x]sf] 5 . k"jL{o 

bz{gcg';f/ df]IfnfO{ b'Mv ljgfzsf] cj:yf dflgG5 -rfln;], @)^(, k[= &%_ . o; bz{gdf wd{, 

cy{, sd{ / df]If h:tf k'?iffy{ rt'i7\odWo] df]IfnfO{ k|foM h;f] ;a} k"jL{o bz{gn] d'Vo k'?iffy{ 

dfg]sf 5g\ . ;a}h;f] bz{gn] ;+;f/nfO{ b'Mvdo dfGb} o:tf] ;+;f/af6 d'Qm x'g', af/Daf/ 

x'g] hGdd[To'sf] rqmaf6 5'6sf/f kfpg'nfO{ df]If eg]sf] 5 . ;fª\Vo bz{gn] o; b'lgofFdf 

cfWoflTds, cflwef}lts cflwb}ljs u/L tLg k|sf/sf b'Mv 5g\ . pQm b'Mvaf6 5'6sf/f kfpg' 

g} df]If xf] eg]sf] 5 -/fO{, @)&$, k[= #))_ . j]bfGt bz{gcg';f/ 1fgsf]  k|flKt / cljBfsf] 

ljgfz g}  df]If k|flKtsf] k|d'v cfwf/ xf] . o; bz{gn] hLj / a|Xdf, cfTdf / a|Xdf, cfTdf / 

k/dfTdf cflbsf aLr Psfsf/ x'g' / cljBfsf] gfz eO{ aGwgd'Qm eP/ ;lrbfgGbdf ;dflxt 

x'g' df]If xf] eg]sf] 5 -uf}td, @)&*, k[= !)#_ . hgs bz{gn] ;f+;fl/s b'Mvaf6 5'6sf/f 

kfpg' g} df]If xf] eg]sf] 5 -hgs–bz{g, @)%%, k[= !$%_ . o; bz{gdf d'Qmfj:yfsf] cfTdfsf] 

l:yltnfO{ lnP/ d'lQmnfO{ hLjGd'lQm / ljb]xd'lQm u/L d'lQm -df]If_nfO{ b'O{ efudf ljefhg 

ul/Psf] kfOG5 . af}4 bz{gn] df]IfnfO{ lgjf{0f eg]sf] 5 / ;a} k|sf/sf c1fgtfaf6 d'Qm 

af]lwsf] cj:yf g} lgjf{0f xf] eg]sf] 5 -rfln;], @)^(, k[= *)_ . o;/L x]bf{ k|f0fL jf hLjdf 

c1fgtf gi6 eO{ cfTd1fg jf a|Xd1fg pb\af]wg eO{ ;f+;fl/s aGwgaf6 d'Qm ePsf] cj:yf 
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g} df]Iffj:yf xf] . hLjn] ha;Dd …d g} cfTdf x'FÚ, …a|Xd eg]sf] d g} x'FÚ eGg] 1fgsf] af]w ub}{g 

ta;Dd pm aGwgd'Qm x'Fb}g . ctM hGd d[To'sf rqmaf6 ;bfsf lglDt 5'6sf/f kfP/ aGwg/lxt 

cj:yfdf k'Ug' g} df]Iffj:yf xf] .

a'4 M /fx'nsf] /f]bg ;'g]kl5 sljtfsf] efj ;Gbe{

slj 3gZofd sF8]nåf/f lnlvt a'4 M /fx'nsf] /f]bg ;'g]kl5 sljtf bfz{lgs lrGtgdf 

cfwfl/t sljtf xf] . slj sF8]n kfqx¿sf] dgf]nf]ssf] /rgf u5{g\ -kf]v|]n, @)&#, k[= s_ 

eg]e}Fm o; sljtfdf sljn] /fx'nsf] /f]bg ;'g]kl5sf] a'4sf] dfgl;stfnfO{ slj sNkgfn] 

;hfP/ k|:t't u/]sf 5g\ . slj sF8]nsf aGwg / df]If;DaGwL bfz{lgs lrGtgx¿ k|:t't 

ePsf] o; sljtfdf sljn] a'4n] /fx'nsf] /f]bg ;'g]kl5 pgsf dl:tisdf plAhPsf /fu 

lj/fusf efjx¿ k|:t't u/]sf 5g\ . sljsf cg';f/ /fx'nsf] /f]bgn] tflgPsf a'4df ;f+;fl/s 

ljifok|lt /fufTdstf hlGdPsf] 5, pgL df]x aGwgdf k/]sf 5g\ . To;}n] /fx'nsf] /f]bg pgnfO{ 

;ËLtdo / ld7f;k"0f{ nfu]sf] efj sljtfdf JoQm ul/Psf] 5 . /f]bgaf6 g} ;[li6rqm rn]sf] 

xf] ls egL ;+zo JoQm ug]{ a'4 /fx'n cfÎgf] cfGtl/s rfxgf g} kf] xf] ls eGg] cfz+sf 

JoQm u5{g\ . sljn] /fx'nsf] /f]bg ;'Gg'cufl8 ;+;f/nfO{ b'Mvsf] 3/ ;Demg] a'4nfO{ pgsf] 

/f]bg ;'g]kl5 ;a} s'/fn] cfsif{0f k}bf ug{ yfn]sf] / /fx'ndf cfÎgf] gof“ h'gL b]Vg yfn]sf] 

s'/f JoQm u/]sf 5g\ . pgdf pTkGg o; lsl;dsf efjx¿n] a'4df Ps}k6s ;'vb'Mv b'j} 

lsl;dsf cg'e"lt pTkGg ePsf] cg'ej x'G5 . k"jL{o bz{gn] o; lsl;dsf ;'v / b'Mv b'j} 

cg'e"ltnfO{ aGwg dfg]sf] 5 . o;/L /fx'nsf] /f]bgn] a'4df cljBf / c1fgtfsf] l:ylt l;h{gf 

u/]sf] 5, pgnfO{ ;f+;fl/s ljifoaGwgn] cfsif{0f u/]sf] 5 . o; sljtfdf hGdd[To' rqmdf 

k/]/ k6sk6s k'gh{Gd lng' eg]sf] hLj jf k|f0fL aGwgdf kg'{ xf] eGg] efj JoQm ul/Psf] 

5 . To;} u/L sljtfdf hLjghut\df b]lvg] ;a} s'/f e|d x'g\, oL ;a} Ifl0fs / gZj/ 5g\, 

o:tf gZj/ j:t'x¿sf] df]x aGwgdf km;]/ dflg; ;w}+ /dfpg ;Sb}g eGg] bfz{lgs ljrf/ 

JoQm ul/Psf] 5 . hLjdf cljBfsf] kbf{ x6L r}tGo af]w ePkl5 pm To:tf ;f+;fl/s j:t'sf 

kl5 nfUb}g, k/da|Xdfsf] vf]hLdf nfUg yfN5 eGg] efj klg sljtfdf plQs} ;zQm ¿kdf 

cleJoQm ePsf] 5 . ctM o; sljtfdf sljsf aGwg / df]If;DaGwL lrGtg a'4sf] dfgl;s 

ljZn]if0fsf dfWodaf6 cleJoQm ePsf 5g\ .

a'4 M /fx'nsf] /f]bg ;'g]kl5 sljtfdf aGwg lrGtg

3gZofd sF8]nåf/f lnlvt a'4 M /fx'nsf] /f]bg ;'g]kl5 sljtfdf k"jL{o bz{gsf] aGwg;DaGwL 

lrGTfgnfO{ lgs} k|efjsf/L ¿kdf cleJoQm ul/Psf] 5 . sljsf cg';f/ /fx'nsf] /f]bg ;'g]kl5 

pQm /f]bgn] a'4nfO{ ;f+;fl/stfk|ltsf] cfsif{0f a9]sf] 5 . pgnfO{ /fx'nsf] /f]bg ;ª\uLtdo 

nfUgfsf ;fy} psfnf] r9\bf cfpg] xfjfsf] ;'vb l;l;{/Lh:tf] zLtntfk"0f{ nfu]sf] efj sljtfdf 

JoQm ul/Psf] 5 . k'qdf]xn] tflgPsf a'4nfO{ /fx'nsf] ?jfO udL{ a9]sf a]nfsf] jiff{sf] zLtn If0f 
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/ dfp b]Vbf rNnfdf lgl:sg] ;'dw'/ Wjlgh:tf] cfgGbbfoL nfu]sf] efj sljtfdf JoQm ul/Psf]  

5 . To:t} a'4n] o; /f]bgnfO{ cfgGb -;'v_ / lk/ -b'Mv_ b'j} ¿kdf lnPsf] efj klg JoQm 

ul/Psf] 5 . k"jL{o bz{gdf b'MvnfO{ lrg]/, a'e]m/ To;af6 5'6sf/f kfpg] cj:yfnfO{ dfq 

;'v elgPsf] 5 . To;}n] ;'vfTds cg'e"lt klg b'Mv g} xf] . To; lsl;dsf] cg'e"ltaf6 s]xL 

If0f ;'vsf] cfef; eP klg cGttM kl/0flt b'Mv g} x'G5 elgPsf] 5 -l;Gxf, pWb[t, rfln;], 

@)^(, k[= *%_ . o; sljtfdf /fx'nsf] /f]bg ;'g]kl5 a'4df Psflt/ ;'vsf] cg'e"lt ePsf] 

5 eg] csf{lt/ b'Mv, lk/ / j]bgfsf] hGd ePsf] 5 . To;}n] o; sljtfdf aGwg lrGtg 

cleJoQm ePsf] kfOG5 . sljtfs} Znf]sx¿nfO{ cfwf/ dfg]/ pQm ljrf/sf] ;fIo k|:t't ubf{ M

;fIo Ps

s:tf] /f]bg xf]nf of] s'g ;ª\uLtsf] w'g

PSsf;L dg of] d]/f] tflgFb} 5 Tot} lsg

ToxL ?jfOsf] xf] ls r'DasLo t/ª\u of]

yfx} gkfO{ la:tf/} cfh of] dg tflgof] . -uf}td / P6d, @)&$, k[= @$(–@%)_

pko'{Qm Znf]sx¿nfO{ cfwf/ dfg]/ x]bf{, /fx'nsf] /f]bgn] a'4nfO{ cToGt cfslif{t u/]sf]  

5 . ;ª\uLtsf] ld7f;k"0f{ w"gn] dflg;nfO{ tfg]e}Fm /fx'nsf] /f]bgn] pgnfO{ tfg]sf] 5 . 

o;af6 a'4 ljifojf;gftkm{ cfslif{t x'Fb} uPsf] efj sljtfdf JoQm ul/Psf] 5 . o; sljtfdf 

;Gtfg df]xnfO{ aGwgsf] k|tLssf ¿kdf lnOPsf] 5 . x/]s b'Mvn] dfG5]nfO{ ;'vsf] efg 

kf/]/ tflg/x]sf x'G5g\ t/ dflg;n] pQm e|dnfO{ jf:tljs 7fg]/ To;}sf kl5 tflgG5 . o; 

sljtfdf /fx'nsf] /f]bgnfO{ Psflt/ k'qk|flKtsf] v';LofnL 7fg]/ a'4 cfslif{t ePsf] cj:yf 

b]vfOPsf] 5 eg] csf{lt/ Tof] cfgGb Ifl0fs xf] eGg] r}tGo af]wn] pgL TolQs} b'MvL ag]sf] 

efj JoQm ul/Psf] 5 . ;ª\uLte}Fm ld7f;k"0f{ /fx'nsf] /f]bgn] cfkm"nfO{ r'Dasn]e}Fm tfg]sfn] 

cfZro{df k/]sf a'4nfO{ pQm /f]bg ;'vb cg'e"lt xf] jf b'Mvb xf] eGg] ;+zohGo cj:yf 

l;h{gf ePsf] s'/f sljtfdf JoÎfm ul/Psf] 5 . o;/L  x]bf{, k"jL{o bz{gdf JolQmåf/f ;'v jf 

b'Mv b'j} cg'e"lt ug'{ aGwg xf] elgPsf] 5 . k|:t't sljtfdf a'4sf ;'vb tyf b'Mvb b'j} 

cg'e"lt cleJoQm ePsf 5g\ . To;}n] o; sljtfdf aGwg lrGtg k|:t't ePsf] 5 .

sljtfdf sljn] a'4sf] /f]bgnfO{ ;l/tf -gbL_ sf] sNsn tyf 5x/fsf] ;'dw'/ cfjfh;Fu 

t'ngf u/]sf 5g\ . pgn] lktf k'qsf] ;DaGwnfO{ cToGt sf]dn tyf 3lgi7 dfg]sf 5g\ .  

pgnfO{ /fx'nsf afn;'ne ultljlw÷r~rntf clt ;'Gb/ / cfsif{s nfu]sf 5g\ . pgL 

/fx'nsf] hGdnfO{ Psflt/ cfkm}+leq ;+:sf/ut ¿kdf ;l~rt dfgjLo rfxgf 7fG5g\ eg] 

csf{lt/ pgn] o; k|sf/sf ;f+;fl/s ;'vnfO{ Ifl0fs dfGb} To;nfO{ dflg;nfO{ df]If dfu{df 

afwf v8f u/L aGwgdf kfg]{  tÎj dfg]sf 5g\ . pgn] cfkm"nfO{ cfslif{t ug]{ /fx'nsf] /f]bgnfO{ 

ljifo jf;gftkm{sf] cfsif{0f tyf ;f+;fl/s df]x xf] eGg] 7x/ u/]sf 5g\ . oxL ;f+;fl/s df]x 

a'4 M /fx'nsf] /f]bg ;'g]kl5 sljtfdf aGwg / df]If lrGtg
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g} aGwg xf] / of] g} ;[li6sf] d"n cfwf/ klg xf] . pgn]  pQm /f]bgnfO{ g} cfgGb dfg]/ cfkm" 

/dfO/x]sf] ljrf/ JoQm ub}{ dfG5]sf] c1fgtf / e|dnfO{ ;ª\s]t u/]sf 5g\ . oxL c1fgtf / 

e|d g} aGwgsf] k|d'v sf/s xf] . 3/df gof“ ;Gtfgsf] cfudg x'“bf ;a} /dfpg' Jofjxfl/s 

hLjgdf :jfefljs xf] t/ bfz{lgs b[li6n] x]bf{ hut\sf ;a} ;'v Ifl0fs / e|d x'g\ h'g 

lr/:yfoL x'Fb}gg\ . ;Gtfg, ltgsf] dfof, gftfuf]tf;DaGw h:tf ;f+;fl/s cg]s ljifon] g} 

dfG5]nfO{ e|ddf kf/]/ e'nfO{ /x]sf] x'G5, ltg} ;f+;fl/s ljifoj:t'k|ltsf] df]xsf sf/0f dfG5]n] 

df]If k|fKt ug{ ;Sb}g / af/Daf/ hGdd[To'sf] rqmdf kl//xG5 . bfz{lgs efiffdf oxL hGdd[To' 

rqmnfO{ aGwg elgPsf] 5 . oxL aGwg g} ;[li6sf] d"n cfwf/ clg ;[li6 rqmsf] d"n sf/0f  

xf] eGg] efj  sljtfsf oL ;fIon] k|:t't u/]sf 5g\ M

oxL /f]bg kf] xf] ls ;[li6sf] Tof] ;–/L–u–d

;'? x'G5 o;}af6 ls ;f/f ;[hgfqmd .

?F–?F jL0ff a8f]h:tf] /f]O/x]5 /fx'n

t/ ToxL ?jfOdf d 5' cfgGb ljXjn . -uf}td / P6d, @)&$, k[= @%)_

pko'{Qm sljtf+zsf cfwf/df x]bf{ ;–/L–u–d eg]sf ;ª\uLtsf cfwf/e"t ;ft ;'/ x'g\ . s'g} 

klg Pp6f l;ª\uf] ;ª\uLtdf ltg} ;ft ;'/x¿ lg/Gt/ 3'ld/xG5g\ . l7s To;/L g} ;[li6rqm 

klg k|f0fL jf hLjx¿sf] hGd / d[To'sf] rqm ag]/ lg/Gt/ 3'ld/xG5 . s'g} klg hLjsf] ;[li6 

x'g' eg]sf] aGwg xf], b'Mv xf] . hLj of k|f0fL aGwgdf k/]s} sf/0f p;sf] k'gh{Gd x'G5 . 

bz{gsf] efiffdf hª\ud tyf :yfj/n] lg/Gt/ ;[li6rqmdf 3'd]/ rf}/f;L nfv h'gL kf/ u5{ 

elgG5 . olb hLjn] Ps} h'gLdf g} df]If k|fKt ug{] xf] eg] of] ;[li6rqm rNg] g} lyPg . ctM 

;–/L–u–d ;ª\uLtsf] d"n cfwf/ ePe}Fm ;[li6sf] d"n cfwf/ klg aGwg -/f]bg_ g} xf] . To;}n] 

aGwg geP ;[li6sf] ;Defjgf g} /x+Fb}g . oxL ljrf/ sljtfdf JoQm ePsf sf/0f o; sljtfdf 

aGwg lrGtg ;zQm 5 . ;ª\uLtdf jL0ffn] cfjfh lgsfn]e}Fm k|s[ltdf klg hGdd[To'sf rqmn]  

lg/Gt/ no tyf ult lnPsf] x'G5 . ToxL ult g} ;[li6rqm xf] / ToxL ;[li6 rqm g} aGwg 

xf] . dfG5]n] c1fgtfsf sf/0f To;nfO{ ga'e]m/ To;}df /dfO/x]5g\ . sljtfdf …ToxL ?jfOdf 

d 5' cfGfGb ljXjnÚ eg]/ hLj jf k|f0fLsf] cljBfnfO{ ;ª\s]t ul/Psf] 5 .

uf}td a'4df afNosfnb]lv j}/fUo r]tgf pb\af]wg ePsf sf/0f pgdf ;f+;fl/stfk|lt ljt[i0ff 

efj pTkGg x'g' :jfefljs xf] t/ ljj]Ro sljtfsf] k|f/Dedf pgL o; k|sf/sf] df]x aGwgaf6 

k"0f{tM d'Qm gePsf] cj:yf b]vfO{ pgL låljwfdf /x]sf] efj JoQm ul/Psf] 5 . sljtfsf] 

cGTolt/ pgn] ;f+;fl/s ;'vnfO{ cfFvf vf]Nbf e'mn'Ss b]lvg] t/ cfFvf lrlDngf;fy x/fpg] 

Ifl0fs j:t' dfg]sf 5g\ . To;}n] o; sljtfdf cfFvf p3fg'{nfO{ ljifojf;gflt/ tflgg' / cfFvf 

lrDng'nfO{ k/dfTdfsf] lrGtgdf nfUg', leqL 1fgsf cfFvf vf]Ng' eGg] cy{df k|of]u ul/Psf] 

5 . o;/L x]bf{ o; sljtfdf sljn] a'4sf ;f+;fl/s ljifok|ltsf cfsif{0f ljsif{0fsf efjx¿ 
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b]vfO{ a'4df jf:tljs ;'v s] xf] / b'Mv s] xf] eGg] låljwfk"0f{ efjx¿ pTkGg ePsf] cj:yf 

b]vfOPsf sf/0f o; sljtfdf aGwg lrGtg /x]sf] :ki6 x'G5 .

a'4 M /fx'nsf] /f]bg ;'g]kl5 sljtfdf df]If lrGtg

…a'4 M /fx'nsf] /f]bg ;'g]kl5Ú sljtfdf a'4sf dgdf jf:tljs ;'v s] xf] < of] s;/L k|fKt 

x'G5 < eGg] ljifodf k|z:t dfqfdf åGå rn]sf] b]vfOPsf] 5 . Psflt/ ;f+;fl/s ljifon] 

a'4nfO{ tfg]sf] cj:yf b]vfO{ sljn] sljtfdf aGwg lrGtg k|:t't u/]sf 5g\ eg] csf{lt/ 

o:tf ;f+;fl/s ljifo Ifl0fs / gZj/ 5g\ eg]sf 5g\ . log} df]xn] dfG5] ;f+;fl/s aGwgdf 

kl//x]5 eGg] r}tGoaf]w ePsf a'4df qmdzM cljBf / c1fg¿kL kbf{ x6L 1fg pbo x'g 

yfn]sf] efj sljtfdf JoQm ul/Psf] 5 . pgL ljifojf;gflt/ gtflgg vf]h] klg dgn] tfg]/ 

ToxL k'¥ofpg] u/]sf] / ToxfF k'u]kl5 dg kms{g gdfg]sf sf/0f cfkm" bf]wf/df k/]sf] efj 

JoQm u/L pgdf ;Gtlt:g]x ;fFRr}sf] ;'v xf] jf Tof]eGbf cem k/ klg s]xL ;To 5 eGg] 

efj pTkGg ePsf] l:ylt b]vfOPsf] 5 . sljdf pTkGg o; lsl;dsf] efjn] df]If lrGtgsf] 

;ª\s]t u/]sf] 5 . a'4n] /fx'n / cfgf] ;DaGwnfO{ c:yfoL / Ifl0fs dfGb} of] clxn]sf] 

;DaGw ;+of]u dfq xf] eGg] 7fg]sf 5g\ . sljtfdf ;[li6df cg]sf}F h'gL kf/ ug]{ qmddf clxn] 

cfP/ pgLx¿ lktfk'qsf] ;DaGwdf afFlwPsf / of] ;DaGw lr/:yfoL gePsf] efj JoQm ul/Psf] 

5 . To;} u/L ljj]Ro sljtfdf k|f0fLn] rf}/f;L nfv h'gL kf/ ug]{ qmddf hGdd[To'sf] rqmdf 

3'Db} hfFbf cfkm"x¿ Pscsf{;“u ;+of]un] e]6 ePsf / lktfk'qsf ;DaGwdf afFlwPsf] efj klg 

JoQm ul/Psf] 5 . sljtfdf ef]ln cfkm" stf k'Ug] / /fx'n stf k'Ug] xf] eGg] s'/fsf] hfgsf/L 

b'j}nfO{ gePsf sf/0f clxn]sf] lktfk'qsf] ;DaGw Ifl0fs, c:yfoL / ;+of]u dfq ePsf] efj 

sljtfsf lgDglnlvt ;fIox¿af6 k|:t't ul/Psf] 5 M

;fIo tLg

g xf] /fx'n g} k'q klxnf] g d g} lktf

l5gd} d stf k'U5' l5gd} k'U5 pm stf .

d 3'd]F dgdf w]/} ce}m 3'Db} 5 pm klg

vfln ;+of]u xf] xfd|f] of] lktf k'qsf] h'gL . -uf}td / P6d, @)&$, k[= @%!_

a'4sf cg';f/ /fx'n / pgsf] ;DaGw ;[li6 sfnb]lvsf] lr/:yfoL ;DaGw xf]Og, clxn] 

;+of]un] ag]sf] ;DaGw dfq xf] . hLjn] kf/ ug]{ rf}/f;L nfv h'gLsf] ;[li6 rqmdf ;+of]un] 

e]6 ePsf] /fx'n a'4sf] ;DaGw Ifl0fs / c:yfoL xf] . of] eGbf cl3Nnf] hGddf a'4 s] / 

sf] lyPF < clg /fx'n  s] jf sf] lyof] < oL s'/f s;}nfO{ yfxf gePsf] / of] rf]nf ;dfKt 

ePkl5 pgLx¿ sf] stf hfG5g\ b'j}nfO{ yfxf gePsf] efj sljtfdf JoQm ul/Psf] 5 . To;} 

u/L sljtfdf jt{dfgdf k|fKt u/]sf] pgLx¿sf] ;DaGw eg]sf] rf}/f;L nfv h'gLdWo] Ps h'gLsf] 

;fgf] ;DaGw xf] . ctM To:tf] Ifl0fs ;DaGwdf clNemg' x'Fb}g eGg] r]tgfaf]w a'4nfO{ x'g 

a'4 M /fx'nsf] /f]bg ;'g]kl5 sljtfdf aGwg / df]If lrGtg
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yfn]sf] s'/f sljn] JoQm u/]sf 5g\ . a'4sf] dfgl;stf k|:t't ug]{ qmddf slj sNkgfåf/f 

JoQm ul/Psf pko'{Qm kª\lQmn] sljtfdf df]If lrGtgnfO{ ;ª\s]t u/]sf] 5 . 

sljsf cg';f/ ;f+;fl/s ;'ljwf hlt g} ;'vbfoL eP klg tL Ifl0fs x'G5g\, lr/:yfoL x'g 

;Sb}gg\ . To:tf ;'vn] dfG5]nfO{ ;'v lbPsf] efg dfq x'G5 . cGttM To;n] dfgjnfO{ b'Mvsf 

bnbndf km;fpF5 . To:tf] ljifout ;'vnfO{ sljn] h'gls/Lsf] pHofnf];Fu t'ngf u/]sf 5g\ .  

pgsf cg';f/ o:tf] ;'vn] dfG5]nfO{ cljBf¿kL c1fgtf x6fP/ cflTds 1fg pb\af]wg u/L 

df]If dfu{df k'¥ofpg ;Sb}g . ctM ;f+;fl/s ljifo k|f0fL jf hLjsf] aGwgsf] sf/0f xf] . 

To;nfO{ a'‰g cljBfsf] gfz eO{ ljBf k|flKt x'g'k5{ . h'g JolQmdf cljBfsf] kbf{ xl6;s]sf] 

x'G5, p;n] dfq ;+;f/sf /fd /ldtfdf ljsif{0f efj b]vfpg ;S5 . sljs} zAbdf M

;fIo rf/

df]x aGwg xf] ;f/f b'Mvsf] xf] oxL 3/

b]V5 pGd'Qmn] dfq ;Tosf] ¿k ef:j/ .

of] /fd /ldtfdf ef] ;lStgF d /dfpg

ca hfG5' oxfFaf6 glgEg] Hof]lt kfpg . -uf}td / P6d, @)&$, k[= @)%!_

pko'{Qm sljtf+zdf ;Dk"0f{tM b'Mvsf] sf/0f df]x xf] eGg] efj JoQm ub}{ To;sf kl5 nfUg' gx'g] 

ljrf/ JoQm ul/Psf] 5 . ;a}n] To; lsl;dsf] r}tGo af]w ug{ ;Sb}gg\ . h'g JolQmdf cljBf 

/ c1fgtfsf] gfz eO{ r}tGo af]w ePsf] x'G5 . To;n] dfq jf:tljs ;'v s] xf] eGg] s'/fsf] 

af]w ug{ ;S5 . p;n] g} cfgGbdo ;Tosf] Hof]lt kQf nufpg ;S5 . To:tf] ;Tosf] dfu{ 

cjnDag ug{ cljBf¿kL kbf{ x6L a|Xd1fgsf] pb\af]wg x'g'k5{ . a'4df o; k|sf/sf] r]tgf 

hfu[t ePsf sf/0f pgn] of] gZj/ ;+;f/sf s'g} klg ljifodf ;'v gb]v]sf] efj sljtfdf 

JoQm ul/Psf] 5 . o; sljtfdf ;f+;fl/s ljifon] dfG5]nfO{ hlt g} ;'v lbPsf] efgdf 

cfsif{0f u/] klg Tof] ;'v eg]sf] Ifl0fs xf] . To;n] dflg;leqsf] c1fgtf x6fO{ a|Xd1fg 

k|bfg ug{ ;Sb}g . o;n] ubf{ dfG5] hGdd[To'sf] rqmdf 3'ld/xG5 eGg] efj sljtfdf JoQm 

ul/Psf] 5 . o; sljtfdf a|Xd1fg k|fKt ug{ dflg;df cfTd r}tGo af]w x'g' k5{  eGg] r]tgf 

a'4df hfu[t ePsf] s'/f b]vfOPsf] 5 . ctM pgL Ifl0fs ;'v k|flKttkm{ gnfuL jf:tljs 

;Tosf] vf]hL ug]{ dfu{tk{m pGd'v x'g rfx]sf] efj sljtfdf JoQm ul/Psf] 5 . a'4sf] o; 

lsl;dsf] dfgl;stfsf dfWodaf6 sljn] df]If;DaGwL cfÎgf bfz{lgs lrGtg k|:t't u/]sf 

5g\ . sljsf cg';f/ a|Xd1fg k|flKtkl5sf] ;'v jf:tljs ;'v xf] . of] b'Mv/lxt ;'v xf], 

Hof]ltd{o ;'v xf] . o;/L x]bf{ o; sljtfdf df]If lrGtg klg plQs} ;zQm ¿kdf cleJoQm 

ePsf] 5 .
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lgisif{

3gZofd sF8]nåf/f lnlvt a'4 M /fx'nsf] /f]bg ;'g]kl5 sljtfdf a'4n] k'q/f]bg ;'g]kl5 

pgsf dgdf pTkGg ePsf dfgl;s efjx¿ JoQm ul/Psf] 5 . pgnfO{ /fx'nsf] /f]bg ;ª\uLtsf] 

ld7f] w'gh:t} lk|o nfu]sfn] pgL k'qdf]xlt/ cfslif{t ePsf 5g\ . /fx'nsf] afn;'ne ;f}Gbo{n] 

cfslif{t ePsf a'4nfO{ Tof] cfsif{0f ;fFRr} cfsif{0f g} xf] ls of aGwg xf] eGg] låljwf pTkGg 

ePsf] 5 . o;n] ;Dk"0f{ dfgj dfqnfO{ ;f+;fl/s ljifoaGwgn] kfg]{ låljwfsf] ;ª\s]t u/]sf] 5 .  

x/]s dg'io ;f+;fl/s ljifonfO{ jf:tljs 7fg]/ ltgs} df]xkf;df afFlwP/ /dfO/x]sf] x'G5 .  

log} ;f+;fl/s ;'v / b'Mvk|ltsf] cg'e"lt aGwg xf] . To;}n] o; sljtfdf sljn] a'4sf] 

dfgl;stfsf dfWodaf6 cfgf aGwg;DaGwL lrGtgx¿ k|:t't u/]sf 5g\ . To:t} a'4nfO{ 

;f+;fl/s ljifon] tfGg'sf ;fy} pgnfO{ tL s'/fx¿ b'Mv jf aGwgsf d"n sf/s x'g\ eGg] r}tGo 

af]w klg plQs} ;zQm ¿kdf ePsf] 5 . pgnfO{ cljBf g} b'Mvsf] k|d'v sf/0f xf] h;n] 

dflg;nfO{ df]x aGwgdf km;fpF5 eGg] cfTd1fg k|fKt ePsf] 5 . ctM cljBfsf] kbf{ x6fO{ 

cflTds 1fg k|fKt ePkl5 dflg;n] h'g jf:tljs ;'v k|fKt u5{ Tof] rflxF df]Iffj:yf xf] eGg] 

r}tGoaf]w klg a'4df hfu[t ePsf] 5 . pgn] cfk"m of] ;f+;fl/s /fd /ldtfdf e'n]/ /dfpg 

g;Sg] x'“bf jf:tljs ;'v jf k/dfTdfdf Psfsf/ x'g rfx]sf] efj sljtfdf JoQm ul/Psf] 5 .  

To;}n} o; sljtfdf df]If lrGtg klg plQs} ;zQm ¿kdf JoÎfm ePsf] 5 . o;/L ljj]Ro 

sljtfdf sljn] a'4sf dfgl;stfsf dfWodaf6 cfgf aGwg / df]If;DaGwL bfz{lgs lrGtgx¿ 

k|:t't u/]sf 5g\ . cg'i6'k\ 5Gbsf] ;'Gb/ k|of]u, efj / cg'e"ltsf] ;antf tyf k|f}9 ljrf/nfO{ 

;/n, ;xh efiffz}nLsf dfWodaf6 JoQm ul/Psf] o; sljtfdf sljsf] aGwg / df]If;DaGwL 

lrGtg ;zQm ¿kdf cleJoQm ePsf] 5 . sljsf cg';f/ ;–/L–u–d ;ËLtsf] d"n cfwf/ ePem}+ 

aGwgg} ;[li6sf] d"n cfwf/ /x]sf], aGwgs} sf/0f hLj hGdd[To'rqmdf 3'ld/xg] x'Fbf ;[li6sf] 

lg/Gt/tf sfod /x]sf] efj sljtfdf JoQm ePsf sf/0f o; sljtfdf df]If lrGtgeGbf aGwg 

lrGtg ;zQm ¿kdf cleJoQm ePsf] lgisif{ lgsflnPsf] 5 .  

a'4 M /fx'nsf] /f]bg ;'g]kl5 sljtfdf aGwg / df]If lrGtg
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;Gbe{ ;fdu|L;"rL

sF8]n, 3gZofd -@)&$_, …a'4 M /fx'nsf] /f]bg ;'g]kl5Ú, k|1f cfw'lgs g]kfnL sljtf, -;Dkf=_ 
nId0fk|;fb uf}td / g]q P6d, sf7df8f}F M g]kfn k|1f k|lti7fg, k[= @$(–@%! .

lu/L, /fdfgGb -@)%%_, hgs–bz{g, eQmk'/ M hgs lzIff ;fdu|L s]Gb| ln= .
uf}td, nId0fk|;fb -@)&*_, …j}lbs if8\bz{gsf k|d'v dfGotfÚ g]kfn cWoog hg{n, jif{ !, 

cª\s !, sf7df8f}F M g]kfn / Pl;ofnL cg';Gwfg s]Gb|, lq=lj=, k[= &&–!!# .

rfln;], gf/fo0f -@)^(_, k"jL{o bfz{lgs dfGotfdf sf]O/fnfsf pkGof;, bfª M jL=kL= lrGtg  
s]Gb| .

Gof}kfg], g]qk|;fb -@)&@_, n]vgfysf sljtfdf aGwg / d'lQm, ck|sflzt bz{gfrfo{ zf]wk|aGw, 
lq=lj= g]kfnL s]Gb|Lo ljefu .

kf]v|]n, dfwjk|;fb -@)&#_, w[t/fi6« v08sfJosf] e"ldsf n]vg, k[= s .
/fO{, eQm -@)&$_, k"jL{o bz{g, sf7df8f}F M g]kfn k|fl1s cg';Gwfg s]Gb| .
l/hfn, gf/fo0fk|;fb -@)&)_, af}4fbz{, sf7df8f}+ M Jof]ds';'df a'4wd{ ;+3 .
/]UdL, /fd/fh -@)&&_, k"jL{o bz{gdf ef}ltsjfb, sf7df8f}+ M hfu/0f a's xfp; . 
zfSo, tLy{/Tg -@)^$_, af]lw1fg s'';'d, sf7df8f}+ M a'4wd{ cWoog uf]i7L .
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zfs'Gtn dxfsfJodf k|s[ltlrq0f / ;f}Gbo{r]tgf

ofbjk|;fb zdf{

;/:jtL ax'd'vL SofDk;, lq=lj= 
Email: sharmayadav134@gmail.com

n]v;f/

dxfslj nIdLk|;fb b]jsf]6fsf] zfs'Gtn dxfsfJodf cleJol~ht k|s[ltlrq0f tyf 
;f}Gbo{ r]tgfsf cfwf/df o; dxfsfJosf ljz]iftfx¿sf] klxrfg ug{df s]lGb|t k|:t't 
cg';GwfgfTds n]vsf lglDt cfjZos ;fdu|Lsf] ;ª\sng k':tsfnoLo ;|f]tsf cfwf/df 
ul/Psf] 5 . p2]Zod"ns gd'gf 5gf]6 ljlwaf6 sfJof+zsf] 5gf]6 u/L kf7ljZn]if0f 
ljlwaf6 lgisif{df k'luPsf] o; n]vdf k|s[ltlrq0f tyf ;f}Gbo{ r]tgfsf cfwf/df  
…zfs'GtnÚ dxfsfJosf ljz]iftfx¿sf] ljZn]if0f ul/Psf] 5 . k|s[ltnfO{ cfnDagsf ¿kdf 
eGbf pb\bLkgsf ¿kdf clws lrq0f ul/Psf] o; dxfsfJodf cfGtl/s cfWoflTdstf / 
k|fs[lts /d0fLotfsf aLrsf] ;x;DaGwsf] k|ltkfbg ub}{ k|s[ltnfO{ ddtfdoL hggL;Fu 
;dLs/0f ul/Psf] / k|s[ltnfO{ lbJo;f}Gbo{sf ¿kdf x]/L To;sf] cGtt{x;Dd k'u]/ lrq0f 
ul/Psf] s'/f 7DofOPsf] 5 . To:t} d';nwf/] jiff{h:tf] k|flte k|jfxsf] af9Ldf 9'Ëf, 
df6f], afn'jf cflb ;a} eP klg ulx/f] k|fl1s b[li6n] uj]if0f ubf{ To;leq df]tLsf 
s0f tyf pHofnf dl0f–dfl0fSox¿ klg k|fKt ug{ ;lsg] / lzNk;f}Gbo{sf ¿kdf cfPsf 
/;;f}Gbo{, cn°f/;f}Gbo{, ;fª\uLlts jf nofTds;f}Gbo{sf ;fy} ;du| snf;f}Gbo{n] 
o;nfO{ rdTsf/k"0f{ dxfsfJosf] ¿k lbPsf] ljrf/ JoSt ul/Psf] 5 . efj;f}Gbo{ 
/ lzNk;f}Gbo{sf] ;3g ;+of]hgdf lzNk;f}Gbo{nfO{ efj;f}Gbo{sf] rdTsfl/tfn] 5f]k] 
klg lzNk;f}Gbo{sf] sF'bfO, s6fO, 5F6fO, t5fO / rdsbf/ kfln;eGbf leGg} dl;gf 
lzNk;f}Gbo{ dxfsfJoel/ JofKt x'g' / sljsf] efj's cfTdfn] snfsf] lbJo kv]6f 
nufP/ p8]sf] b]Vg ;lsg] k|z:t 7fpFx¿ x'g' g} …zfs'GtnÚ dxfsfJosf] ;f}Gbo{r]tgfsf] 
ljlzi6tf /x]sf] lgisif{ lbOPsf] 5 .

zAbs'~hL M cnª\sf/, cGtM;fª\uLltstf, cfWoflTdstf, lbJo;f}Gbo{, dfgjLs/0f

CDC Journal, Year 31, No. 45, December 2023, DOI: https://doi.org/10.3126/cdj.v31i45.68995
Received Date: December 5, 2023 Accepted Date: April 30, 2024 
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ljifokl/ro

ax'd'vL JolStTjsf wgL nIdLk|;fb b]jsf]6f -lj=;+= !(^^–@)!^_ sf] ;flxlTos of]ubfg 

klg ljljwtfk"0f{ /x]sf] 5 . g]kfnL ;flxTosf sljtf, syf, lgaGw, gf6s, pkGof; cflb 

ljleGg ljwfx¿df pgsf] snd rn]sf] kfOG5 . To;f] eP tfklg pgsf] ;flxlTos JolStTjsf] 

;kmntfsf] k|d'v If]q sljtf g} xf] / To;df klg dxfsfJosf If]qdf g} pgsf] of]ubfg 

;jf{lws dxÎjk"0f{ /x]sf] 5 . ;fdfGotM dxfsfJosf /rgfsf/nfO{ dxfslj elgG5 eg] 

dxfsfJosf] /rgf gu/] klg sltko dxfg\ sljx¿nfO{ klg dxfslj elgG5 . b]jsf]6fnfO{ 

pSt b'j} cy{df dxfslj dflgG5 . pgL s'zn jStf, k|ltefzfnL k|fWofks / /fhgLlt1sf 

¿kdf ;d]t kl/lrt 5g\ . dxfslj b]jsf]6fn] zfs'Gtn, ;'nf]rgf, jgs';'d, dxf/f0ff k|tfk, 

k[YjL/fh rf}xfg, k|ldy;, cª\u|]hL zfs'Gtn / l;sGb/ cflb cg]sf}F dxfsfJox¿ n]v]sf 5g\ 

/ tL dxfsfJox¿dWo] zfs'Gtn dxfsfJonfO{ b]jsf]6fsf] / cem g]kfnL ;flxTosf] clxn];Dds} 

;jf]{Ts[i6 dxfsfJo dflgG5 . dxfsfJo eGgfn] cfVofg;"qdf cfa4, slNkt, P]ltxfl;s jf 

kf}/fl0fs ljifoj:t'df cfwfl/t, ;u{a4, lj:t[t Pj+ /;o'St uxg sfJo a'lemG5 . zfs'Gtn 

b]jsf]6fn] g]kfnL efiffg'jfb kl/ifb\df hfuL/] 5Fbf lj=;+= @))@ df /rgf u/]/ ToxL jif{ g]kfnL 

efiff k|sflzgL ;ldltaf6 k|sflzt ePsf] dxfsfJo xf] . of] dxfsfJo b]jsf]6fsf] klxnf] k"0f{ 

dxfsfJo xf] eg] ;du| g]kfnL ;flxTodf efg'eQm cfrfo{sf] /fdfo0fkl5sf] bf];|f] dxfsfJosf 

¿kdf b]vfk5{ . o;f] eP tfklg zfs'Gtn dxfsfJo df}lnstfsf b[li6n] g]kfnL ;flxTosf] 

klxnf] dxfsfJo dflgG5 . 

k|s[lt tT;d gfd zAb xf] . o;sf] tfTko{ s'g} klg JolQm jf j:t'sf d"ne"t ljz]iftf jf To; 

JolQm jf j:t'df cGtlg{lxt u'0f eGg] a'lemG5 . To;/L g} gfgf ¿kfTds ljZjsf] lgdf{0f tyf 

ljsf;df lg/Gt/tf lbFb} To;sf] d"n ¿kdf b]vfkg]{ zlQmnfO{ klg k|s[lt elgG5 . ;fª\Vo 

bz{gn] ;+;f/sf] pTklQsf] sf/0fe"t d"n tÎjnfO{ k|s[lt eg]sf] 5 . k|s[ltnfO{ lg;u{ klg 

elgG5 . ;fdfGotM oxL g};lu{s lgoddf cfa4 lg;u{hGo kxf8, jg, ;fu/, ;GWof, /hgL, 

k|eft, dWofXg, ntf, j[If, gbL, km"n, kmn, jg:klt, jfbn, jiff{ cflbnfO{ klg k|s[lt elgG5 .  

lrq0f eg]sf] lrq ptfg]{ sfd jf lrq lvr] em}F ul/g] j0f{g÷avfg xf] . r]tgf eg]sf] k|f0fLdf 

/xg] leqL 1fg, ljj]s jf af]w;fdYo{ xf] eg] ;f}Gbo{ eg]sf] ;'Gb/ agfpg] tÎj, ;'Gb/ x'gfsf] 

efj jf ;'Gb/tf xf] . ctM ;f}Gbo{r]tgf eg]sf] ;'Gb/tfsf b[li6n] j:t'nfO{ u|x0f ug]{ r]tgf 

jf ;flxTosf If]qdf dxÎjk"0f{ dflgg] ;f}Gbo{sf] af]w;DaGwL r]tgf a'lemG5 . k|:t't n]vdf 

dxfslj nIdLk|;fb b]jsf]6fsf] zfs'Gtn dxfsfJodf k|s[ltsf s] s:tf 56fnfO{ s] s;/L 

lrlqt ul/Psf] 5 < / efj;f}Gbo{ tyf lzNk;f}Gbo{sf b[li6n] o; dxfsfJosf s] s:tf 

ljz]iftfx¿ /x]sf 5g\ < eGg] s'/fsf] ljZn]if0f u/L cGTodf ;ª\lIfKt lgisif{ lbOPsf] 5 . 

o;af6 g]kfnL ;flxTosf ;flxTofg'/fuL kf7s, ;h{s, ;dfnf]rs tyf cg';Gwftfx¿;d]t 

nfeflGjt x'g] ePsfn] k|fl1s b[li6n] of] cg';GwfgfTds n]v cf}lrTok"0f{ /x]sf] 5 . k|:t't 
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n]vdf s[ltut ;Gbe{, ;u{ljwfg, kl/j]zljwfg, cfVofgLs/0f, kfqljwfg, p2]Zo -rt'j{u{ 

kmnsf] lrq0f_, dxfsfJo–9fFrf, zLif{sLs/0f, efjljwfg, dxfsfJofTds k|aGwljwfg, efiffz}nL, 

plQm9fFrf, no9fFrf, ljDak|tLs of]hgf, k|ltkfB ljifo cflb ljljw tÎjsf cfwf/df ljZn]if0f 

gu/]/ s]jn k|s[ltlrq0f Pj+ ;f}Gbo{ r]tgfsf cfwf/df dfq ljZn]if0f ul/Psf] 5 . 

cWoogljlw

…zfs'Gtn dxfsfJodf k|s[ltlrq0f tyf ;f}Gbo{r]tgfÚ zLif{ssf] o; n]vsf nflu cfjZos 

;fdu|Lsf] ;ª\sng k':tsfnoLo sfo{af6 ul/Psf] 5 . dxfslj b]jsf]6fsf] zfs'Gtn  

dxfsfJonfO{ k|fylds ;fdu|Lsf ¿kdf lnOPsf] 5 eg] zfs'Gtn dxfsfJosf ;DaGwdf ul/Psf 

zf]w k|ltj]bgx¿, ;dfnf]rgfTds n]v/rgfx¿nfO{ låtLos ;fdu|Lsf ¿kdf lOPsf] 5 . 

k|fylds tyf låtLos ;|f]tx¿af6 k|fKt tYox¿nfO{ 1fgsf] ;|f]t / ltgLx¿sf] ljZn]if0faf6 k|fKt 

lgisif{nfO{ k|flKtsf ¿kdf lnOPsf] 5 . ;fIo tyf ljZn]if0fsf nflu p2]Zod"ns gd'gf 5gf]6 

ljlwaf6 sfJof+zsf] 5gf]6 u/L kf7ljZn]if0f ljlwaf6 lgisif{df k'luPsf] 5 .

;}4flGts kof{wf/

a|Xd;"qsf] dfWjefiodf …k|sif{k"j{s pTkGg ug]{ tÎjnfO{ k|s[lt -a|;", dfef–!÷$÷@&_Ú elgPsf] 5 .  

uLtfdf …;a} k|f0fLn] cfgf] k|s[lt k|fKt ub{5g\ -uLtf–#÷##_ eg]/ :jefjsf tfTko{df k|s[lt 

zAbsf] k|of]u ul/Psf] 5 eg] zª\s/frfo{n] …k"j{hGddf ul/Psf wdf{wdf{lbsf] h'g ;+:sf/ o; 

hGddf cleJoSt x'G5 ToxL g} k|s[lt xf] -uLtf, zf+ef–#÷##_Ú eg]sf 5g\ eg] cGoq …cfgf] 

jf:tljs l:ylt -:jefj_nfO{ k|s[lt -uLtf, ;f+ef–!!÷%!_Ú elgPsf] 5 . Zj]tfZjt/f]klgifb\df  

…k|s[lt dfof xf] / dfoL÷dfofklt k/d]Zj/ xf] -Zj]p–$÷!)_Ú eg]/ d"nzlQm÷cfBfzlQmsf ¿kdf 

k|s[ltnfO{ lrgfOPsf] 5 . lg/fnDaf]klgifb\df …a|Xd k|s[lt gfds cfgf] zlQmsf] cf>on] 

nf]sx¿sf] ;[li6 u/]/ ltgdf cGtof{dL ¿kaf6 k|j]z ub{5 / a|Xdfb]lv :yfj/ko{Gt ;a}sf] 

cGtMs/0f tyf OlGb|ox¿sf] lgofds x'gfn] O{Zj/ elgG5 . k|s[lt;lxtsf] cGtof{dL a|Xdsf] 

gfd g} O{Zj/ xf] -lg/fnp–$_Ú elgPsf] 5 eg] ToxL …a|Xdsf] 1fgzlQm g} k|s[lt xf] h;df 

a|Xdaf6 gfgf k|sf/sf] ljlrq hut\sf] lgdf{0fsf] ;fdYo{ /xG5 -lg/fnp–^_Ú elgPsf] 5 . 

uLtfdf …k/dfTdfaf6 clwli7t k|s[ltn] g} r/fr/ hut\sf] ;[li6 ub{5 / To;}sf] sf/0fzlQmaf6 

hut\df ljljw kl/jt{g eO/xG5g\ -uLtf–(÷!)_Ú elgPsf] 5 . pko{'lNnlvt ;a} sygdf 

k|s[ltsf] tfTko{ ;[li6sf] cflb sf/0f d"nk|s[lt xf] .

;+:s[t Jofs/0fsf/ kfl0flgn] …pTklQstf{nfO{ k|s[lt eg]sf 5g\ -kf;"–!÷$÷#)_ . dfofzan 

a|Xd -O{Zj/_ g} hut\sf] pkfbfgsf/0f xf] . j]bfGtbz{gsf cg';f/ …a|Xd hut\sf] k|s[lt klg 

xf] lsgeg] pklgifb\x¿sf k|lt1fjfSo tyf d[lQsflb b[i6fGtdf s'g} lj/f]w 5}g -a|;"–!÷$÷@#_ .Ú 
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;fª\Vobz{gsf cg';f/ k|s[ltnfO{ k|wfg klg elgG5 / k|wfg jf k|s[lt g} ;[li6sf] d"nsf/0f xf] .  

k|s[lt ;d:t h8 hut\sL hggL xf] . k|s[lt :jo+ chGdf ePsfn] p;sf] sf]xL sf/0f 5}g .  

;[li6sf] cflb sf/0f ePsfn] o;nfO{ d"nk|s[lt klg elgG5 . k|s[lt ;d:t hut\k|k~rsf] 

sf/0fe"t k|yd df}lns tÎj ePsfn] o;nfO{ k|wfg klg elgG5 . k|s[lt g} ;d:tsf] sf/0f 

ePsf] / o;d} ;d:t sfo{ cJoQm ¿kdf cGtlg{lxt x'g] x'gfn] o;nfO{ cJoQm klg elgG5 . 

k|s[lt ctLlGb|o ePsfn] o;sf] k|ToIf 1fg ;Dej x'Fb}g o;sf sfo{x¿af6 g} sf/0fsf ¿kdf 

k|s[ltsf] cg'dfg ul/G5 . d"n k|s[ltdf ;d:t sfo{x¿nfO{ pTkGg ug]{ zlQm ePsfn] o;sf] 

Pp6f gfd zlQm klg xf] . k|s[lt ;d:t h8 hut\sL hggL xf], ;d:t hut\ k|s[ltaf6 g} 

pTkGg x'G5 . lg/Gt/ pTklQzflngL tyf kl/0ffdzflngL k|s[ltnfO{ k|;jwld{0fL klg elgG5  

-;fsf–!!_ . k|s[ltsf] k|f/Desf] s'g} yfxf gePsfn] o;nfO{ cgflb dflgG5 / k|s[lt s;}af6 

pTkGg gePsfn] o;nfO{ chGdf -chf_ klg elgG5 . k|s[lt lqu'0ffTds cyf{t\ ;Îj, /h;\ 

/ td;\ gfds tLg u'0fx¿af6 ag]sf]n] ;'vb'Mvdf]xfTds 5 lsGt' :jo+ h8 -cr]tg_ ePsf] 

x'Fbf ;'v, b'Mv / df]xsf] cg'e"lt ug{ ;Sb}g . 

u'0fx¿sf] cj:yf b'O{ lsl;dsf] x'G5 M ;fDofj:yf / ljifdfj:yf . ;fDofj:yf d"n of cflb 

cj:yf xf] . ;f+Vok|jrgefiodf u'0fx¿sf] ;fDo cj:yfnfO{ g} k|s[lt -;fk|ef_ elgPsf] 5 . 

;fDofj:yf ;[li6sf] cj:yf geP/ nosf] cj:yf xf] . o; cj:yfdf tLgcf]6} u'0fx¿ :jo+df 

nLg tyf ;Gt'ngsf] cj:yfdf pkl:yt /xG5g\ . ljifdfj:yf eg]sf] k'?ifsf] ;+of]un] k|s[lt 

ljIf'Aw eP/ Ps eLif0f cfGbf]ng pTkGg ePsf] cj:yf xf] . of] cj:yf ;u{÷;[li6sf] cj:yf xf] . 

o; cj:yfdf u'0fx¿ Ps csf{df xfjL x'g rfxG5g\ kl/0ffd:j¿k k|s[ltsf] ;fDofj:yf÷;Gt'ng 

gi6 eP/ lqu'0ffTds ;+;f/sf] ;[li6 x'G5 -ld>, ;g\ @))(, k[= $#^–#&_ . ;fª\Vo bz{gsf 

cg';f/ ;u{÷;[li6sf ;dodf k|s[ltsf] ue{af6 sfo{¿kdf ;d:t h8 hut\ cleJoSt x'G5 / 

k|nosf ;dodf k'gM k|s[ltsf ue{d} ljnLg x'G5 . r}tGo:j¿k k'?if, cfTdf÷a|Xd h8 hut\sf] 

sf/0f x'g ;Sb}g . r}tGo:j¿k k'?if, cfTdf of a|Xd hut\sf] sf/0f ePdf hut\ h8 geP/ 

r]tg x'g'k5{ . cr]tg k/df0f' klg hut\sf] sf/0f x'g ;Sb}g lsgeg] r}tGonfO{ k|ltlalDat ug]{ 

dg, a'l4, cx+sf/ cflb ;"Id tÎj s]jn k/df0f'af6 pTkGg x'g ;Sb}gg\ . k/df0f' ckl/ldt 

5g\ Ù k/Gt' hut\df cg':o"t÷z[ª\vlnt Pstfn] s]jn Pp6} sf/0ftkm{ ;ª\s]t u5{ . o;y{ 

o; hut\sf] Psdfq sf/0f k|s[lt g} xf] -zdf{, ;g\ @)!), k[= !$#_ eGg] ;fª\Vobz{gsf] dt 

/x]sf] 5 . 

cfo'j]{bbz{gsf cg';f/ …k|s[lt Ps, cr]tg, lqu'0f, aLhwld{0fL, k|;jwld{0fL tyf cdWo:ywld{0fL 

5 -;'>'t, zf/L/:yfg–!÷!#_ .Ú o;sf ljk/Lt k'?if cg]s, r]tg, lgu'{0f, caLhwdf{, ck|;jwdf{ 

tyf cstf{ x'gfn] dWo:ystf{ Pj+ pbf;Lg b|i6fdfq xf] . k/Gt' k|s[lt k'?iffy{sL ;Dkflbsf 

x'gfn] cdWo:y tyf k'?ifåf/f b[Zo 5 . k|Tole1fbz{gsf cg';f/ …dxt\b]lv k[lyjLko{Gt 

tÎjx¿sf] d"nsf/0f k|s[lt lqu'0fsf] Tof] ;fDofj:yf xf] h;df u'0fx¿sf] ljefu cJoQm /xG5 
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-cj:yL, ;g\ @)!@, k[= @#%@_ .Ú l;4fGttM dfof zlQmsf] / k|s[lt dfofsf] ;ª\s'lrt ¿k xf]Ù 

zlQm k/dlzj;Fu cleGg 5 To;}n] k|s[lt klg k/dlzj¿k g} xf] . 

Jofs/0f tyf j]bfGt bz{gn] a|XdnfO{ g} k|s[lt dfg]sf 5g\ . ;fª\Vobz{gdf d"nk|s[ltnfO{ 

k'?ifb]lv :jtGq tyf k'?iffy{sL k|;lj0fL dflgPsf] 5 . cfo'j]{bbz{gn] lg/LZj/ ;fª\Vosf] 

dfGotfnfO{ :jLsf/ u/]sf] 5 eg] k|Tole1f bz{gn] ;fª\Von] em}F lqu'0fsf] ;fDofj:yfnfO{ g} 

k|s[lt eg]sf] 5 . h] xf];\ gfgf ¿kfTds ljZjsf] lgdf{0f tyf ljsf;df lg/Gt/tf lbFb} To;sf] 

d"n ¿kdf b]vfkg]{ zlQm g} k|s[lt xf] . ;+;f/sf] pTklQsf] sf/0fe"t d"n tÎjnfO{ k|s[lt g} xf] .  

k|s[ltnfO{ lg;u{ klg elgG5 . ;fdfGotM oxL g};lu{s lgoddf cfa4 tyf lg;u{hGo ;"o{, 

rGb|, gIfq, lxdfn, kxf8, jg, ;fu/, ;GWof, /hgL, k|eft, dWofXg, ntf, j[If, gbL, km"n, 

kmn, jg:klt, jfbn, jiff{ cflbnfO{ klg Jofjxfl/s ¿kdf k|s[lt g} elgG5 . 

;f}Gbo{ eg]sf] ;'Gb/ agfpg] tÎj, ;'Gb/ x'gfsf] efj jf ;'Gb/tf xf] . nfj0o, rf?tf, zf]ef, 

cle/fldtf, dgf]xfl/tf cflb zAbx¿ klg ;f}Gbo{sf kof{ojfrL zAbsf ¿kdf k|o'St ePsf] kfOG5 .  

sfJosf] ;f}Gbo{ a9fpg] tÎjx¿df zAbzlQm, u'0f, /Llt, Wjlg, jqmf]lQm, ljDa, k|tLs, /;, 5Gb, 

cnª\sf/, efiffz}nL cflb kb{5g\ . o;f] eP tfklg k|:t't n]vdf eg] /;, cnª\sf/, 5Gb / 

efiffz}nLsf cfwf/df dfq zfs'Gtn dxfsfJosf] ;f}Gbo{ r]tgfsf] ljZn]if0f ul/Psf] 5 . 

;flxTosf ;Gbe{df uB jf kB;flxTosf] k7g, >j0f jf bz{gaf6 k|fKt x'g] cfgGbsf] 

cg'e"ltnfO{ /; elgG5 . /lt, xf;, zf]s, qmf]w, pT;fx, eo, h'u'K;f, lj:do, lgj]{bh:tf 

:yfoLefjx¿ ;fdflhssf] cGt:s/0fdf jf;gfTds ;+:sf/sf ¿kdf klxn]b]lv g} /x]sf x'G5g\ .  

sfJosf] k7g, >j0f jf gf6ssf] bz{gaf6 ;x[bosf] dgf]ut :yfoLefjsf] ljefjflbsf ;fy 

;+of]u x'G5 / tL ;'if'Kt :yfoL efjx¿ g} /;sf ¿kdf cleJoQm x'G5g\ . ctM ;flxTosf 

;Gbe{df /; eGgfn] ljefj, cg'efj / Jolerf/Lefj÷;~rf/Lefjsf ;+of]uaf6 cleJoQm x'g] 

z[ª\uf/, xf:o, s?0f, /f}b|, jL/, eofgs, aLeT;, cb\e't / zfGt;d]tsf cg'e"ltut tÎjx¿ 

x'g\ . e/td'lgsf] /;;"qdf plNnvt ljefj, cg'efj / ;~rf/Lefj eg]sf ;x[boL kf7s, bz{s 

jf effjsx¿sf dgf]efjx¿nfO{ på]lnt, pQ]lht / b|jLe"t kfb{} /;sf] cf:jfbgsf nflu ;lqmo 

Pj+ kl/is[t agfpg] ;fwgx¿ x'g\ . To:t} cnª\sf/ eg]sf] zAbut jf cy{ut rdTsf/åf/f 

;flxlTos /rgfsf] ;f}Gbo{ a9fpg] tÎj xf] eg] 5Gb eg]sf] olt, ult / no ldn]sf], j0f{, dfqf 

cflbsf] u0fgfcg';f/ /rgf ul/g] s'g} lglZrt kBfTds 9fFrf jf ¿k xf] . efiffz}nL eg]sf] 

eflifs cleJolQmsf] tl/sf jf k4lt xf] / x/]s ;flxTosf/sf cfcfg} lsl;dsf efiffz}nLut 

tl/sf jf k4lt x'G5g\ . /;, cnª\sf/, 5Gb / efiffz}nLn] klg sfJo;f}Gbo{sf] lgdf{0fdf 

dxÎjk"0f{ of]ubfg u/]sf x'G5g\ . 

zfs'Gtn dxfsfJodf k|s[ltlrq0f / ;f}Gbo{r]tgf
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ljdz{ / kl/0ffd

b]jsf]6fsf] zfs'Gtn dxfsfJo dxfef/t Pj+ >Ldb\efujt\df ePsf] syf;|f]tnfO{ cfwf/ agfO{ 

sflnbf;n] ;+:s[t efiffdf /rgf u/]sf] cle1fg zfs'Gtnd\ gfds gf6ssf] pkhLJotfdf 

/rgf ul/Psf] xf] . ;xh–:jfefljs k|fs[lts hLjgsf dfWodaf6 g} lbJotf;Dd k'Ug ;lsG5 

clg ef]u tyf tksf] ;dGjoaf6 g} hLjgsf] kl/k"0f{tf k|fKt ug{ ;lsG5 eGg] lrGtgnfO{ 

cleJol~ht ul/Psf] o; dxfsfJodf cfWoflTdstf / k|fs[ltstf larsf] ;x;DaGwsf] k|ltkfbg 

ul/Psf] 5 . o; dxfsfJodf lzNk;f}Gbo{sf ¿kdf cfPsf /;;f}Gbo{, cn°f/;f}Gbo{, no;f}Gbo{, 

efiffz}nLut ;f}Gbo{sf ;fy} ;du| snf;f}Gbo{n] rdTsf/k"0f{ dxfsfJosf] ¿k lbPsf 5g\ .  

…zfs'Gtn dxfsfJodf k|s[ltlrq0f / ;f}Gbo{r]tgfÚ zLif{ssf] o; n]vdf dfgjlg/k]If k|fs[lts 

;f}Gbo{, dfgj;fk]If k|fs[ltstf, jGok|fGtsf] k|fs[lts ;f}Gbo{, k|s[ltsf] dfgjLs/0f, dfgjsf] 

k|s[tLs/0f, k|s[ltlrq0fdf cfWoflTds k|efj cflb kIfsf ;fy} /;;f}Gbo{, cnª\sf/;f}Gbo{, 

no;f}Gbo{ / efiffz}nLut ;f}Gbo{;DaGwL tYonfO{ s]Gb|df /fvL  ljZn]if0f u/]/ lgisif{df 

k'luPsf] 5 .

zfs'Gtn dxfsfJodf k|s[ltlrq0f

zfs'Gtn dxfsfJodf k|s[ltsf lbJo 56fsf] snfTds lrq0f ul/Psf] 5 . k|s[ltnfO{ lzIffno / 

/ËLg k'ikx¿nfO{ cWofks æ-of] lzIffno xf] ;a} s';'d 5g\ /ËLg cWofks . zfs'– %÷@&_Æ eGg] 

b]jsf]6fn] o; dxfsfJodf k|s[lt, O{Zj/ / dfgjsf aLr lqsf]0ffTds ;DaGw b]vfP/ oL tLgsf] 

;DaGwnfO{ dfgjtfjfbn] ;+Zn]if0f ug{] sfd u/]sf 5g\ . pgL :jR5GtfjfbLx¿sf] k|s[lttkm{ 

kms{ eGg] d"n k|s[ltk/s ;Gb]znfO{ x[boª\ud ub{} cf}Bf]lus o'usf ;Gqf;do / sf]nfxndo 

hLjgaf6 Jolyt ag]/ k|s[lt, k|fs[lts hLjg / k|fs[lts cfbz{sf ufos aGg k'u]sf 5g\ . 

o; dxfsfJosf] efj;Gbe{ k|s[ltk/s x'gfsf ;fy} olTsl~rt ;fdflhs / j}rfl/s;d]t /x]sf] 

b]lvG5 . zfs'Gtnsf] kl/j]z lrq0fsf qmddf cfPsf] k|s[ltlrq0fn] hlt Jofkstf lnPsf] 5, 

Tolt Jofkstf cGo lrq0fsf ;Gbe{df b]lvFb}g tfklg o;}leq klg k|s[ltsf] cfGtl/s :j¿ksf] 

lrq0f, dgf]JoGhgf / dfgjLs/0f pRr b]lvG5 . wgklt e§/fO{n] zfs'Gtn dxfsfJodf jg / 

jGo hLjgnfO{ zfGt e"ld, lbJo :yfg, kz'kIfL Pj+ Clifd'lgx¿sf] jf;:yfg, ljljw k|sf/sf 

jg:klt Pj+ dfgjLo u'0fx¿sf] e08f/ tyf cfo{ ;Eotfsf] s]Gb|sf ¿kdf j0f{g u/L jqmtf 

;[hgf ugf{sf ;fy} k|ftMsfnLg tyf ;GWofsfnLg ;do, ;"of]{bo, ljleGg b[Zo, gbL Pj+ 

jf;GtL jftfj/0f cflbnfO{ sflnbf;sf] cle1fg zfs'Gtnd\ gf6sdf eGbf k[ys\ 9Ën] gjLg 

pb\efjgfsf ;fy lrq0f ul/Psf] s'/f cf}FNofPsf 5g\ -e6\6/fO{, lj= ;+= @)&%, k[= @(^–@(&_ .Ú 

zfs'Gtn dxfsfJosf] d'Vo sYoljifo k|s[ltlrq0f geP tfklg o;df Psflt/ pkdf, ¿ksflb 

ljDafnª\sf/sf ;Gbe{df k|fs[lts pkfbfgsf] u|x0f ul/Psf] 5 eg] csf{lt/ kl/j]z lrq0fsf 

;Gbe{df k|s[ltsf] :jtGq cleJo~hgf klg k|:t't ul/Psf] 5 .
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zfs'Gtn dxfsfJodf jGo k|fs[lts ;f}Gbo{sf] lrq0f o;/L ul/Psf] 5 M

		  æljlkg 5 ax'–zfvf–/Do, pFrf ljzfn .

		  lj6kbnx¿sf] zLtn l:gUwhfn ..

		  ax'–ljxux¿n] u'FH5 hf] rNdnfO{ .

		  kjg–rkn af:gfbf/ k'ikflb kfO{ ..Æ -@ M!_

pko{'lNnlvt Znf]s zfs'Gtn dxfsfJosf] låtLo ;u{sf] k|yd Znf]s xf] . dflngL 5Gbdf 

/lrt o; Znf]saf6 g} jGo k|fGtsf] k|fs[lts 56fsf] lrq0f k|f/De ul/Psf] 5 . o; Znf]sdf 

ljleGg k|sf/sf cg]sf}F r/fr'?ª\uLx¿sf] u'~hg ePsf], ultzLn xfjfsf sf/0f ;'ulGwt k"mnx¿ 

tyf gjkNnjx¿ nx/fpg], cg]sf}F ;'Gb/ xfFufx¿ ePsf cUnf tyf bL3{sfo j[Ifx¿ ePsf], 

cfgGbbfos, ;'Gb/ / km/flsnf] jgsf] lrq0f ul/Psf] 5 . o:tf jGo k|fs[lts ;f}Gbo{sf 

lrq0f zfs'Gtn dxfsfJosf ljleGg ;u{sf cg]sf}F 7fpFdf kfOG5g\ .

dfgj;dfhsf] sf]nfxnb]lv k/sf] zfGt, :jtGq / :jo+df k"0f{ dfgjlg/k]If k|fs[lts ;+;f/sf] 

lrq0f o;/L ul/Psf] 5 M

æjg 5 s';'d>Lsf] b]z h:tf] x/Lof] .

snsn hn v]Ng] rNdnfP/ rfFbL ..

;/; d[b' d'gfsf :jfblh1f;' ;fgf .

b'wd'v d[uaRrf v]Nb5g\ lgTo gfgf ..Æ -@ M@_

æd[u ;'v;Fu v]N5g\ x]/ kf]yL sGofO{ .

dvdn xl/of 5g\ d:t pu|fOnfO{ ..

ax'n ljlkgaNnL gfRb5g\ lbJo xNnL .

lks gj–/j af]N5g\ d~h/Lleq lrNnL ..Æ -@ M#_

jGo k|fGtsf] zfGt k|s[ltsf] lrq0f o;/L ul/Psf] 5 M

		  æxl/tj;gjfnL k'ikdfnf w/]sL .

		  hnnj 6k nfO{, jNn/Ldf em/]sL ..

		  cd[tls/0f KoF"bL sfvdf nL v/fof] .

		  l5/la/ jgdf s] zflGtsf] /fHo 5fof] ..Æ -@ M*_

;xl/of ;Eotfaf6 6f9f ljZjfldqsf] tkf]jgsf] k|fs[lts kl/j]zsf] lrq0fn] kf7snfO{ k"0f{tof 

ctLtsf] k|fs[lts kl/j]zlt/ kmsf{pF5 . zfs'Gtnsf] k|s[ltlrq0f dlxdfdo tkf]jgsf] k|s[lt 

/ sljsf] To;k|ltsf] cfsif{0faf6 cf]tk|f]t /x]sf] 5 . pgL k|s[ltnfO{ g} dfgj;Eotfsf] k|yd 

kf7zfnf 7fGb} s[lqd ;fdGtL jf cf}Bf]lus ;EotfeGbf  k|fs[t dfgj;Eotfdf g} a9L cf:yf 

/fVb5g\ -lqkf7L, Gof}kfg] / ;'j]bL, lj=;+= @)%$, k[= !*(_ .Ú b]jsf]6fsf] zfs'Gtndf klg 

zfs'Gtn dxfsfJodf k|s[ltlrq0f / ;f}Gbo{r]tgf
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tkf]jgsf] k|s[ltnfO{ g} cfo{;+:s[lt / cWofTdr]tgfsf] d"n ;|f]t dfGb} k|s[ltnfO{ g} ;Dk"0f{ 

snf;flxTosf] ;|f]tsf ¿kdf l:jsfl/Psf] 5 M

		  æk|yd3/ snfsf] Jof;sf] kf7zfnf .

		  k|yd an oxL xf] cfo{x[b\sf] pHofnf ..

		  s';'dx¿ oxfF 5g\ j]bsf kqt'No .

		  ;[hg k|nosf 5g\ lrq /fd|f cd"No ..Æ -@M(_

zfs'Gtn dxfsfJodf k|fs[lts kl/j]zsf] pGd'Qm ljr/0f kfOG5 . b]jsf]6fn] o; dxfsfJodf 

k|s[lt hut\sf ljljw ljifoj:t' / nf]sx¿df ljr/0f ub}{ k|s[ltsf cGtt{x;Dd rxfg{] sfd 

u/]sf 5g\ . pgn] zfs'Gtndf ;"o{, rGb|df, gbL, ?v, afbn, xfjfkfgL, kmnkm"n, kz'kG5L, 

sL6ktË, jGohGt', jg:klt, 8fF8fsfF8f cflbsf lbJo ;f}Gbo{nfO{ clt snfTds ¿kdf l6Kg] 

sfd u/]sf 5g\ . k|s[ltsf oL lbJo ;f}Gbo{sf] lrq0f k|z:t k'g/fj[Q eP klg k'g/fj[lQsf] 

cfef;;Dd gkfOg' / af/Daf/ o:tf k|s[ltlrq0fsf sljtf cfP klg tL k|To]s sljtfx¿n] 

gofF gofF efj ;~r/0f ub{} gjLgtfsf] cfef; lbg' b]jsf]6fsf] k|fs[lts snfsf] ljlzi6tf 

xf] . sljsf] rfxgf ctLtsf] piffsfnLg k|fs[lts hLjglt/ dfgjtfnfO{ kmsf{pg] ePsf] x'Fbf 

dfgjtfd"ns k|fs[ltstf g} zfs'Gtnsf] k|fs[lts lrq0fsf] s]Gb|Lotf xf] . k|s[ltnfO{ ;+;f/sf] 

lzIffno dfGb} km"nsf] ;f}Gbo{df lzIfssf] ;fIffTsf/ ug{] b]jsf]6fsf] k|s[ltlrq0f :jR5GbtfjfbL 

k|fs[tjfbaf6 k"0f{tM k|efljt b]lvG5 M

		  æof] lzIffno xf] ;a} s';'d 5g\ /ËLg cWofks .

		  kfgL lbJo v'n]/ cIf/ ;kmf 5g\ /f]h g} kf7 oL ..

		  v'Nbf] k|]d ;dli6;f/ /l;nf] ;fkmNo xf] kf7sf] .

		  xfdL lgTo k/LlIft k|s[ltdf 5f}F k|Zgn] cf7sf] ..Æ -% M@&_

k|s[ltaf6 g} dflg;sf] lzIff / 1fgsf d'xfgx¿ v'Ng] ;°]t ub{} sljn] k|s[ltaf6 dflg;nfO{ 

slxNo} wf]sf x'Fb}g / ;f/f k|s[lthut\ eg]sf] dflg;sf aGw'afGwj ;/x xf] eGg] wf/0ff JoQm 

u/]sf 5g\ M

		  æwf]sf x'Gg oxfF st} k|s[ltdf x] lbJotfsL lzz' .

		  a'‰g]nfO{ la/fb/L t?, ntf, sNnf]n kG5L kz' ..

		  ldNnf Tof] dx hf] cg]s s';'dL df}/Lk/L xfNb5g\ .

		  hf] dL7f] d[b'efj vf]hx?sf df}gLx¿ hfGb5g\ ..Æ -% M#!_

k|s[ltdf lx+;f / cftª\s klg 5g\Ù alnofn] lgwf{nfO{ vfO/x]sf] 5Ù cGwf]kgf / c1fgtf 5Ù 

r]tgfsf] pRrbLlKtsf] cefj 5Ù otflt/ sljsf] b[li6 k'u]sf] 5}g To;}n] b]jsf]6fsf] k|s[ltlrq0f 

cltzof]lQmk"0f{ 5 -uf}td, lj=;+= @)%^, k[= !@*_ . zfs'Gtn dxfsfJodf b]jsf]6fsf] k|s[ltlrGtg 
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O{Zj/Lotfsf] efjfTds cleJolQm / dfgjtfjfbL ;Gbe{sf ¿kdf cfPsf] kfOG5 . b]jsf]6fsf] 

sljn] oxL O{Zj/Lotfsf] k|fs[lts ;TonfO{ ;ª\s]ltt ub{} cfbz{ hLjgsf] kl/sNkgf u/]sf] 5 .  

k|s[ltlrq0fsf ljljw ¿kdf cfPsf ;f}Gbo{j0f{g, tkf]jgj0f{g, Ct'rqmsf] j0f{g, z}n¯f[uf/sf]  
j0f{g, x]ds'6 kj{tj0f{g cflbdf ;f}Gbo{r]tgf k|v/ ¿kdf b]vfk/]sf] 5 . ;GWofsfnLg j0f{gsf 

qmddf k|frLg kf}/:To :jl0f{d ;Eotf g} ;Dk"0f{ dfgj;Eotfsf] ;|f]t xf] eGb} k|s[ltnfO{ 

dfgjLs/0f / dfgjnfO{ k|s[tLs/0f ul/Psf] cg'kd k|s[ltlrq0f d]gsf cfudgsf ;Gbe{df 

cfPsf] 5 M

k|s[ltnfO{ dfgjLs/0f M 

			   æ;'gsL tgsL ;'gs]z k/L .

			   h'g ;fFem egL g/n] slxg] ..

			   l;p/]/ u'nfa d';'Ss agL .

			   ljxufjlnn] slt rf? agL ..Æ -# M!#_

pko'{St Znf]s tf]6s 5Gbdf /lrPsf] 5 . o; Znf]sdf ;fo+sfnLg k|fs[lts ;f}Gbo{sf] lrq0f 

ug]{ ;Gbe{df k|s[ltnfO{ dfw'o{k"0f{ lsl;dn] dfgjLs/0f ul/Psf] 5 . oxfF …h;nfO{ dflg;x¿åf/f 

;fFem elgG5 Ù ;'gf}nf] z/L/ / ;'gs} skfn ePsL To:tL cK;/f cfgf] ;'gf}nf] s]z/flzdf 

u'nfasf] k"mn l;p/]/ d';'Ss d':s'/fpFb} ljleGg kG5Lx¿n] ubf{ cem dfw'o{k"0f{ agLÚ eg]/ 

;fFemsf] dfgjLs/0f ul/Psf] 5 . 

dfgjnfO{ k|s[tLs/0f M

				    æx[boJof]d;'j0f{ljxfl/0fL .

				    dw'/dfbskª\vk|;fl/0fL ..

				    ljxu–cfjlnn] sneflif0fL .

				    cg'kdf ;kgf;l/ 5g\ ltgL ..Æ -# M##_

pko'{St Znf]s b|'tljnlDat 5Gbdf /lrPsf] 5 . o; Znf]sdf d]gsfsf] ;f}Gbo{sf] lrq0f ug]{ 

;Gbe{df dfgjnfO{ k|s[tLs/0f ul/Psf] 5 . oxfF d]gsfnfO{ k|s[tLs/0f ub}{ …x[bosf] :jl0f{d 

cfsfzdf ljxf/ ug]{, ;f}Gbo{o'Qm g;fn' kv]6f km}nfpg], kG5Lx¿sf] em}F dw'/ ;'eflift jf0fL 

ePsL ltgL ;kgfh:tL clåtLo l5g\ jf clåtLo ;kgfh:tL l5g\Ú eg]/ lrq0f ul/Psf] 5 .

b]jsf]6fsf] :jR5GbtfjfbL r]tgfsf] dxÎjk"0f{ k|j[lQ cfl:tstf / O{Zj/Lo cf:yfaf6 ljsl;t 

/x:or]tsf ;fy} cfWoflTdstf klg xf] . pgL ef}ltstf / oyfy{jfbL j:t'tfsf ljk/Lt 

cflTds d"Notkm{ af/Daf/ cfslif{t x'G5g\ -lqkf7L, Gof}kfg] / ;'j]bL, lj=;+= @)%$, k[= !()_ .Ú 

k|s[ltlrq0fs} ;Gbe{df sltko Znf]sdf sljn] k|s[ltd} ;lRrbfgGb:j¿k a|Xdsf] cfef;sf] 

cg'e"lt Pj+ O{Zj/sf] ;[hgk|lqmofsf] efjfTds cleJo~hgf klg u/]sf 5g\ M

zfs'Gtn dxfsfJodf k|s[ltlrq0f / ;f}Gbo{r]tgf
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		  æ5 xf; ;a jf;gfdo dxflrbf˜˜ef;df .

		  ;d'Nnl;t Hof]lt 5g\ ;[hgfsf x[bfsfzdf ..

		  agL dw'/ af]Nb5g\ ljxu–hLjgL cfzdf .

		  pxL 5lj 5 emlNsFbf] d[b'n ;;{/] 3fF;df ..Æ -( M!^_

		  æ5 hf] cldt a|Xdsf] lgh cgGt cfglGbtf .

		  ToxL k|yd efjsf] :km'/0fdf lnO{ :kGbtf ..

		  ;'uGw;l/ aGb e} s';'d–s'8\dn–:jKgdf .

		  cgGt d[b' cf]7 nL 5 ls j;Gt lj:tf/df ..Æ -( M!*_ 

h;/L aLh j[Ifd} x'G5 To;/L g} ;|i6f klg ;[li6d} x'G5 / ;|i6f :jo+ cb[Zo /x]/} of] 

dfofdo ;[li6 ;[lht u/]sf] x'G5 eGg] /x:olrGtg klg o; dxfsfJodf Jol~ht ePsf] 5 . 

d'08sf]klgifb\df of] ;d:t ;[li6sf] k|fb'ef{jsf] pkfbfg tyf lgldQ sf/0f a|XdnfO{ g} dfg]/ 

…h;/L dfs'/fn] :j]R5fn] cfgf] cGtM:y pks/0fåf/f hfnf] a'G5 / :j]R5fn] g} k'gM To;nfO{ 

:jo+leq ;dflji6 u5{Ù h;/L w/tLaf6 cf}iflwx¿ pTkGg x'G5g\Ù h;/L k'?ifaf6 skfn tyf 

/f}Fx¿ pTkGg x'G5g\ To;/L g} cIf/ a|Xdaf6 g} ljZj¿kL ;[li6 ;Dej x'G5 -d'p– !÷!÷&_Ú 

elgPsf] 5 . Zj]tfZjt/f]klgifb\df …of] ;a} ljZj dfofklt O{Zj/n] cIf/af6 g} pTkGg ub{5 

-Zj]p– $÷(_ To;}n] k|s[ltnfO{ dfofsf ¿kdf lrGg' kb{5 eg] O{Zj/nfO{ dfofkltsf ¿kdf 

lrGg' kb{5 -Zj]p–$÷!)_Ú elgPsf] 5 . To;/L g} uLtfsf] gjf}F cWofodf …;j{sf] clwi7fge"t 

d k/a|Xdåf/f g} k|s[ltsf ;xfotfn] r/fr/ hut\ pTkGg x'G5 -uLtf–(÷!)_ elgPsf] 5 eg] 

rf}wf}F cWofodf …;Tj, /h / td oL k|s[ltaf6 pTkGg ePsf u'0f x'g\ -uLtf–!$÷%_Ú elgPsf] 

5 . To;/L g} zfs'Gtn dxfsfJodf k|s[ltlrq0fsf ;Gbe{df cfPsf lgDglnlvt kª\lQmx¿df 

klg ljZjsf] ;|i6f ;[li6s0fd} cGtnL{g /x]sf] 5 jf sf/0f cfkm}F sfo{df ablnP/ of] ljZj¿kL 

nLnf rn]sf] 5 / of] ;d:t ;[li6sf] leq–aflx/ ;lRrbfgGb:j¿k cå}t cljgfzL tÎj g} JofKt 

/x]sf] 5 eGg] lrGtg Wjlgt ePsf] 5 M

æcfTdf x]/ ljleGg ¿kx¿df tL km"ndf, hGt'df .Æ -% M@$_

æxfd|f] of] cg'dfg x'G5 ;asf] xf] ;"t Ps} y/ .Æ -% M$@_

æPs} rLh 5 leq aflx/ hut\ eGg] 5 ;Defjgf .Æ -% M$#_

æPs} g} dlxdf ldn]/ ;an] b"wfn'sf] bf]lxof] .Æ -% M$$_

æof}6} lrt\ 5 ;d:t /lZd /FluFbf] Tof] /Ë xf]/L x'Fbf] .Æ -% M$%_

æ5 O{z d[b' 5Gbdf s';'d aGwsf uGwdf .Æ -( M!)_

æ5 lrt\ zan /Ëdf nxl/Fbf] ntf;Fudf .Æ -( M!#_

pko{'St kª\lQmx¿dWo] klxnf] kª\lQmdf …gfgf ¿kfTds ljZjsf ntf, j[If, k"mn, kz', kG5L, 

dflg; cflb ;a}df Pp6} cfTdf /x]sf], bf];|f] kª\lQmdf ;[li6sf ;d:t j:t'x¿ a|Xdsf] Pp6} 
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wfuf]df plgPsf, t];|f] kª\lQmdf ;d:t hut\sf] leq–aflx/ ;lRrbfgGb:j¿k cå}t a|Xdr}tGo 

g} JofKt /x]sf], rf}yf] kª\lQmdf ;a} wd{ tyf bz{gx¿ ldn]/ Pp6} a|Xd¿kL b'wfn'sf] bf]xg 

ul/Psf], kfFrf} kª\lQmdf Pp6} r}tGo¿kL /lZdn] g} ;d:tnfO{ /ª\UofpFb} xf]nLsf] l;h{gf u/]sf], 

5}6f}F kª\lQmdf sf]dn no tyf k"mnsf ;'uGwdf ;d]t O{Zj/ g} JofKt /x]sf], ;ftf}F kª\lQmdf 

nx/fO/x]sf nx/f÷ntfx¿sf] alnof] /Ëdf klg r}tGo JofKt /x]sf]Ú efj Jol~ht ePsf] 5 . 

cfGtl/s cfWoflTdstf / k|fs[lts /d0fLotfsf aLrsf] ;x;DaGwsf] k|ltkfbg ub}{ slj 

b]jsf]6fn] o; dxfsfJosf sltko kª\lQmx¿df k|s[ltsf] ;[hgk|lqmofsf] ;"Id ;ª\s]t ug{ 

;dy{ ePsf 5g\ . d]gsf / k|s[ltsf] ;dLs/0f, lzz' zs'Gtnf / o'jtL zs'Gtnf;Fu 

k|s[ltsf] ;dLs/0f Pj+ k|s[ltnfO{ ddtfdoL hggL;Fu ul/Psf] ;dLs/0fdf sljn] k|s[ltk|ltsf] 

cfgf] bz{g klg cleJol~ht u/]sf 5g\ . k|s[ltnfO{ cfnDagsf ¿keGbf a9L pb\bLkgsf 

¿kdf lrlqt ub{} o; k|sf/sf] k|s[ltlrq0fdf /fli6«o /fu cfefl;t u/fpg' klg zfs'Gtnsf] 

k|s[ltlrq0fsf] j}lzi6\o xf] . pb\bLkgsf ¿kdf cfPsf k|s[ltlrq0fdf bf];|f] / t];|f] ;u{df 

d]gsf cfudgsf ;Gbe{df cfPsf k|;Ëx¿, rf}yf] ;u{sf] ;GWofj0f{g, kfFrf}+, 5}7f+}, !! cf}F, !@ 

cf}F, !# cf}F / !$ cf}F ;u{sf] tkf]jg j0f{g, ( cf}F ;u{ / @$ cf}F ;u{sf] j;GtCt' j0f{g, @@ 

cf}F ;u{sf] gGbgjg / x]ds'6 kj{tsf] j0f{g cflb ljljw k|fs[lts kl/j]zsf] j0f{g zfs'Gtndf 

/x]sf] b]lvG5 . k|s[ltnfO{ lbJo;f}Gbo{sf ¿kdf x]/]/ cGtt{x;Dd k'uL lrq0f ug{' g} b]jsf]6fsf] 

k|s[ltlrq0fsf] ljz]iftf xf] . 

zfs'Gtn dxfsfJodf ;f}Gbo{r]tgf 

/;;f}Gbo{sf b[li6n] zfs'Gtndf ljljw /;x¿sf] k|of]u eP klg cª\uL jf k|d'v /;sf ¿kdf 

¯f[uf//; g} /x]sf] b]lvG5 / of] /; dxfsfJoel/ s'g} g s'g} ¿kdf JofKt 5 . o; dxfsfJodf 

cª\uL jf k|d'v /;sf ¿kdf ̄ f[uf//;sf] k|of]u ePsf] eP tfklg cGo /;sf] klg ck]lIft k|of]u 

b]vfk5{ . zfs'Gtn  dxfsfJosf] k|yd;u{sf] k|yd Znf]sdf g} ;Def]u ¯f[uf/sf] cleJolQm lbg] 
dËnfr/0f /x]sf] 5 / of] tLg} k|sf/sf dËnfr/0fx¿n] o'Qm 5 . dxfsfJodf d]gsf cfudg 

/ ljZjfldq d]gsf k|;Ë, zs'Gtnf / ;fyLx¿sf aLrsf ;+jfbx¿, zs'Gtnf / b'ioGtsf] k|yd 

k|]dfsif{0f / ljjfx, lj/x, k'gld{ngh:tf k|;Ëx¿df ¯f[uf//;sf ;Def]u / ljk|nDe b'j} e]bx¿ 
/x]sf b]lvG5g\ . ljZjfldqsf] j0f{gdf xf:o /;, ljZjfldqsf] ktgdf s?0f /;, b'ioGt / 

zs'Gtnfsf] lj5f]8df k|f;ª\lus ¿kdf ¯f[uf/ / s?0f /;, b'ioGtsf] o'4sf] k|;Ëdf jL//;sf 
;fy} /f}b|, eofgs / sxLFsxLF aLeT;/;sf] klg ;fª\s]lts k|of]u b]lvG5 . 

zfs'Gtn dxfsfJosf lgDglnlvt Znf]sx¿df xf:oldl>t ¯f[uf//;sf] k|of]u ePsf] 5 M
æx] ;fwf] ;'g Û d"v{ 5f} ;a ltdL km';|f s'/fdf k¥of} .

9'Ëf cf;g ef], x7} Jo;g ef], emg\ :ju{af6} em¥of} ..

z®of Ps agfpg" dvdnL a'§f e/L ;'Gb/ .

zfs'Gtn dxfsfJodf k|s[ltlrq0f / ;f}Gbo{r]tgf
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of}6L /fv t cK;/f d[b'd'vL b]lvG5 x} O{Zj/ ..Æ -$ M !_

ælrD6fsf abnf r'/L 5g5gL ufFhf TohL sfldgL .

lzIff k|]d lnP hut\ e'lnuP dfofljgL ofldgL ..

cfFvf cflw u/L lgdLng ;'vL ;Gdfu{df ;Tj/ .

cfpm, ;'Gb/ gflugL w/ unf, kfpm ToxfF O{Zj/ ..Æ -$ M @_

d]gsfåf/f ljZjfldqsf] tk:of eËsf k|;Ëdf klg o;/L >[Ëf//;sf] k|of]u ePsf] 5 M

	ætk:jL p7] ug{ /Iff k/Lsf] .

ltgL 6fFl:;Og\ cf8 kfO{ nhfO{ ..

h;f]/L s'g} jNn/L a}F;jfnL .

a8f] j[Ifsf] cf8 lnG5] ;dfO{ ..Æ -$ M #(_

æeof] :kz{ Tof] sflGtsf] em}F w/fdf .

hxfF sf}d'bLsf ;'wf jif{gfn] ..

;a} /f]d h:tf d'gfdf xhf/f}F .

gofF sDk lnG5g\ leh]sf s0ffn] ..Æ -$ M $)_

zfs'Gtn dxfsfJodf b'ioGt / zs'Gtnfsf] ldng Pj+ ufGwj{ljjfxsf k|;Ëdf ;Def]u ¯f[uf/sf] 
;zQm pkof]u ul/Psf] 5 . of] dxfsfJo ;Def]u ¯f[uf/d} 6'lËPsf] eP tfklg ldngeGbf 
ljof]usf] g} a9L lrq0f ePsfn] j0f{gut lx;fan] ;Def]ueGbf ljk|nDe g} a9L k|efjsf/L ¿kdf 

cfPsf] 5 . ljk|nDe ¯f[uf//sf k"j{/fu, dfg, k|0fo / s?0f rf/ k|sf/ dflgG5g\ . b]vfb]v 

eP/ jf ;'g]/ dfq klg x'g] gfos–gflosfsf] cfsif{0f jf /fusf] cj:yf g} k"j{/fu xf] . b'ioGt 

/ zs'Gtnfsf] ldng x'g'k"j{ g} b'j}sf dgdf hlGdPsf] k|]dfsif{0f÷/funfO{ zfs'Gtndf o;/L 

Jol~ht ul/Psf] 5 M

		  æbf]6}sf dgdf k:of] k|yd Tof] hfb" 5 hf] sf]onL .

		  xfFufaLr j;Gtsf] s';'dsf] af]Nbf] gofF k|Zg em}F ..

		  …sf] xf]nf s'g of] dxfk'?if xf]Ú elGyg\ ptf ;'Gb/L .

		  …sf] xf]lng\ s'g x'g\ k/L < Clif;'tf x}gg\Ú pgL eGb5g\ ..Æ -!@ M &@_

b'ioGt ufGwj{ljjfx u/]/ /fhwfgL kms]{kl5 zs'Gtnfsf] lj/xJoyfsf k|;Ëdf ljk|nDe ¯f[uf/sf] 
;zQm Pj+ sf?l0fs k|:t'tLs/0f kfOG5 M

		  æp8\b} cfP lg7'/ gedf qm"/ tL bL3{ /f]h .

		  hNbf Hjfnf;b[z /ljsf u|Lidsf] :kz{ kfO{ ..

		  of}6f bf]6f clg ha uof] /f]h t];|f] p8]/ .

		  /f]Og\ cfFvf hn hn u/L jfSo ldYof a'em]/ ..Æ -!& M!%_
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sfJodf zAb / cy{sf] rdTsf/ k|bfg u/]/ efiffnfO{ cfnª\sfl/s agfpg] lzNkL JolQmTj 

klg zfs'Gtnsf b]jsf]6fdf b]vfk/]sf] 5 . cn°f/ ;f}Gbo{sf b[li6n] zfs'Gtndf zAbfn°f/, 

cyf{n°f/ / peofn°f/s} k|of]u kfOG5 . zfs'Gtndf cfPsf cn°f/x¿ st} klg cn°f/sf 

nflu cn°f/ ag]/ lgof]lht ¿kdf cfPsf 5}gg\ . cn°f/ljwfg cToGt :jfefljs, ;xh Pj+ 

:jtM:km"t{ x'g' klg zfs'Gtnsf] j}lzi6\o xf] . cg'k|f;, ods, pkdf, pTk|]Iff, jsf]lQm, Zn]if 

cflb cn°f/sf ;fy} WjGofTdstf klg k|v/ ¿kdf b]vfk/]sf] 5 . 

pxL s|ddf cg]s Jo~hg j0f{sf] Ps k6s cfj[lQ ePdf 5]sfg'k|f; cnª\sf/ x'G5 . zfs'Gtn 

dxfsfJosf] lgDglnlvt Znf]sdf x, b, w, s, n h:tf Jo~hg j0f{x¿ pxL :j/j0f{;lxt pxL 

s|ddf Ps Ps k6s cfj[Q ePsfn] 5]sfg'k|f; cnª\sf/sf] k|o'lQm 5 M

		  æ;'g x'Fbf gx'Fbf lbj; k|ef .

		  dw'k w"k eO{ cln sf]dn ..

		  sdn sf]dnsf] /; d~h'n .

		  s';'d b]V5 skf]n ;'8f]ndf ..Æ -!@ M%%_

Ps Jo~hgsf] Ps jf cg]s k6s cyjf cg]s Jo~hgsf] pxL s|ddf jf s|dljgf Ps jf 

cg]s k6s cfj[lQ ePdf j[Tog'k|f; x'G5 . zfs'Gtn dxfsfJodf j[Tog'k|f;sf] k|of]u klg k|z:t 

kfOG5 M

		  æ;sn r~rntf rlstf ag] .

		  d[b'ntf nl;tf cl;tf ntf ..

		  ca ljlrq ag] 5ljlrq tL .

		  grng] rn–g]q cnLslt .. 

		  k'?ifsf] ;'vsf] /; sls{Fbf .

		  kjgn] ult r~rn lal;{Fbf ..Æ -!@ M ^#_

pxL s|ddf ;fy{s t/ leGgfy{s jf lg/y{s :j/ tyf Jo~hg j0f{x¿ cfj[Q ePdf ods 

cnª\sf/ x'G5 . zfs'Gtn dxfsfJodf ods cnª\sf/sf] k|of]u klg kfOG5 M

		  æljgon] gon] gwkfOg] .

		  peon] eon] gx6fOg] ..

		  dw'/ cfzon] zon] klg .

		  k/ wkfpg kfpg d'l:sn ..Æ -!@ M %*_

zfs'Gtn dxfsfJodf cGt/cg'k|f;Lotfsf] rdTsf/ klg pRr /x]sf] 5 M

		  æ;'g sf]ljbsflnbf;sf] .

		  snsNnf]nsnf:jnª\s[tf ..

zfs'Gtn dxfsfJodf k|s[ltlrq0f / ;f}Gbo{r]tgf



276 kf7\oqmd ljsf; hg{n, jif{ #!, cª\s $%, lj=;+= @)*) 

		  /rgfk|ltlalDagL syf .

		  ;a of] ef/tsf] lk|o–Hoyf ..Æ -! M $@_

st} st} cfg'k|fl;s ;f}Gbo{ljwfgdf cg's/0ffTds zAb k|of]un] cem ljlzi6 ;f}Gbo{ yk]sf] 5 M

		  æememn\emn\ ememn\emn\ 5 emNsL/x]sf] .

		  d?Nnf]n sNnf]n 5n\5n\ 5 5n\5n\ ..

		  hxfF h"g 6Nkn\ 5 rNdn\ rn]/ .

		  ssn\sn\, gofF sNkgf sNsnfO{ ..Æ -$ M !&_ 

zfs'Gtn dxfsfJodf ljleGg zAbfnª\sf/sf ;fy} pkdf, ¿ks, pTk|]Iff, ;Gb]x, cltzof]lQm, 

;df;f]lQm, cyf{Gt/Gof;, ljefjgf, kl/0ffd, :jefjf]lQm, pbfQ nufotsf cg]sf}F cyf{nª\sf/

x¿sf] klg k|o'lQm kfOG5 . zAbfnª\sf/x¿ :jtM:km't{ ¿kdf cfPsf 5g\ eg] clwsf+z 

cyf{nª\sf/x¿ cln ckl/k'i6 /x] klg qmlds ¿kdf kl/k'li6tflt/sf] ofqf ultzLn b]lvG5 . 

b]jsf]6fdf cnª\sf/ k|of]usf] ;r]t k|of; / kl/isf/–kl/dfh{gsf] ;+oldt k|oTg gb]lvP klg 

dxfsfJoel/ cg]sf}F zAbfnª\sf/ / cyf{nª\sf/x¿sf] c;Lldt k|o'lQm kfOG5 .

no;f}Gbo{sf b[li6n] zfs'Gtndf afXo noeGbf cGtn{o jf cGtM;fª\uLltstf a9L k|an b]lvG5 .  

5Gbsf] ax'nk|of]usf b[li6n] zfs'GtnnfO{ k|of]uzfnfs} ¿kdf lng ;lsG5 . Ps} 5Gbsf] 

lg/;tfnfO{ sd u/L ;/;tfsf] :yfkgfsf b[li6n] klg b]jsf]6fsf] 5Gbof]hgf jf ;fª\uLlts 

;f}Gbo{ pRr b]vfk5{ . o; cfwf/df b]jsf]6fsf] ;fª\uLlts ;r]ttf g};lu{s Pj+ tLj| b]lvG5 .  

b]jsf]6f cg'e"lt / efjsf] Pp6f lemNsf]nfO{ Pp6} k|jfxdf /fVg rfxG5g\ . pgsf] oxL 

k|j[lQcg'¿k zfs'Gtndf tLg kª\lQmb]lv lnP/ ^$ eGbf a9L kª\lQm;Ddsf Znf]s;+/rgfx¿ 

e]l6G5g\ . 5GbnfO{ cfgf] efjsf] jzjtL{ agfP/ k|of]u ug{] b]jsf]6fsf] k|fs[lts 5GbzlQm 

cg'kd b]lvG5 . zfs'Gtndf zfb{"nljqmLl8t, lzvl/0fL, cg'i6'k, j;Gtltnsf, dflngL, 

pkhflt, OGb|jh|f, j+z:y, pk]Gb|jh|f, b|'tljnlDjt, k~rrfd/, e'hËk|oft cflb aQL;eGbf 

a9L 5Gbsf] k|of]u ul/Psf] 5 . efjdfly k"0f{ clwsf/ hdfPsf b]jsf]6fsf] noljwfgn] 

5Gbfg'zf;gnfO{ aª\UofpFb}g a? efj g} v'?Ss cfP/ 5Gb;+/rgfdf ;dflxt x'G5 .

zfs'Gtndf eflifs lzNk;f}Gbo{sf] klg cnf}lss rdTsf/ b]vfk/]sf] 5 . dxfsfJo sljtfljwfsf] 

r"8fGt kl/0flt dflgg] /rgf ePsfn] To;sf ck]Iffcg'¿k g} o;df pRrk|o'lQmo'St efiff Pj+ 

eJo / pbfQ k|jfxdo pRr z}nLsf] JoflKt /x]sf] 5 -cj:yL, lj=;+= @)^$, k[= !@)_ .Ú 

o; dxfsfJosf] efiff ljljwtfk"0f{ eP klg ;'sf]dn 5 . …kf]yL–;'ne ;'s'df/tf b]jsf]6fsf] 

sfJoefiffsf] Ps ljz]iftf xf] -lqkf7L, Gof}kfg] / ;'j]bL, lj=;+= @)$(, k[= @(_ .Ú b]jsf]6f efiffnfO{ 

5ftL 5rNsfpg] ;f}Gbo{¿kL 5fnsf] cleJo~hgfsf] dfWodsf ¿kdf x]5{g\ k/Gt' ;a} efjx¿ 

efiffdf c6fpg g;Sg] s'/fsf] cg'e"lt ub}{ sltko :km'l/t efjsf] cleJo~hgfsf nflu sf]zLo 

zAbn] gk'u]/ gofF zAbsf] lgdf{0f klg ub{5g\ . pgn] km'nf?, jg}of, dflGb|nf], aflGsnf], 
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emem'Kkf, txfn', ;f}vrfn', k'l~hbf], cd{7h'Fu], lgFbfn', kfgLcfFv], ;'j0f{lklk/], lrlqg', g/ldg', 

kNnljg' OToflb gjLg zAbx¿ lgdf{0f u/]/ g]kfnL zAbe08f/nfO{ ;d[4 t'NofPsf 5g\ .  

efiffz}nLsf b[li6n] o; dxfsfJosf] efiffdf 7fpF 7fpFdf cª\u|]hL, lxGbL, pb{' / g]jf/Lh:tf 

cfuGt's zAbx¿sf] kmf6k'm6 k|of]usf ;fy} tb\ej jf 7]6 g]kfnL zAbx¿sf] klg k|z:t k|of]u 

kfOG5 t/ ;jf{lws k|of]urflxF ;:s[t tT;d zAbx¿sf] ePsf] e]l6G5 -hf]zL, lj= ;+= @)$%,  

k[= !&!_ . hlt;'s} ;+:s[tdo efiff eP klg ;'sf]dn Pj+ ;'dw'/ zAbljGof; ePsf] x'Fbf 

kf7sx¿n] ga'em]/} klg dL7f] ;fª\uLlts cfgGbsf] cg'e"lt ug{ ;S5g\ M

		  æ;'gldi7 syf ;'eflif0fL,

		  d[b'dfw'o{ljnf;df]lxgL .

		  jgzLtnjfl/jflxgL

		  lzj;t\;'Gb/tflggflbgL ..Æ -! M $!_

zfs'Gtndf o:tf ;+:s[tlgi7 kbfjnLsf] k|of]u k|z:t kfOG5 . h:t} M

		  æsnsNnf]nsnf:jnª\s[tfÆ -! M $@_

		  æt'lxgz'e|lzvf˜˜jlnzf;g ..Æ -# M %@_

		  æd[b' ;d'R5\jl;t k|0fof˜˜;j ..Æ -# M &$_

;+:s[tlgi7 kbfjnLsf] k|z:t k|of]u kfOg'sf ;fy} sltko sljtf eg] ;+:s[t h:t} klg 5g\ .  

h:t} M

		  æ;'g ldi7syf ;'eflif0fL,

		  d[b'dfw'o{ljnf;df]lxgL .

		  jgzLtnjfl/jflxgL

		  lzj;t\;'Gb/tflggflbgL ..Æ -! M $!_

		  æx[boJof]d;'j0f{ljxfl/0fL .

		  dw'/dfbskª\vk|;fl/0fL ..

		  ljxu–cfjlnn] sneflif0fL .

		  cg'kdf ;kgf;l/ 5g\ ltgL ..Æ -# M ##_

o:tf ;+:s[tlgi7 ;d:t kbfjnLsf] k|of]usf ;fy} cfjZostfcg'¿k s]xL lxGbL, pb{', g]jf/L 

/ cª\u|]hL zAbn] klg k|j]z kfPsf 5g\ eg] leGg} afGsLsf em/f{ / cg's/0ffTds zAbx¿sf] 

klg k|of]u ul/Psf] kfOG5 . h:t} M

		  ær/f cg]s lrla{/] km//{ kª\v l5la{/] .

		  xjf axG5 xx{/] 5 z'is kq ;;{/] ..

		  c/0odf cg]s 5g\ s'/f ljlrq dd{/] .

		  bu'5{ ofg yy{/] lnP/ dfu{ 33{/] ..Æ -!! M #_

zfs'Gtn dxfsfJodf k|s[ltlrq0f / ;f}Gbo{r]tgf
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sfnf] 3g36faf6 al;{g'sf] xtf/df l;lh{t zfs'Gtn dxfsfJosf] d';nwf/] jiff{hlgt vx/]sf] 

af9Ldf 9'Ëf, df6f], afn'jf cflb ;a} 5 lsGt' ulx/f] k|fl1s b[li6n] uj]if0f ubf{ Tof] af9Lleq 

df]tLsf s0f tyf pHofnf dl0f–dfl0fSox¿ klg k|fKt ug{ ;lsG5 / tL /Tgs0fleq kf7s cfkm}F 

x/fpg ;Sg] ;Defjgf klg 5 . oxL g} zfs'Gtnsf] efj;f}Gbo{ / lzNk;f}Gbo{sf] ;dLs/0f ljGb' 

xf] . zfs'Gtn dxfsfJodf lzNk;f}Gbo{sf ¿kdf cfPsf /;;f}Gbo{, cn°f/;f}Gbo{, ;fª\uLlts jf 

nofTds;f}Gbo{ / ;du| snf;f}Gbo{n] o;nfO{ rdTsf/k"0f{ dxfsfJosf] ¿k lbPsf 5g\ . …ljåtfsf] 

a9L k|bz{g ugf{n] / ;+zf]wgzLn kl/isf/–kl/dfh{gk|ltsf] a9L ;hutfn] snfsf] :jfefljstf 

gi6 x'G5 -lqkf7L, Gof}kfg] / ;'j]bL, @)$*, k[= !$#_Ú eGg] ljrf/ /fVg] b]jsf]6fn] w]/} l;Fuf/k6f/ 

gu/L ;xh–:jfefljs snfTds ;f}Gbo{nfO{{ zfs'Gtndf k|:t't u/]sf 5g\ . 

lgisif{

dxfslj b]jsf]6f zfs'Gtn dxfsfJodf cfWoflTdstf / k|fs[ltstf larsf] ;x;DaGwsf] k|ltkfbg 

ub}{ sltko kª\lQmx¿df k|s[ltsf] ;[hgk|lqmofsf] ;"Id ;ª\s]t ug{ ;dy{ ePsf 5g\ . d]gsf 

/ k|s[ltsf] ;dLs/0f, lzz' zs'Gtnf / o'jtL zs'Gtnf;Fu k|s[ltsf] ;dLs/0f Pj+ k|s[ltnfO{ 

ddtfdoL hggL;Fusf] ;dLs/0fdf sljn] k|s[ltk|ltsf] cfgf] bz{g klg cleJol~ht u/]sf 

5g\ . k|s[ltnfO{ cfnDagsf ¿keGbf a9L pb\bLkgsf ¿kdf lrlqt ub{} k|s[ltlrq0fdf /fli6«o 

/fu cfefl;t u/fpg' / k|s[ltnfO{ lbJo;f}Gbo{sf ¿kdf x]/]/ cGtt{x;Dd k'uL lrq0f ug{' g} 

b]jsf]6fsf] k|s[ltlrq0fsf] ljz]iftf xf] . 

zfs'Gtn dxfsfJosf] d';nwf/] jiff{h:tf] k|flte k|jfxsf] af9Ldf 9'Ëf, df6f], afn'jf cflb 

;a} 5g\ lsGt' ulx/f] k|fl1s b[li6n] uj]if0f ubf{ To;leq df]tLsf s0f tyf pHofnf dl0f–

dfl0fSox¿ klg k|fKt ug{ ;lsG5 . o; dxfsfJodf lzNk;f}Gbo{sf ¿kdf cfPsf /;;f}Gbo{, 

cnª\sf/;f}Gbo{, ;fª\uLlts jf nofTds ;f}Gbo{ / ;du| snf;f}Gbo{n] o;nfO{ rdTsf/k"0f{ 

dxfsfJosf] ¿k lbPsf 5g\ . efj;f}Gbo{ / lzNk;f}Gbo{sf] ;3g ;+of]hgdf lzNk;f}Gbo{nfO{ 

efj;f}Gbo{sf] rdTsfl/tfn] 5f]k] klg lzNk;f}Gbo{sf] sF'bfO, s6fO, 5F6fO, t5fO / rdsbf/ 

kfln;eGbf leGg} dl;gf] lzNk;f}Gbo{ dxfsfJoel/ JofKt /x]sf] 5 . sljsf] efj's cfTdfn] 

snfsf] lbJo kv]6f nufP/ p8]sf] b]Vg ;lsg] k|z:t 7fpFx¿ x'g' g} zfs'Gtn dxfsfJosf] 

efj;f}Gbo{sf] k/fsfi7f xf] . sljtfsf] cgGt sNkgfsfzdf ljr/0f u/L nf]s–nf]sfGt/ Pj+ 

kl/nf]sdf 8'Nb} km]l/ ctLts} ;'Gb/ b]zdf hfg] efj;f}Gbo{sf clt;'Gb/ afGsLx¿ zfs'Gtn 

dxfsfJodf b]vfkb{5g\ . oxL g} zfs'Gtnsf b]jsf]6fsf] ;f}Gbo{r]tgfsf] ljlzi6tf xf] . o;/L 

k|s[ltlrq0f / ;f}Gbo{r]tgfsf b[li6n] b]jsf]6fsf] zfs'Gtn dxfsfJo pQd >]0fLsf] /x]sf] 5 .
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;Gbe{ ;fdu|L;"rL

cj:yL, dxfb]j -lj=;+= @)^$_, cfw'lgs g]kfnL v08sfJo / dxfsfJosf] ljdz{, sf7df8f}F M 
OG6]n]Sr'cNh a's Kofn]; .

cj:yL, aRr"nfn -;g\ @)!@_, ef/tLo bz{g a[xTsf]z efu ^, lbNnL M zf/bf klAnlz+u\ xfp; .

ci6fbz pklgifb\ -;g\ !(^#_, k"gf M j}lbs ;+zf]wg d08n .

O{zflbbzf]klgifb\ zfª\s/efio;lxt -;g\ !(^$_, jf/f0f;L M df]tLnfn agf/;Lbf; .

O{zflb gf} pklgifb\ -lj=;+= @)^*_, uf]/vk'/ M uLtfk|]; .

O{Zj/s[i0f -;g\ @))(_, ;f+Vosfl/sf, jf/f0f;L M rf}vDaf ;'/ef/tL k|sfzg . 

uf}td, s[i0f -lj=;+= @)%^_, b]jsf]6fsf k|aGwsfJo, sf7df8f}F M ljBfyL{ k':ts e08f/ .

hf]zL, s'df/axfb'/ -lj=;+= @)$%_, dxfslj b]jsf]6f / pgsf dxfsfJo, sf7df8f}F M ;femf k|sfzg .

lqkf7L, jf;'b]j Gof}kfg], b}j1/fh / ;'j]bL, s]zj -lj=;+ @)$*_, g]kfnL sljtf -efu @_, 
sf7df8f}F M ;femf k|sfzg .

lqkf7L, jf;'b]j Gof}kfg], b}j1/fh / ;'j]bL, s]zj -lj=;+ @)$(_, g]kfnL sljtf -efu !_, 
sf7df8f}F M ;femf k|sfzg .

lqkf7L, jf;'b]j Gof}kfg], b}j1/fh / ;'j]bL, s]zj -lj=;+ @)%$_, g]kfnL sljtf -efu $_, 
sf7df8f}F M ;femf k|sfzg .

b]jsf]6f, nIdLk|;fb -lj=;+= @)&&_, zfs'Gtn, sf7df8f}F M ;femf k|sfzg .

lg/fnDaf]klgifb\ -lj=;+= @)^*_, uf]/vk'/ M uLtfk|]; .

e§f]lhbLlIft -;g\ !(#@_, l;4fGtsf}d'bL, aDaO{ M j]ª\s6]Zj/ .

e§/fO{, wgklt -lj=;+= @)&%_, zfs'Gtn dxfsfJodf jqmf]lQm, ck|sflzt ljBfjfl/lw zf]wk|aGw, 
dfgljsL 8Lg sfof{no, sLlt{k'/ .

dxlif{, ;'>'t -;g\ !(&(_, ;'>'t;+lxtf, jf/f0f;LM rf}vDef ;+:s[t ;+:yfg .

dfwjfrfo{ -;g\ !(^&_, a|Xd;"q dfWjefio, snsQf M k"0f{k|1 l/;r{ ;+:yfg .

ld>, hubLzrGb| -;g\ @))(_, ef/tLo bz{g låtLo efu, jf/f0f;L M rf}vDaf ;'/ef/tL k|sfzg . 

d'08sf]klgifb\ -lj=;+= @)^*_, uf]/vk'/ M uLtfk|]; .

jfb/fo0f -lj=;+= @)^(_, a|Xd;"q, uf]/vk'/ M uLtfk|]; .

zfs'Gtn dxfsfJodf k|s[ltlrq0f / ;f}Gbo{r]tgf
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lj1fgleIf' -;g\ !(%^_, ;f+Vok|jrgefio, snsQf .

zª\s/frfo{ -lj=;+= @)^!_, a|Xd;"qzfª\s/efiod\, jf/f0f;LM rf}vDef ;+:s[t ;+:yfg .

zdf{, rGb|w/ -;g\ @)!)_, ef/tLobz{g cfnf]rg cf}/ cg'zLng, jf/f0f;L M df]tLnfn agf/;Lbf; .

Zj]tfZjt/f]klgifb\ -lj=;+= @)^*_, uf]/vk'/ M uLtfk|]; .

>Ldb\eujb\uLtf zfª\s/efio -lj=;+= @)^&_, uf]/vk'/ M uLtfk|]; .
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lqe'jg a/O{

e}/xjf ax'd'vL SofDk;, lq=lj=
Email: ribhuwanbarai455@gmail.com

n]v;f/

k|:t't n]vdf n}ª\lus ;dfnf]rgfsf] ;}4flGts kof{wf/sf] s]Gb|Lotfdf ejfgL leIf'åf/f 
lnlvt …6fOlk:6Ú syfsf] d"Nofª\sg ul/Psf] 5 . …6fOlk:6Ú syfdf n}ª\lus ;r]tgfsf 
s]s:tf clenIf0fx¿sf] k|of]u ul/Psf] 5 eGg] lh1f;fsf] kl/k"lt{ ugf{sf lglDt of] 
cWoog ul/Psf] xf] . k|fylds Pjd\ låtLos ;|f]tsf ;fdu|Lsf] pkof]u u/L n}ª\lus 
;dfnf]rgfsf] ;}4flGts kof{wf/nfO{ cfwf/ dfgL u'0ffTds / kf7ljZn]if0ffTds zf]wljlw 
ckgfO{ o; n]vnfO{ k"0f{tf k|bfg ul/Psf] 5 . ;dGofosf] cjwf/0ffsf] cleJolQm, 
n}ª\lus k|ltk|e'Tjsf] k|:t'lt tyf dlxnf / k'?ifsf] ;xsfof{Tds ;DaGwdf hf]8 u/L 
tLgcf]6f ;"rssf s]Gb|Lotfdf k|:t't syfsf] d"Nofª\sg o; cWoogdf ul/Psf] 5 .  
o; n]vsf] cGTodf dfgj x'g'sf] ul/dfnfO{ snª\lst t'Nofpg] n}ª\lus lje]b / 
pTkL8gnfO{ lsgf/fs[t u/L Odfgbf/L / hjfkmb]lxtfsf ;fy k'?ifn] dlxnfsf] / 
dlxnfn] k'?ifsf] cl:tTj / cl:dtfnfO{ l:jsfg]{, Pp6f kIfn] csf]{ kIfnfO{ xflb{s 
k|]d ug]{, cfk;L ;dGjo / ;xsfo{df hLjg latfpg]h:tf s'/fx¿nfO{ ;jf]{kl/ dxÎj 
lbFbf ;dfhaf6 n}ª\lus ljifdtf x6L ;fdflhs ;dfgtf sfod eO{ ;dtfd"ns 
;dfhsf] :yfkgf x'g] / To; sfo{n] ;du| dfgjhLjgd"No / dfgjLo >]i7tf sfod 
eO{ nf]sdª\un x'g] ;r]tgf;DaGwL ljrf/sf] ;~rf/ o; syfdf ul/Psf] Pjd\ o:tf] 
hglxtsf/L ljrf/wf/fnfO{ hLjGt, snfTds / k|efjflGjltk"0f{ 9ª\un] kf7s;dIf 
k'¥ofpg] ljlzi6 l;h{gfTds ;fdYo{ syfsf/ ejfgL leIf'df ;zSt ¿kdf /x]sf] tyf 
;flxTosf/nfO{ n}ª\lus ;dtf / ;dljsf;sf] s]Gb|Lotfdf ;flxlTos s[ltsf] /rgf, 
;dfnf]rs / cWo]tfnfO{ n}ª\lus ;dfnf]rgfsf cfwf/df ;flxlTos s[ltsf] cWoog 
Pjd\ kf7snfO{ n}ª\lus ;dfgtf, ;xsfo{ / ;dGofosf] cjwf/0ffcg';f/sf] cfr/0f / 
Jojxf/ ckgfO{ dfgjhLjgsf] ul/df, >]i7tf / ;fy{stf l;4 ug]{ sfo{df ;3fpg] ;f/ 
k|fKt x'g'nfO{ lgisiff{Tds k|flKtsf ¿kdf k|:t't ul/Psf] 5 .  

	 zAbs'~hL M lkt[;Qf, k|ltk|e'Tj, n}ª\lustf, zlSt;DaGw, ;dtf  .
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ljifokl/ro

lkt[;QfTds ;fdflhs / ;f+:s[lts ;+/rgfut k|e'TjnfO{ x6fO{ n}ª\lus lje]b/lxt ;dtfd"ns 

;dfhsf] :yfkgfsf dfWodaf6 nf]sdª\unsf/L ljdz{sf] k|:t'ltdf cfwfl/t …6fOlk:6Ú g]kfnL 

;flxTosf ljlzi6 syfsf/ ejfgL leIf'åf/f lnlvt n}ª\lus ;r]tgfo'St dxÎjk"0f{ syf xf] .  

lkt[;QfTds ;fdflhs / ;f+:s[lts ;+/rgfsf cf8df dlxnf hfltnfO{ lsgf/fs[t u/L 

kfl/jfl/s hLjg ;'vb / ;d'Ggt x'g g;Sg] g]kfnL ;dfhsf] jf:tljstfsf] lrq0fdf cfwfl/t 

o; syfsf dfWodaf6 syfsf/ leIf'n] n}ª\lus ;dGofo tyf dlxnf / k'?ifsf] ;xsfof{Tds 

;DaGwaf6 dfq kfl/jfl/s hLjg ;xh / ;'vb x'g ;Sg] ljdz{sf] k|:t'ltsf dfWodaf6 

;dtfd"ns ;dfhsf] :yfkgf;DaGwL cfgf ljrf/ JoQm u/]sf 5g\ . ctM ;du| dfgj;d'bfo, 

dfgj hLjg / dfgjtfnfO{ snª\lst t'Nofpg] n}ª\lus lje]bo'St hLjgk4ltnfO{ lj:yflkt 

u/L dfgj x'g'sf] ul/dfnfO{ sfod ug{] n}ª\lus lje]b/lxt ;dfgtfo'Qm hLjgk4ltsf] :yfkgfsf] 

kl/sNkgfdf cfwfl/t k|:t't syfsf ljifodf zf]wk/s cWoog ug'{ jf~5gLo b]lvG5 . 

n}ª\lus lje]bsf sf/0f pTkGg ;fdflhs ;d:ofnfO{ hLjGt / ;+j]bgzLntfsf ;fy p7fO{ 

n}ª\lus lje]b / pTkL8gdf k/]sf dlxnf, k'?if / t];|f] lnª\uLsf klxrfg, cl:tTj / 

dfgjclwsf/sf kIfdf cfjfh d'vl/t u/L n}ª\lus ;dtfo'Qm ;dfhsf] :yfkgfdf k|lta4 /xL 

;flxlTos s[ltsf] d"Nolg¿k0f ug'{kg{] dfGotf cjnDag ug]{ Ps dxÎjk"0f{ ;}4flGts kof{wf/ 

g} n}ª\lus ;dfnf]rgf xf] . o; cWoog k4ltn] n}ª\lus cfwf/df ;dfhdf pTkGg x/]s 

k|sf/sf ;d:ofx¿nfO{ cToGt uDeL/tfsf ;fy p7fO{ ;Da4 ;a} kIfnfO{ dfgj, dfgj hLjg 

/ dfgjtfk|lt ;+j]bgzLn eO{ n}ª\lus ;dfgtfo'Qm cfr/0f / Jojxf/ ckgfpg clek|]l/t 

ub{5 . snfTds uB efiffdf ;+/lrt n3' cfVofgo'St >Jokf7\o ;flxlTos ljwf g} syf 

xf] . o:tf] ;flxlTos klxrfg cfTd;ft\ ug]{ Pp6f dxÎjk"0f{ syfsf ¿kdf ejfgL leIf'sf] 

…6fOlk:6Ú syf /x]sf] 5 . ljwftÎj / :jtGq n]vgk4ltdf s]lGb|t /xL k|:t't syfsf ljifodf 

s]xL cWoog ul/P klg n}ª\lus ;dljsf;sf] cjwf/0ffsf dfWodaf6 dfgjLo hLjgd"Nosf] 

lg¿k0fdf cxd\ e"ldsf j/0f ug]{ n}ª\lus ;dfnf]rgfsf] ;}4flGts kof{wf/sf] s]Gb|Lotfdf o; 

s[ltsf] uxg cWoog ug]{ sfo{sf] l/Sttf b]lvG5 . ctM o;} l/Sttfsf] kl/k"lt{sf lglDt 

of] cWoog ul/Psf] xf], tyflk n}ª\lustfsf] l;4fGtsf sf]0faf6 k|:t't syfsf] d"Nofª\sg 

ug'{nfO{ o; n]vsf] d'Vo k|fl1s ;d:ofsf ¿kdf j/0f ul/Psf] 5 . o;} k|fl1s ;d:ofnfO{ 

tYok/s / zf]wd"ns 9ª\un] ;dfwfg ugf{sf lglDt …ejfgL leIf'sf] 6fOlk:6 syfdf n}ª\lus 

;r]tgfsf s]s:tf clenIf0fx¿sf] k|of]u ul/Psf] 5 <Ú nfO{ o; cWoogsf] zf]wk|Zg tyf  

…ejfgL leIf'sf] 6fOlk:6 syfdf cª\lst n}ª\lus ;r]tgfsf clenIf0fx¿sf] vf]hL ug'{Ú nfO{ 

o; n]vsf] p2]Zo agfOPsf] 5 .
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df}lns cWoog k4lt / nf]ssNof0fsf/L ljrf/wf/fdf cfwfl/t eO{ k"0f{tf k|bfg ul/Psf] 

k|:t't n]vn] ;|i6fnfO{ nf]slxtsf/L ;flxTol;h{gf, b|i6fnfO{ ;flxlTos s[ltsf] d"Nolg¿k0f 

tyf kf7snfO{ dfgjhLjgsf] ul/df / dxÎj a'´L ;f]xLcg';f/sf] cfr/0f / Jojxf/ cjnDag 

ug{ k|]l/t ug]{ sfo{df ;3fpg] ePsfn] k':tsfnoLo k|of]hgsf b[li6n] k|:t't cWoog 

cf}lrTok"0f{ /x]sf] s'/f :ki6 x'G5 . ejfgL leIf'sf] …6fOlk:6Ú syfsf] dfq cWoog ug'{nfO{ 

o; n]vsf] s[ltut tyf n}ª\lus ;dfnf]rgfsf ;dGofosf] cjwf/0ffsf] cleJolQm, n}ª\lus 

k|ltk|e'Tjsf] k|:t'lt tyf dlxnf / k'?ifsf] ;xsfof{Tds ;DaGwdf hf]8 u/L tLgcf]6f 

ljZn]if0fLo clenIf0fx¿sf] dfq pkof]u ug'{nfO{ o; n]vsf] ;}4flGts If]q dflgPsf] 5 eg] 

ejfgL leIf'sf] …6fOlk:6Ú syfafx]ssf cGo s[lt tyf n}ª\lustfsf pko'{St k|f¿kafx]ssf cGo 

kIfsf] cWoog gul/g'nfO{ o; n]vsf] s[ltut / ;}4flGts ;Ldfsf ¿kdf j/0f ul/Psf] 5 .

cWoogsf] ljlw

k|:t't n]vdf cjnlDat ;fdu|L;ª\sng, ;}4flGts kof{wf/ Pjd\ cyf{kgsf] ljlw / 9fFrfnfO{ 

lgDgcg';f/ k|:t't ul/Psf] 5 M

;fdu|L;ª\sng

k|:t't n]vsf lglDt cfjZos ;fdu|Lsf] ;ª\sng k':tsfnoLo sfo{af6 ul/Psf] 5 . 

o; n]vdf cfwf/e"t ;fdu|Lsf ¿kdf ejfgL leIf'sf] …6fOlk:6Ú syfsf] k|of]u ul/Psf] 5 . 

pQm ;fdu|Lsf] rogdf ;f]2]Zo gd'gf 5gf]6 ljlwsf] pkof]u ul/Psf] 5 . o; cWoogsf 

lglDt lgwf{l/t ljZn]if0fLo k|f¿ksf s]Gb|Lotfdf pgsf] d}ofF;fx]a syf;ª\u|xleqsf …d}ofF;fx]aÚ, 

…6fOlk:6Ú, …ca d To; k;ndf l;u/]6 lslGbgFÚ, …:jtGqtfsf] l;+xf;gÚ, …xf/hLtÚ, …uª\ufÚ, 

…;}lgsÚ, …jGbgfÚ, …Pp6f ;d:ofÚ, …dfw'/L gfgLÚ / …dfpmhªafa';fx]asf] sf]6Ú syfx¿sf] ;"Id 

cWoog u/L …6fOlk:6Ú syfdf n}ª\lus ;dfnf]rgfsf] ;zQm k|of]u b]lvPsfn] k|:t't syfsf] 

5gf]6 ul/Psf] xf] . ;xfos ;fdu|Lsf ¿kdf n}ª\lus ;dfnf]rgfsf] ;}4flGts kof{wf/ Pjd\ 

cyf{kgsf] ljlw / 9fFrfsf] lgwf{/0f ugf{sf lglDt ljleGg n]vs Pjd\ cWo]tfåf/f ul/Psf 

k"j{sfo{x¿nfO{ pkof]udf NofOPsf] 5 . 

;}4flGts kof{wf/

;fdflhs ;dljsf;sf] cjwf/0ffdf cfwfl/t n}ª\lus ;dfnf]rgf ;flxlTos s[ltsf] d"No 

lgwf{/0f ug]{ Pp6f dxÎjk"0f{ ;}4flGts kof{wf/ xf] . n}ª\lustfsf sf/0f l;lh{t ;d:of / 

ljifoj:t'nfO{ cWoogLo ljifo agfpg], n}ª\lus sf]0fn] ;dfhdf lsgf/fs[t ul/Psf dlxnf, 

k'?if / t];|f] lnª\uLx¿sf] cl:tTj / dfgjclwsf/sf kIfdf cfjfh d'vl/t ug]{, dfgj;dfhsf 

ofjt\ pknlAw, cj;/ / ultljlwdf n}ª\lus ;dfgtf / efu]bf/Lo'Qm ;xeflutfsf] ck]Iff 
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/fVg], dlxnf / k'?ifsf] ;xsfof{Tds ;DaGwdf hf]8 lbg], dfgjtfnfO{ dfgjLo cfr/0f / 

nf]sJojxf/sf] cfwf/ dfGg] tyf n}ª\lus ;dtfo'Qm ;dfhsf] kl/sNkgf ug]{ ceLi6sf ;fy 

:yflkt ;flxlTos s[ltsf] d"Nolg¿k0f ug]{ Pp6f dxÎjk"0f{ ;}4flGts kof{wf/ g} n}ª\lus 

;dfnf]rgf xf] . ;dfhn] dlxnf, k'?if / t];|f] lnª\uLsf lglDt lgwf{/0f ug]{ e"ldsf g} 

n}ª\lustf xf] -a/O{, ;g\ @)@#, k[= !&@_ . lnª\usf] lgwf{/0f ;dfh / ;+:s[ltåf/f ul/Psf] 

x'G5 -uf}td, @)^&, k[= #!)_ . n}ª\lustf km/skm/s ;dfhsf] d"No, dfGotf, ;+:sf/, 

;+:s[ltcg';f/ km/skm/s k|s[ltsf] x'G5 -Gof}kfg], @)&*—@)&(, k[= $_ . pko'{Qm tYox¿nfO{ 

;fdfGoLs/0f ubf{ o; ;dfnf]rgfn] dfgj;dfhsf k|To]s cfr/0f / Jojxf/df b]lvg] n}ª\lus 

lje]b, pTkL8g / b'Jo{jxf/sf] ljkIfdf cfkm"nfO{ pEofpFb} ;dfhdf x/]s n}ª\lus klxrfgo'Qm 

dfgjhfltnfO{ ;dfgtf, :jtGqtf, dfgjclwsf/ / cl:tTjsf ;fy hLjgofkg ug{] cg's"n 

jftfj/0fsf] l;h{gf u/L ;dtfd"ns ;dfhsf] :yfkgfsf] ck]Iff /fVg'nfO{ cfgf] s]Gb|Lo ceLi6 

agfPsf] hfgsf/L k|fKt x'G5 . 

n}ª\lus b[li6n] ;dtfd"ns ;dfhsf] :yfkgfsf lglDt n}ª\lus ;dfnf]rgfsf] ljsf; ul/Psf] 

xf] . n}ª\lustfn] dlxnf / k'?ifsf] k|fs[lts kIfsf] geO{ ;f+:s[lts kIfsf] cWoog ub{5 

-kf}8\ofn, @)&*—@)&(, k[= @)!_ . dfgj;dfhdf n}ª\lus ljifdtfut dfGotfnfO{ lj:yflkt 

u/L ;dfgtf / ;dtfsf] cjwf/0ff k|lt:yflkt ug]{ k|of;sf ¿kdf n}ª\lus ;dfnf]rgfnfO{ 

lrgfOPsf] 5 -kf08], @)^(, k[= !_ . dg'io x'g'sf] Go"gtd ul/dfaf6 ;d]t jl~rt t'NofOPsf 

dlxnfsf] ljsf;sf lglDt of] ;dfnf]rgf ls|ofzLn /xG5 -cu|jfn, ;g\ @)!$, k[= !%_ . 

k|fs[lts ¿kdf dlxnf / k'?if ;dfg /x] klg lnª\usf cfwf/df ;dfhdf dlxnf / k'?ifsf 

lardf ul/g] lje]b / e"ldsflgwf{/0fsf sf/0f ljifdtfsf] cj:yf l;h{gf eO{ ;dtfd"ns 

;dfhsf] :yfkgfy{ n}ª\lus ;dfnf]rgfsf] cjwf/0ff cl:tTjdf cfPsf] s'/fnfO{ pko'{Qm 

cleJolQmn] k|:6\ofPsf 5g\ .

lkt[ / dft[ b'j} ;Qf ;dGofosf] lj/f]wL sf/ssf ¿kdf /x]sf 5g\ . dlxnf / k'?ifsf] 

;fdflhs / ;f+:s[lts e"ldsf / ljz]iftf af]w u/fpg' g} n}ª\lustf xf] -kf08], @)^(, k[= #_ .  

lkt[;QfTds ;dfhn] gf/Lsf] >d, k|hggzlQm, of}lgstf, ultzLntf, lghL ;DklQ Pjd\ 

cfly{s :jtGqtfsf] clwsf/af6 gf/LnfO{ jl~rt t'Nofpg'sf ;fy} tL clwsf/k|lt k'?ifLo 

cflwkToo'Qm kl/j]zsf] lgld{lt ub}{ dlxnfn] k|]d, Tofu, ;lxi0f'tf, w}o{, ;+od, dft[Tj, Ifdf, 

;xgzLntfh:tf u'0fx¿nfO{ Odfgbf/Lsf ;fy j/0f ug{'kg]{ ljdz{sf] pTkfbg u¥of] -cu|jfn, 

;g\ @)!$, k[= !(_ . o; ljrf/wf/fn] dlxnfnfO{ zfl;t / k'?ifnfO{ zf;s agfpg] sfo{df 

;3fPsf] kfOG5 . lkt[;QfTds ;dfhn] k'?ifnfO{ ;fxl;s, zlStzfnL, tfls{s, cfTdljZjf;L, 

k|lt:kwL{h:tf :jefjo'Qm cfr/0f / Jojxf/ ug{ k|]l/t u/]sf] kfOG5 (Bhasin, 2000, p. 6) . o; 
ljrf/wf/fn] klg k'?ifLo k|e'TjnfO{ k|fyldstf lbG5 . dlxnfx¿ 3/fo;L sfdsf lglDt pko'Qm 

/x]sf] ljdz{lgdf{0fdf lkt[;QfTds k|0ffnLsf] e"ldsf /x]sf] 5 (Pilcher & Whelhan, 2004,  
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p. 56) . o; ljrf/wf/fn] dlxnfsf] e"ldsfnfO{ s]jn u[lx0fLsf ¿kdf ;Lldt t'NofPsf] kfOG5 .  
lkt[;QfTds ;dfhdf gf/LnfO{ dgf]/~hgsf] ;fwgsf ¿kdf pkof]u ub}{ pgLx¿sf] cl:tTj, 

:jfledfg / cl:dtfnfO{ cK7\of/f]df kfl/G5 -a/O{, @)&*, k[= @)&_ . ufoqL rs|jtL{ l:kefsn] 

gf/LnfO{ jf:tljs ;LdfGt dfg]sL 5g\ -u}/], @)&*—@)&(, k[= !(! df p4[t_ . pko'{Qm 

tYox¿nfO{ b[li6ut ubf{ dfgjhLjgnfO{ ;d'Ggt / ultzLn t'Nofpg] sfo{df ;dfg 9ª\un] 

;xefuL /xg] dlxnf / k'?ifsf lardf n}ª\lus lje]bsf] cj:yf l;h{gf eO{ k'?ifn] cfkm"nfO{ 

zf;s / dlxnfnfO{ zfl;t ju{sf ¿kdf k|:t't ug]{ ljdz{sf] lgdf{0f u/L ;dfhdf n}ª\lus 

lje]b / pTkL8gsf] cj:yfsf] l;h{gf u/]sf] hfgsf/L k|fKt x'G5 . dft[;Qf klg ;dGofosf] 

lj/f]wL sf/ssf ¿kdf /x]sf] 5 . o; ;Qfn] dlxnfnfO{ zf;s / k'?ifnfO{ zfl;tsf ¿kdf 

b]vL n}ª\lus lje]bo'Qm cj:yfsf] l;h{gf ub{5 . lkt[ / dft[ b'j} ;Qf ;dtfd"ns ;dfhsf] 

:yfkgfsf] lj/f]wL ePsfn] oL b'j} ;QfnfO{ ljlgld{t t'NofO{ dlxnf / k'?ifsf] ;xsfo{df dfq 

;fdflhs ;dGofosf] :yfkgf x'g ;Sg] cledt n}ª\lus ;dfnf]rgfn] k|:t't ub{5 .  

n}ª\lus ;dfnf]rgfsf] ljsf; / :yfkgfdf ljleGg cWo]tfx¿sf] cxd\ e"ldsf /x]sf] kfOG5 . 

sfn{dfS;{ / Pª\u]N;sf] gf/LjfbL cjwf/0ff tyf gf/LjfbL cfGbf]ngsf] k|f/Deb]lv n}ª\lus 

;dfnf]rgfsf] p7fg ePsf] dflgP klg o; ;dfnf]rgfn] jf:tljs ¿kdf gf/Ljfbsf] ljsf;df 

bf];|f] nx/ cf/De ePkl5 ;g\ !(&) sf] bzsdf ;}4flGts :j¿k k|fKt u/]sf] xf] -zdf{, @)&*, 

k[= !%&_ . o; ;dfnf]rgfsf] ljsf;df l;df]g b a'jfsf] b ;]s]G8 ;]S; -;g\ !($(_ / a]6\6L 

lkm|8gsf] b km]ldlgog ld:6]sn] dxÎjk"0f{ e"ldsf j/0f u¥of] -e6\6/fO{, @)&^, k[= @^@_ .  

o; ;dfnf]rgfsf] ljsf;df hf];]km Pr= lKnssf] b ldy ckm df;s'lnlg6L -;g\ !(*!_, 

s}/f]n l:dy /f]h]gau{sf] l8;c8{nL{ sG8S6 M lehG; ckm h]G8/ Og leS6f]l/og cd]l/sf 

-;g\ !(*%_, lk6/ lh= lˆng]sf] lxd ÷ x/ ;]Nkm M ;]S; /f]N; Og d8g{ cd]l/sf -;g\ 
!(*^_, l/6 km]n]:sLsf] b h]G8/ ckm d8/lg6L -;g\ !((%_ h:tf s[ltn]  ;3fPsf 5g\ 

(Abrams & Harpham, 2020, P. 148-149) . gf/LjfbL ;dfnf]rgfsf] lj:tf/sf ¿kdf ;d]t 
lnOg], gf/Llx+;fdf nfUg] k'?ifnfO{ bl08t ul/P´}F k'?iflx+;fdf nfUg] gf/LnfO{ bl08t ug'{kg]{ 

Pjd\ n}ª\lus ;dfgtfsf] wf/0ff k|:t't ug]{ dfGotf /fVg] tyf !(*) sf] bzsdf :yflkt 

k'?ifjfbL n}ª\lus ;dfnf]rgfsf] ljsf;df jf/]g kmf/]n, Anfhldgf ls|;, dfl6{g Pkm/, Xof/L 

a|fG8 cflbsf] cxd\ of]ubfg /x]sf] kfOG5 -zdf{, @)&*, k[= !%*_ . pko'{Qm tYox¿nfO{ b[li6ut 

ubf{ dlxnfx¿nfO{ Gofo / clwsf/ lbnfpg] nIosf ;fy cf/De ePsf] n}ª\lus ;dfnf]rgfn] 

dlxnfåf/f kLl8t k'?if Pjd\ dlxnf / k'?if b'j}åf/f kLl8t t];|f] lnª\uLx¿sf] dfgjclwsf/, 

;dfgtf / :jtGqtfsf] kIfdf cfkm"nfO{ k|:t't ub}{ cfgf] cWoogLo If]q km/flsnf] agfpFb} 

;flxlTos s[ltsf] d"Nofª\sg ug]{ Pp6f dxÎjk"0f{ ;}4flGts kof{wf/sf ¿kdf ljsl;t ePsf] 

lgisif{ k|fKt x'G5 . 

6fOlk:6 syfdf n}ª\lus ;r]tgf
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;dfhsf n}ª\lustf;DaGwL ;d:ofsf] p7fg u/L n}ª\lus lje]b / pTkL8g/lxt ;dtfd"ns 

;dfh:yfkgfsf] ck]Iff /fVg' g} n}ª\lus ;dfnf]rgfsf] s]Gb|Lo dfGotf xf] . df]xg/fh zdf{ 

-@)&*_ n] lnª\unfO{ ;fdflhs / ;f+:s[lts lgld{lt dfGg', gf/L / k'?ifnfO{ zf/Ll/s 

of}lgstfsf b[li6n] leGg dfGg', gf/Ldfly k'?if k|e'Tj dfq geO{ k'?ifdfly gf/L, gf/Ldfly 

gf/L / k'?ifdfly k'?ifsf] jr{:j /xg] s'/fnfO{ l:jsfg'{, >d, lzIff, cfo, :jfldTj, ;DklQ, 

;ª\u7gfTds sfo{, /]vb]v cflbsf] ljt/0fdf lnª\ue]bnfO{ Pp6f c:qsf ¿kdf j/0f ug'{ tyf 

JolQmsf] klxrfglgwf{/0fdf n}ª\lustfh:tf tÎjsf] cxd\ e"ldsf /xg] s'/fdf ljZjf; ug'{nfO{ 

n}ª\lus ;dfnf]rgfsf k|d'v dfGotfsf ¿kdf pNn]v u/]sf 5g\ -k[= !%(–!^)_ . /d]zk|;fb 

e6\6/fO{ -@)&^_ n] lnª\uLo ljifonfO{ ;fdflhs / ;f+:s[lts lgld{lt dfGg', ;fdflhs 

lje]bnfO{ k|>o lbg] lkt[;Qfsf] cGTo, gf/Lljsf; / ;dljsf;df k'?ifLo e"ldsf ;sf/fTds 

Pjd\ gf/L / k'?ifsf] ;dfg e"ldsf x'g'kg]{ s'/fdf ljZjf; ug'{, eljiosf b[li6n] ;dfh lnª\uLo 

¿kdf zf]if0fd'Qm x'g'kg]{ ljrf/ k|:t't ug'{, dlxnf cWoogsf] glhs x'g', lnª\usf sf/0f x'g] 

;a} k|sf/sf lje]bsf/L lrGtg / ljrf/wf/fsf] cGTo eO{ ;dtfd"ns ;dfhsf] :yfkgfdf hf]8 

lbg', k'lnª\utfnfO{ k'?if cfGbf]ngsf ¿kdf j/0f ug'{, k'?ifx¿sf] bldt cfjfhsf] klg vf]hL 

ug'{, dlxnfsf] z/L/k|lt dlxnfsf] clwsf/ x'g'sf ;fy} k'?ifLo cwLgtf / zf]if0faf6 d'St 

x'g'kg]{ tyf lsgf/fs[t dlxnf jf k'?if b'j}sf b[li6sf]0f / x]/fOaf6 dfq n}ª\lus lje]bsf] 

;d:of ;dfwfg x'g ;Sg] ljrf/ cleJoQm ug'{nfO{ n}ª\lus ;dfnf]rgfsf k|d'v dfGotfsf 

¿kdf ;"rLa4 u/]sf 5g\ -k[= @^(–@&)_ . pko'{St dfGotfx¿nfO{ ;d]t cjnDag ub}{ n}ª\lus 

ljifonfO{ ;fdflhs / ;f+:s[lts lgld{lt dfGg', n}ª\lus lje]b / bdgsf sf/0fx¿sf] vf]hL 

ug'{, n}ª\lustfsf sf/0f lsgf/fs[t x'g k'u]sf dlxnf, k'?if / t];|f] lnª\uLsf kIfdf cfjfh 

p7fpg', n}ª\lus ;dGofosf] kIfkftL x'g', dlxnf / k'?ifsf] ;xsfof{Tds ;DaGwdf hf]8 lbg', 

n}ª\lus lje]bo'Qm k/Dk/f, k|yf, sfg'g Pjd\ dfgjLo cfr/0f / Jojxf/k|lt cfnf]rgfTds x'g', 

n}ª\lus lje]b / pTkL8gnfO{ k|fyldstf lbg] k|e'TjzfnL JolSt / ju{sf lj?4 s8f k|lt/f]w 

jf k|ltk|e'Tjsf] l;h{gf ug{] k|s[ltsf cfr/0f / Jojxf/sf] kIfkftL x'g' tyf ;flxlTos s[ltdf 

n}ª\lus b[li6n] pTkLl8t JolQmnfO{ ;ls|o / ;zSt jf lglis|o / uf}0f 9ª\un] k|ltlglwTj 

u/fOPgu/fOPsf] s'/fnfO{ klg s[ltd"Nofª\sgsf] cfwf/ agfpg'kg]{ ljrf/ k|jflxt ug'{nfO{ 

n}ª\lus ;dfnf]rgfsf k|d'v dfGotfsf ¿kdf ;"rLa4 ug{ ;lsG5 . log} ;}4flGts kof{wf/ / 

dfGotfsf] pkof]u u/L k|:t't n]vnfO{ kl/kfsdf k'¥ofOPsf] 5 .  

cyf{kgsf] ljlw / 9fFrf 

u'0ffTds / kf7ljZn]if0ffTds zf]wljlwsf] pkof]u u/L k|:t't n]vnfO{ k"0f{ agfOPsf] 5 . n}ª\lus 

;dfnf]rgfsf] l;4fGtnfO{ cfwf/ agfO{ ax';Todf ljZjf; ug]{ cg';Gwfg k4ltsf] pkof]u u/L 

dfgb08cg';f/sf ;Da4 kf7af6 tYo, ;fIo / p4/0f vf]hL ltgsf] JofVofljZn]if0f u/L 

o; n]vnfO{ ;DkGg ul/Psf] 5 . ;dGofosf] cjwf/0ffsf] cleJolQm, n}ª\lus k|ltk|e'Tjsf] 
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k|:t'lt tyf dlxnf / k'?ifsf] ;xsfof{Tds ;DaGwdf hf]8 u/L tLgcf]6f ljZn]if0fLo k|f¿ksf] 

s]Gb|Lotfdf /xL ejfgL leIf'sf] …6fOlk:6Ú syfdf lrlqt n}ª\lus ;r]tgfsf] d"Nolg¿k0f 

ul/Psf] 5 . 

ljZn]if0f / glthf

ejfgL leIf'sf] …6fOlk:6Ú syfdf cleJoQm n}ª\lus ;r]tgf;DaGwL ljZn]if0f / glthfnfO{ tnsf 

pkzLif{sx¿df k|:t't ul/Psf] 5 M 

;dGofosf] cjwf/0ffsf] cleJolQm

lnª\usf cfwf/df dlxnf, k'?if / t];|f] lnª\uLsf lardf s'g} klg k|sf/sf] lje]b gu/L 

;a}nfO{ ;dfgtf, :jtGqtf / dfgjclwsf/sf ;fy hLjgofkg ug]{ kfl/jfl/s, ;fdflhs 

/ ;f+:s[lts kl/j]zsf] lgld{ltsf dfWodaf6 nf]ssNof0fsf] cledt k|:t't ug{] cjwf/0ff g} 

;dGofosf] cjwf/0ff xf] . lkt[;Qf / dft[;Qf o; cjwf/0ffsf lj/f]wL sf/s x'g\ . kl/jf/df 

k'?ifsf] jr{:j /xg] / k'?ifs} s]Gb|Lotfdf dlxnfx¿sf] e"ldsf lgwf{l/t x'g] kfl/jfl/s 9fFrf 

g} lkt[;QfTds ;+/rgf xf] eg] kl/jf/df dlxnfsf] k|e'Tj /xg] tyf dlxnfs} ;]/f]km]/f]df 

k'?if;d]tsf] e"ldsf lgSof]{n ul/g] kfl/jfl/s 9fFrf g} dft[;QfTds kfl/jfl/s 9fFrf xf] . 

lkt[;Qfn] gf/Lsf] >d, of}lgstf, lghL ;DklQ / cfly{s :jtGqtfsf] clwsf/af6 gf/LnfO{ 

lsgf/fs[t ug{'sf ;fy} w}o{, ;+od, dft[Tj, Ifdf / ;xgzLntfnfO{ Odfgbf/Lsf ;fy kfngf 

ug{ s/ nufpF5 . o;}u/L pQm ;Qfn] k'?ifnfO{ ;fxl;s, zlQmzfnL, tfls{s, k|lt:kwL{h:tf 

:jefjo'Qm cfr/0f / Jojxf/ cjnDag ug{ k|]l/t klg ub{5 . dft[;Qfn] pko{'Qm k'?ifs]Gb|L 

/ dlxnf cd}qL ljdz{x¿nfO{ ljlgld{t t'NofO{ gf/Lsf] ;jf]{kl/tf sfod ub{5 . lkt[;Qfsf] 

s]Gb|nfO{ eTsfpFbf dft[;Qfsf] :yfkgf x'G5 -a/O{, ;g\ @)!(, k[= @#)_ . To;}u/L k/Dk/fut 

gf/L r]tgfsf ;fk]Iftfdf ;d;fdlos ;dfhsf] gf/L r]tgf dft[;QfTds b]lvG5 -u8\tf}nf, 

;g\ @)!(, k[= !&$_ . lkt[;Qfn] dlxnfnfO{ / dft[;Qfn] k'?ifnfO{ zfl;t t'Nofpg rfxG5g\ . 

oL b'j} ;Qf nf]ssNof0f / ;dGofosf lj/f]wL x'g\ . oL b'j} ;QfnfO{ lj:yflkt u/L n}ª\lus 

;dfgtfdf cfwfl/t cfr/0f / Jojxf/ j/0f ubf{ dfq nf]ssNof0f x'G5 . 

ejfgL leIf'sf] …6fOlk:6Ú syfdf ;dGofosf] cjwf/0ffsf] cleJolQm ul/Psf] 5 . k|:t't syfsf 

k'?if kfqx¿ ;]s|]6/L, k6\7f] b]j/ / o'js tyf dlxnf kfq ;f;" -zflGtsL ;f;"_ lkt[;QfTds 

ljrf/wf/faf6 clek|]l/t b]lvG5g\ eg] pQm syfsf gf/Lkfqx¿ zflGt, dLgf / o'jssL kTgL 

;dGofosf lglDt k|jflxt b]lvG5g\ . ;]s|]6/Ln] cfgL kTgL zflGtnfO{ 3/leq u[lx0fLsf ¿kdf 

;Lldt t'NofpFb} p;sf] >dk|lt cfgf] lgoGq0f sfod ug{ vf]Hg'sf ;fy} p;nfO{ cfly{s 

:jtGqtfsf] clwsf/af6 ;d]t jl~rt t'Nofpg rfxG5Ù kTgL zflGt 3/leq a;L 3/fo;L sfd 

ug]{ tyf k'?ifLo k|e'TjnfO{ l:jsfg]{ cj:yfsf] lgld{lt ug{ rfxG5 . p;sL cfdf / efOn] 

6fOlk:6 syfdf n}ª\lus ;r]tgf
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;d]t ;]s|]6/Ls} ljrf/wf/fnfO{ cfTd;ft\ ub{5g\ / pgLx¿n] klg s|dzM zflGtnfO{ k/Dkl/t 

a'xf/L / efph"sf ¿kdf x]g{ rfxG5g\ . oL tLg}hgf kfqn] zflGtnfO{ Pp6L u[lx0fLsf ¿kdf 

3/leq ;Lldt t'NofpFb} p;df ;+odtf, cleefjsLo ljrf/wf/fsf] cIf/zM kfngf, k/Dkl/t 

a'xft{gh:tf kIfx¿ x'g'kg]{ ceLi6 /fVb5g\ . kTgL zflGt 7fl6P/ aflx/ hfg], 6fOlkª 

l;Sg] / /f]huf/L ug]{ ultljlwnfO{ klt ;]s|]]6/Ln] dg k/fpFb}g eg] p;sf cfdf / efOn] 

;d]t p;}sf] ljrf/wf/fnfO{ k5\ofPsf x'G5g\ . o; lsl;daf6 oL tLg}hgf kfqn] zflGtn] 

lkt[;Qfsf] cjwf/0ffcg';f/sf] cfr/0f / Jojxf/ cjnDag u/L k'?ifLo cwLgtfnfO{ l:jsfg]{ 

cj:yfsf] lgld{lt ug{ rfx]sf] s'/f :ki6 x'G5 . ;x/df x's]{sL, cfw'lgs lzIff k|fKt u/]sL tyf 

pkef]QmfjfbL ;+:s[ltnfO{ k|fyldstf lbg vf]h]sL zflGt ljjflxtf eP/ klg cfkm"nfO{ s]jn 

u[lx0fLsf ¿kdf 3/leq ;Lldt t'Nofpg rfxlbgÙ dlxnfnfO{ cfgf] eljio lgdf{0f ug]{, /f]huf/L 

k|fKt ug]{, ;fx;L / k|lt:kwL{ aGg], 7fl6P/ lxF8\g]nufotsf ultljlw :jtGqtfk"j{s cjnDag 

ug{ rfxG5] . k|:t't syfsf] ælaxfg} p;nfO{ rfFRrf8} l7Ss bz ah] vfg'kg]{, To;kl5 

cfwf 306f cfkm"nfO{ l;Fufg{df nfu]/ ;f9] bz ah] lxF8L clkm; k'Ug'kbf{ pm 3/sL a'xf/L, 

kTgLh:tL /xg} guO{ To; 3/sL laxf gePsL s'g} 5f]/La]6Lh:t} aGg uPsL lyO{ -k[= !#_ 

eGg] syf+zn] zflGtn] lkt[;QfnfO{ s8f r'gf}tL lbO{ ;dGofosf lglDt cu|;/ /x]sf]] s'/fnfO{ 

k|:6\ofPsf] 5 . o;} sfo{sf] kl/0ffd:j¿k kl/jf/sf tLg}hgf ;b:ox¿sf] ljdlt x'Fbfx'Fb} klg 

p;n] a'xf/Lsf] h:tf] geO{ 5f]/Lsf] h:tf] cfr/0f / Jojxf/ cjnDag ub}{ 6ª\s0f;DaGwL 

tflnd lng hfG5] / lglZrt ;dofjlwsf] tflnd klg k|fKt ub{5] . 6ª\s0fsfo{sf] tflnd 

lnO{ cfkm"df l;ksf] ljsf; u/]sL zflGt ljleGg sfof{nodf hflu/ vf]Hb} lxF8\5] / cGttM 

p;n] Pp6f dGqfnodf cfg} l;kcg';f/sf] hflu/ klg e]6fpF5] . hflu/af6 k|fKt /sddWo] 

s]xL /sd kl/jf/nfO{ / s]xL /sd cfkm"l;t klg /fVb5] / cfly{s cj:yf cToGt bogLo 

ePsf] cfgf] 3/Jojxf/sf] ;~rfngdf klg dxÎjk"0f{ e"ldsf j/0f ub{5] . pko{'Qm tYox¿nfO{ 

b[li6ut ubf{ zflGtn] cfkm"nfO{ ;fx;L, :jfjnDaL, cfTdlge{/ / kfns agfPsf] ;f/ k|fKt 

x'G5 . 3/Jojxf/ ;~rfngdf /x]sf] k'?ifLo Psflwsf/nfO{ p;n] ljlgld{t t'NofO{ n}ª\lus 

;dfgtfo'Qm cj:yfsf] l;h{gf u/]sL 5 . cfkm"nfO{ rflxg] hlt /sd cfkm"l;t /fVg] sfo{n] 

Psflt/ p;n] cfly{s :jtGqtfk|ltsf] clwsf/ cfkm"df ;'/lIft /fv]sf] s'/fnfO{ k|:6\ofpFb5 eg] 

csf]{lt/ kfl/>ldssf s]xL /sd kltnfO{ lbP/ k'?ifåf/f dlxnf kflng] lkt[;QfTds ljdz{nfO{ 

pN6\ofPsL 5 . pko{'Qm tYox¿nfO{ b[li6ut ubf{ zflGtn] cfkm"nfO{ ;fxl;s, zlQmzfnL, 

cfTdljZjf;L, :jfjnDaL, kl/jf/kfns / k|lt:kwL{ :jefjo'Qm agfPsf] tyf lkt[;QfnfO{ r'gf}tL 

lbO{ ;dGofosf] cj:yfsf] lgld{lt u/]sf] lgisif{ k|fKt x'G5 . 

…6fOlk:6Ú syfsf cGo gf/L kfqx¿ dLgf / o'jssL kTgL klg ;dGofosf] cjwf/0ffnfO{ 

cjnDag ug]{ :jefjsf b]lvG5g\ . cljjflxtf dLgfn] cfkm" ljz]if k|sf/sL o'jtL ePsf] / cfkm" 

s'g} klg kl/l:yltdf k'?ifsf ;fd'Gg] g´'Sg] cleJolQm k|:t't ug]{ sfo{n] pm ;dGofosf] /Iffsf 
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lglDt k|oTg/t /xg] s'/f :ki6 x'G5 . s'g} sfof{nodf sfo{/t / ;w}F zflGt / dLgfn] lrof 

vfg] xf]6]ndf cfO/xg] Ps o'jsn] dLgfnfO{ ljjfxsf lglDt dfUg cfpg] s'/f Vofn76\6fdf 

zflGtn] dLgfl;t JoQm ubf{ dLgfn] cleJoQm u/]sL ædfUg cfpg], x':;", d'vdf sfnf] kf]t]/ 

k7fOg]5 d]/f] 3/af6 . o:tf;Fu d]/f] laxf /]Æ -k[= !(_ eGg] cleJolQmn] dLgf cfkm"nfO{ pko'Qm 

x'g] JolQmnfO{ dfq cfgf] hLjg;fyL agfpg] tyf k'?ifsf ;fd' pm g´'Sg] s'/fnfO{ k|:6\ofPsf] 

5 . o;}u/L o'jssL kTgLn] cfgf] klt k/:qLtkm{ cfslif{t x'g nfu]sf] s'/f yfxf kfpFbfs} 

If0fdf kltnfO{ To:tf] 7fpFdf gcfpgfsf lglDt Psflt/ ;Nnfx lbG5] eg] csf]{lt/ cfGtl/s 

¿kaf6 o'jtLx¿k|lt cfslif{t eO;s]sf] kltnfO{ o'jtLx¿ -6fOlk:6_ xLg ePsf] cleJolQm lbO{ 

kTgLsf b[li6df cfkm" Odfgbf/ /x]sf] cj:yfsf] l;h{gf ug{ afWo t'NofpF5] . o'js / p;sL 

kTgLsf] pko{'Qm cfr/0f / Jojxf/nfO{ b[li6ut ubf{ kTgLdfly o'jssf] lgoGq0f g/x]sf], o'jsn] 

s'g} k|sf/sf] uNtL u/] p;n] gl:jsfg]{ tyf p;n] n}ª\lus ;dfgtf / gf/Lcl:tTjsf lglDt 

afWosf/L cj:yfsf] ;d]t l;h{gf ug{ ;Sg] hfgsf/L k|fKt x'G5 . pko{'Qm tYox¿nfO{ cjnDag 

ubf{ k|:t't syfsf gf/L kfqx¿ n}ª\lustfsf b[li6n] ;r]t tyf ;dGofosf] cjwf/0ffcg';f/sf 

cfr/0f / Jojxf/ u/]s} sf/0f 3/]n' lx+;f / pTkL8gaf6 hf]luPsf] lgisif{ k|fKt x'G5 .

k|ltk|e'Tjsf] cª\sg

zlQm, kx'Fr / ;|f]tsf b[li6n] zlQmzfnL JolQm jf ju{ k|e'TjzfnL JolQm jf ju{ xf] eg] pko{'Qm 

b[li6n] lsgf/fs[t JolQm jf ju{ ;LdfGt ju{ xf] . Pp6f ju{n] csf]{ ju{nfO{ cfgf] lgoGq0fdf 

/fVg / p;dfly cfgf] jr{:j sfod ugf{sf lglDt cjnDag ug]{ cfr/0f / Jojxf/ g} k|e'Tj 

xf] eg] cfgf] x}l;ot / cl:tTj /Iffsf lglDt csf{] ju{af6 ul/g] k|lt/f]wL Jojxf/ g} k|ltk|e'Tj 

xf] . k|e'TjzfnL JolQm jf ju{n] ;LdfGt JolQm jf ju{dfly u/]sf] cGofo, cTofrf/, lje]b 

cflbsf lj?4df ;LdfGt JolQm jf ju{åf/f k'¥ofOg] cj/f]w g} k|lt/f]w xf] -/fO{, @)&*—@)&(, 

k[= !%&_ . k|ltk|e'Tjsf] cj:yfn] Psflt/ k|e'TjzfnL JolQm / ju{nfO{ r'gf}tL lbG5 eg] csf]{lt/ 

csf]{ JolQm jf ju{df zlQm lglxt /x]sf] cj:yfsf] ;d]t Bf]tg ub{5 . lkt[;QfTds ljdz{af6 

clek|]l/t k'?if kfqx¿ dlxnf kfqnfO{ cfgf] cwLg:y t'Nofpg rfxG5g\ eg] dlxnfx¿ dlxnf 

cd}qL ljdz{sf] ljlgdf{0f u/L k|ltk|e'Tjsf] l:ylt l;h{gf u/L zlQm;Gt'ngsf] l;h{gf ug{ 

rfxG5g\ .

ejfgL leIf'sf] …6fOlk:6Ú syfdf k'?ifk|lt dlxnf tyf dlxnfk|lt dlxnfsf] k|ltk|e'Tjsf] cª\sg 

ul/Psf] 5 . k|:t't syfsL s]Gb|Lo gf/L kfq zflGtn] k|ltk|e'Tjsf] cj:yfsf] l;h{gf u/]sL 5 .  

ljjflxtf zflGtnfO{ 3/leq} u[lx0fLsf ¿kdf ;Lldt t'NofO{ p;dfly k'?ifLo jr{:j sfod ug{ 

vf]Hg] klt ;]s|]6/Lsf ;fd' zflGtn] k|ltk|e'Tjsf] cj:yfsf] l;h{gf u/]sL 5 . a'xft{gsfo{df dfq 

;Lldt geO{ Psflt/ zflGtn] cfw'lgs k|s[ltsf kf];fsx¿ nufO{ 6ª\s0f;DaGwL tflnd k|fKt 

u/L hflu/;d]t k|fKt ub{5] eg] csf]{lt/ cfkm"n] cfh{g u/]sf] ;DklQ 3/Jojxf/ rnfpgfsf 

6fOlk:6 syfdf n}ª\lus ;r]tgf
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lglDt vr{ ug]{ aGbf]a:t klg ldnfpF5] . o; sfo{Jofkf/n] k'?if kfns / dlxnf kflntfsf 

¿kdf /xg] k'?ifs]Gb|L ljrf/wf/fnfO{ pN6\ofPsf] s'/fsf] Bf]tg u/]sf] 5 . zflGtsf] cfr/0f 

/ Jojxf/df k|ltk|e'Tj¿kL k|lt/f]wL ;fdYo{ /x]s} sf/0f p;sf] nf]Ug] / p;sf 3/kl/jf/sf 

cGo ;b:on] p;nfO{ cwLg:y t'Nofpg ;s]sf 5}gg\Ù nf]Ug];lxt 3/sf cGo ;b:ox¿;d]t 

p;l;t 8/fPsf b]lvG5g\ . o;}u/L o'jssL kTgLn] ;d]t cfgf] klt -o'js_ k|lt k|ltk|e'Tjsf] 

l:ylt l;h{gf u/]sL 5 . k/:qLtkm{ cfslif{t eO;s]sf] kltnfO{ o'jtLx¿s} ;fd'Gg] kTgLn] ;r]t 

u/fpFbf o'jsn] kTgLnfO{ lgolGqt ug{ vf]Hbf kTgL ´g\ l/;fO{ af]Nbf kltn] kTgLnfO{ 3'sL{ 

b]vfpg ;Sb}g / kTgLs} dg;focg';f/sf] ljrf/ k|:t't u/L p;n] kTgLsf] k|e'TjnfO{ :jLsf/ 

ub{5 . æoL 6fOlk:6 kf] t, logLx¿sf] vfn g} o:t} x'G5 -k[= @!_ eGg] cleJolQm lbP/ zflGt 

/ dLgfnfO{ ckx]lnt u/]sf] o'jsn] dgdg} :d/0f u/]sf] ædLgf, zflGtx¿ uO;s]kl5 o'jsn] 

c1ftdf g} cg'ej u¥of] ls kTgLsf] Iff]e x6fpg p;n] Pp6f grflxg] jfSosf] k|of]u u/]/ 

b'O6L gofF s]6Lsf] :jR5Gb / pTkm'Nn cfTdfnfO{ csf/0f rf]6 k'¥ofof] -k[= @!_ eGg] cleJolQmn] 

o'js cfgL kTgLl;t 8/fPsf] s'/fnfO{ k|:6\ofPsf] 5 . pko{'Qm tYox¿nfO{ b[li6ut ubf{ 

k|:t't syfsf b'O{cf]6} gf/Lkfq qmdzM zflGt / o'jssL kTgLn] cfgf kltx¿k|lt cfgf] k|e'Tj 

sfod u/]sf] tyf o; syfdf k'?ifk|lt dlxnfsf] k|ltk|e'Tj sfod ePsf] cj:yfsf] cª\sg 

ul/Psf] lgisif{ k|fKt x'G5 . 

…6fOlk:6Ú syfdf dlxnfk|lt dlxnfsf] k|ltk|e'Tjsf] klg k|:t'lt ul/Psf] 5 . o; k|j[lQsf] c°g 

;f;", zflGt, dLgf / o'jssL kTgLsf] cfr/0f / Jojxf/sf dfWodaf6 ul/Psf] 5 . ljjflxtf 

zflGtnfO{ 3/leq} a;L a'xft{g;DaGwL st{Jo k"/f u/fpg] dgl:yltdf zflGtsL ;f;" /x]sL x'G5]Ù 

p;n] a'xf/L zflGtsf] 5f]/Lh:t} 7fl6P/ aflx/ hfg], dg nfu]sf sfo{x¿ ug]{h:tf ultljlwnfO{ 

?rfPsL x'Fb}g . ;f;"n] grfxFbfgrfxFb} klg zflGtn] 6ª\s0f l;sL /f]huf/L;d]t k|fKt u/L 

k|fKt cfDbfgL 3/vr{df Joj:yfkg u/L cfkm"nfO{ kl/jf/sf] k|efjzfnL / k|e'TjzfnL ;b:osf 

¿kdf :yflkt u/]sL 5 . zflGtsf] /f]huf/afktsf] cfDbfgLn] p;sf] 3/kl/jf/ klxnfeGbf /fd|f] 

tl/sfn] ultdfg /x]sf] tyf p;sf] cfDbfgLsf] cefjdf 3/df cfly{s ;°6 pTkGg x'g ;Sg] 

;f;"sf] dgl:yltsf] lgld{lt ub{5 . zflGtdfly x}sd rnfpg vf]Hg] ;f;" pQ/jtL{ ;dodf 

zflGtsf s'g} klg ultljlwsf] lj/f]w ug{ ;lSbg . o;}u/L k|:t't syfsf gf/L kfq zflGt / 

dLgfk|lt o'jssL kTgLsf] k|ltk|e'Tj sfod ul/Psf] 5 . vfhf vfg] xf]6]ndf PsfPs b]lvPsL 

o'jssL kTgLnfO{ zflGt / dLgfn] o'jss} ;fd'Gg] xfF;f] / s'/fsfgLsf dfWodaf6 nlHht 

t'NofO{ cfgf] k|efj sfod ug{ rfxG5g\ . pgLx¿sf] Vofn76\6faf6 nlHht eO{ lsgf/fs[t 

x'g'sf ;f6f] ´g} cfqmf]lzt eO{ pgLx¿nfO{ gsRr/fgsRr/Lsf] ;+1f lbFb} / rfl/lqs ¿kn] 

kltt ePsf] s'/f cleJoQm ub}{ kltnfO{ ;d]t pgLx¿sf ljkIfdf cleJolQm lbg afWo u/fpF5] .  

zflGt / dLgfnfO{ xf]Rofpg'kg]{ kTgLs} ljrf/wf/fcg';f/ dfgl;s ¿kaf6 grfxFbfgrfxFb} klg 

o'jsn] zflGt / dLgfsf lglDt æoL 6fOlk:6 kf] t, logLx¿sf] vfn g} o:t} x'G5 -k[= @!_ 
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eGg] nf~5gfo'Qm ljrf/ k|:t't ub{5 . pko{'Qm sfo{Jofkf/n] o'jssL kTgLk|lt cfgf] k|e'Tj / 

k|efj sfod ug{ vf]Hg] zflGt / dLgfdfly o'jssL kTgLs} k|e'Tj sfod ePsf] s'/fnfO{ l;4 

u/]sf 5g\ .

…6fOlk:6Ú syfsf gf/L kfqx¿ zflGt / dLgfsf] cfr/0f / Jojxf/df ;d]t k|ltk|e'Tjsf] l:ylt 

b]lvG5 . oL b'j} kfqx¿ Psdfly csf]{n] cfgf] k|e'Tj sfod ug{ rfxG5g\ . cljjflxtf dLgfn] 

Vofn7§fd} ljjflxtf zflGtnfO{ o'jsn] dg k/fpg yfn]sf] / ljjfx;d]tsf] k|:tfj /fVg] ljrf/ 

k|:t't u/L zflGteGbf cfkm"nfO{ >]i7 t'Nofpg vf]Hb5] . cfkm"nfO{ xf]Rofpg nfu]sf] cg'e"lt u/L 

zflGtn] cfkm" ljjflxt eO;s]sf] tyf dLgf cljjflxt /x]sLn] o'js p;}nfO{ dfUgfsf lglDt 

p;sf] -dLgfsf]_ 3/ k'Ug] ljrf/ k|:t't ub{5] . o:tf] ljrf/af6 ´g\ cfqmf]lzt ag]sL dLgfn] 

To:tf] o'js cfgf nflu s'g} klg xfntdf dfGo gx'g] Pjd\ dfUg cfP :jLsfo{ gx'g] tyf 

s8f 9ª\un] k|lt/f]w ug]{ r]tfjgL;d]t lbG5] . o; lsl;daf6 oL b'j} gf/L kfqx¿n] cfcfgf] 

k|e'Tjsf lglDt k|oTg/t /x]sf b]lvG5g\ .  o; s'/fnfO{ tnsf] syf+åf/f yk k'li6 ul/Psf] 5 M 

zflGtn] egL, ætFl;t laxf ug{ vf]h]sf] xf]nf, clxn] t]/f] hDd} yf]s a'‰g yfn]sf] 5, kl5 

tFnfO{ dfUg cfpg]5, x]/ g <Æ

ædfUg cfpg], x':;", d'vdf sfnf] kf]t]/ k7fOg]5 d]/f] 3/af6 Û o:tf;Fu d]/f] laxf /] ÛÆ

ælsg, hflu/] 5, bhf{ klg 7'n} 5 h:tf] nfU5, tFeGbf g/fd|f] klg xf]Og, tF …ld;Ú 5];\, tFnfO{ 

x]l//fv]/ dfof klg ul//fv]sf] h:tf] 5Fb} 5, laxf ug{ s] afwf <Æ

 dLgfnfO{ nfUof], zflGtn] cfkm"eGbf To;nfO{ g/fd|L 7fgL / cfgf] d'sfanfdf pNnfO{ xf/]sf] 

eG7fgL . pm e't'Ss eO{ . kmGs]/ t/ lj:tf/} egL, æt}F a9L /fd|L, kf]O 5f]8]/ pml;t} uP t 

eOxfN5 lg Û lsg hfGg;\ t < -k[= !(_ 

plNnlvt ;+jfbfTds syf+zn] zflGt / dLgf b'j} kfq k|ltk|e'Tjsf] dgl:yltdf /x]sf] s'/fnfO{  

5n{ª\UofPsf] 5 . pko'{Qm 36gfjnL / sfo{Jofkf/nfO{ ;fdfGoLs/0f ubf{ k|:t't syfdf k'?if 

k|e'Tjsf lj?4 dlxnf k|ltk|e'Tjsf] l:ylt alnof] /x]sf] tyf dlxnfsf] k|e'Tjsf] lj?4sf] 

dlxnf k|ltk|e'Tjsf] l:ylt klg cToGt ;zQm /x]sf] Pjd\ o:tf] n}ª\lus cfr/0f / Jojxf/n] 

n}ª\lus zlSt;DaGwut ;Gt'ng / ;dtf sfod ug]{ ljifodf cxd\ e"ldsf j/0f u/]sf] lgisif{ 

k|fKt x'G5 . o; ljdz{n] ;dtfd"ns ;dfhsf] :yfkgfdf ;3fpg] lgisif{ klg k|fKt x'G5 . 

dlxnf / k'?ifsf] ;xsfof{Tds ;DaGwdf hf]8 

ejfgL leIf'sf] …6fOlk:6Ú syfdf dlxnf / k'?ifsf] ;xsfof{Tds ;DaGwdf hf]8 lbOPsf] 5 .  

kfl/jfl/s hLjgdf cfa4 /x]sf dlxnf / k'?if Pscsf{nfO{ xflb{s k|]d, ;'dw'/ ;DaGw / 

;dk{0fefjcg';f/sf cfr/0f / Jojxf/ ckgfpFbf dfq bfDkTo hLjg ;'vb x'g ;S5 eGg] 

6fOlk:6 syfdf n}ª\lus ;r]tgf
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s'/fdf =o; ljdz{n] hf]8 lbG5 . o:tf] ljdz{sf] k|:t'lt o; syfsf kfqx¿ ;]s|]6/L / zflGt 

tyf o'js / p;sL kTgLsf] rl/qfª\sgsf dfWodaf6 ul/Psf] 5 . cfw'lgsLs/0f, ;x/Ls/0f 

/ pkef]QmfjfbL ;+:s[ltnfO{ cjnDag u/]sf] dfgjLo hLjgk4lt lbgk|ltlbg vlr{nf], cfly{s 

;ª\s6o'Qm / r'gf}tLk"0f{ aGb} uPsf] 5 . lkt[;QfTds kfl/jfl/s ;+/rgfcg';f/ 3/kfngstf{sf] 

lhDd]jf/L kfPsf] k'?ifsf] PSnf] sdfOn] 3/ Jojxf/ wfGg g;lsg] cj:yfsf] lrq0f o; syfdf 

Psflt/ ul/Psf] 5 eg] csf{]lt/ pQm ljdz{nfO{ lsgf/fs[t t'NofO{ dlxnf / k'?if b'j}n] 3/sf] 

kfngstf{;DaGwL lhDd]jf/L jxg ubf{ cfly{s ;ª\s6sf] Go"gLs/0f eO{ 3/Jojxf/ rnfpg 

;lhnf] x'g] / hLjg klg ;'vb x'g] n}ª\lus ;dtfo'Qm kl/l:yltsf] ;d]t lgdf{0f x'g] ljdz{ 

k|jflxt ul/Psf] 5 . o; ljdz{n] dlxnf / k'?ifsf lardf zlQm;DaGwut ;Gt'ng sfod ub{5 .  

;dfhdf /x]sf ju{, hflt, lnª\u, wd{, ;+:s[lt / If]qLotflarsf] zlQmsf] ;DaGw / ;Gt'ng 

g} zlQm;DaGw xf] -kf]v/]n, ;g\ @)@#, k[= !%^_ . cfly{s cj:yf cToGt bogLo /x]sf] tyf 

cfdf, efO / kTgLnfO{ kfNg] lhDd]jf/L jxg ul//x]sf] ;]s|]6/L s'g} sfof{nodf ;]s|]6/Lsf] sfd 

ub{5 . p;sf] Go"g kfl/>ldsn] p;sf] 3/Jojxf/ rnfpg cToGt r'gf}tLk"0f{ Pjd\ cefju|:t 

/xG5 / pm C0f lng;d]t afWo x'G5, t/ hab]lv p;sL kTgL zflGtn] 6ª\s0fsf] tflnd 

lnO{ /f]huf/L k|fKt u/L /f]huf/Laf6 k|fKt /sd kltnfO{ a'emfpg yfNb5], tab]lv  ;]s|]6/Lsf] 

cfly{s ;ª\s6 klg ;dfwfg x'Fb} hfG5 / C0fsf] kl/df0f klg 36\b} hfG5 . zflGtsf] hflu/n] 

Psflt/ kltdflysf] PSnf] cy{sf] hf]x ug]{ lhDd]jf/L / ef/nfO{ Go"gLs/0f ub{5 eg] csf]{lt/ 

zflGtnfO{ kfNg'kg]{ ´G´6af6 ;d]t hf]ufpFb5 . cfwf/e"t cfjZostfs} kl/k"lt{sf lglDt 

;ª\3if{ ul//x]sf] ;]s|]6/L kTgLsf] hflu/] hLjg cf/De x'Fbfsf] cj:yfdf /fd|f/fd|f n'ufsk8f 

lsGg], kTgLsf ;fydf ahf/ ug{ / rnlrq x]g{ hfg]h:tf ultljlw;d]t ug{ yfNb5 . zflGtsf] 

pQm sfo{n] 3/df p;k|lt pTkGg ePsf] zª\sf / a9]sf] j}dg:otfsf] ;d]t Go"gLs/0f x'G5, 

h;sf] kl/0ffd:j¿k 3/sf rf/}hgf ;b:ox¿sf lardf ;dGjo x'g hfG5 / ltgLx¿sf] 

hLjgk4lt klxnfeGbf /fd|f] cj:yfdf k'Ub5 . pko{'Qm tYox¿nfO{ cfTd;ft\ ubf{ n}ª\‌lus 

lje]bo'Qm k'?ifn] dfq 3/sf lglDt cfjZs cy{sf] Joj:yfkg ug]{ lkt[;QfTds ljrf/wf/fnfO{ 

kfvf nufO{ dlxnf / k'?if b'j}n] cy{Joj:yfkgsf] lhDd]jf/L jxg ubf{ cfly{s ;ª\s6 ;dfwfg 

x'g], hLjg ;'vb / ;d'Ggt aGg] tyf n}ª\lus b[li6n] ;dtfd"ns ;dfhsf] ljsf; x'g] ;f/ 

k|fKt x'G5 . 

…6fOlk:6Ú syfsf kfqx¿ ;]s|]6/L / zflGt tyf o'js / o'jssL kTgLsf dfWodaf6 bfDkTo 

hLjgdf cfa4 klt / kTgL Pscsf{k|lt Odfgbf/ eO{ Pscsf{nfO{ xflb{s k|]d / ;dk{0fefj 

k|s6 ubf{ dfq bfDkTo hLjg ;'vb / bL3{sflns x'g ;Sg] ljdz{sf] k|:t'tLs/0f klg pQm 

syfdf ul/Psf] 5 . o'jsk|lt dfgl;s ¿kn] cfslif{t eO;s]sL zflGt o'jssf] æoL 6fOlk:6 

kf] t, logLx¿sf] vfn g} o:t} x'G5Æ -k[= @!_ eGg] nf~5gfo'St cleJolQmaf6 r]ltO{ /flt 

kltl;t ;'Tbf kltsf] uGhL leHg] u/L ?g] sfo{n] p;n] cfgf] uNtLk|lt k5'tf] dfGg'sf ;fy} 
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kltk|ltsf] ;dk{0fefj cleJoQm ub{5] . p;sf] o; sfo{n] pm ;r]t ePsf] s'/fsf] Psflt/ 

k'li6 ub{5 eg] csf]{lt/ cfufdL lbgdf p;n] kltnfO{ wf]vf glbg] s'/fsf] ;d]t Bf]tg ub{5 .  

o;}u/L o'js / o'jssL kTgLsf] Jojxf/df ;d]t pQm s'/fsf] cª\sg ul/Psf] 5 . klt / 

a'jfsf] ;d]t lhDd]jf/Ldf /x]sf] tyf k/:qLtkm{ cfslif{t eO;s]sf] o'js cfkm"n] af6f] la/fPsf] 

s'/f kTgLnfO{ 1ft eO;s]sf] tyf cfkm" g;lRrP / cfkm" k/:qLtkm{ cfslif{t gePsf] s'/fsf] 

ljZjf; kTgLnfO{ lbnfpg g;s] kfl/jfl/s hLjg snxk"0f{ / b'3{l6t x'g ;Sg] kl/0ffdsf] 

cfFsng u/L zflGt / dLgfnfO{ ckdflgt ub{5 . p;sf] o; sfo{n] Psflt/ zflGtnfO{ 

cfgf] kltk|lt ;dlk{t x'g] jftfj/0fsf] l;h{gf ub{5 eg] csf]{lt/ o'jsk|lt p;sL kTgLdf 

pTkGg cfzª\sfnfO{ lsgf/fs[t ub{5 . p;sf] o; sfo{n] p;sf] kl/jf/df pTkGg x'g ;Sg] 

j}dg:otf / k|lts"n kl/l:yltsf] cGTo Psflt/ ub{5 eg] csf]{lt/ p;sf] kfl/jfl/s hLjg 

k"j{jt\ 9ª\un] ;d[l4sf ;fy ultdfg /xg] s'/fsf] ;d]t ;ª\s]t ub{5 . pko{'Qm tYox¿nfO{ 

;fdfGoLs/0f ubf{ dlxnf / k'?ifsf] ;xsfof{Tds ;DaGwaf6 dfq kfl/jfl/s hLjg ;'vb / 

;d'Ggt tyf n}ª\lus lje]b klg lsgf/fs[t x'g] lgisif{ k|fKt x'G5 . 

lgisif{

ejfgL leIf'sf] …6fOlk:6Ú syfdf ;dGofosf] cjwf/0ffsf] cleJolQm, k|ltk|e'Tjsf] cª\sg tyf 

dlxnf / k'?ifsf] ;xsfof{Tds ;DaGwdf hf]8;Fu ;Da4 tYox¿sf] k|:t'ltsf dfWodaf6 

;r]tgfsf] ;~rf/ u/L n}ª\lus ;dtf / ;dfgtfo'Qm ;dfhsf] kl/sNkgfut nf]sdª\unsf/L 

ljdz{sf] cleJolQm ul/Psf] 5 . n}ª\lus lje]bdf k/]sf dlxnfx¿ cfkm"nfO{ ;r]t t'NofO{ 

k'?ifsf] jr{:j l:jsfg'{sf ;6\6f n}ª\lus ;dfgtf sfod ug]{ k|s[ltsf cfr/0f / Jojxf/ j/0f 

ubf{ dfq dlxnf / k'?ifsf] a/fa/Lsf] l:ylt l;h{gf eO{ ;dfhdf n}ª\lus ;dfgtf sfod 

x'g] ljdz{sf] ;~rf/ o; syfdf ul/Psf] 5 . o;}u/L dlxnfsf] xsclwsf/nfO{ lsgf/fs[t 

u/L dlxnfnfO{ cwLg:y t'Nofpg] / dlxnfdfly k|e'Tj sfod ug]{ k'?ifsf x/]s ultljlwsf 

lj?4df k|:t't eO{ dlxnfclwsf/sf lglDt dlxnfx¿n] k|ltk|e'Tjsf] l:ylt l;h{gf ubf{ k'?ifn] 

klg dlxnfsf] jf:tljs cj:yfsf] af]w ug]{ / dlxnfnfO{ cwLg:y t'Nofpg g;Sg] tyf k'?if 

/ dlxnfsf lardf zlSt;Gt'ngsf] cj:yf sfod eO{  gf/Lcl:dtf, cl:tTj / :jfwLgtfsf] 

/Iff eO{ n}ª\lus lje]b x|f;f]Gd'v cj:yfdf k'uL n}ª\lus ;dfgtfo'Qm ;dfhsf] ljsf; ;Dej 

x'G5 . To;}u/L dfgjhLjgsf cfjZos cª\usf ¿kdf /x]sf dlxnf / k'?ifsf] ;dljsf; tyf 

pgLx¿sf lardf cfk;L ;dGjo / ;xsfo{ x'Fbf dfq dfgjhLjg ;'vL / ;d'Ggt aGg ;Sg] 

ljdz{sf] k|:t'lt;d]t o; syfdf ul/Psf] 5 . ctM dfgjLo >]i7tfnfO{ snª\lst t'Nofpg] 

n}ª\lus lje]bnfO{ lsgf/fs[t u/L Odfgbf/L / hjfkmb]lxtfsf ;fy k'?ifn] dlxnfsf] / dlxnfn] 

k'?ifsf] cl:tTj / cl:dtfnfO{ l:jsfg]{, Pp6f kIfn] csf]{ kIfnfO{ xflb{s k|]d ug]{, cfk;L 

;dGjo / ;xsfo{df hLjg latfpg]h:tf s'/fx¿nfO{ ;jf]{kl/ dxÎj lbFbf ;dfhaf6 n}ª\lus 

ljifdtf x6L ;fdflhs ;dtf sfod eO{ ;dtfd"ns ;dfhsf] :yfkgf x'g] / To; sfo{af6 

6fOlk:6 syfdf n}ª\lus ;r]tgf
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;du| dfgj, dfgjhLjgd"No / dfgjLo >]i7tf sfod eO{ nf]ssNof0f x'g] ;r]tgfsf] ;~rf/ 

o; syfdf ul/Psf] Pjd\ o:tf] nf]slxtsf/L ljdz{nfO{ hLjGt, snfTds / k|efjflGjltk"0f{ 

9ª\un] kf7s;dIf k'¥ofpg] ljlzi6 snfTds / l;h{gfTds ;fdYo{ syfsf/ ejfgL leIf'df 

;zSt ¿kdf /x]sf] tyf ;flxTosf/nfO{ n}ª\lus ;dtf / ;dljsf;sf] s]Gb|Lotfdf ;flxlTos 

s[ltsf] /rgf, ;dfnf]rs / cWo]tfnfO{ n}ª\lus ;dfnf]rgfsf cfwf/df ;flxlTos s[ltsf] 

cWoog Pjd\ kf7snfO{ n}ª\lus ;dfgtf, ;xsfo{ / ;dGofosf] cjwf/0ffcg';f/sf] cfr/0f 

/ Jojxf/ ckgfO{ dfgjhLjgsf] ul/df, >]i7tf / ;fy{stf l;4 ug]{ sfo{df ;3fpg] ;f/ k|fKt 

x'g' g} o; n]vsf] lgisiff{Tds k|flKt xf] . 
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